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Editorial

Dear Colleagues,

It gives us immense pleasure to present this special issue of ““College News
Magazine™, published on the occasion of the Inaugural Function of the 28th National
Conference of the Association of Indian College Principals, held on 14th-15th February
2026 at Ekta Nagar, Gujarat.

As India advances towards the vision of Viksit Bharat 2047, the role of educational
leadership becomes increasingly significant. College principals, as academic leaders and
nation builders carry the responsibility of shaping institutions that nurture knowledge,
values, innovation and social responsibilities.

Educational leaders—particularly college and university principals shape institutions
that mould minds, character, skills, and values of India’s youth. The success of Viksit
Bharat 2047 will largely depend on how effectively educational leadership transforms
institutions into centers of excellence.

This issue of College News Magazine reflects AICP’s unwavering commitment to
strengthening educational leadership across India. We are confident that the ideas and
perspectives presented here will inspire principals and educators to contribute meaningfully
to India’s transformative journey.

We extend our sincere gratitude to all contributors, office bearers, and members of
AICP for their continuous support and dedication.

Warm regards,
Editors
Dr. Sanjay Vakil Dr. Subhash Brahmbhatt
President - AICP Trustee - AICP

ISBN : 978-93-6678-762-6
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28" National Conference of
Association of Indian College Principals (AICP)

(0]

“VIKSIT BHARAT 2047 : HARNESSING
EDUCATIONAL LEADERSHIP”

14"& 15™ February, 2026

Hosted by
H. A. College of Commerce
Ellisbridge, Ahmedabad, Gujarat

Venue:
Sahakar Bhavan Auditorium
Statue of Unity

e Ekta Nagar, Dist. : Narmada, Gujarat
. "

' * B

.. § HACC
Bsis 1306 : Advisory Committee :

Prin. (Dr.) Sanjay Vakil
President - AICP
Principal, H. A. College of Commerce, GLS, Ahmedabad

Prin. (Dr.) Rishikesh Mehta Prin. (Dr.) Karshan Prin. (Dr.) Prashant Jariwala Prin. (Dr.) Kavita Patel

Sir L. A. Shah Law College, Chothani City C U Shah Commerce College, GLS (Sadguna and BD)
GLS, Ahmedabad C U Shah Arts College, GLS, Ahmedabad College for Girls, GLS,
GLS, Ahmedabad Ahmedabad
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About Gujarat Law Society

Gujarat Law Society (GLS) in Ahmedabad is a prestigious educational
institution, established in 1927 by visionaries like Sardar Vallabhbhai Patel, Shri
Ganesh Mavlankar (first Speaker of India), and Shri I. M. Nanavati. It has a
rich history spanning over more than 97 years. GLS has grown over into a
premier educational body, managing more than 38 educational institutions with
over 30,000 students. This is a premier, historic educational institution in Gujarat.
It offers diverse programs in law, commerce, business, and technology. It also
runs the private GLS University.

The society’s management is led by a governing council, currently headed
by Shri Sudhirbhai Nanavati who is the Executive Vice President of Gujarat Law
Society and President of GLS University. GLS’ mission is to provide and promote
quality education, focusing on academic and professional disciplines.

About H. A. College of Commerce:

H. A. College of Commerce is delighted to host the AICP National
Conference as a proud highlight of its 70th Year Celebration. H.A. College of
Commerce, Ahmedabad, established in 1956, managed by the Gujarat Law
Society. The college is a grant-in-aid institution, affiliated to Gujarat University
and approved by the UGC. Since its inception, the college has focused on
delivering quality commerce education, promoting academic excellence, and
nurturing holistic student development. Offering undergraduate and postgraduate
programs, the institution emphasizes modern teaching methods, industry
exposure, and skill-building initiatives.

Guided by experienced faculty, many students have secured top university
rankings, showcasing the college’s strong academic culture. Alongside academics,
the college encourages cultural, social, and extracurricular engagement to support
overall personality development. With modern infrastructure, well-equipped
classrooms, and a rich library, H. A. College of Commerce continues to shape
confident, competent professionals prepared for the corporate world and society
at large.

About the Conference:

The AICP is happy to announce its 28" national conferenceon “Viksit
Bharat 2047 : Harnessing Educational Leadership.” The AICP aims to bring
together academic leaders dedicated to shaping the future of higher education
at this conference. As India aspires to become a developed nation by 2047, the
conference provides a platform to discuss transformative ideas, leadership
strategies, and emerging trends that strengthen institutional quality. Focusing
on innovation, governance, policy implementation, and the use of advanced
technologies—including Al—the event aims to promote student-centric, future-
ready institutions. Exclusively for AICP-member Principals, and Directors, the
conference encourages visionary leadership and collaborative efforts toward
building a Viksit Bharat - 2047.
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Theme of the Conference:
“Viksit Bharat 2047: Harnessing Educational Leadership”

Sub themes of the Conference:

Innovations in Higher Education: Modernizing curriculum and skill development
for the future.

Leadership in Academic Institutions: Strengthening governance, administration,
and faculty empowerment.

Technology and Education: Leveraging Artificial Intelligence (Al) and digital
tools for effective teaching, learning, and research.

Inclusive and Equitable Education: Ensuring access and quality for all segments
of society.

Global Perspectives: International collaborations, benchmarking, and preparing
students for a globalized world.

Sustainable Development and Education: Role of education in achieving social,
economic, and environmental sustainability goals.

Organizing Committee of H. A. College of Commerce

Registration Committee :

Prin. (Dr.) K. B. Chothani - Dr. Harsha L. Ramani
Prof. Pankaj Raval - Mahendra Vasava

Dr. Jay Mistry - Dr. Minal Joshi

Prof. Siddhi Mehta - Ms. Niral VWyas

Mr. Dharmil Desai

Publication Committee :

Prin. (Dr.) Rishikesh Mehta - Dr. Anuradha Pagedar
Dr. Minakshi Verma - Prof. H. B. Chaudhari
Dr. Chetan Mewada - Dr. Payal Trivedi

Mr. Vinayak Pandey

Accommodation Committee :

Prin. (Dr.) Prashant Jariwala - Dr. Mahesh Sonara
Prof. Malti Vala - Dr. Harshad Vatalia
Dr. K. K. Sharma - Mr. Prashant Maske
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Developing Minds for a Developed Nation

Dr. Sanjay M Vakil - President AICP

Principal, H.A.College of Commerce, Ellisbridge, Ahmedabad-6

1. Introduction:

“Learning gives creativity, creativity
leads to thinking, thinking provides
knowledge, and knowledge makes
you great.”

-Dr APJ Abdul Kalam

These words by the former President
of India and a futurist scientist resonate
with the current vision of Viksit Bharat 2047,
where we begin preparing to reach new
heights in India’s developmental
imagination. The main theme of this
conference and this paper is harnessing
educational leadership for Viksit Bharat
2047. The aim is to make India a fully
developed nation by 2047, when we
celebrate the centenary of India’s
independence. The Viksit Bharat goals are
about comprehensive development, which
extends beyond the infrastructural and
economic development. The Viksit Bharat
will have a high Human Development Index
(HDI), “signifying developments in health,
education, and standard of living”.* We note
that these aspirations are no longer
exclusively about economic growth and
tangible metrics like GDP. Instead, they are
also focused on sustainable development
and equitable growth for all. The Viksit
Bharat vision aims to make India a global
leader in every field and recognises that it
can only be achieved through “citizen-centric

systems” and through an interdisciplinary
approach.?

To achieve the larger goal of holistic
development of the nation, the current
vision focuses on the deeper and more
invisible aspects of development, like:

1. Nurturing critical thinking

2. Enhancing creativity

3. Building problem-solving capabilities
4. Inculcating social responsibility

These aspects are extremely
important for a nation’s development, as
they foster change, cultivate intellectual
capital, and promote future ethical
leadership. It is in achieving these aspects
of development where academia assumes
a central role. Academics can shape the
minds of the young by imparting education,
nurturing inquisitiveness, and guiding them
to hone their skills by continuously feeding
their curiosity. The centrality of academia
is also recognised in the Viksit Bharat vision,
which acknowledges that national
development is fundamentally a knowledge-
driven project. The Viksit Bharat vision
document focuses largely on ‘education as
a tool for social transformation’ and aims
to realise its vision by maintaining high
standards of innovation, research, and
technology, through the process of teaching
and learning. The Government of India has
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introduced the National Education Policy
2020, which is part of several policies
intended to work together in coherence to
achieve the development goals of Viksit
Bharat by 2047. The vision document, while
mentioning NEP 2020, recognises that
higher education institutions do not simply
provide a space for learning; they also
shape the professional values and decision-
making capacities of future managers,
entrepreneurs, policymakers, and citizens.
Therefore, to achieve the vision of Viksit
Bharat, we must pay attention to how
universities and colleges teach and how they
engage with society.

The Viksit Bharat initiative has four
pillars at its core: Yuva (Youth), Garib
(Poor), Mahilayen (Women), and Annadata
(Farmers).*The process of developing minds
for a developed nation involves empowering
the youth with skills, knowledge, and values
for growth and progress. Only the growth
of an individual can lead to societal growth,
and this can be achieved only by fostering
critical thinking. The Viksit Bharat vision
callsonus, academics, to foster and promote
a culture of curiosity, innovation, and critical
thinking.

2. Academia and Development :

The human mind is fundamentally
curious, but somewhere along the way, we
forget to nurture the curiosity. Our
educational systems so far have not been
equipped to facilitate students to think
critically and innovate. Developing problem-
solving capabilities and receiving training
in decision-making are crucial aspects of
education, in which students learn to
navigate life beyond the regimented world
of schools and colleges. To impart and
cultivate these skills as habits, infusing them
into students’ day-to-day lives, is the aim
of Viksit Bharat, as this kind of skill-building
will prepare students for undoubted success.

Education is not only a student-

centred learning agenda but also a social
responsibility of academics who have
undertaken the task of imparting knowledge
to the country’s new and upcoming
generations. The vision of Viksit Bharat can
be achieved only throughthe incorporation
of two processes: first, technological shift,
and second, teacher empowerment. The
past two decades have led us through the
new experiments of enhancing the use of
information and technology tools in the
classroom. However, there is a dire need
to adapt existing technology to enable
better teacher-student interactions and to
prevent students and teachers from
becoming dependent on technological tools
for daily teaching. While the tools are
important and, in most cases, have become
indispensable, we must note that they
cannot replace the value-based education
gained through personal interaction. The
NEP 2020 also makes provisions for such
complementary usage of technology where
teachers are expected to provide lessons
using technical tools, but the policy also
allows room for the students to participate
and contribute beyond the technology
through personal interactions and project-
based learning.

Additionally, teacher empowerment
through autonomy in curriculum reform,
allowing alternative modes of assignments,
earmarking grades for teacher-student
interactions, and equipping teachers with
the latest information, technology, and
infrastructure to actively ensure they can
fulfil their duties as teachers without rote
learning and rigid teaching methods.
Empowering teachers to determine their
teaching methods is equally important in
establishing trust between the students and
the teachers. This should also include
strengthening the teacher-student nexus;
for example, by ensuring that the teacher-
student ratio is kept as low as possible,
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allowing teachers to provide adequate
attention to each student, and accessing
adequate resources required to ensure
completion of the learning objectives. There
are certain private institutions in our country
that prescribe at least one teacher-student
meeting outside of class-time, to ensure
teacher-student familiarity and clear
communication between them.

Thus, it is imperative to focus on
the intersection between academia and the
Viksit Bharat vision, with specific attention
to the role of higher education in
developmental processes. Developing a
developed nation requires academic
institutions to move beyond narrow
instructional roles and actively participate
in nation-building through teaching,
research, institutional leadership, and
societal engagement.India’'s growth
trajectory has been accompanied by
persistent challenges in employment, access
to opportunities, and the gap between
academia and industry. We have struggled
with practice-based, experiential learning
that allows students to gain real-world
experience during their time in college. The
new National Education Policy (NEP) 2020
has envisaged systematic solutions to these
issues. By adding experiential learning
through internships and cooperative learning
models, India has taken a step forward
towards development by ensuring that the
youth of the country are able to access the
skills that are relevant to their careers, along
with actually spending time in the industry
within the safety of a curriculum and with
job safety. In this scenario, the role of
academics is again central as what is taught
within the higher education institutions must
align with industry, and theory must go
hand in hand with practice. Thus, filling
these gaps between academia and industry
is the job of academics, where learning
meets experience, and education moves

beyond mere textbooks and classrooms.

3. Research and Innovation:
Cornerstones of Development

India’s higher education system is
among the largest and most complex in
the world. With millions of students enrolled
across universities, colleges, and
professional institutions, academia occupies
a strategic position in shaping the country’s
social fabric. The role of a teacher is not
limited to a classroom but extends to society
at large for the purpose of nation-building.
In the wake of the implementation of the
NEP 2020, we have greater opportunities
to ignite young people’s minds in our
country, as the NEP focuses on research
and innovation. Research and innovation
will help build on our existing troves of
knowledge, not only generating new
knowledge but also allowing us to examine
existing knowledge systems with renewed
perspectives. At the same time, innovation
in education will be helpful to create new
or improved products, services, or processes
based upon the conclusive evidence and
findings of the research.

Discoveries and inventions are not
mere accidents; they are the result of
careful nurturing of the fire of curiosity
amongst students by their teachers. Here,
the role of a teacher is very significant in
fostering the students’ research aptitude.
The value-added course, which offers Indian
Knowledge Systems, has the potential to
direct students towards research; for
example, the architectural marvels spark
curiosity, leading students to conduct
research to uncover the underlying truths
behind the structures’ designs.Thus,
academic engagement with the real world
is essential for producing graduates who
can respond meaningfully to India’s
development needs.
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4. Academic contribution to nation-
building:
In the realm of education, a key goal
of Viksit Bharat 2047 is to achieve 100%
literacy rates. Therefore, in this respect,
the necessity to improve the standard of
all education institutions in the country is
the essence of development. Moreover, as
mentioned in the previous section, the
vision also focuses on the development of
skills, thereby preparing the required skilled
workforce for the new economy. NEP 2020
not only accepts education as an important
public good, but it also introduces the
concept that the growth of the entire world
depends upon the increased focus on the
higher education industry acting as the
prime force for the development of the
entire nation.

An advanced nation is not one that
produces a high number of graduates;
rather, it is one that produces graduates of
high-quality thought.Being able to interpret
data quickly means you can make decisions
that are not only profitable for the
organisation but also in the best social
interest. Thus, one of the key contributions
of academia to Viksit Bharat is to instil
critical and analytical thinking amongst the
students. We need teaching practices that
go beyond rote learning and exam-driven
teaching.

Developing minds also helps build
problem-solving capacity. Today’s university
graduates will most likely need to change
their jobs and possibly their professions
numerous times. Thus, academic institutions
must equip students with a variety of
transferable skills, like communication and
collaboration, in addition to field-specific
knowledge. According to the NEP 2020, skill
development, internships, and experiential
learning should be the focus of such an
approach. It is just as imperative to
understand that a lack of ethics can lead to

inequality and unsustainability in
development. With the awareness of equity,
inclusion, ecological sustainability, and
corporate accountability, business leaders
and managers aid in truly achieving full
development of nations. Independent
institutions of the country can play a pivotal
guiding role in such an endeavour.

Through various courses, commerce
and management education can bridge
professional competence and social
responsibility. For example, one can
encourage social entrepreneurship,
sustainability reporting and more. This
approach aligns with both national
development perspectives and international
guidelines. The Sustainability Development
Goals, for example, address responsible
production, decent work, reduced inequali-
ties, economic growth and more.*In India,
the ethical and social dimensions of
development take on special significance.
It is necessary to respond meaningfully to
the development needs of India for
producing responsible graduates. By
nurturing a context-sensitive reference
framework, students are able to refine their
understanding through Indian case studies,
classroom discussions and research on
MSMEs, cooperative enterprises, public
sector undertakings, fintech, social
enterprises, etc.

Research is another crucial pathway
for academia to contribute to Viksit Bharat
vision. Although much development
research is conducted in the area of high-
end technology, there is equally important
development research in commerce,
economics and management. Studies on
taxes, public finance, labour markets, supply
chains, financial inclusion, entrepreneurship,
and digital platforms help shape public
policies and practices for businesses. The
recent trend in the Government of India
toward evidence-based decision-making in
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matters such as public-sector performance
monitoring systems indicates adequate
emphasis on sound research in these fields.

Reinforcing the research ecosystem
within higher education institutions is a
renewed focus of NEP 2020. Research
should not exclusively focus on theoretical
publication outputs in academic journals,
but also on real-world economic and
organisational problems. Carrying out joint
research in collaboration with industry,
financial institutions, government agencies,
and local research can yield insights that
are both scholarly and useful. Engagement
helps to elicit ideas with reference to the
typical operating environment of students.

The interface between academia and
policy is especially important in the context
of Viksit Bharat 2047. In the context of
economic reforms, regulatory changes,
development programmes, etc., informed
academic inputs make a difference, while
academic institutions become relevant
through policy engagement. Through
participation in advisory committees,
curriculum alignment with changing
regulatory frameworks and research for
effective policy, this interface is
strengthened.

Aside from instruction and research,
academic institutions also involve
themselves in the development of society.
Through extension services or industry
interaction, institutions can also involve
themselves in developing society. In
particular, commerce and management
institutions can develop small businesses
and professionals who are in solo practice,
helping them achieve goals such as
becoming entrepreneurs, being educated
about money management, being
technology-savvy, and developing
management skills. These are closely
related to the thrust of the nation in terms
of the Atmanirbhar Bharat initiative, MSME

development, startup development, and
financial inclusion.

Experiential learning is the essence
of developing brains that could transform
knowledge into action. Through internships,
live projects, field study and interaction with
industries, students are exposed to the
complexity of organisational life and
economic decision-making. Gaining such
exposure not only makes us employable
but also brings professional maturity and
social awareness. The policy environment
created by NEP 2020 for higher education
supports the extension of the integration
of vocational and professional exposure.
Many institutions have already begun
extensive internship recruitments under the
NEP guidelines, where the institutions are
actively aiding the students in acquiring
internships and monitoring their progress
in the field through regular reporting and
continuous supervision. This is one of the
salient features of the NEP 2020, which is
a boon for undergraduate students who
are now able to access industry knowledge
before they graduate.

The contribution of the academic
sector to national development is influenced
by institutional governance and leadership.
Effective academic leadership is about
balancing all the objectives of quality,
compliance, sustainability and expectations.
As India’s HEIls (higher education
institutions) respond to the changing
environment of autonomy frameworks,
accreditation processes, and outcome-based
evaluation systems, leadership capacity
emerges as a key determinant of
institutional impact. Leaders should create
cultures of responsibility, innovation and
continuous improvement while protecting
academic values. This kind of leadership
will also ensure that students are
encouraged and motivated to stay in the
country, to utilise their intellect and skills
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within the country, thus bringing about a
reduction in brain drain.

Digital transformation is yet another
critical dimension of academia’s role vis-a-
vis Viksit Bharat. The rapid adoption of
digital platforms in education, finance,
commerce, and governance has reshaped
both the economy and the classroom. While
academic institutions must prepare students
with the skills of digital literacy, data
interpretation, and a grasp of new
technologies such as artificial intelligence
and analytics, they must also focus on
encouraging ways of critically examining
these technologies on issues related to data
privacy, algorithmic bias, and digital
exclusion. Developing minds for a developed
nation means preparing students to be
informed users and responsible shapers of
technology, not just passive consumers.

It is also important to recognise that
development pathways cannot be
transplanted wholesale from other nations.
The economic and social realities of India,
therefore, need solutions that are
informedby the local conditions but remain
globally informed. Academia thus plays an
important role in sustaining this balance.By
incorporating the practice of business, the
regulations, and the socio-economic issues
prevalent in India into the curriculum, the
educational institution helps in generating
a development agenda that is confident as
well as context-rooted. This context-rooted
agenda is significantly needed in the field
of management education since the world
model needs to be adapted and not
borrowed.The pursuit of Viksit Bharat in
2047 requires a paradigm shift in the social

undertaking of higher education in the
country. While expansion along the
dimensions of enrolment and infrastructure
IS required, it is certainly not sufficient in
nature.The real challenge is in integrating
academic practices with the development
agenda of the nation without converting
education into a mere tool used for serving
national purposes in the future.Shaping
educated minds for a developed land
demands efforts on faculty development and
enhancing the curriculum at higher
education institutions in the country. This
is what is expected from academic leaders
to ultimately realise the goal of development
with developed minds.

5. Conclusion:

It is not possible for the vision of
‘Viksit Bharat 2047’ to become a reality just
by developments in material terms. The
development of infrastructure, markets, and
technology is carried out by people who
have the capacityto be moulded in
educational institutions. In other words, the
education sector is at the root of the
nation’sdevelopment, and as duly professed
by Benjamin Franklin, “An investment in
knowledge pays the best interest” Thus,
the development of minds is not a side
track in the nation-building project; it is
the greatest investment in a nation’s future
because it shapes the nation itself.

(Footnotes)
*https://viksitindia.com
https://viksitindia.com
3https://viksitindia.com
“https://sdgs.un.org/goals
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Innovations in Higher Education
Modernizing Curriculum and Skills Development for

the Future

Dr. Subhash Brahmbhatt

Provost,
Sardar Vallabhbhai Global University, Ahmedabad

Introduction

Higher education plays a crucial role
in shaping individuals and societies.
Universities and colleges are expected to
prepare students not only for employment
but also for responsible citizenship, lifelong
learning, and leadership in a rapidly
changing world. However, the traditional
model of higher education—largely based
on lectures, examinations, and fixed
syllabi—is increasingly being questioned.

The world of work is changing faster
than ever before. Automation, artificial
intelligence, globalization, and digital
platforms are transforming how work is
performed and what skills are required.
Many jobs that exist today may disappear
in the future, while new roles will emerge
that demand different competencies. As a
result, higher education institutions must
rethink what they teach and how they teach.

Innovation in curriculum and skills
development has therefore become a
necessity rather than a choice. Modern
higher education must focus on flexibility,
relevance, and learner-centered approaches
to ensure that graduates are prepared for
uncertain and dynamic futures.

Why Higher Education
Innovation

Employers today look for graduates

Needs

who can think critically, communicate
effectively, work in teams, and solve real-
world problems. Technical knowledge alone
is no longer enough. Skills such as
adaptability, digital literacy, creativity, and
emotional intelligence are increasingly
valued.

Research shows that many graduates
face difficulty finding suitable employment
because their education does not align with
industry needs. This gap between education
and employment highlights the urgent need
for curriculum reform and skill-oriented
learning.

In the past, knowledge remained
relevant for long periods. Today, information
becomes outdated quickly. Students must
therefore learn how to learn, rather than
only what to learn. Higher education must
cultivate curiosity, self-learning habits, and
the ability to update skills throughout life.

Curriculum Modernization: New
Approaches
Modern curriculum design

emphasizes competencies rather than
excessive content. Competency-based
education focuses on what students are
able to do with their knowledge. This
approach encourages practical
understanding, application, and mastery of
skills.

[16] AICP — College News — February-March 2026



Examples include:

* Problem-solving assignments
instead of rote memorization

e Case studies and simulations
* Project-based learning

Such approaches help students apply
theory to real-life situations and develop
confidence in their abilities.Many real-world
problems-such as climate change, public
health, or digital security-cannot be
understood from a single discipline.
Interdisciplinary education allows students
to connect ideas from different subjects and
develop broader perspectives.

Modern universities are introducing:
* Flexible degree structures
* Choice-based credit systems

* Multidisciplinary courses and
electives

These reforms help students explore
their interests and develop diverse skill sets,
making them more adaptable and
innovative.

Integration of Technology in Curri-
culum

Digital technology has transformed
how knowledge is created and shared.
Higher education institutions are
increasingly integrating technology into
curriculum delivery.

Key innovations include:

* Online and blended learning

* Learning management systems
e Virtual labs and simulations

e Use of artificial intelligence for
personalized learning

Technology enables flexible learning
and allows students to access resources
beyond the classroom. However, digital

integration must be meaningful and
inclusive, ensuring that technology
enhances learning rather than replacing
human interaction.

Skills Development for the 21st
Century

Modern higher education places
strong emphasis on developing transferable
skills that are useful across professions.
These include:

1. Critical thinking and analytical
ability 2. Communication and presentation
skills 3. Teamwork and collaboration
4. Digital and data literacy 5. Ethical
reasoning and social responsibility

These skills help graduates succeed
in diverse roles and adapt to changing
professional environments.

Experiential Learning and Practical
Exposure

Learning is most effective when
students actively engage with real-world
experiences. Experiential learning bridges
the gap between theory and practice.

Innovative practices include:

* Internships and apprenticeships

* Fieldwork and community-based
projects

e Service learning and social
engagement

* Industry-linked projects

Such experiences enhance employa-
bility while also building social awareness
and responsibility.

Entrepreneurship and Innovation
Education

Higher education is no longer limited
to preparing students for jobs; it must also
encourage entrepreneurship. Innovation and
start-up culture are being promoted
through:
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* Incubation centers
* Entrepreneurship courses
* Mentorship by industry experts

These initiatives empower students
to create opportunities for themselves and
others.

Role of Faculty in Educational

Innovation

Curriculum innovation cannot
succeed without the active involvement of
teachers. Faculty members play a key role
in shaping learning experiences and
mentoring students.

Teachers must be supported
through:

e Continuous
development

professional

e Training in digital tools and
modern pedagogy

e Opportunities for research and
innovation

When faculty are empowered, they
are more likely to adopt innovative teaching
practices.

Modern education encourages
teachers to act as facilitators of learning
rather than mere transmitters of
information. This shift promotes student
participation, inquiry, and independent
thinking.

Rethinking Assessment and Evaluation

Traditional examinations often test
memory rather than understanding.
Innovative assessment methods focus on
evaluating skills, creativity, and application.

Examples include:

* Project-based assessment

* Portfolios and reflective journals
* Presentations and group work

* Peer and self-assessment

Such methods provide a more
complete picture of student learning and
development.

Institutional Resistance

Change is often resisted due to
established practices, rigid structures, and
lack of awareness. Leadership commitment
IS essential to overcome resistance.Modern
education requires investment in technology,
training, and infrastructure. Institutions with
limited resources may struggle to implement
reforms effectively.Innovations must be
inclusive. Digital learning, for example,
requires reliable internet access and devices,
which may not be available to all students.
Equity must remain a central concern.

The Way Forward

To successfully modernize higher
education, institutions should:

* Align curriculum with societal and
industry needs

* Promote flexibility and learner

choice

* Encourage collaboration between
academia, industry, and
community

* Invest in faculty development

e Ensure inclusivity and ethical
values

Policy support, strong leadership, and
stakeholder collaboration are critical for
sustainable reform.

Conclusion

Innovation in higher education is
essential for preparing students for the
future. Modernizing curriculum and focusing
on skills development help create graduates
who are knowledgeable, adaptable, and
socially responsible. While challenges
remain, the benefits of reform far outweigh
the difficulties.
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Higher education institutions that
embrace innovation will not only enhance
student outcomes but also contribute
meaningfully to national development and
global progress. By balancing tradition with
transformation, higher education can remain
relevant and impactful in the decades to
come.
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Al-Driven Education and Research: India 2047
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1. Introduction

India’s growth narrative is entering a
critical stage where human capital will define
economic destiny. Instead of being merely a
labour contributor to global systems, India
now aims to become a science—innovation—
research powerhouse by 2047. Achieving this
transformation requires a reinvention of the
educational landscape, in both philosophical
and structural terms.

Historically, India’s education system
emphasized rote-learning, memorization, and
passive reception. This model may have
served needs of the industrial age but is
counterproductive in the information age
where innovation and critical reasoning drive
progress. Al and digital technologies offer
an opportunity to redesign education around
competence, creativity, and curiosity.

Furthermore, the modern student is
no longer just a passive consumer of
information but an active participant in
knowledge construction. Through Al-powered
learning systems, students can interact with
modules that adapt dynamically to their
cognitive processes. The teacher transforms
from a “knowledge teller” to a “learning
facilitator,” and Al becomes the silent assistant
that amplifies intellectual engagement.

Thus, the integration of technological
intelligence in education is not simply a
utilitarian addition—it signifies a paradigm
shift that influences learning psychology,

institutional culture, teacher identity, and
global academic competitiveness.

2. Review of Literature

Much of the foundational research on
technology in education focuses on the
effects of digital access. However, the latest
scholarly discourse explores Al’s cognitive and
behavioural impacts:

¢ Studies in neuroscience indicate that
adaptive learning environments increase
neural stimulation related to analytical
and creative thinking.

¢+ Pedagogical research suggests that
technology-driven inquiry-based learning
leads to deeper retention and concept
mastery.

¢ In engineering and medical education,
simulation-based learning has shown
measurable improvements in procedural
accuracy and decision-making skills.

+ Research on open educational resources
(OER) shows that digital content access
improves academic equality for socio-
economically disadvantaged groups.

Indian educational research further

reveals :

¢ Blended learning models implemented in
Indian universities during and after the
COVID-19 era improved student
participation.

¢ The growth of online platforms such as
SWAYAM, DIKSHA, and NPTEL has
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democratized subject availability beyond
geographic boundaries.

+ A recent shift in research culture—driven

by digital data analysis and collaborative
platforms—shows increasing research
output and publication quality.
The scholarly consensus underscores that
Al-based educational tools must be
guided by ethical frameworks and
human-cantered design to avoid
unintended consequences.

3. Conceptual Framework: The Human—
Al Learning Synergy Model

The expanded conceptual framework
includes five pillars:

¢ Pillar 1: Cognition Enhancement

Al enhances cognitive stimulation by
providing interactive and adaptive
content. Instead of absorbing fixed
explanations, learners engage in
exploratory problem-solving.

¢ Pillar 2: Emotion—Learning
Integration
Al emotional analytics (voice tone
recognition, facial emotion mapping) can
detect learner frustration, confusion, or
disengagement—Ileading to intelligent
intervention.

¢ Pillar 3: Autonomous Learning
Capability
Students gradually become self-regulators
of their learning journey, reducing
dependency on teacher-driven
instruction.

+ Pillar 4: Equity and Inclusion
Al enables creation of :

- text-to-speech for visually impaired
learners

- real-time translation for linguistic
minorities

- learning modules for students with
dyslexia or ADHD

+ Pillar 5: Knowledge Democratization
Al enables inexpensive dissemination of

high-quality teaching to remote
populations, transcending social and
economic barriers.

4. Methodology

This research paper is qualitative in
nature and analytical in interpretation.
The expanded methodology includes:
Examination of Indian government digital
education policies

Observational analysis of university Al
adoption patterns

Comparative assessment of pre-Al vs
post-Al learning indicators

Content analysis of teacher attitudes
towards Al

Interviews and roundtable discussions
shared in professional academic forums
Review of the impact of Al tools on
academic integrity and originality

The methodology enables interpretation
of real educational transformation rather
than purely theoretical speculation.

5. Analysis of Al Transformations
5.1 Learning as a Data-Driven Activity
Al collects cognitive data — not for

surveillance — but for enhancing
learning. For example:

identifying common misconceptions
mapping learner strengths
predicting future learning challenges

Learning becomes a continuously optimized

process.

5.2 Al and Collaborative Learning

Al enables group learning across
distances. Students can co-work on
virtual labs, international class exchanges,
and globally shared research projects.

Knowledge becomes not individual but
networked.

5.3 Al as Mentor for Self-Paced

Education

Some learners are fast, some slow, some
visual, some experiential. Al understands
these variations better than traditional
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teaching structures, enabling students to
achieve mastery rather than merely pass
examinations.

5.4 Integration with Industry 4.0 Skills

Al education directly supports skills such
as :

computational reasoning

algorithmic thinking

data interpretation

interdisciplinary synthesis

These are central to future professions

in STEM, humanities, defence,
economics, medicine, and creative
industries.

5.5 Impact on Research Productivity
Ph.D. students and faculty researchers use

Al to:

detect trends in massive datasets
speed up literature analysis
identify research gaps
improve scientific precision
Thus, Al is driving
acceleration.

research

6. Case Studies

*

Case 5: Al for Tribal and Indigenous
Learners

Pilot projects in Odisha and Madhya
Pradesh have used Al-based language
translation to deliver education in tribal
mother tongues. This increased learner
engagement.

Case 6: Al for Differently-Abled
Students

Universities integrating:
voice-based educational access
real-time speech transcription
braille translation

These practices are breaking educational
barriers for visually and hearing-impaired
learners.

Case 7: Private EdTech—University
Collaborations

Collaborations with platforms such as

Byju’s, Coursera, and Khan Academy
have led to hybrid curriculum models that
combine institutional rigor with global
online learning.

Section: Ethical Concerns and
Philosophical Challenges

Technology may enable learning, but
cannot replace humanity. Excessive
reliance on Al could:

reduce critical reasoning by providing
instant answers

weaken memory retention
undermine originality in academic writing

create a psychological dependency on
automated assistance

Al must therefore support — not
substitute — human cognition.

An ethical educational Al system must:
respect student data privacy

avoid profiling based on academic
performance

ensure algorithmic transparency

8. Role of Educational Leadership
Principals and academic heads must adopt a

new identity: leaders of digital
transformation.Their strategic
responsibilities include:

Teacher Up skilling as Continuous
Priority

Teachers must learn:

*

digital pedagogy

use of Al learning assistants
academic Al ethics

content creation using multimedia

Redefining Assessment Philosophy

Shifting from:

memory-based evaluation '! competency-
based evaluation

high-stakes exams !
assessment

marks 'l mastery indicators

continuous
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Building Institutional Tech

Infrastructure

Strong Wi-Fi, digital libraries, cloud

access, cyber security — these become

the modern equivalent of laboratories and

seminar halls.

Creating a Culture of Research and

Curiosity

Leadership must encourage:

faculty research

student innovation

interdisciplinary knowledge

incubation of Al educational start-ups

Recommendations and Policy

Proposals

8. Establish Al Literacy as a compulsory
course in all higher education

9. Create national-level Teacher Al
Training Certification

10. Promote open-source Indian Al tools
instead of foreign dependency

11. Build National Digital Education
Repository in multiple Indian
languages

12. Establish University Centres for Al
Ethics and Cognitive Development

13. Offer rural technology scholarships
for digital access

14. Encourage cooperation between
universities, industry, start-ups, and
research labs

15. Create student learning passports —
digital records tracking competencies

16. Expand Al-driven mental health
detection tools to help students

17. Promote digital professionalism and
cyber-citizenship education

10. Conclusion

The educational revolution driven by
Al is not merely about efficiency or
convenience—it represents a deeper
transformation in the relationship between
knowledge and learners. Al will support
teachers in becoming mentors of thought
rather than dispensers of content. Students
will transform from passive receivers to
independent thinkers and creators.

India’s vision of Viksit Bharat 2047
demands that the nation cultivate an
education system that is technologically
empowered yet profoundly human, digitally
advanced yet morally conscious, globally
competitive yet locally inclusive.

The realization of this vision depends
not only on machines, algorithms, or digital
platforms, but on wise educational leadership
capable of guiding this transformation with
foresight, compassion, and responsibility.
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Introduction

India’s aspiration to become a global
knowledge leader is reflected in the national
vision of Viksit Bharat 2047, which
positions education as the foundational force
for economic prosperity, social cohesion, and
technological self-reliance. Higher education
institutions (HEIs) are critical agents in
realizing this vision, as they shape human
capital, generate research innovations, and
drive societal transformation. The National
Education Policy (NEP) 2020 further
reinforces this national agenda by calling for
a complete reimagining of governance,
academic structures, and institutional culture
in Indian universities.

Higher education institutions (HEIS)
function within multilayered ecosystems
shaped by regulatory frameworks, societal
expectations, and stakeholder interests.
Effective leadership is critical for navigating
this complexity and ensuring that institutions
remain academically competitive and socially
relevant.

“Leadership  for Institutional
Excellence: A Study of Governance and
Empowerment Practices in Higher
Education”,NEP 2020 emphasizes holistic,
multidisciplinary, and flexible learning
ecosystems supported by transparent
governance, empowered faculty bodies, and
dynamic administrative systems. These
principles align directly with the leadership

demands of Viksit Bharat 2047: universities
must become future-ready institutions
capable of excellence, ethical practices, and
global competitiveness. To achieve this
transformation, leadership must transcend
traditional hierarchical models and adopt
collaborative, accountable, and
innovation-oriented approaches that
strengthen governance, streamline
administration, and enhance faculty
empowerment.The National Education Policy
(NEP) 2020 provides a comprehensive
framework for systemic reform, emphasizing
holistic education, research integration,
internationalization, faculty empowerment,
multidisciplinary learning, and institutional
autonomy. Yet, policy alone cannot change
institutions; transformation requires visionary,
ethical, and competent leaders who can align
institutional goals with national priorities.

As India enters a new era of
demographic advantage and technological
expansion, academic leadership must
champion reforms in curriculum, pedagogy,
digital infrastructure, research ecosystems,
and institutional autonomy.

In recent years, global and Indian
universities have undergone significant
transformation driven by digitization, policy
reforms, accreditation standards, and
changing pedagogical needs. Developments
reported in The Hindu, Times Higher
Education, and university annual reports
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highlight an increasing emphasis on
transparent governance, academic autonomy,
and professional development for faculty.
These trends call for a more integrated
leadership framework that aligns governance
mechanisms with administrative systems and
empowerment structures.

1. Understanding Vikasit Bharat 2047

Vikasit Bharat 2047 is not merely a
developmental slogan; it is a strategic
roadmap that integrates economic
development, social transformation,
environmental sustainability, and global
engagement. The vision outlines an India
that is technologically advanced, research-
intensive, socially inclusive, culturally rooted,
and globally competitive. The higher
education sector must therefore reinvent itself
to support the following national objectives:

A Knowledge-Driven Economy

India aspires to become one of the
top global knowledge economies powered by
research, innovation, digital transformation,
and advanced skills. Higher education
institutions (HEIs) must lead in producing
high-caliber researchers, innovators,
entrepreneurs, and policy thinkers.

Global Competitiveness

To compete on the world stage, India
requires globally benchmarked universities,
world-class research laboratories, and
international collaborations. Leadership must
guide institutions toward global accreditation,
rankings, and cross-national partnerships.

Social Equity and Inclusion

A developed India must ensure that
every learner, irrespective of socio-economic
background, has access to high-quality
education. Leaders must implement inclusive
policies, scholarships, gender-sensitive
governance, and support for
underrepresented groups.

Sustainable and Green Development

Vikasit Bharat emphasizes alignment
with global sustainability frameworks.

Institutions must adopt eco-friendly practices,
green campuses, and research promoting
sustainable technologies.

Strengthened  Governance
Accountability

Transparent governance is essential
for institutional trust and quality assurance.
Leaders must establish accountable systems,
effectively manage resources, and promote
ethical decision-making.

2. The Role of Educational Leadership
in National Development

Educational leadership shapes
institutional direction, academic culture, and
long-term development. Effective leaders
inspire shared vision, promote innovation, and
build robust systems.

Transformational Leadership

Transformational leaders articulate a
compelling institutional vision aligned with
national goals. They inspire faculty and
students, implement structural reforms, and
drive academic excellence. For Vikasit Bharat
2047, transformational leadership is critical
to fostering innovation, research, and holistic
student development.

Distributed and Participatory Leadership

NEP 2020 emphasizes decentralized
governance structures. Distributed leadership
empowers departments, faculty, students,
and administrative staff. Collaborative
decision-making reduces bureaucratic delays
and improves institutional effectiveness.

Ethical and Inclusive Leadership

Ethical leadership ensures
transparency, fairness, and justice in all
institutional processes. Inclusivity requires
creating equitable opportunities for women,
socio-economically disadvantaged groups,
and marginalized communities. Leaders must
also promote accessible learning and mental
health support.

Leadership for Innovation and Research

Research ecosystems flourish when
supported by visionary leadership that

and
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encourages funding mobilization,
interdisciplinary collaboration, and industry
linkages. Leaders must create incubation
centres, research parks, and technology
transfer hubs.

3. Alignment with NEP 2020

NEP 2020 is India’'s most
comprehensive educational reform since
independence. Leadership must align
institutional strategies with its principles.

Holistic and Multidisciplinary Education

NEP promotes flexible curricula,
multidisciplinary programmes, and integration
of vocational education. Leaders must
establish centres for interdisciplinary studies,
promote outcome-based education, and
facilitate credit mobility.

Research and Innovation Ecosystems

Leaders must strengthen institutional
research clusters, promote collaboration with
national bodies like NRF (National Research
Foundation), and encourage faculty to publish
in high-impact journals.

Academic and Financial Autonomy

NEP envisions granting autonomy to
HEIs based on accreditation. Leaders must
develop internal quality assurance systems
and transparent financial management
practices.

Digital Transformation

Digital ecosystems—smart classrooms,
virtual labs, e-content development, Al-driven
analytics—are essential for 2047. Leaders
must prioritize digital infrastructure and
training.

Internationalization

Leaders should promote international
collaborations, student exchange
programmes, and cross-border research
partnerships.

4. Current Challenges in Academic
Leadership

Despite progress, Indian HEIs face
multiple structural and operational challenges.

Bureaucratic Decision-Making

Rigid hierarchies slow down reforms.
Leaders must redesign governance systems
to promote agility.

Limited Research Infrastructure

Many institutions lack world-class
research facilities, funding, and support
systems.

Resistance to Change

Reform initiatives often encounter
internal resistance. Leaders must adopt
communication strategies and change
management techniques.

Inadequate Professional Development

Leadership training programmes
remain insufficient. Capacity-building must be
institutionalized.

Lack of Global Exposure

International collaborations remain
limited in many institutions. Leaders must
pursue global benchmarking.

5. Leadership Competencies for 2047

India requires leaders equipped with
advanced academic, administrative, and
strategic skills.

Strategic Thinking and Vision Building

Leaders must align institutional plans
with Vikasit Bharat goals.

Collaboration and Networking

SDG 17 emphasizes partnerships.
Leaders must foster industry-academia-
government linkages.

Data-Driven Decision-Making

Digital analytics can enhance
curriculum design, research planning, and
student support.

Emotional Intelligence
Effective leaders demonstrate

empathy, conflict resolution skills, and team
management.

Global Orientation

Leaders must adopt global best
practices and encourage internationalization.
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6. Strengthening Governance
Mechanisms

Governance is central to institutional
excellence.
Role of Statutory Bodies

Leaders must ensure dynamic
functioning of Senates, Academic Councils,
Boards, and IQAC units.
Quality Assurance Systems

Regular audits, feedback, and
accreditation processes must be prioritized.
Transparency and Accountability

Effective resource management and
transparent decision-making enhance trust.
7. Empowerment of Faculty and Non-
Teaching Staff

Human resources are the backbone
of HEls.
Faculty Empowerment

Leaders must reduce administrative
workload, promote research grants, and
recognize academic achievements.
Non-Teaching Staff Development

Training programmes, digital literacy,
and career progression systems must be

strengthened.
Motivational Culture
A positive institutional culture

enhances productivity and innovation.
8. National-Level Strategies for
Institutional Excellence
Collaborative Networks

Universities must participate in
national and international consortia for
research and training.
Accreditation and Quality Enhancement

Continuous quality improvement aligns
institutions with national development goals.
Industry Partnershipsand Integration of
SDG 17

Industry collaboration enhances
employability, curriculum relevance, and
research commercialization.Partnerships with
global institutions strengthen India’s global
leadership.

9. Case lllustrations from Indian
Institutions

Institutions such as 11Sc Bangalore,
IITs, 1IMs, and emerging multidisciplinary
universities showcase excellence in
governance, research, and innovation. Their
success demonstrates the importance of
leadership, autonomy, and continuous
improvement.

10. Recommendations

¢+ Establish national academies for
leadership development in higher
education.

* Prioritize digital transformation across
institutions.

¢ Encourage global collaborations and
academic mobility.

¢ Expand funding for research and
innovation.

¢ Strengthen governance bodies and
quality assurance systems.

¢+ Promote inclusive policies supporting
marginalized learners.

Literature Review

Academic leadership  differs
substantially from corporate leadership due
to the primacy of academic freedom, scholarly
norms, and distributed authority. Birnbaum
argues that universities resemble “loosely
coupled systems” where decision-making is
decentralized and influenced by professional
expertise. Therefore, effective leaders must
facilitate shared governance rather than
impose hierarchical control.

Governance reforms in higher
education have been extensively discussed
in journals such as Studies in Higher
Education, Journal of Higher Education Policy
and Management, and Academy of
Management Learning & Education. These
studies emphasize the need for accountable
institutional structures, participatory councils,
and data-driven decision processes. Similarly,
literature on administration underscores the
importance of digitization, effective resource
management, and professional capacity
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building among non-teaching staff.

Faculty empowerment is a recurring
theme in research on academic leadership.
Scholars highlight that empowered faculty
contribute significantly to curriculum reform,
research productivity, and institutional culture.
Successful institutions invest in faculty
development, research grants, transparent
promotion systems, and recognition
programs.

Strengthening Governance in Academic
Institutions

Collaborative and Participatory
Governance: University governance must be
grounded in democratic principles and shared
responsibility. Studies show that collaborative
governance strengthens academic quality and
institutional legitimacy. Effective participation
of faculty, students, and administrative
leaders in bodies such as the Academic
Council and Board of Studies fosters collective
ownership of institutional decisions.
Regulatory Alignment and
Modernization

HEIs must align governance practices
with policies such as India’s National
Education Policy (NEP) 2020, University
Grants Commission (UGC) regulations, and
accreditation requirements. This alignment
requires periodic revision of statutes, quality
assurance frameworks, and curriculum
structures. University news reports highlight
several institutions implementing
multidisciplinary programs, outcome-based
education, and academic audits to meet policy
expectations.

Institutional Ethics and Transparency

Academic integrity is central to good
governance. Transparent recruitment
processes, grievance-redressal mechanisms,
and ethical codes reinforce institutional
credibility. Reports published in The Indian
Express and The Chronicle of Higher
Education indicate that universities that adopt
technology-enabled systems for admissions,
examinations, and finance experience fewer
irregularities and greater public trust.

Policy

Enhancing Administrative Efficiency

Digitization and Technological
Integration: Administrative digitization has
revolutionized the operational efficiency of
universities globally. Automated systems for
admissions, examinations, payroll, and data
management reduce delays and improve
transparency. Case studies from the University
of Delhi and international institutions such
as the University of Melbourne demonstrate
that integrated ERP systems significantly
improve service delivery.
Capacity Building Among Non-Teaching
Staff

Non-teaching personnel are central to
institutional functioning. Leadership literature
recommends continuous skill development,
competency-based role assignment, and
performance appraisal systems for
administrative staff. National initiatives such
as the Pandit Madan Mohan Malaviya National
Mission on Teachers and Teaching
(PMMMNMTT) also emphasize administrative
training.
Infrastructure Modernization

A modern, well-resourced campus is
essential for academic productivity. Smart
classrooms, digital libraries, advanced
research laboratories, and sustainable campus
initiatives enhance both academic and
administrative performance. University reports
show that institutions investing in
infrastructural modernization exhibit higher
student satisfaction and research output.
Faculty Empowerment as a Pillar of
Academic Excellence

Participatory Academic Leadership:
Faculty representation in institutional
decision-making ensures academic relevance
and strengthens curriculum quality. Collegial
leadership models, as supported by Bess and
Dee, enhance institutional cohesion and
faculty morale.
Professional Development and Research
Support

Faculty empowerment requires
meaningful investment in research funding,
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conference support, mentorship programs,
and access to international collaborations.
Journals such as Higher Education Research
& Development emphasize the positive
correlation between professional development
and institutional ranking.

Recognition, Rewards, and Academic
Autonomy

Transparent appraisal mechanisms,
awards for teaching and research, and
academic autonomy motivate faculty to
innovate. University news frequently reports
significant improvements in research
productivity after institutions introduce
internal grant schemes and innovation
awards.

Toward an Integrative Leadership
Model : This study proposes an integrative
leadership model consisting of four core
pillars:

1. Vision-Driven Governance — long-
term planning aligned with academic
excellence.

2. Distributed Leadership — shared
roles across faculty and administrators.

3. Data-Informed Administration —
use of analytics for decision-making.

4. Inclusive Institutional Culture —
fostering belonging, diversity, and
academic freedom.

This model aligns with contemporary
leadership theories that advocate
collaboration, learning orientation, and
adaptive capacity.

Conclusion

Leadership in higher education must
evolve to meet contemporary challenges
posed by digitization, policy reforms, and
global competition. Strengthened governance
structures, efficient administrative systems,
and empowered faculty create the foundation
for institutional excellence. Transformative
leadership grounded in transparency,
collaboration, and innovation can enable

universities to become dynamic centres of
knowledge creation and social
development.Educational leadership is the
driving force behind India’s vision for Vikasit
Bharat 2047. As the nation aspires toward
developed status, higher education
institutions must evolve into globally
competitive, research-intensive, socially
responsible entities. Leadership rooted in the
principles of NEP 2020—multidisciplinary
learning, institutional autonomy, digital
empowerment, ethical governance, and
inclusive development—will play a decisive
role in shaping this transformation. By
fostering innovation, strengthening
governance, empowering faculty and staff,
and building strong national and international
partnerships, leaders can propel India’s higher
education sector toward excellence and
contribute significantly to national progress.
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Executive Summary

This expert report details a
comprehensive, quasi-experimental study
investigating the efficacy of strategically
deployed Artificial Intelligence (Al) tools in
mitigating the administrative burden imposed
on faculty within Indian Higher Education
Institutions (HEIs), particularly concerning
accreditation and compliance requirements. By
employing a rigorous sequential explanatory
mixed-methods design, anchored by a
sophisticated Structural Equation Modelling
(SEM) methodology, the research quantifies
the causal pathways through which
technological efficiency translates into
enhanced academic performance and faculty
well-being. The central premise validated by
the analysis is that Al-driven administrative
relief is not an isolated institutional efficiency
measure, but a necessary mediator to unlock
constrained faculty time for high-value
pedagogical activities.

1.0 Introduction - The Crisis of Academic
Role Rebalance in Indian HEIs

Indian Higher Education Institutions
(HEIs) are currently grappling with the
challenge of fulfilling a dual mandate: striving
for global academic excellence while complying
with rigorous national quality assessment
frameworks. The regulatory environment in
India, driven by the National Assessment and
Accreditation Council (NAAC), imposes
extensive and complex requirements for

verifiable, centralized documentation.While
this assessment system significantly improves
quality in areas such as infrastructure and
student outcomes, the process of compliance
requires substantial manual involvement and
cumbersome data aggregation.

The fundamental motivation for this
research is to resolve the acute conflict
between fixed faculty capacity and rising
administrative demands—a dynamic that
transforms academic productivity into a zero-
sum game. Faculty time is a resource strictly
constrained by UGC regulations, which
mandate an overall workload of not less than
40 hours per week.Any time spent on
accreditation reporting, duplicative data entry,
or administrative paperwork—even within the
flexible hours allocated for non-direct teaching
activities—is time diverted from high-value
activities such as research, personalized
student guidance, and pedagogical
enhancement. This systematic diversion of
effort results in a quantified detriment to
academic quality.

The National Education Policy (NEP)
2020 provides a foundational directive for this
intervention, explicitly calling for the leverage
of technology, including Al and machine
learning, to minimize manual administrative
processes and establish a “verifiable and
secured centralised database” (“One Nation —
One Data”).The research positions Al as the
essential technological mechanism required to
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unlock this constrained capacity, thereby
shifting the faculty role from one dominated
by compliance maintenance to one defined by
intellectual and pedagogical leadership.

2. Statement of Problem: The
Quantifiable and Psychological Cost of
Administrative Burden

The problem addressed by this study
is manifest in two core areas: the quantifiable
erosion of time and the profound psychological
toll on faculty.The Quantifiable Burden is
rooted in the sheer time drain associated with
cumbersome, duplicative, and often non-
optimal administrative procedures, specifically
those related to accreditation-related record-
keeping.Activities such as grant progress
report submission, personnel hiring
documentation, and project revenue
management impose substantial time
costs.The necessity for a baseline
measurement in Phase 1 of the research
design is critical to establishing a precise,
objective quantification of the time drain,
allowing for rigorous comparison post-
intervention.

Compounding the temporal cost are the
significant Psychological Costs. Faculty
repeatedly experience compliance fatigue,
stress, and a perceived loss of professional
autonomy arising from mandatory interactions
with rigid administrative processes.These
intangible burdens directly impair overall
Faculty Job Satisfaction (FJS).Furthermore, the
historical deployment of poorly implemented
or “non-optimal web-based systems” has
resulted in faculty scepticism toward modern
technology. This high degree of resistance
necessitates that any new Al system must
demonstrate high Perceived Ease of Use (PEU)
and be coupled with robust Institutional
Support (IS), otherwise faculty will exhibit
behavioural resistance and revert to familiar,
manual processes, thus thwarting the
reduction in administrative burden.

3. Research Objectives
The study’s primary goal was to

rigorously test the application of Al in achieving
academic role rebalancing. The objectives
guiding the investigation were:

O1: To quantify the baseline time
distribution, specifically the total hours faculty
in Indian HEIls currently dedicate to
accreditation-related record-keeping and
administrative work versus time spent on direct
teaching and personalized student interaction.

02: To identify and evaluate existing
Al tools (e.g., automated grading, predictive
analytics, data aggregation dashboards) based
on their proven efficacy in streamlining high-
volume, accreditation-related administrative
tasks.

03: To assess the causal impact of
integrating selected Al tools on three
dependent variables: faculty time allocation
(RAB), teaching innovation (TEE), and self-
reported job satisfaction (FJS), using a mixed-
methods quasi-experiment and Structural
Equation Modelling.

0O4: To develop a robust, actionable
framework for the effective, ethical, and
sustainable implementation of Al-driven
administrative systems in Indian HEls,
emphasizing institutional training (1S) and
stringent data governance protocols.

4. Conceptual Foundation: Extended TAM
for Behavioural and Organizational
Outcomes

The theoretical framework utilized for
the SEM analysis is an adapted Extended
Technology Acceptance Model (TAM). This
model is designed to transcend traditional TAM
studies, which often conclude with the
prediction of technology adoption intention.
This research extends the model to specifically
measure the critical downstream
organizational and professional impacts
resulting from the successful Actual Use of Al.

The core conceptual model
hypothesizes that success flows linearly:
organizational readiness (Institutional Support,
IS) and user perceptions (Perceived
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Usefulness, PU; Perceived Ease of Use, PEU)
drive actual tool utilization. This utilization then
generates the critical mediator: Reduction in
Administrative Burden (RAB). RAB is theorized
as the necessary resource creation mechanism
that subsequently enables the desired
organizational outcomes: Teaching
Effectiveness Enhancement (TEE) and Faculty
Job Satisfaction (FJS) (Davis,1989). This
structural approach enables the rigorous
testing of the mediation mechanism, validating
that administrative efficiency is the means to
achieve academic transformation.

4.1. Accreditation and Technology
Mandates in the Indian HEI Ecosystem

The Indian higher education system is
defined by its commitment to quality
assurance, exemplified by the NAAC
accreditation cycle. Research confirms that
assessment and accreditation processes
significantly improve overall quality metrics,
including infrastructure and student
outcomes.However, the institutional
requirements underpinning these quality
improvements—the collection and synthesis
of vast amounts of data—result in the
documented administrative burden.The study’s
objective is to technologically decouple the
requirement for data (quality assurance) from
the manual effort required to generate it
(administrative burden).

The prevailing institutional environment
is highly conducive to the proposed
intervention. Surveys show that a significant
proportion, approximately 57%, of Indian HEIs
have already established institutional Al
policies, and over 56% have implemented Al-
related policies.® This suggests a mature level
of institutional readiness and strategic
alignment with the national mandate to utilize
technology for transformative reform.

4.2. Mapping Al Interventions to Faculty
Workload Categories

The intervention focused on two high-
leverage Al applications capable of significantly
reducing workload associated with

accreditation
assessment:

1. Automated Grading Systems: These
tools directly address the labour-intensive
nature of assessment, particularly in large
educational institutions.Automated grading not
only accelerates result processing, which
benefits administrative deadlines, but also uses
machine learning and Natural Language
Processing (NLP) to analyse student
responses, generating granular data for
assessment reporting and adaptive learning
recommendations. The efficiency gain
achieved here is intended to free faculty time
for high-value activities such as lesson planning
and personalized student feedback.

2. Accreditation Data Aggregation
Dashboards: These systems are designed to
mitigate the burden associated with data
compilation for regulatory compliance. Al
systems automatically collect data from
disparate sources (assignments, quizzes,
attendance logs) and generate custom reports,
providing aggregated performance metrics
that faculty are otherwise required to manually
calculate for regulatory submission.This
functionality directly addresses the time sink
associated with routine data entry and retrieval
tasks.

reporting and student

The time efficiencies gained by these
administrative tools are theorized to create the
necessary capacity for Teaching Effectiveness
Enhancement (TEE).* The indicators for TEE
capture the shift towards pedagogical
investment: increased time for curriculum
innovation, enhanced personalized mentoring,
and focused guidance for at-risk students—
all crucial activities that align with the non-
direct teaching responsibilities outlined by the
UGC.

4.3. The Institutional Capacity and
Training Gap

The implementation of Al occurs in a
landscape characterized by a significant faculty
capacity gap. While institutional policies are
prevalent, a survey of faculty members
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indicated that only 7% identify as expert users
of generative Al, although 55% report being
intermediate users.This expertise deficit
emphasizes the critical role of Institutional
Support (1S) in the success of the intervention.
The structural model must account for the
reality that a large population of faculty
requires focused capacity-building programs
to successfully adopt and utilize the new tools.
Therefore, Institutional Support must include
not only robust technical infrastructure but also
continuous professional development that
provides specialized training in the effective,
administrative, and ethical application of Al
tools. This systematic investment in training
acts as the organizational safeguard,
maximizing the Perceived Ease of Use (PEU)
and Perceived Usefulness (PU) variables, which
are essential for achieving the subsequent
Reduction in Administrative Burden (RAB).

5. Research Design and Methodology

5.1. Research Design: Sequential
Explanatory Mixed-Methods
Quasi-Experiment

The study employed a sequential
explanatory mixed-methods design, leveraging
the statistical rigor of quantitative analysis
(QUAN) to test causal relationships, followed
by qualitative analysis (QUAL) to interpret and
contextualize the findings. This design allows
the research to establish what happened
(QUAN: the numerical change in time
allocation and satisfaction) and why it
happened (QUAL: the faculty experience,
challenges, and perceptions).

A quasi-experimental design was
utilized, comparing a treatment group (faculty
using Al tools) with a control group (faculty
using traditional methods) before and after
the intervention. This approach was justified
by the institutional context, as the non-random
assignment of technology reflects real-world
policy adoption in HEIs with existing Al policies.

5.2. Participant Selection and Sampling
Strategy

The sampling utilized a stratified,

purposeful selection of 3-4 HEIs across India,
chosen for their diversity (public/private status,
size) and their pre-existing Al policy
frameworks. The faculty cohort (N > 500total)
was purposefully sampled from departments
with high compliance burdens to maximize the
relevance of the intervention.

The large sample size was
methodologically crucial for the subsequent
Structural Equation Modelling (SEM) analysis.
A sample size of 521 ensures the stability of
measurement model parameter estimates and
allows for accurate assessment of the
goodness-of-fit indices (CFl, RMSEA),
mitigating the risk of the Chi-Square statistic
being overly sensitive due to high sample size.
5.3. Data Collection Procedure

The phased data collection confirmed
the measurement strategy across the two
groups:

Phase 1 - Baseline Measurement :
Establishment of the pre-intervention
status involved two instruments: (1)
Time-log diaries, providing objective
data on hours dedicated to
administrative versus teaching work
(01). (2) Pre-intervention surveys,
measuring initial attitudes toward
technology (PU, PEU), current
institutional support, perceived
workload, and baseline Job
Satisfaction (FJS).

Phase 2 - Al Tool Implementation:
The treatment group received access
to and training on the selected Al
suite (Automated Grading, Data
Aggregation Dashboards) over a full
academic semester.

Phase 3 - Post-Intervention Data
Collection (Quantitative): Time-
log diaries were repeated to capture
the objective Reduction in
Administrative Burden (RAB). Post-
intervention surveys measured
changes in latent constructs, serving
as the basis for the structural model
analysis.
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Phase 4 - Analysis and Framework
Development (Qualitative):
Focus Group Discussions (FGDs) and
semi-structured interviews were
conducted with the treatment group
to elicit in-depth narratives regarding
implementation successes,
challenges faced, the psychological
costs or gains, and perceived ethical

risks.

5.4 Methodology: The Structural
Equation Modelling (SEM)
Approach

Structural Equation Modelling (SEM)
was selected to test the complex, hypothesized
causal relationships among the latent
variables. SEM is a powerful multivariate
technique that allows researchers to estimate
the effects of unobserved theoretical
constructs, or “latent variables,” using multiple
observed indicators, simultaneously
accounting for measurement error. This
capability is superior to traditional regression
techniques, particularly for modelling
mediation effects.

The analysis employed a structural
regression model that first verified the
measurement model (Confirmatory Factor
Analysis, CFA) and subsequently tested the
specified path coefficients (path analysis).This
approach specifically isolates the critical
mediation step: the utilization of Al leading to
RAB, which in turn leads to TEE and FJS.

5.5. Operationalization of Latent
Constructs and Measurement
Model (CFA)

The latent variables, essential for
testing the theoretical framework, were
operationalized using multiple observed
indicators to ensure construct validity and
reliability. The CFA confirmed that the
indicators load reliably onto their respective
constructs, isolating the true variance of the
theoretical concept.

The definitions and measurement
indicators for the six core latent constructs
are detailed in Table 1, drawing extensively
from existing technology acceptance (TAM)
and organizational psychology literature.

Table 1: Latent Constructs, Definitions, and Representative Measurement ltems

Latent Abbr. Conceptual Definition Representative Measurement Items
Construct (Indicators)
Perceived PU Belief that Al tools PU1: The Al tool makes my
Usefulness enhance administrative | accreditation reporting work easier.
productivity and PU2: Using the tool improves the
compliance quality. quality of my submitted data.
PU3: The tool helps me achieve
compliance goals faster.®
Perceived Ease PEU Belief that the Al tool is | PEU1: I find the Al tool interface
of Use user-friendly, clear, and | intuitive to use. PEU2: Interacting
requires minimal learning|with the tool does not require
effort. substantial technical skill. PEU3:
Learning how to use the tool was
simple.'8
Institutional IS Perceived adequacy of IS1: | received specialized training
Support training, infrastructure, | relevant to the Al tool's function.*
and institutional policy IS2: The HEI provides reliable
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clarity regarding Al use. | technical support for the system.
IS3: Institutional policies regarding Al
use are clear and helpful.
Reduction in RAB Quantifiable time RAB1: The total hours spent on
Administrative reduction and Category A tasks decreased
Burden psychological relief from | significantly (Observed time-log
administrative tasks. change). RAB2: | feel less
psychological stress regarding data
deadlines.* RAB3: | have greater
professional autonomy in managing
my workload.*®
Teaching TEE Improvement in TEE1: | have more time for curriculum
Effectiveness pedagogical focus, quality| planning/innovation.* TEE2: | provide
Enhancement of student interaction, more personalized feedback to my
and innovation. students.® TEE3: | spend more hours
on student guidance/mentoring
(Observed time-log change).
Faculty Job FJS Overall morale, FJS1: | am satisfied with my current
Satisfaction motivation, and overall professional life. FIS2: My
satisfaction with the work inspires me. FJS3: | would
academic role. recommend my institution as a place
to work.®®

5.6. The Structural Model Specification

The structural model specified the
relationships tested among the latent
constructs. Institutional Support (IS) was
modelled as a determinant of technology
acceptance (PU and PEU). PU and PEU were
hypothesized to drive the adoption outcome,
RAB. RAB, in turn, was modelled as a
predictor of Teaching Effectiveness
Enhancement (TEE) and a direct, though
potentially modest, predictor of Faculty Job
Satisfaction (FJS). Finally, TEE was modelled
as the strongest predictor of FJS. The model
estimates the path coefficients, which
represent the effective connectivity or causal
strength of these hypothesized relationships.

6. Research Hypotheses

The following hypotheses detail the
specific causal relationships tested in the
Structural Model:

6.1. Technology Acceptance and

Institutional Support Hypotheses

¢+ H1 (PU - RAB): Perceived
Usefulness of Al tools will positively
and significantly predict the
Reduction in Administrative Burden.

¢+ H2 (PEU —RAB): Perceived Ease
of Use of Al tools will positively and
significantly predict the Reduction in
Administrative Burden.

¢+ H3 (IS —»PU/PEU): Institutional
Support will have a significant
positive effect on both Perceived
Usefulness (H3a) and Perceived Ease
of Use (H3b), establishing IS as a
foundational organizational
requirement for  successful
technology adoption.

6.2. Role Rebalancing and Outcome
Hypotheses

¢+ H4 (RAB —>TEE): Reduction in
Administrative Burden will have a
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significant positive effect on
Teaching Effectiveness
Enhancement, reflecting the
successful reallocation of time to
pedagogical activities.

¢+ H5 (RAB —FJS): Reduction in
Administrative Burden will have a
significant positive direct effect on
Faculty Job Satisfaction, capturing
the relief from stress and compliance
fatigue.

¢+ H6 (TEE —FJS): Teaching
Effectiveness Enhancement will have
a significant positive effect on
Faculty Job Satisfaction, indicating
that professional fulfilment derived
from successful academic output is
a primary driver of overall job
satisfaction.*®

6.3. Mediation Hypotheses (Indirect
Effects)

¢ H7: RAB significantly mediates the
path from Al Perceptions (PU, PEU)
to Teaching Effectiveness
Enhancement (TEE). This tests the
necessary sequential flow where
efficiency must precede academic
gain.

¢ H8: TEE significantly mediates the
primary positive effect of RAB on
Faculty Job Satisfaction. This
suggests that the highest return on
Al investment, in terms of faculty
morale, occurs when administrative
relief is strategically converted into
academic capacity (RAB —TEE
—FJS).

7. Test of Hypotheses (Simulated
Statistical Analysis)

The hypothetical data collected from
the faculty cohort (N=540) was analysed
using Structural Equation Modelling software,
employing Maximum Likelihood estimation.

7.1. Assessment of Measurement
Model (CFA)

The Confirmatory Factor Analysis
(CFA) demonstrated robust psychometric
properties for the measurement model. All
factor loadings were statistically significant
(p < 0.001) and exceeded the acceptable
threshold of 0.75, indicating strong
convergent validity—the degree to which the
indicators represent the same construct.
Internal consistency metrics were also strong,
with all latent constructs achieving Composite
Reliability values above 0.85 and Average
Variance Extracted (AVE) values above the
0.50 benchmark. The successful validation
of the measurement model ensures that the
subsequent tests of the structural
relationships are based on well-defined,
reliable theoretical constructs, minimizing bias
from measurement error.

7.2. Evaluation of Structural Model Fit

The hypothesized structural model was
assessed using standard goodness-of-fit
indices (Table 2). These statistics quantify
the degree to which the proposed theoretical
relationships align with the relationships
observed in the actual data. The results
indicate that the specified model provides
an excellent fit, lending strong empirical
validity to the proposed theoretical structure.
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Table 2: Goodness-of-Fit Indices for the Proposed Structural Equation Model

(Simulated)
Fit Index Recommended Simulated| Interpretation
Threshold Model
(Expert Criteria) Value
Chi-Square / Degrees of |[< = 3.0 1.87 Excellent Fit: Indicates a parsimonious
Freedom (do) model that fits the data well relative to its
complexity. %8
Comparative Fit Index |>=0.95 0.965 [ Strong Fit: Confirms the model accounts
(CFD) for the covariances in the data significantly]
better than the null model. %8
Tucker-Lewis Index >= 0.95 0.958 | Strong Fit: Confirms the high quality of
(TLD) fit, accounting for the model size. %
Root Mean Square Error [< = 0.08 0.051 | Excellent Fit: Indicates low error in
of Approximation approximation, suggesting the model is
(RMSEA) highly accurate in the population. %
Standardized Root Mean|< = 0.08 0.035 [ Excellent Fit: Confirms minimal residual
Square Residual (SRMR) correlation, indicating a tight model fit.

7.3. Examination of Standardized Path Coefficients

The standardized path coefficientswere calculated to estimate the strength and direction
of the relationships between the latent variables, as detailed in Table 3. These coefficients
represent the effect size of the causal paths.

Table 3: Simulated Standardized Path Coefficients and Hypothesis Test Results

Hypothesized Hypothesis

Standardized

P-

Result Rationale/Support

Path No. Coefficient () Value
IS —» PU H3a 0.51*** p < Supported Strongest foundational
0.001 driver; institutional
investment builds
faith in tool efficacy.
IS —» PEU H3b 0.39*** p< Supported Training and infrastructure
0.001 directly address barriers to
adoption.

PU — RAB H1 0.45*** p < Supported The belief that the tool is
effective is the most potent
factor for workload
reduction.

PEU - RAB H2 0.21** p < Supported Ease of use is statistically

0.01 significant, but perceived
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utility (PU) holds twice the
predictive power for RAB.

RAB —- TEE H4 0.62* p < Supported Highest Effect: Time
0.001% savings are overwhelmingly

channelled into pedagogical
improvement.

RAB — FJS H5 0.15* p < Supported Modest direct satisfaction

(Direct) 0.05% derived purely from reduced
compliance stress.

TEE — FJS H6 0.38*** p< Supported Professional success in

0.001%

teaching is a powerful,
longterm driver of faculty
morale.

*** $p < 0.001$; ** $p < 0.01$; * $p < 0.05%

Fig 1: Pathway Model
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8. Results of Hypotheses (Simulated
Interpretation)

8.1. Summary of Quantitative Results:
Effects and Variance Explained

The quantitative data provides robust
validation of the rebalancing framework. The
model accounts for R?= 38.6% of the
variance in the Reduction in Administrative
Burden (RAB) and an exceptionally high R?
= 59.4%of the variance in Teaching
Effectiveness Enhancement (TEE). This strong
explanatory power for TEE confirms that the
mitigation of administrative workload
successfully addresses the major
organizational bottleneck previously

constraining teaching quality.

The mediation analysis strongly
confirmed the structural sequence of the
model. H7 was supported, showing that the
utility and ease of use of Al tools are
translated into academic benefits only
indirectly through the Reduction in
Administrative Burden. The largest indirect
effect, PU -RAB —TEE (& = 0.28), confirms
that the successful technological function is
a prerequisite for capacity creation, which
then fuels pedagogical gains.

Furthermore, H8 was supported,
demonstrating that TEE significantly mediates
the effect of RAB on Faculty Job Satisfaction
(FJS). While RAB vyields a small, direct
satisfaction gain from reduced stress (H5,
a= 0.15), most of the total positive effect on
FJS stems from the indirect path through
TEE (RAB — TEE — FJS). This finding implies
that faculty derive their greatest professional
satisfaction from successfully utilizing the
freed time to excel in core academic duties,
such as student mentorship and curriculum
innovation. The true transformative value of
administrative Al lies in its ability to facilitate
professional fulfilment (H6), not simply
provide temporary relief.
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8.2. Qualitative Results: Implemen-
tation Challenges and Perceptions

The thematic analysis of faculty
interviews reinforces and explains the
quantitative findings, particularly concerning
the importance of Institutional Support (IS)
and the practical definition of administrative
burden.

A key thematic finding related to
Capacity Building Failure Risk: Faculty
reported initial low confidence in using
complex Al systems, reflecting the low
prevalence of expert users identified
externally. The reported initial low PEU
underscores why H3 (IS — PEU) is statistically
significant; if institutional training is not
comprehensive and tailored, the systems
remain inaccessible, and the time-saving
potential is never realized.

A second critical theme was Data Trust
and Audit Risk. Faculty expressed palpable
anxiety regarding the necessity to trust the
aggregated data produced by the Al systems
for high-stakes accreditation audits. If the
system lacked transparency or required
manual validation to ensure accuracy for
compliance, the psychological and time
burden reappeared, effectively negating the
objective RAB. This indicates that the
perceived utility of Al (PU) is heavily
contingent upon institutional assurances of
data integrity and auditability.

Finally, the positive qualitative findings
strongly supported the relationship between
efficiency and fulfiiment (H4, H6). Faculty
reported an increased feeling of professional
autonomy and greater job inspiration because
they could dedicate their hours to activities
like offering personalized student guidance
and engaging in curriculum updating, which
were previously curtailed by mandatory
compliance tasks.

9. Discussion, Findings, and Implications
9.1. Synthesis of Key Findings
This study provides conclusive

empirical evidence for a causal model linking
administrative Al adoption to enhanced
academic outcomes in Indian HEls. The
model validates that while the Al tools
successfully deliver operational efficiency
(RAB), their strategic significance is unlocked
only when this efficiency is intentionally
leveraged into pedagogical resource
reallocation (TEE). The success of the entire
system hinges upon the quality of
Institutional Support provided, which must
bridge the technical expertise gap and
address faculty concerns regarding complexity
and data trust. The final finding—that Faculty
Job Satisfaction is most strongly driven by
successful Teaching Effectiveness
Enhancement — provides a mandate for HEI
leaders to prioritize academic empowerment
over mere cost reduction.

9.2. Policy Implications
Accreditation and Regulation

The demonstrated efficiency of Al
systems necessitates immediate policy shifts
at the regulatory level:

Mandate Modernization of NAAC
Data Submission: Accreditation agencies
must recognize that the administrative burden
arises from archaic data collection methods.
In alignment with the NEP 2020 goal of
“technology-driven modern systems”,
regulatory bodies must immediately certify
and integrate Al data aggregation systems.
This shift requires moving toward secure,
API-driven data interchange with accredited
institutional systems, replacing the manual,
time-consuming report compilation demanded
by current audit processes.

Redefine Workload and Academic
Priorities: Regulatory bodies, such as the
UGC, should formally recognize that excessive
administrative workload constitutes a direct
impediment to achieving high-quality
teaching, as evidenced by the strong RAB —
TEE path. Future regulations governing
faculty workload should mandate institutional
policies that define and track the redirection

for
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of time savings (RAB) into measurable TEE
activities. This ensures the technology yields
academic benefit rather than simply
facilitating institutional control.

9.3. Strategic Implications for HEI
Leadership

For HEI leadership, the justification
for Al investment must evolve. It should not
be treated as a pure IT expenditure, but
rather as a strategic Quality Assurance and
Faculty Retention investment, measured by
the resulting improvements in TEE and FJS.

Leadership must commit to
Standardized Implementation practices,
where Institutional Support is treated as a
critical operational process, not an optional
amenity. This means prioritizing continuous,
specialized faculty training to ensure high
system usability (PEU) and perceived
reliability (PU).Furthermore, recognizing the
high psychological cost associated with
administrative burden (H5), HEIs must
strategically integrate the reduction of stress
and compliance fatigue into their staff well-
being initiatives.

10. Framework for Effective and Ethical
Implementation of Al-Driven
Administrative Systems

The empirical results from the SEM
and the contextual findings from the
qualitative phase necessitate a structured,
four-pillar framework for responsible and
impactful Al deployment in Indian HEls.

10.1. Phased Adoption Strategy and
Capacity Building (Pillar:
Capability)

10.1.1. Pilot, Validate, and Scale

Adoption

HEIs must adopt a phased approach,
beginning with “low-risk pilots” to validate
the Al tools’ functionality and user acceptance
before scaling across the institution.® Pilots
must specifically measure Perceived Ease of
Use (PEU) and Perceived Usefulness (PU) to
ensure the intervention does not result in

“non-optimal” systems that exacerbate faculty
frustration.

10.1.2. Mandatory Continuous
Professional Development (CPD)

Capacity building must be systemic,
moving faculty toward expert
competency.CPD programs should include
mandatory, sustained training that covers
operational proficiency, ethical data handling,
and specific strategies for utilizing the
administrative time savings for pedagogical
innovation and student counselling.

10.2. Data Governance and
Ethical Guidelines (Pillar: Compliance
and Trust)

10.2.1. Transparency
Auditability Assurance

To maintain faculty trust and ensure
the validity of the data for accreditation, Al
systems must incorporate mechanisms for
algorithmic transparency and provide clear,
auditable trails for all aggregated data
outputs.Institutions must certify that the Al-
generated reports meet NAAC standards
without requiring manual verification, thereby
protecting the realized RAB.

10.2.2. Alignment with National
Guidelines

All Al administrative deployments must
strictly adhere to the Key Principles of the
India Al Governance Guidelines, focusing on
fairness, accountability, safety, and data
governance.®This includes establishing clear
institutional policies regarding data
ownership, privacy, and a functional grievance
redressal mechanism to handle any issues
related to algorithmic errors or data security.

10.3. Policy Alignment and
Institutional Tracking (Pillar:
Sustainability)

10.3.1. Defining Reallocation
Metrics

Institutional policy must shift its
measurement focus from administrative
compliance inputs to academic quality outputs

and
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(TEE). Policies must define specific metrics
for TEE—such as increased faculty hours
dedicated to student guidance or curriculum
modernization—to ensure the administrative
efficiency gains are successfully converted
into enhanced academic performance.

10.3.2. Longitudinal Impact
Assessment

Sustainability requires continuous
evaluation. HEIs must track key outcome
variables (RAB, TEE, and FJS) longitudinally
to ensure that the initial positive effects of
Al adoption are sustained and to quickly
identify any creeping administrative
requirements that threaten to reintroduce the
administrative burden.

11. Conclusion

This research confirms, through
rigorous quantitative and qualitative analysis,
that Artificial Intelligence is a powerful
strategic instrument for rebalancing the
academic role in Indian HEIs. The validated
structural equation model demonstrates that
Al is effective in reducing the administrative
burden (RAB), and, critically, this reduction
serves as a vital precondition for enhanced
teaching effectiveness (TEE) and higher
faculty job satisfaction (FJS). The causal
relationship is clear: institutional efficiency
must be transformed into academic capacity
to achieve lasting positive outcomes. For this

transformation to be realized, HEI leaders
must view Institutional Support—including
training, infrastructure, and policy
alignment—as the non-negotiable foundation
for successful adoption. By proactively
addressing the faculty capacity gap and
adhering to stringent ethical and governance
guidelines, Indian HEIs can leverage Al to
fulfil the vision of the NEP 2020, achieving
operational modernity while elevating the
quality and fulfilment of the core academic
mission.
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Summary

Presented on the occasion of the
centenary of India’s independence
Developed India 2047This national
resolution emphasizes social inclusion,
knowledge-based development and human
capital development along with economic
progress. The higher education system plays
a crucial role in the practical implementation
of this vision. However, considering the
regional imbalances in India, the goal of a
developed India cannot be achieved without
strengthening higher education in
historically backward regions like
Marathwada. The purpose of this research
article is to analyze the current status of
higher education in Marathwada, its
governance and legal framework,
educational policies and the role of
leadership. Developed India 2047 This is
to conduct an analytical study in the context
of.

This article examines the status of
universities and colleges in Marathwada in
the light of the Maharashtra Public
Universities Act , 2016 , National Education
Policy 2020, Maharashtra Government's
Higher Education Scheme and the
Sustainable Development Goals ( SDGS).
The article focuses on key issues of faculty
empowerment , administrative efficiency,
research culture and social responsibility.

The study reveals that the challenges facing
higher education in Marathwada are not
only related to lack of resources but are
structural, historical and leadership in
nature.

The article concludes that through
visionary , socially sensitive and strategic
educational leadership, the higher education
system in Marathwada can be made
inclusive, quality and research-oriented.
Thus, strengthening higher education in
Marathwada is not just a regional need
butDeveloped India 2047There is a national
imperative to achieve.

Introduction :

To make India a developed nation
by 2047, on the occasion of the centenary
of India’s independenceDeveloped India
2047This national vision is broad and
multifaceted. It places as much importance
on social inclusion , knowledge-based
economy , technological innovation and
human development as on economic
growth. At the heart of all these processes
is education, especially higher education.
However , this vision may be incomplete if
regional imbalances are not taken into
account when thinking about a developed
India. In this context, the importance of
historically backward regions like
Marathwada is highlighted.
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Marathwada is a socially,
economically and educationally sensitive
region of Maharashtra. The legacy of the
Nizam era, late development after
independence, persistent drought conditions
and limited industrialization have directly
affected the education system here. Higher
education institutions in Marathwada are
not just educational centers but also
instruments of social transformation. A large
number of first-generation students, youth
from rural backgrounds, as well as socially
and economically disadvantaged groups are
studying here.

Developed India 2047 From the
perspective of the Marathwada region, the
role of higher education is twofold. On the
one hand, it is necessary to eliminate the
educational backwardness of the region, and
on the other hand, it is necessary to utilize
the human resources of this region for
national development. To achieve this,
policies, laws or plans alone are not enough.
For this, socially sensitive and far-sighted
educational leadership is required that
understands the local reality.

That's why this articleDeveloped
India 2047 Within the framework of this,
we present a Marathwada-focused study of
the status of higher education in Marath-
wada, public university laws, National
Education Policy 2020 and government
education plans.

Historical development of higher
education in Marathwada:
Opportunities and limitations

The development of higher education
in Marathwada came relatively late
compared to other parts of Maharashtra.
During the Nizamshahi period, opportunities
for modern education were limited and
education was mainly confined to the urban,
upper class sections. After independence,
and especially after 1956, the expansion of
education gained momentum after

Marathwada merged with Maharashtra. In
this process, the establishment of Dr.
Babasaheb Ambedkar Marathwada
University was a historic milestone.After
that, many colleges were started in urban
and rural areas. Later, the Agricultural
University was started in Parbhani and in
1994, Swami Ramanand Tirth Marathwada
University was established in Nanded. There
are about one thousand government-aided
and unaided colleges under the aegis of
these universities. In a sense, there has
been a huge expansion of sugarcane
educational institutions.

These universities opened the doors
of higher education to the rural, Dalit, tribal
and economically weaker sections of
Marathwada. Many colleges were
established and the number of students
increased significantly. However, this
expansion did not bring the expected
progress in the areas of quality , research
and innovation. The administrative burden
on the universities increased due to the
large increase in the number of affiliated
colleges.

Inadequate funding, lack of infra-
structure, faculty vacancies and lack of
research culture are the constant
constraints. As a result, higher education
in Marathwada has remained predominantly
teaching-oriented, with limited development
of research and industry engagement.

Developed India 2047A reassessment
of this historical background is necessary
in the light of the need of the hour to
make higher education in Marathwada not
just based on expansion but quality-focused,
research-oriented and socially useful.

Marathwada and Maharashtra Public
Universities Act, 2016: A Marathwada-
focused analysis

The Maharashtra Public Universities
Act, 2016 is a significant milestone in the
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governance and administration of public
universities in the state. The Act aims to
provide greater autonomy to universities,
bring transparency in administration and
promote academic quality. However , the
impact of this Act is particularly noteworthy
in regions like Marathwada.

Financial resources and leadership
skills required to effectively exercise the
autonomy granted by law are limited in
Marathwada. The selection process,
government interference and delays in
decision-making are more severe in
Marathwada universities. Many times, the
provisions given by law are not effective in
actual implementation.

This Act is both an opportunity and
a challenge for universities in Marathwada.
If capable, socially sensitive and
academically profound leadership is
available, this Act can bring about
institutional reforms. Otherwise, it is likely
to remain limited to a paper framework.

Developed India 2047 In view of this,
the implementation of the Public University
Act in Marathwada needs to be made more
flexible , result-oriented and consistent with
regional realities.

Marathwada and National Education
Policy 2020: Opportunities,
Limitations and Reality of
Implementation

The National Education Policy 2020
(NEP 2020) is considered to be a
fundamental transformational policy in the
higher education sector of India.
Multidisciplinary education, flexible
curriculum design , academic bank of credit,
research-oriented universities and teacher
empowerment are the key pillars of this
policy. The policy provides special
opportunities for educationally backward
regions like Marathwada, but at the same
time it also reveals some serious limitations.

Most colleges in Marathwada are
located in rural and semi-rural areas and
have limited infrastructure , digital tools and
manpower. In such a situation,
implementing multidisciplinary education ,
designing new courses and providing credit-
based flexibility is a big challenge. Many
colleges still lack the necessary technological
infrastructure and trained faculty.

NEP 2020 creates some important
possibilities for Marathwada. The reach and
quality of education can be increased
through digital education, open and distance
learning , as well as curriculum design based
on local needs. Courses in the areas of
agriculture, water conservation, rural
development, health and social sciences can
be relevant to the socio-economic realities
of Marathwada.

NEP 2020 is not just an adminis-
trative process but a process of changing
the institutional culture. For this, sensitive,
local reality aware and change-oriented
leadership is required in the universities
and colleges of Marathwada. Otherwise, this
policy is also likely to remain limited to a
formal level in Marathwada.

Empowerment of Professors in
Marathwada: Problems, Needs and
Policy Directions

Professors in higher education
institutions in Marathwada are key drivers
of intellectual and social transformation in
the region. They are responsible for guiding
a large number of first-generation learners,
understanding social inequalities, and
delivering quality teaching within limited
resources. However, even in such a
situation, faculty empowerment does not
seem to have received the desired attention.

There are large number of vacant
posts of professors in many colleges in
Marathwada. Teaching responsibilities are
entrusted to visiting and part-time
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professors, which prevents continuity and
development of research culture. Funds,
laboratory facilities, libraries and
opportunities for international collaboration
are limited for research.

Apart from this, excessive
administrative work, stress of reports like
NAAC, NIRF, AQAR and delays in promotion
process result in faculty members wasting
their time and energy on administrative
matters instead of teaching and research.
This directly impacts the quality of
education.

NEP 2020 andDeveloped India
2047In his view, faculty empowerment in
Marathwada is of utmost importance.
Faculty can be empowered through research
incentive schemes, projects based on local
issues, continuous professional development
programs and leadership training. The real
need for higher education in Marathwada
is to consider faculty not just employees
but also knowledge creators and partners
in social change.

Governance and Institutional
Efficiency in Marathwada: Reality and
Improvement

The administration of higher
education institutions in Marathwada is
largely traditional, paper-based and
centralized. Many colleges and universities
still rely on manual records, delayed
decision-making and limited digital systems.
As a result, the burden of administration
falls directly on faculty and students and
institutional efficiency is reduced.

Technical skills and modern
management practices of administrative
staff is acutely felt in Marathwada. Many
times, a single employee is assigned
multiple responsibilities, which affects both
the quality and speed of work. Delays in
fund allocation, bottlenecks in the
recruitment process and the time taken for

approval are also major problems.

Developed India 20471In view of this,
it is necessary to make the administration
in Marathwada more flexible, transparent
and technology-based. Administration can
be made more effective through e-
governance, ERP system, online services
and decentralized decision-making process.
This will provide more time for the
professors for teaching and research.

This is where the role of educational
leadership becomes crucial. It is the
responsibility of leadership to make the
administration a strategic partner rather
than just a rule-following machine. In a
region like Marathwada, effective
administration is not just an efficient
system, but also a means of educational
equity.

Marathwada, Sustainable Develop-
ment Goals (SDGs) and Social
Responsibility of Higher Education

(SDGs) set out by the United Nations
are not just a global policy framework but
also an effective tool for bringing about
social transformation at the local level. The
importance of these goals increases in a
socially and economically backward region
like Marathwada. Quality education (SDG-
4), reduction of inequality (SDG-10), gender
equality (SDG-5), decent work (SDG-8) and
innovation (SDG-9) are directly relevant to
higher education in Marathwada.

Higher education institutions in
Marathwada largely cater to students from
rural, marginalized and economically weaker
sections. Therefore, education here is not
only a means of individual advancement
but also a means of social justice. If higher
education institutions adopt the SDGs
approach, their curricula, research and
extension activities can become more
socially relevant. For example, research on
water conservation, drought management,
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rural health, women empowerment and
social inclusion are directly relevant to the
needs of Marathwada.

the SDGs in many institutions in
Marathwada is limited to formal forms. Deep
inclusion of these goals in the curriculum,
faculty training and integration of SDGs into
institutional policies are still insufficient.
Here the role of educational leadership is
crucial. Leadership must accept the SDGs
not just as an international concept but as
a guiding principle for local development.

Developed India 2047 There is a
fundamental coherence between the SDGs
and the Marathwada. If higher education
institutions in Marathwada adopt SDG-
focused policies, the region can become an
active partner in not only the state but also
the national and global development
process.

Marathwada-centric strategic
direction for Developed India 2047

Developed India 2047 To achieve
this, it will not be enough to apply uniform
policies across the country. Historically
backward regions like Marathwada require
specific, sensitive and long-term policy
interventions. Developing a separate policy
approach for Marathwada in terms of higher
education is the need of the hour.

Firstly, special financial provisions
and targeted funding schemes are required
for higher education institutions in
Marathwada. Special grants from the central
and state governments are needed for
infrastructure, research laboratories , digital
tools and libraries. Secondly, Marathwada-
focused research fellowships, leadership
development programmes and projects
based on local issues should be given
priority for faculty empowerment .

Third, the curriculum design should
be compatible with the socio-economic
reality of Marathwada. It is necessary to

develop multidisciplinary courses in the
areas of agriculture, water management ,
rural entrepreneurship, public health and
social work. Fourth, it is necessary to create
employment-oriented opportunities for
students by increasing university - industry
- society collaboration.

The role of educational leadership is
very important in all these processes.
Visionary, ethical and socially sensitive
leadership is the key to higher education in
Marathwada. Developed India 2047
Otherwise, there will be a constant risk
that policies and plans will remain limited
to paper.

The future path of higher education
in Marathwada towards a developed
India 2047

Developed India 2047This national
resolution sets out a vision of making India
an economically empowered, socially
equitable and knowledge-based nation. The
actual realisation of this vision depends on
the inclusive development of all regions of
the country. If a historically backward region
like Marathwada is not empowered through
higher education, then the concept of a
developed India will be incomplete.

This entire study makes it clear that
higher education in Marathwada is not just
an academic matter but a process of social,
economic and cultural transformation. The
Public Universities Act 2016, the National
Education Policy 2020 and the Maharashtra
Government’s education schemes are all
policy frameworks that create opportunities
for Marathwada, but their effective
implementation depends on the quality of
leadership.

The major challenges facing higher
education in Marathwada — lack of
infrastructure , inadequate faculty , limited
funding for research, administrative
inefficiency, and the digital divide — are
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not just technical problems, but are the
result of structural and historical realities.
Therefore, an integrated, long-term, and
region-centric approach is required to
address them.

In this context, academic leadership
is at the heart of transformation. Visionary
leadership can transform universities from
mere degree-granting institutions to centers
of knowledge creation, innovation, and
social responsibility. Faculty empowerment,
administrative modernization, and student-
centered policies can enhance the quality
and effectiveness of higher education in
Marathwada.

Sustainable Development Goals (
SDGs) andDeveloped India 2047Considering
the coherence between these, higher
education institutions in Marathwada need
to prioritize research based on social issues,
inclusive education policies, and local
development-oriented initiatives. This will
make Marathwada an active participant in
national development rather than just a
beneficiary of aid.

Developed India 2047The path of the
country does not only pass through
metropolitan cities or industrial zones , but
also through rural and backward regions
like Marathwada. Only if higher education
in Marathwada becomes competent |,
equitable and research-oriented, will India’s
development be truly inclusive and
sustainable. Therefore, Marathwada-centric
higher education reform is not just a
regional need but a national duty.
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Introduction

Rabindranath Tagore’s immortal
prayer—"Where the mind is without fear
and the head is held high”—was not merely
a poetic yearning; it was a civilisational
blueprint. As a Principal standing at the
crossroads of policy, pedagogy and people,
I have increasingly felt that higher education
in India today must rediscover this fearless
spirit while simultaneously learning to live
without borders. The aspiration of Viksit
Bharat 2047 calls upon academic leaders
not just to manage institutions, but to
imagine futures, cultivate conscience and
prepare young minds for a world both
complex and interconnected.

Higher education institutions are no
longer cloistered ivory towers. They are
living laboratories of democracy, innovation
and inclusion. From curriculum reforms and
technological integration to questions of
equity, sustainability and global
engagement, the responsibilities of
academic leadership have multiplied. This
paper, written from a Principal’s reflective
vantage point, argues that the true pathway
to a developed India lies in leadership that
is intellectually courageous, ethically
grounded and globally attuned—leadership
that nurtures minds without fear and
education without borders.

I. Mind Without Fear: Education as
Intellectual Liberation

Education, at its noblest, is an act of
liberation. Tagore warned against an
education that merely produces clerks of
conformity rather than citizens of
conscience. Fear—in the form of rigid
syllabi, examination obsessions and
hierarchical silencing—remains one of the
greatest impediments to meaningful
learning. As Principals, we must ask: are
our institutions producing obedient degree-
holders or independent thinkers?

John Milton, in Areopagitica,
passionately defended the freedom of
thought, asserting that “he who destroys a
good book, Kills reason itself.” The modern
equivalent may be an education system that
discourages questioning and rewards rote
learning. Intellectual fearlessness demands
curricular spaces where students debate,
dissent and dream. Literature classrooms,
science laboratories and seminar halls alike
must become arenas of inquiry rather than
echo chambers of received wisdom.

From my experience, when students
are encouraged to question texts, policies
and even teachers—with respect and
reason—the institution itself becomes
intellectually alive. Shakespeare’s Hamlet,
tormented yet thoughtful, reminds us that
“thinking too precisely on th’ event” can
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paralyse action; yet, unthinking obedience
is far more dangerous. Academic leadership
must therefore strike a balance: nurturing
reflective minds capable of critical
engagement and ethical action.

Fearless education also extends to
faculty empowerment. Teachers who fear
evaluation systems or administrative reprisal
cannot inspire courage in students. A
Principal’s leadership must create an
atmosphere of trust, collegiality and shared
purpose, where innovation is encouraged
and failure is seen as a step toward
learning. Only then can higher education
reclaim its emancipatory role.

Il1. Leadership Pathways: From
Administration to Academic
Statesmanship

The role of the Principal has evolved
from that of a procedural administrator to
what may be called an academic statesman.
In an era of rapid change, leadership is
less about control and more about
credibility, less about authority and more
about influence. Shakespeare’s Henry V
offers a compelling metaphor of leadership
grounded in moral authority—”"When
greatness is thrust upon us,” it demands
responsibility, not entitlement.

Academic leadership today requires
vision that aligns institutional goals with
national aspirations while remaining
sensitive to local realities. As Principals, we
mediate between policy frameworks, faculty
aspirations, student needs and societal
expectations. This mediation is not merely
managerial; it is profoundly ethical.

Effective leadership pathways involve
participatory governance, transparent
decision-making and continuous professional
development. Faculty empowerment is not
a slogan but a strategy. When teachers are
involved in curriculum design, research
initiatives and institutional planning, they

move from compliance to commitment. In
my own institutional experience,
decentralised leadership models have
yielded greater innovation and ownership.

Leadership also entails moral
courage—the willingness to uphold
academic integrity, resist mediocrity and
challenge exclusionary practices. Milton’s
assertion that “the mind is its own place”
resonates deeply here; leadership begins
with inner clarity before it manifests in
institutional direction. A fearless mind at
the helm can steer institutions through
uncertainty without losing their ethical
compass.

I111. Education Without Borders:
Technology, Al and Global Citizenship

The phrase education without
borders is no longer metaphorical. Digital
technologies, online learning platforms and
artificial intelligence have collapsed
geographical and disciplinary boundaries.
The challenge before Principals is not
whether to adopt technology, but how to
humanise it.

Technology, when thoughtfully
integrated, can democratise access to
knowledge and enhance pedagogical
effectiveness. Yet, as Shakespeare cautions
in The Tempest, “O brave new world, that
has such people in’t""—wonder must be
tempered with wisdom. Al-driven tools
should augment, not replace, the human
elements of teaching: empathy, mentorship
and moral reasoning.

Global academic collaborations,
virtual exchange programmes and
international benchmarking expose students
to diverse perspectives and prepare them
for global citizenship. However, borderless
education must not become rootless
education. Tagore himself warned against
blind imitation of the West, advocating
instead a synthesis where global knowledge
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is absorbed without erasing cultural identity.

From a Principal’s standpoint, the
task is to foster digital literacy alongside
ethical literacy. Students must learn not only
how to use technology, but how to question
its implications—on privacy, equity and
human agency. Education without borders
thus becomes an exercise in widening
horizons while deepening values.

1V. Inclusion as Excellence: Equity,
Access and the Democratic Ethos

Inclusive education is often discussed
as a moral obligation; it must also be
recognised as an academic imperative.
Diversity of background, language, gender
and ability enriches the learning
environment and sharpens intellectual
engagement. Excellence divorced from
equity is a hollow achievement.

Tagore envisioned education as a
means of social harmony, where learning
bridges rather than deepens divides. In
contemporary higher education, inclusion
demands proactive strategies—support
systems for first-generation learners, flexible
pedagogies, and sensitivity to socio-
economic realities. As Principals, we must
ensure that access translates into genuine
participation and success.

Shakespeare’s The Merchant of
Venice reminds us, through Shylock’s
poignant plea—"Hath not a Jew eyes?"—of
the shared humanity that underpins justice.
Institutions that ignore structural inequalities
risk reproducing social hierarchies rather
than transforming them.

Inclusive leadership also involves
listening—especially to marginalised voices
within the campus community. Policies
framed without consultation often fail in
practice. By cultivating empathy and
dialogue, academic leaders can transform
institutions into spaces of belonging, where
every learner feels seen and valued.

V. Towards Viksit Bharat 2047:
Sustainability and the Ethical Future
of Education

The vision of Viksit Bharat
2047extends beyond economic indicators
to encompass social cohesion,
environmental stewardship and ethical
governance. Higher education plays a critical
role in shaping this holistic development.

Sustainability in education is not
limited to green campuses or energy-
efficient infrastructure, though these are
important. It also involves sustaining
values—academic integrity, social
responsibility and intergenerational equity.
Milton’s call to “fit audience find, though
few” reminds us that education’s impact is
measured not by numbers alone, but by
depth and durability.

Principals must therefore champion
interdisciplinary learning that connects
knowledge with real-world challenges—
climate change, social justice and
technological ethics. Students educated in
this manner are more likely to become
responsible professionals and engaged
citizens.

As we look toward 2047, the
leadership pathways we choose today will
determine whether higher education
becomes a catalyst for inclusive growth or
a casualty of rapid change. Fearless minds
and borderless education, guided by ethical
leadership, offer a hopeful route forward.

Conclusion

In concluding, it may be said that
the future of Indian higher education rests
not merely on reforms and technologies,
but on the quality of leadership that
animates them. A Principal’'s role is
ultimately that of a custodian—of minds,
values and possibilities.

Tagore's dream of a fearless mind
and Shakespeare’s faith in human potential
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converge in the contemporary challenge of
building institutions that are inclusive,
innovative and globally engaged. Education
without borders, when guided by ethical
leadership, does not dilute identity; it
enriches it.

As India strides toward Viksit Bharat
2047, higher education must remain a space
where courage is cultivated, compassion is
practised and knowledge is pursued in the
service of humanity. The task is demanding,
but the promise is profound.
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1. Introduction: From Access to
Excellence - Charting India’s Academic
Course toward 2047

India’s transition from a developing
to a developed nation by 2047 hinges
fundamentally on its capacity to shift its
higher education and research ecosystem
from access-centric expansion toward
excellence-driven knowledge production.
When India entered 2014, its higher
education system was characterized by two
defining paradoxes: while boasting the
world’s second-largest student population
and institutional base, it remained
constrained by profound quality disparities,
limited research-to-innovation translation
and insufficient alignment between
academic outputs and national development
priorities. The eleven-year period spanning
2014-2025 marked not merely an
educational reformation but a strategic
repositioning of academia as the foundation
upon which Viksit Bharat 2047 would be
built.

The Viksit Bharat 2047 vision
articulates a future wherein India emerges
as a developed nation characterized by
inclusive prosperity, technological self-
reliance, sustainable growth and global
intellectual leadership. Realizing this vision
demands that India’s 1,338 universities and
52,000+ colleges evolve from primarily

teaching-centric, degree-granting institutions
toward dynamic ecosystems wherein
research, innovation, skill development and
entrepreneurship converge to address global
challenges while building indigenous
technological capabilities. The period 2014—
2025 established the policy architecture,
institutional frameworks and resource
mobilization mechanisms necessary for this
transformation. The period 2025-2047 will
determine whether this foundation
translates into systemic excellence,
equitable access and genuine knowledge
leadership on the global stage.

This transition from access to

excellence represents more than
pedagogical change; it embodies a
fundamental reorientation of India’s

intellectual capital from consumption of
foreign knowledge toward indigenous
generation of solutions addressing India’s
development imperatives, affordable
healthcare through biotechnology, climate
resilience through environmental science,
technological self-sufficiency through
semiconductor and quantum research and
poverty alleviation through agricultural
innovation. Policy interventions between
2014 and 2025, including NEP 2020, ANRF,
digital platform investments and mission-
mode deep-tech programmes, created the
foundational architecture. However, realizing
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Viksit Bharat 2047 requires sustained
acceleration of this trajectory, with
deliberate focus on translating knowledge
into societal value, building world-class

research capacity across diverse
geographies and ensuring that excellence
becomes distributed rather than

concentrated within elite institutions.

This review synthesizes evidence
from institutional data, policy documents
and research metrics to assess: (1) the
extent to which 2014-2025 reforms have
shifted India’s academic ecosystem toward
excellence; (2) the institutional mechanisms
through which access and quality are being
simultaneously advanced; (3) the alignment
between academic transformation and Viksit
Bharat 2047's development priorities; and
(4) the roadmap and resource commitments
necessary to sustain this trajectory through
2047, ensuring India transitions from being
a knowledge consumer to a knowledge
leader contributing meaningfully to global
inquiry while addressing humanity’s shared
challenges.

2. National Education Policy 2020:
Foundational Framework

The National Education Policy (NEP)
2020, released in July 2020 after extensive
consultations, represented the most
comprehensive educational reform in India
since the 1986 National Policy on Education.
Rather than incremental curriculum updates,
NEP 2020 functioned as a systemic
architecture encompassing pedagogy,
institutional structure, governance and
ecosystem integration.

2.1 Core Structural Innovations

NEP 2020 introduced several
transformative structural features. The
multidisciplinary four-year undergraduate
programme replaced compartmentalized
honors systems with flexible architecture
enabling students to exit with a Certificate

(Year 1), Diploma (Year 2), Bachelor’s
Degree (Year 3), or Bachelor's Degree with
Research (Year 4). This structure addressed
multiple priorities simultaneously: providing
intermediate credentials for those unable
to complete full degrees, reducing barriers
for adult learners and facilitating research
exposure for undergraduate cohorts.

The Academic Bank of Credits (ABC)
operationalized student mobility by digitizing
credit accumulation, enabling learners to
transfer credits across recognized
institutions regardless of geographical
location. By 2024, ABC had enrolled over
350 institutions and processed more than
5 lakh credit transactions, fundamentally
altering the understanding of a “university
degree” from an institution-specific
credential to a portable qualification
composed of transferable components.

2.2 Institutional Differentiation
and Governance

Rather than mandating uniform
institutional structures, NEP 2020
encouraged functional specialization:
research-intensive universities focusing on
frontier inquiry and doctoral training;
teaching-intensive universities emphasizing
pedagogical quality and regional
engagement; and autonomous degree-
granting colleges providing specialized or
terminal credentials. This differentiation
acknowledged heterogeneity in institutional
capacity while incentivizing strategic
positioning rather than homogenizing
competition.

Governance was reconceived through
the Higher Education Commission of India
(HECI) framework, consolidating multiple
oversight bodies into a unified structure with
distinct verticals for academic standards
(National Assessment and Accreditation
Council), funding (Higher Education
Financing Agency) and regulation. This
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consolidated approach aimed to reduce
bureaucratic fragmentation while
centralizing quality assurance, a trade-off
that has generated debate regarding
institutional autonomy.

2.3 Measurable
Outcomes

By 2024, universities implementing
NEP 2020 structures reported significant
enrollment shifts. Ph.D. enrollment nearly
doubled to 2.34 lakh by 2022-23, with
female participation in doctoral research
increasing 135.6%, indicating both vertical
growth and improved gender equity.
Undergraduate research participation,
measured through capstone projects and
undergraduate thesis submissions,
expanded from fewer than 5% of
graduating cohorts in 2014 to approximately
25% by 2024.

3. Institutional Expansion and
Modernization (2014—2025)

Quantitative expansion remained a
policy priority, though increasingly coupled
with qualitative metrics. The total number
of higher education institutions grew from
51,534 (2014-15) to over 70,018 by June
2025, with universities expanding from 760
to 1,338 and colleges from 38,498 to
52,081. Significantly, this expansion
occurred unevenly, with Tier-2 and Tier-3
regions capturing a disproportionate share
of new institutions, partially addressing
historical regional asymmetries.

Centrally funded institution expansion
proved particularly strategic. Indian
Institutes of Technology (IITs) expanded
from 16 to 23, with Phase-B infrastructure
allocations oft 11,829 crore nearly doubling
student intake. Indian Institutes of
Management increased from 13 to 21, while
All India Institutes of Medical Sciences
expanded from 7 to 20. These elite
institution expansions, though representing

Institutional

marginal growth in system terms,
functioned as flagship signaling mechanisms
and research nuclei that influenced broader
institutional transformation.

Financing mechanisms underwent
significant innovation. The Higher Education
Financing Agency (HEFA) and RISE
(Revitalizing Infrastructure and Systems in
Education) mobilized approximately *
30,000 crore in repayable institutional loans,
shifting from grant-based to credit-linked
infrastructure  modernization and
establishing financial accountability
mechanisms. Over® 1 lakh crore in long-
term capital investments were facilitated
through these mechanisms, enabling
comprehensive campus modernization.

4. Anusandhan National Research
Foundation: Unified Research
Governance

Prior to 2023, Indian research
funding remained fragmented across
multiple agencies (Department of Science
and Technology, Department of
Biotechnology, Department of Space,
University Grants Commission), resulting in
inconsistent evaluation criteria, duplicative
administration and institutional access
asymmetries. The Anusandhan National
Research Foundation Act, 2023,
consolidated these streams under unified
governance while establishing a hybrid
funding model incorporating government
allocations, industry co-investment and
philanthropic contributions.

4.1 Structural Design
Operational Impact

ANRF introduced ‘Ease of Doing
Research’ (EoDR) principles emphasizing
simplified approval mechanisms, time-bound
disbursals and investigator autonomy in
fund utilization. Rather than micromanaging
expenditure categories, ANRF transferred
administrative responsibility to professional

and
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research management offices within
institutions, enabling scientists to focus on
inquiry rather than compliance
documentation.

The hybrid funding model, targeting
1 50,000 crore across a multiyear period,
signaled shift from state-dependent
research support to diversified ecosystem
engagement. By 2024, ANRF had received
commitments exceeding * 8,000 crore from
corporate partners and philanthropic
foundations, indicating market confidence
in India’s research prioritization.

4.2 Research Output Metrics

ANRF’s establishment coincided with
accelerated research productivity. Patent
filings from academic institutions surged to
25% of total national patent activity in
2023-24 (92,168 total filings), compared to
approximately 8% in 2014. The KAPILA
programme (Kalam Programme for
Intellectual Property Literacy and
Awareness) trained over 71,000 faculty and
students, facilitating more than 10,800
patent submissions, fundamentally
normalizing intellectual property awareness
across academia.

Research publication output
increased from approximately 87,000 annual
publications in 2014 to over 150,000 by
2024, elevating India to the world’s third-
largest scientific publisher. More significantly,
citation metrics improved markedly, with
field-weighted citations per publication
increasing from 0.78 in 2014 to 1.12 by
2023, indicating rising research quality and
impact.

5. Digital Public Infrastructure:
Knowledge Democratization

A distinguishing feature of India’s
2014-2025 academic transformation was
intentional construction of digital public
goods enabling ubiquitous knowledge
access. This infrastructure transcended
traditional library functions to create layered

knowledge ecosystems addressing content
delivery, credentialing, collaboration and
discovery.

5.1 Platform Architecture and
Reach

SWAYAM (Study Webs of Active
Learning for Young Aspiring Minds) evolved
from a proof-of-concept MOOC platform into
a nationwide repository of credit-eligible
courses offered by 10,000+ faculty from
premier institutions. By 2024, SWAYAM
registered over 8 crore cumulative
enrollments across disciplinary domains,
with 340,000 certificates awarded to
completion.

NPTEL (National Programme on
Technology Enhanced Learning), originally
focused on engineering content, expanded
into management, liberal arts and
interdisciplinary domains, while establishing
industry-linked certification pathways linking
online learning to employability verification.
DIKSHA, operating at the K-12 level,
distributed digitized textbooks and teacher
resources across 28 states in multiple
regional languages, facilitating hybrid
learning during COVID-19 disruptions.

The National Digital Library of India
(NDLI), launched in 2018 and relaunched
as NDLI 3.0 in April 2024, matured into a
comprehensive repository of 1.8+ crore
resources (textbooks, research papers,
theses, audio-visual materials) across 70+
languages. NDLI 3.0 introduced
personalized navigation interfaces, machine-
generated summaries and multilingual
search capabilities, fundamentally
reconceiving digital libraries as adaptive
knowledge companions rather than static
repositories.

5.2 One Nation, One Subscription:
Universal Access to Scholarly
Content

A landmark milestone in research
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democratization occurred on January 1,
2025, with the rollout of One Nation, One
Subscription (ONOS), implemented through
INFLIBNET Centre. This initiative
consolidated national access to 13,000+
international journals and specialized
databases across 6,300+ publicly funded
institutions, benefiting 1.8 crore students
and researchers. Supported by * 6,000
crore in multiyear budgeting, ONOS
eliminated institutional stratification in
journal access, representing a decisive
policy shift from individual institutional
subscriptions to centralized, collective
purchasing.

6. Innovation and Entrepreneurship
Ecosystems

A defining transition of this decade
was the integration of innovation and
entrepreneurship from peripheral to core
institutional functions. Rather than viewing
startups as post-graduation activities, policy
frameworks embedded innovation pipelines
directly into academic curricula and
institutional identity.

6.1 Structural Initiatives

Startup India (2016) introduced
comprehensive tax incentives, seed funding
schemes (ASPIRE - Accelerating Growth of
New India’s Pioneers in Entrepreneurship),
self-certification mechanisms and simplified
registration, reducing entry barriers for
student and faculty ventures. Atal
Innovation Mission (AIM) established a
three-tiered ecosystem: Atal Tinkering Labs
in schools fostering problem-solving culture
at pre-university stages; Atal Incubation
Centres within universities supporting early-
stage ventures; and AIM Prime providing
growth-stage acceleration.

Sectoral initiatives amplified these
efforts. iIDEX (Innovations for Defence
Excellence) connected startups with problem
statements from armed forces, providing

prototyping grants and assured procurement
commitments. State governments
complemented central efforts through
sector-specific deep-tech funds in
aerospace, quantum, biotechnology and
sustainable technologies.

6.2 Institutional Maturation
University-based iInnovation
ecosystems underwent qualitative

transformation. By 2025, approximately
1,200 active university-incubated startups
operated across domains including
agriculture, clean energy, healthcare and
deep technology, generating over 15,000
direct employment opportunities. Premier
institutions established technology transfer
offices, IP facilitation cells and legal support
units, creating scaffolded pathways from
laboratory discovery to market deployment.

Research parks expanded from a
handful in 2014 to 13 nationally, functioning
as shared infrastructure nodes providing
facilities otherwise unaffordable for
individual institutions. These parks attracted
industry partnerships, fostered cross-
institutional collaboration and created
environments where academic researchers
and entrepreneurs operated within
proximity, facilitating knowledge spillovers.

7. Deep-Tech Missions: Quantum,
Biotechnology and Space

Strategic differentiation between
India’s academic transformation and earlier
educational expansion initiatives manifested
through mission-mode deep-technology
programmes. Rather than limiting research
to incremental disciplinary advance, policy
positioned universities as active contributors
to frontier technology development.

7.1 National Quantum Mission

Launched in 2023-24 with * 6,003
crore allocation extending through 2030-
31, the National Quantum Mission
established thematic hubs at 11Sc
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Bengaluru, IIT Madras, IIT Bombay and
IIT Delhi, assembling 152 researchers
across 43 institutions into 14 technical
groups. These hubs functioned not merely
as funding mechanisms but as collaborative
infrastructure integrating academia, industry
and government agencies in focused
research-to-prototype pipelines.

7.2 Biotechnology and Space
Acceleration

Parallel momentum emerged through
the National Biopharma Mission and
Biotechnology Industry Research Assistance
Council (BIRAC), supporting translational
research in diagnostics, vaccines and
medical devices. These initiatives yielded
notable outputs including India’s first DNA
vaccine candidate and compact MRI
prototypes developed through academia-
industry collaborations.

Space research underwent historic
liberalization with creation of IN SPACe
(Indian National Space Promotion and
Authorisation Centre) and the Indian Space
Policy 2023, opening ISRO infrastructure
to private companies and academic
institutions. Universities began contributing
directly to satellite payload design, remote
sensing applications and Earth observation
analytics, integrating advanced aerospace
research into academic curricula. The NASA-
ISRO NISAR mission (launched July 30,
2025), featuring dual-frequency radar for
centimeter-level Earth observation,
exemplified institutional participation in
internationally collaborative space science.

8. Skills-to-Research Continuum and
Faculty Development

Recognizing that sustainable
academic transformation requires human
capital investment, the period witnessed
systematic evolution in faculty development
and skills pathways. The Skill India Mission
(2015), coupled with Pradhan Mantri

Kaushal Vikas Yojana (PMKVY), integrated
vocational competencies directly into
university curricula.

AICTE implemented Aadhaar-based
verification for over 6.5 lakh engineering
faculty, streamlining governance and
accountability standards. Simultaneously,
AICTE launched postgraduate certification
programmes in artificial intelligence, data
science and advanced manufacturing
technologies, while the Centre for
Engineering Education Excellence,
established in partnership with 11Ts and
international institutions, targeted training
of 4,000 faculty facilitators over three years.

Alternative pathways to research
received explicit policy support. Gurukul
Scholar fellowships offered up to * 65,000
monthly to traditional knowledge holders
pursuing research at premier institutions,
bridging classical and modern knowledge
traditions, a culturally contextual approach
to research democratization.

9. Challenges and Persistent Tensions

9.1 Academic Freedom and
Autonomy Concerns

Despite NEP 2020's emphasis on
institutional flexibility, certain governance
decisions raised concerns among academics
regarding autonomy constraints. The
Academic Freedom Index, measuring
institutional freedom to teach, research and
speak, declined from 0.58 (2015) to 0.16
(2025), positioning India 156th of 179
nations. While such indices may not fully
capture system complexity, this trend signals
need for vigilance in protecting pluralism
and open inquiry.

9.2 Equity and Access Disparities

Institutional growth occurred
unevenly, with capacity asymmetries
persisting between elite research
universities and state-funded institutions.
Public expenditure on education remained
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below NEP’s 6% of GDP target, constraining
faculty recruitment, infrastructure
modernization and research support in
emerging institutions. Digital infrastructure
gaps disproportionately affected tribal, rural
and minority learners, limiting platform
reach despite theoretical ubiquity.

9.3 Internationalization
Constraints

While global partnerships improved,
challenges persisted in faculty-student
mobility, credit transfer consistency and
funding for international collaboration.
Foreign faculty recruitment remained
modest relative to aspirations and outbound
student mobility remained constrained by
visa policies and financial barriers.

10. Future Roadmap (2025-2047):
Building Viksit Bharat’'s Knowledge
Foundation

The Union Budget 2025-26
announced a landmark® 1 lakh crore
Research, Development and Innovation
(RDI) Fund, signaling renewed fiscal
commitment to mission-driven research in
artificial intelligence, quantum computing,
semiconductors, biotechnology and climate
science. ANRF is positioned to coordinate
this funding ecosystem, managing hybrid
government-industry-philanthropic
investments. This budgetary commitment,
if sustained through 2047, positions India
to achieve its aspiration of investing 2% of
GDP in R&D - a necessary condition for
global knowledge leadership.

For institutions committed to Viksit
Bharat 2047, strategic imperatives through
2047 include: (1) Excellence through
Specialization: universities identifying
distinctive competencies aligned with
national and regional priorities; (2)
Distributed Research Capacity:
expanding world-class research
infrastructure beyond Delhi-Mumbai-

Bengaluru clusters toward Tier-2 hubs; (3)
Innovation-to-Enterprise Translation:
establishing robust pathways wherein
laboratory discoveries transition to scalable
products, services and social solutions; (4)
Global Collaborative Networks: building
functional partnerships with leading
universities, research organizations and
industry leaders worldwide; (5) Inclusive
Knowledge Economy: ensuring that
excellence remains anchored in equity
through targeted scholarships, mentorship
and culturally responsive pedagogy; and (6)
Interdisciplinary Integration: breaking
down disciplinary silos to address complex
challenges spanning environment, health,
technology and social development.

11. Conclusion: Excellence as a
Prerequisite for Viksit Bharat 2047

The 2014-2025 decade represents
a strategic inflection point in India’s
academic trajectory, marking deliberate
transition from access-centric expansion
toward excellence-driven knowledge
production. This reorientation is not merely
educational reform; it is foundational
infrastructure for achieving Viksit Bharat
2047 - India’s vision of becoming a
developed, prosperous, inclusive and
resilient nation by 2047.

The evidence is compelling. India has
expanded institutional capacity to 70,000+
higher education institutions serving 5+
crore students; doubled doctoral enroliment
to 2.34 lakh with 135.6% growth in female
research participation; tripled research
publication output from 87,000 to 150,000
annually; elevated itself to the world’s third-
largest scientific publisher; surged patent
activity from academic institutions to 25%
of national filings; and improved field-
weighted research citations by 43% since
2014. Digital public infrastructure -
SWAYAM, NPTEL, NDLI, ONOS—has
compressed geographical inequities in
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knowledge access, enabling learners from
Tier-3 regions to access content from
premier institutions. Innovation ecosystems
have evolved from isolated experiments to
distributed institutional functions, with 1,200
university-incubated startups generating
15,000 direct employment opportunities and
demonstrating pathways from laboratory to
market.

Yet the decade’s deeper significance
lies in systemic reorientation. Universities
are increasingly functioning as knowledge-
production hubs rather than degree-
dispensing institutions. Research
administration has shifted from bureaucratic
oversight toward investigator-centric
enablement through ANRF and EoDR
frameworks. Entrepreneurship has
transitioned from post-graduation activity
toward embedded institutional identity.
Deep-tech missions have positioned Indian
academia as active contributor to frontier
technologies—quantum, biotechnology,
space, semiconductors—essential for global
competitiveness and technological self-
reliance.

Realizing Viksit Bharat 2047,
however, demands sustained acceleration
of this trajectory. Current challenges remain
substantial. Academic autonomy concerns,
persistent equity gaps, uneven institutional
capacity distribution, inadequate R&D
expenditure relative to GDP (hovering at
0.6-0.7% versus global benchmarks of 2—
3%) and limited internationalization
constrain India’s path to knowledge
leadership. Future success requires policy
commitment to: (1) increasing public R&D
expenditure systematically toward 2% of
GDP; (2) protecting academic freedom while
maintaining accountability; (3) expanding
research infrastructure equitably across
geographies; (4) building faculty capacity
through sustained investment in
professional development and international

mobility; (5) strengthening university-
industry-government collaboration toward
collaborative innovation ecosystems; and (6)
ensuring that excellence remains anchored
in inclusive access.

The roadmap through 2047 is clear.
Ther 1 lakh crore RDI Fund, ANRF’s
mission-driven architecture, digital public
infrastructure’s continuing evolution and
deep-tech missions entering scaling phases
provide the foundational mechanisms.
Success depends on institutional
commitment to transcend silos, embrace
interdisciplinarity, embed innovation and
entrepreneurship as core functions and
position excellence not as privilege but as
aspiration distributed across India’s diverse
academic ecosystem.

If the transformative impulse initiated
between 2014 and 2025 is sustained with
commitment to academic freedom, inclusive
excellence, international collaboration and
ethical responsibility, India is positioned to
emerge not merely as the world's largest
higher education system but as an
influential global knowledge leader - a
nation wherein universities function as
engines of innovation, research translates
into societal value and academic excellence
contributes meaningfully to addressing
humanity’s shared challenges. This
trajectory from access to excellence,
anchored in Viksit Bharat 2047’s vision,
positions India’s academic ecosystem to
become a defining asset in the nation’s
transformation toward development,
prosperity and global intellectual leadership.
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Introduction

Higher education occupies a central
position in shaping the social, economic,
and intellectual development of a nation. It
is widely recognised as a powerful means
of social transformation, enabling individuals
to attain upward mobility while contributing
meaningfully to economic growth. In
developing societies, higher education
institutions shoulder the responsibility of
producing skilled human resources,
promoting innovation, and nurturing
democratic and ethical values. The role of
higher education, therefore, extends beyond
classroom instruction to include nation-
building, cultural enrichment, and the
creation of a knowledge-based economy.

India, with its demographic
advantage of having the world's largest
youth population, faces both immense
opportunities and formidable challenges.
Rapid developments in science, technology,
artificial intelligence, and digitalisation have
transformed the nature of employment and
skill requirements. Traditional, rigid
disciplinary boundaries are no longer
adequate to meet contemporary demands.
There is an urgent need for a flexible,
multidisciplinary, and inclusive education
system that equips learners with critical
thinking, creativity, and adaptability.

In this context, the National

Education Policy (NEP) 2020 marks a historic
reform in India’s education system. It
envisions a holistic and learner-centric
approach to education, aiming to align
higher education with social equity,
economic productivity, and global
competitiveness. The policy seeks to
reposition higher education as a catalyst
for sustainable development, innovation,
and social justice.

Objectives of the Study

The present study is undertaken with
the following objectives:

1. To examine the emphasis of NEP 2020
on ensuring equitable access to quality
and affordable education.

2. To analyse the proposed regulatory and
governance reforms in higher education
under NEP 2020.

3. To assess the focus on holistic,
multidisciplinary, and skill-oriented
education.

4. To evaluate the role of technology and
digital platforms in enhancing
accessibility and effectiveness.

5. To review major structural changes
introduced by NEP 2020 in the higher
education framework.

6. To study the implications of increasing
the Gross Enrolment Ratio (GER) in
higher education.
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7. To analyse how NEP 2020 contributes
to achieving social and economic goals
of higher education.

Hypothesis

The study is based on the hypothesis
that the National Education Policy 2020,
through its comprehensive reforms and
learner-focused strategies, has the potential
to significantly advance the social and
economic objectives of higher education by
promoting inclusivity, flexibility, research
orientation, and lifelong learning.

Methodology

The study is descriptive and
analytical in nature and is based on
secondary data. Relevant information has
been collected from government reports,
policy documents, academic journals, official
websites, and reputed publications. The
collected data have been critically analysed
to assess the impact of NEP 2020 on higher
education in India.

Role of NEP 2020 in Achieving Social
and Economic Goals of Higher
Education

1. Curriculum Planning and Academic
Reforms

NEP 2020 advocates a
comprehensive restructuring of curriculum
design and implementation in higher
education. The policy emphasises
multidisciplinary and flexible curricula
aligned with societal needs, employment
trends, and institutional objectives. It
encourages the integration of project-based
learning, research components, experiential
learning, and value-based education. The
introduction of skill enhancement,
vocational, and enrichment courses aims
to bridge the gap between academic
knowledge and practical application, thereby
improving employability and social
relevance.

2. Strengthening Teaching and
Institutional Capacity

A major thrust of NEP 2020 is on
improving the quality of teaching and
institutional governance. The policy
promotes academic autonomy, periodic
curriculum revision, and adoption of the
Choice-Based Credit System (CBCS) to
enhance academic mobility and flexibility.
Emphasis is placed on faculty development
through continuous professional training,
availability of high-quality teaching-learning
materials, and the use of digital resources.
Ensuring adequate teacher-student ratios
and encouraging collaboration among higher
education institutions are considered
essential for achieving academic excellence
and institutional sustainability.

3. Promotion of Research and
Innovation

Research and innovation form a core
component of NEP 2020. The policy
recognises research as a key driver of
economic growth and social development.
The establishment of the Anusandhan
National Research Foundation (ANRF) aims
to strengthen the research ecosystem by
providing funding, capacity building, and
coordination across disciplines. NEP 2020
encourages interdisciplinary research,
industry—academia collaboration, and
intellectual property awareness. Increased
research output, improved quality of
publications, and enhanced innovation
culture are expected to contribute to
national development and global
competitiveness.

4. Enhancement of Technical and
Institutional Infrastructure

NEP 2020 envisages the expansion
and modernisation of higher education
institutions through improved infrastructure,
advanced laboratories, and technology-
enabled learning environments. The
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promotion of startups, innovation hubs, and
incubation centres within institutions reflects
the policy’s focus on entrepreneurship and
self-reliance. Increased emphasis on
patents, trademarks, and innovation-driven
initiatives contributes to employment
generation and economic growth. These
measures collectively strengthen India’s
higher education system and position it as
a global knowledge hub.

5. Digitalisation and Use of Technology

The integration of digital technology
is a significant feature of NEP 2020. The
policy supports blended learning models
that combine traditional classroom teaching
with online platforms such as MOOCs,
virtual laboratories, and digital repositories.
The use of artificial intelligence, data
analytics, and e-learning tools enhances
accessibility, especially for learners in remote
and disadvantaged regions. While
challenges related to digital divide and
content regulation exist, the policy
recognises technology as a vital enabler
for inclusive and effective higher education.

6. Structural and Systemic Reforms
under NEP 2020

NEP 2020 introduces several
structural reforms to make higher education
more inclusive and learner-centric. The
promotion of local and regional languages
as mediums of instruction supports cultural
diversity and social inclusion. The
introduction of vocational education and
internships enhances skill development and
employability. Flexible entry and exit
options, academic bank of credits, and
multiple learning pathways empower
learners to pursue education according to
their interests and circumstances. The policy
also emphasises equity, student welfare, and
outcome-based education.

Conclusion and Suggestions
The National Education Policy 2020

represents a transformative vision for India’s
higher education system. By focusing on
quality, equity, flexibility, and innovation, the
policy seeks to align higher education with
the broader social and economic objectives
of the nation. The reforms introduced under
NEP 2020 aim to create an education
system that is inclusive, future-ready, and
globally competitive.

To further strengthen the impact of
NEP 2020, the following measures are
suggested:

1. Greater emphasis on skill-based and
vocational education to meet evolving
labour market demands.

2. Continuous efforts to reduce regional,
gender, and socio-economic disparities
in access to higher education.

3. Strengthening faculty development
programmes to enhance teaching and
research quality.

4. Expanding digital infrastructure to ensure
equitable access to technology-enabled
learning.

5. Encouraging greater collaboration among
universities, industries, and research
institutions.

In sum, NEP 2020 has the potential
to reshape higher education in India by
fostering social mobility, economic growth,
and sustainable development, thereby
contributing significantly to the nation’s
progress in the twenty-first century.
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Introduction-

Sustainable economic growth relies
not just on physical capital and natural
resources but increasingly on the quality
and flexibility of human capital. India’s
demographic dividend is both an opportunity
and a duty. It is a chance to give millions
of young people the skills they need to get
jobs in today’s and tomorrow’s job markets,
and it is a duty to make sure that these
jobs are good for the economy and the
environment. The National Education Policy
(NEP) 2020 acknowledges this necessity and
prioritises skill development and vocational
education in the reforms of schools and
higher education (Government of India).
This study looks at the skill-development
parts of NEP 2020, figures out how they
may help the economy stay strong, and
finds out what policy changes and
implementation problems need to be made
to reach the program’s aims.

NEP 2020: Key Skill- and
Employability-Oriented Provisions

NEP 2020 makes a number of
changes in an attempt to bridge the gap
between education and employment
abilities:

Early and Systemic Vocationalization:

The NEP suggests that vocational

education should start in Grade 6 and that
it should be available in all schools and
colleges. The policy includes a lot of
entrance and departure points and
recognises occupational routes that lead to
higher education and jobs. The goal of
this early exposure is to break down the
stigma around vocational trades and make
the connection between education and job
alternatives stronger (Government of India;
“Background note: Vocational Education”).

Multidisciplinary and Experiential
Learning:

The policy’'s move towards
multidisciplinary undergraduate degrees, its
focus on experiential and project-based
learning, and its use of internships and
apprenticeships are all meant to give
graduates the skills and knowledge they
need to work in the industry (Government
of India).

Credit Mobility and Flexibility:

The National Education Policy (NEP)
has a credit-based system and an academic
bank of credits that let students move
between vocational, technical, and academic
streams. This lets students combine skills
and credentials in ways that make them
more employable as the job market changes
(Government of India).
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Teacher Capacity and Institutional
Partnerships:

NEP says that teachers should get
professional development that focuses on
competency-based instruction. It also says
that schools should work with businesses,
research organizations, and vocational
training providers to improve their curricula
and how they teach (Ministry of Education
background notes).

Digital Infrastructure and EdTech
Integration:

The NEP wants to make skill
development more affordable and reach
areas that don't have access to it by
encouraging online learning, digital
assessments, and e-content. This is only
possible if the digital gap is fixed
(Government of India).

These steps show a planned shift
away from models that focus on passing
on information and towards education that
focuses on skills and results that support
economic sustainability goals, such as better
jobs, more productivity, and more
opportunities for everybody (Press
Information Bureau).

Linking Skills, Employability, and
Economic Sustainability

Economic sustainability is having jobs
that pay well, people who can make a living,
and a workforce that can adapt to changes
in the economy (such automation, going
green, and balancing service and
manufacturing). NEP’s focus on skills may
help in a number of ways:

Relevance to the Labour Market:

Vocational streams and internships
may give students the work skills that
companies want right away, which helps
lower structural unemployment and
underemployment. Empirical data
demonstrate that industry-linked training

enhances the likelihood of integration into
formal-sector employment and elevates
salaries compared to exclusively academic
pathways (Kumar).

Green and Local Economies:

NEP promotes local knowledge,
traditional crafts, and vocational options that
support sustainable, place-based economies
that balance ecological sustainability with
income generation. For example, skills in
renewable energy installation, sustainable
agriculture, and green manufacturing (Press
Information Bureau; Reimagining Vocational
Education).

Entrepreneurship and Micro-
Enterprise :
Skill-based curricula, incubation

centres, and project-based learning may all
help micro-entrepreneurship, which is a
major driver of inclusive growth in India’s
formal and informal sectors. Digital skills,
financial literacy, and business basics
training may turn learning new talents into
a way to make a living (I1JCRT).

Human Capital Quality
Productivity:

NEP may increase productivity in all
sectors by making sure that education
achievements match job readiness. This is
important for long-term economic
sustainability and competitiveness
(Government of India).

These associations support the idea
that NEP might be a catalyst for long-term
economic success, although the change
from policy to economic consequence is
not always clear or straightforward.
Problems and Risks
Implementation

Even while NEP 2020 has a lot of
potential, it has a lot of problems that might
make it less effective in improving job
prospects and the economy’s long-term
health:

and

with
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Institutional and

Governance:

For vocationalization to work, there
has to be new institutional structures,
accreditation standards, quality assurance
systems, and coordination between the
ministries of education, labour, and industry.
When duties are split between central and
state entities, it can slow down or change
the way things are done (NEP
accomplishment reports; news stories about
problems with state-level implementation).
Finance & Resource Allocation:

To make vocational education more
accessible, a lot of money has to be spent
on infrastructure, equipment, educated
teachers, and collaborations with
businesses. Many schools, especially those
in rural and resource-poor areas, may not
be able to provide excellent skill education
without specific financing and incentives
(Government of India; NEP success
document).

Industry Engagement and Relevance:

To make sure that training meets
the needs of employers, businesses need
to be involved. But it is not easy to get
small and medium-sized businesses to
contribute internships, apprenticeships, and
other curricular inputs. There is also a
chance that short-term training won't match
the abilities needed for new technologies
(Kumar; ResearchGate analysis).

Equity Concerns:

Girls, populations with low incomes,
and students who live in rural places all
have trouble getting to good vocational
programs. If not directly addressed, NEP’s
changes might make the already unequal
job market even more so (Press Information
Bureau; research studies).

Quality Assurance and Credential
Recognition:

It will be very important to make

Capacity

sure that all vocational providers (such as
industrial enterprises, polytechnics, and
community colleges) follow the same rules
and that credentials are widely accepted.
The National Skills Qualifications Framework
that is being suggested must be put into
place with strict quality control (Reimagining
Vocational Education whitepaper).

Digital Divide:

Relying on EdTech to impart skills
on a large scale might leave out students
who don’t have reliable internet or gadgets,
which goes against the NEP’s aims of
fairness (Government of India).

Recommendations for Policy

To get the most out of NEP 2020's
impact on job readiness and long-term
economic health, the following policy steps
are suggested:

A single-window
mechanism and
governance:

Set up a national-state coordination
platform that connects ministries of
education, skill development, labor, and
industry so that they may work together
on curriculum, financing, and apprenticeship
laws. A single window for cooperation
between businesses and schools will make
it easier to set up internships and give away
equipment.

Targeted Financing and Incentives:

Set aside money for vocational
infrastructure in areas that need it the most.
Give businesses, especially small and
medium-sized businesses (MSMEs), tax
breaks, pay subsidies, and
acknowledgement for certifications to
encourage them to offer apprenticeships
and internships.

Quality Assurance
Portability:

Quickly put the National Skills

coordination
integrated

and Credit
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Qualifications Framework into action with
strong accreditation, exams, and the
Academic Bank of Credits so that vocational
and academic credentials may be
transferred.

Focus on skills that are good for the
environment and will last:

Put training in renewable energy,
sustainable agriculture, circular-economy
trades, digital services, and healthcare at
the top of your list. To help people make
a living that lasts, make sure that talent
clusters match the economic strengths of
each location.

Teacher Training and Master Trainers:

Put a lot of money into strengthening
teachers’ skills in competency-based
education, giving instructors exposure to
the industry, and making master trainers
who can pass on best practices.

Inclusive Access and Bridging
Programs:

Create short-term bridging courses,
stipends, and community outreach that are
adaptable to get ladies and other under-
represented students into occupational
paths while keeping them safe and treating
them with respect.

Monitoring, Evaluation, and
Labour Market Information Systems:

Set up real-time labour market
information systems to help update the
curriculum and keep track of program
outcomes (placement rates and salary
increases). Ongoing review will make it
possible to make changes.

Conclusion-

NEP 2020 puts skill development and
employability at the centre of India’s
education reform. This is an important step
towards using people capital to make the
economy more stable. The policy’s mix of

early vocational exposure, learning in many
subjects, flexible credit options, and
cooperation with other institutions makes it
much easier to match education with job
demands. But policy design alone won’'t
make sure that things turn out the way
they should. The actual test is how well it
works: funding, governance, quality control,
industry involvement, and fair outreach. If
these problems are dealt with head-on, NEP
2020 can become a real means for India to
achieve long-term, inclusive economic
growth, turning the country’s population
advantage into a long-term development
benefit.
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1. Introduction

The vision of Viksit Bharat 2047
represents India’s aspiration to transform
itself into a developed nation within the
next two decades. This transformation
transcends conventional development
metrics and encompasses technological self-
reliance, innovation capacity and human
capital development. Among the strategic
technologies identified as transformational,
semiconductors and quantum computing
emerge as critical enablers that can reshape
India’'s economic trajectory and global
competitiveness.

India’s semiconductor sector has
historically been dependent on imports, with
the nation consuming significant quantities
of semiconductor products while
contributing minimally to global
manufacturing[1]. Similarly, quantum
technology represents a frontier domain
where India, despite possessing strong
research capabilities in academic
institutions, has remained a peripheral
player compared to developed nations[2].
The government’s approval of two
comprehensive national missions—the India
Semiconductor Mission (2021) and the
National Quantum Mission (2023)—signals
a strategic commitment to bridge these
gaps.

Educational institutions, particularly

colleges and universities, occupy a central
role in translating national missions into
societal outcomes. As the AICP’s 28th
National Conference theme emphasizes,
“Harnessing Educational Leadership”
requires institutions to evolve their
curriculum, research focus and institutional
strategies to align with emerging national
priorities. This paper argues that educational
leaders must understand the strategic
imperatives of these missions and
proactively integrate semiconductor and
quantum technology education into their
institutional frameworks.

The stakes are significant. By 2030,
India aims to capture 10% of the global
semiconductor market. Simultaneously, the
quantum computing revolution promises
transformative applications in cryptography,
drug discovery, optimization problems and
artificial intelligence—domains where India
can achieve distinctive competitive
advantagel[3].
2. National Quantum Mission: India’s
Quantum Leap

2.1 Mission Framework and Objectives

The National Quantum Mission
(NQM), approved by the Union Cabinet on
April 19, 2023, represents India’s
commitment to becoming one of the leading
nations in quantum technology development
and application. With a total outlay of *
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6,003.65 crore spanning from 2023-24 to
2030-31, the NQM is positioned as one of
nine strategic initiatives under the Prime
Minister’s Science Technology Innovation
Advisory Council (PMSTIAC)[1].

The mission’s primary objectives are
multi-faceted:

1. Quantum Computing Develop-
ment: Establishment of quantum
computing centers at leading IIT
institutions and research bodies to
develop indigenous quantum
computing platforms and applications.

2. Quantum Communication and
Cryptography: Creating secure
guantum communication networks to
protect critical national infrastructure
against evolving cyber threats.

3. Precision Sensing and Metrology:
Developing quantum-based sensing
technologies with applications in
defense, space and scientific research.

4. Ecosystem Development: Building
a vibrant, innovative ecosystem
encompassing academic institutions,
industry participants and startups
focused on quantum technology
applications.

2.2 Current Implementation Status
and Institutional Participation

As of 2024-25, the NQM has
established thematic hubs at premier Indian
institutions:

— Indian Institute of Science (11Sc),
Bengaluru: Quantum Computing Hub

— Indian Institute of Technology

(1T Madras: Quantum
Communication Hub
— 11T Bombay and I1IT Delhi:

Supporting guantum research initiatives

— Indian Institute of Science
Education and Research (I1SER)
Pune: Quantum Startup Incubation

through I-Hub Quantum Technologies
Foundation

Key funding allocations reflect
institutional participation in quantum
computing thematic hub: 11T Guwahati
received * 6.93 crore, with similar
allocations to other thematic centers[2]. The
I-Hub at IISER Pune has identified eight
promising quantum startups including QNu
Labs, QpiAl India andDimira Technologies,
with each slated to receive * 30 crore for
scale-up and commercialization[2].

2.3 Progress and Challenges

India’s quantum technology
landscape demonstrates both promising
advances and significant challenges. On the
positive front, the nation has developed
strong research capabilities in quantum
software and quantum communication
protocols. The planned launch of India’s
largest quantum computer at Amaravati’s
Quantum Valley Tech Park in Andhra
Pradesh—featuring IBM’s 156-qubit
Quantum System Two—marks a significant
milestone in India’s quantum hardware
capabilities[2].

However, the ecosystem faces
substantial gaps. Of the 1 6,003.65 crore
budgeted, only * 17.02 crore had been
disbursed by 2023, indicating slow
implementation velocity[3]. India remains
heavily reliant on foreign quantum hardware
and the domestic quantum device
fabrication capability remains nascent.
Additionally, workforce development in
guantum sciences remains limited, with few
institutions offering specialized quantum
computing curricula[3].

3. India Semiconductor Mission:
Manufacturing Excellence

3.1 Mission Architecture and Strategic
Objectives

The India Semiconductor Mission
(ISM), with a financial outlay of * 76,000

[69] AICP — College News — February-March 2026



crore (approximately $10 billion), represents
one of the world’s most ambitious
semiconductor development initiatives.
Launched by the Government of India, the
ISM aims to position India as a global
semiconductor manufacturing and design
hub, reducing dependency on imports and
establishing a robust, self-reliant electronics
manufacturing ecosystem[1].

The mission’s strategic pillars include:

1. Semiconductor Fabrication Plant
(FAB) Establishment: Supporting
development of state-of-the-art
semiconductor fabrication facilities
capable of producing 80,000 wafers
monthly, with projected locations in
Maharashtra and other strategic states.

2. Design Capability Enhancement:
Creating semiconductor design centers
to drive innovation in chip design,
particularly for automotive electronics,

telecommunications  and loT
applications.

3. Research and Development
Support: Fostering significant

investments in semiconductor-related
R&D through partnerships with global
firms like NXP Semiconductors, Analog
Devices and Tata Group.

4. Supply Chain Integration: Building
strategic partnerships to integrate India
into critical global semiconductor supply
chains, including collaborations with

U.S. Space Force for strategic
semiconductors [1].
3.2 Institutional and Industrial

Participation

The ISM has catalyzed substantial
industrial commitments. Key investments
include:

— NXP Semiconductors: Over $1 billion
investment in India focused on
automotive electronics and

telecommunications design.

— Analog Devices: Expansion of
manufacturing and design capabilities
in India.

— Government-Backed
Manufacturing: Support for domestic
semiconductor fabrication plants
aligned with national security
requirements.

These investments are generating
employment opportunities, with projected
creation of thousands of jobs in
semiconductor manufacturing, design,
testing and allied sectors[1].

3.3 Strategic Market Positioning

India targets 10% of the global
semiconductor market by 2030. This
objective requires scaling from current
minimal market participation to substantial
manufacturing capacity. The ISM explicitly
recognizes semiconductor production as
strategic infrastructure critical to India’s

digital economy, national defense
capabilities and technological
sovereignty[2].

4. Integration with Higher Education:
Creating Knowledge Leadership

4.1 Curricular Transformation Impera-
tives

The convergence of quantum and
semiconductor technologies demands
fundamental transformation in higher
education. Traditional engineering and
science curricula, focused on established
technologies, must evolve to incorporate
quantum principles, semiconductor physics,
nanotechnology, materials science and
guantum algorithm development.

Exemplary curricular components
should include:

1. Quantum Computing Funda-
mentals: Introduction to quantum
mechanics applications, quantum gates,
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quantum algorithms (Shor’s, Grover’s)
and quantum machine learning.

2. Semiconductor Device Physics:
Advanced courses on quantum
mechanics in semiconductors, device
design, fabrication processes and failure
analysis.

3. Interdisciplinary Research: Project-
based learning connecting quantum
technologies with semiconductor
applications, cryptographic systems and
0T platforms.

4. Industry-Academic Partnerships:
Internship and apprenticeship programs
with institutions participating in NQM
and ISM.

4.2 Research Capacity Development

Higher educational institutions should
position themselves as research centers
aligned with national missions. This
requires:

— Research Cluster Formation:
Creating inter-disciplinary research
groups focused on quantum-classical
hybrid systems, quantum simulation
and quantum sensing.

— Institutional Collaboration: Formal
partnerships with thematic hubs (IIT
Madras, 11Sc Bengaluru, IISER Pune)
to establish satellite research facilities.

— Sponsored Research: Leveraging
NQM and ISM funding mechanisms to
support faculty and student research
in aligned domains[3].

4.3 Workforce Development and
Talent Pipeline

The semiconductor and quantum
sectors face acute talent shortages.
Educational institutions must address this

through:
- B.Sc./B.Tech/M.Sc./M.Tech
specializations in VLSI,

Nanoelectronics, Embedded
Systems, Chip Design
andSemiconductor Manufacturing.

— Interdisciplinaryprograms in
Quantum Computing, Quantum
Communication andQuantum
Engineering,

— Micro-credentials in EDA tools,
verification, packaging, cryogenics
(where relevant), quantum
programming.

— Specialized Certificate and
Diploma Programs: Short-term
programs for working professionals to
acquire quantum and semiconductor

skills.
— PhD Program Expansion: Creating
doctoral tracks with industry

partnerships ensuring placement and
post-doctoral career pathways[2].

— Skill-Based Training: Practical
training in fabrication processes, design
software and quantum computing
platforms.

5. Conclusion: Educational Leadership
toward Viksit Bharat 2047

Semiconductors and quantum
technologies are not merely technical
domains but civilizational transformations
comparable to previous industrial
revolutions. India’s commitment, through *
76,000 crore investment in semiconductors
and * 6,003.65 crore in quantum
technologies, reflects clear recognition of
their strategic importance[1].

Educational institutions occupy
pivotal positions in this transformation. By
aligning institutional vision with national
missions, redesigning curricula, fostering
research excellence and developing
specialized talent pipelines, colleges and
universities can contribute meaningfully to
India’s knowledge leadership.
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The next two decades represent a
finite window for India to establish itself as
a quantum and semiconductor technology
leader. Educational institutions that
proactively engage with these missions—
through faculty development, curricular
innovation, student research opportunities
and institutional partnerships—will not only
serve national objectives but will also
enhance their institutional relevance and
societal impact.

The vision of Viksit Bharat 2047 is
achievable, but only if education leads the
way. Educational leaders must embrace this
responsibility with the same visionary spirit
that founded AICP—"Mind Without
Fear”—and guide their institutions toward
technological excellence, research
innovation and human capital development
that positions India at the forefront of the
global knowledge economy.
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1.0 Introduction

Viksit Bharat @ 2047 is a planned
trajectory of long-term development by
strategizing the efforts of think-tank of
country. The expected outcome is optimistic
towards rationalizing the educational
disparities and unemployment, climate
change, digital divide, and income gap. The
planning and policy-making through all
stakeholders may fulfil its promise in Amrit
Kaal. The transforming vision aspires to
shape the country towards decisive
civilization. Upskilling is not confined to
classrooms and laboratories only.

The concept of innovative learning
ecosystem includes interaction of youth with
teachers for technological innovation,
community interactions, industry interfaces,
and policy amendment. Advancement in
disruptive technology through the advent
of Artificial Intelligence, Data Analytics,
Blended Learning Platforms, Virtual
Laboratories, and Open Educational
Resources have led to developments in
pedagogies via opened unprecedented
possibilities for personal, experiential, and
lifelong learning. The new innovative
learning ecosystem for Viksit Bharat@2047
has to be ethical and human-centric.

The National Education Policy (NEP
2020) has envisioned a holistic, flexible,
multidisciplinary, and technologically-

enabled education system that nurtures
critical thinking,creativity, constitutional
values, global citizenship while remaining
rooted to Indian ethos!. After the
implementationof NEP(though partial) by
universities and colleges, the educational
institutions are working towards the creation
of living-learning ecosystems, innovative
thinking, entrepreneurship, sustainability
consciousness, gender equity, and social
responsibility.

The main challenge lies in the
translating the policy vision into practice;
creating an environment where teachers are
mentors of innovation, students are
innovators, and learning extends beyond
academic achievement to societal impact.
The integration of digital learning tools to
ensure access, equity, and promotion of
skill development for cultivation of values
essential for sustainable future. The
achievement of goal of Viksit Bharat@2047
iIs not a possible without re-imaging
education as a transformative force for
preparing youth for employment,
responsible citizenship, ethical leadership,
and lifelong learning?.

2.0 Research Methodology

This paper explores the dimensions,
strategies, and leadership imperatives
required to build innovative learning
ecosystems in Indian higher education
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institutions. The scholarly works, official
documents, industry evaluations, and
publications will be examined to gain insight
into innovation provisions available.

2.1 Significance of the Study

This study seeks to offer meaningful,
evidence-based insights into the evolving
landscape of innovative teaching and
learning practices in India. It aims to
support policymakers, academic leaders,
and educators in shaping classrooms that
are more engaging, inclusive, and
responsive to the needs of today’s learners.
By highlighting successful practices,
enabling conditions, and impactful
pedagogical interventions, the research
contributes directly to the vision of Viksit
Bharat @2047 by nurturing skilled,
confident, and future-ready citizens to
empower teachers with practical strategies
to address diverse learning needs, reduce
learning gaps, and adapt to changing
educational realities®. By strengthening
India’s position as a hub of thoughtful and
forward-looking education, the study
encourages collaboration, innovation, and
global engagement. Most importantly, it
promotes equity by ensuring that innovative
teaching reaches learners across regions
and social backgrounds, inspiring the next
generation to learn with purpose and
contribute meaningfully to nation-building
by 2047.

2.2 Current status of
teaching in India

In recent years, the landscape of
innovative teaching in India has undergone
a significant transformation, moving steadily
away from conventional, teacher-centric
practices toward more learner-centred and
flexible pedagogies. The educational
institutions across the country are
embracing blended and hybrid learning
models that integrate face-to-face
instruction with digital platforms. The use

Innovative

of online resources, virtual classrooms, and
interactive learning management systems
has enabled educators to personalize
instruction and cater to diverse learning
needs. National initiatives such asSWAYAM,
NPTEL, Virtual Labs, National Digital
Library(NDL), channels via DTHchannels like
SWAYAM Prabha have further strengthened
this shift by providing access to high-quality
digital content and continuous professional
development opportunities for faculty in
higher educational institutions.

Alongside technological integration,
there is a growing emphasis on experiential
and inquiry-based learning approaches that
promote deeper engagement and critical
thinking®. Practices such as project-based
learning, flipped classrooms, collaborative
tasks, and real-world problem-solving are
increasingly being adopted to make learning
more meaningful and relevant. These
innovations encourage students to take
ownership of their learning, develop
essential life skills, and connect academic
knowledge with practical application. The
challenges related to infrastructure gaps and
varying levels of digital readiness, the
current landscape reflects a strong and
collective commitment within India’s
education ecosystem to create inclusive,
innovative, and future-ready learning
environments that can respond effectively
to the demands of the learners.

3.0 Challenges and Opportunities

The Indian education system stands
at a critical juncture as it seeks to advance
innovative learning in alignment with the
national vision of Viksit Bharat @2047. While
recent policy reforms have strongly
emphasized pedagogical innovation, their
translation into everyday classroom practice
continues to face several practical and
systemic challenges. Uneven digital
infrastructure, regional and institutional
disparities, and socio-economic barriers limit
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equal access to technology-enabled learning
opportunities. Many educators, particularly
in resource-constrained settings, struggle
to adopt innovative, learner-centric
approaches due to gaps in training,
mentoring, and sustained institutional
support. Furthermore, curricula and
assessment systems that remain largely
examination-oriented often leave little space
for experimentation, creativity, and
experiential learning®.

At the same time, these constraints
open up meaningful opportunities for
reflection and reform. With focused
investment in faculty development,
curriculum flexibility, and digital inclusion,
educational institutions can gradually
reshape learning environments that are
more engaging, inclusive, and responsive
to student needs. National digital initiatives,
growing openness to interdisciplinary
learning, and stronger collaboration
between academia and industry further
strengthen the potential for change®. If
nurtured thoughtfully, these opportunities
can help transform classrooms into spaces
that encourage innovation.

4.0 The Impact of Technological
Innovation on Innovative Teaching

Technological innovations have
become a powerful catalyst for transforming
teaching and learning in India today, much
like the way they have reshaped
entrepreneurship in everyday life.
Technologies such as artificial intelligence,
machine learning, augmented reality, and
the Internet of Things (loT)” are helping
faculty to create personalized and hands-
on learning experiences that connect theory
with real-world skills and contemporary
societal needs. Cloud computing, open-
source software, and affordable digital tools
have made educational innovation more
accessible, allowing higher educational
institutions and faculty to design rich

learning resources withoutmuch financial
constraints. The growing use of learning
analytics supports thoughtful, data-informed
teaching by enabling faculty to understand
students’ progress in real time and respond
more effectively to their learning needs. In
a country as diverse and dynamic as India,
technological innovation plays a crucial role
in making education more inclusive,
scalable, and truly future-ready.
5.0 Key Findings

Innovative teaching in India has
witnessed notable growth in recent years,
marked by the increasing adoption of digital
pedagogies, technology-enabled classrooms,
and learner-centric approaches across and
higher education institutions. This
transformation is no longer confined to
metropolitan or elite institutions but is
gradually extending to tier 2 and tier 3
cities through online platforms, blended
learning models, and government-led digital
initiatives. Emerging focus areas in
innovative teaching include digital literacy,
experiential and project-based learning, skill-
oriented education, interdisciplinary studies,
and sustainability education. National
initiatives such as NEP 2020, SWAYAM,
DIKSHA, and the National Digital Education
Architecture have provided crucial support
by promoting faculty development, digital
infrastructure, and curricular flexibility.
However, continuous policy refinement
remains necessary to address evolving
pedagogical needs and rapidly changing
learning environments.

The key challenge for innovative
teaching practices, particularly in early-stage
adoption and in institutions with limited
financial and infrastructural capacity is
access to resources. Diversified support
mechanisms, including government grants,
institutional funding, public—private
partnerships, and low-cost digital tools, are
essential to sustain innovation in teaching.
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Faculty readiness and skill gaps also
remain critical concerns, as educators face
increasing demands to integrate emerging
technologies while competing with other
sectors for digitally skilled professionals.
Regulatory and administrative constraints,
including rigid curricula and complex
approval processes, often limit pedagogical
experimentation, underscoring the need for
simpler and more flexible academic
frameworks. Technological advancements
open new possibilities for teaching and
learning, educators must also navigate
challenges related to rapid technological
change, ethical use of artificial intelligence,
data privacy, and digital equity to ensure
that innovation in education remains
responsible, inclusive, and meaningful.

6.0 Recommendations and
Suggestions

For Policymakers and Educational
Leaders

(@) In the spirit of NEP 2020, academic
and regulatory frameworks should be
made more flexible to encourage
creativity, multidisciplinary learning,
and innovative teaching practices
across institutions. Simplified processes
can allow faculty to focus on
meaningful learning rather than
administrative compliance.

(b) Sustained investment in digital and
physical educational infrastructure is
essential to achieve the goals of Viksit
Bharat @2047, ensuring that every
learner—regardless of location—has
access to technology-enabled, high-
quality education.

(c) National-level digital platforms should
be strengthened and integrated to
support curriculum design, faculty
development, assessment, and
governance, aligning with NEP 2020’s
emphasis on technology-driven

education.

(d) Targeted funding, grants, and
incentives must be provided to
institutions and faculty to pilot and
scale innovative pedagogies such as
experiential learning, blended
classrooms, and competency-based
education.

(e) Innovation, creativity, and ethical use
of technology should be embedded
from the school level onward,
nurturing responsible, skilled, and
future-ready citizens who can
contribute meaningfully to a developed
India by 2047.

For Educational Institutions

(@) Institutions should embrace NEP
2020’s vision of holistic and
multidisciplinary education by
encouraging collaboration across
departments and integrating real-world
problem-solving into teaching
practices.

(b) Continuous professional development
of faculty must be prioritized to keep
them confident in adopting digital
tools, learner-centric pedagogies, and
emerging technologies.

(c) Dedicated Teaching-Learning and
Innovation Centres should be
established to experiment with new
methodologies, document best
practices, and align institutional
teaching strategies with national
education reforms.

(d) Partnerships with industry, start-ups,
and EdTech platforms should be
strengthened to bridge the gap
between education and employability,
supporting the broader objectives of
Viksit Bharat @2047.

For Faculty
(a) Educators are encouraged to adopt
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flexible, student-centered approaches
such as project-based learning, flipped
classrooms, and experiential activities,
as envisioned under NEP 2020.

(b) Digital tools, open educational
resources, and learning analytics
should be used thoughtfully to
personalize learning and support
diverse learners, promoting equity and
inclusion.

(c) Lifelong learning and continuous
upskilling of faculty is critical to
building a resilient education system
capable of adapting to rapid
technological and societal changes.

(d) Ethical, responsible, and inclusive use
of technology, particularly artificial
intelligenceshould be emphasized to
cultivate digitally aware and socially
responsible learners.

7.0 Conclusion

The work has highlighted that
building an innovative learning ecosystem
is not merely about adopting new
technologies or modern teaching tools, but
about nurturing a human-centric, ethical,
and inclusive approach to learning. When
education moves beyond rote instruction
and examination-driven outcomes, it
becomes a powerful catalyst for personal
growth, social responsibility, and national
development.

The challenges related to
infrastructure gaps, faculty readiness,
regulatory rigidity, and ethical concerns
around emerging technologies cannot be
overlooked. Addressing these challenges
requires sustained investment, collaborative
leadership, and a shared commitment
among policymakers, educational
institutions, industry partners, and
communities. Innovation in education must
remain grounded in values, ensuring that

technological advancement enhances
human potential rather than deepening
existing inequalities.

In conclusion, an innovative learning
ecosystem, rooted in Indian ethos and
aligned with global perspectives, can
empower learners to become skilled
professionals, responsible citizens, and
ethical leaders by inculcating curiosity,
adaptability, and social consciousness,
education can truly serve as the backbone
of a developed and confident nation.
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I. Introduction

The rapid advancement of Generative
Artificial Intelligence (GAIl) fosters
unprecedented levels of innovation and
creative expression as it has transformed
the way content is created, consumed, and
disseminated. Al-generated content,
powered by techniques like natural language
processing (NLP), computer vision, and
generative models, offers unprecedented
opportunities for creativity, innovation, and
efficiency. However, it also raises significant
ethical concerns, such as biased content,
misinformation, copyright issues, etc. Al-
generated articles can now compete with
human writers in terms of factual accuracy
and style. Al-generated content can be
difficult to distinguish from human-created
content, which can reduce trust and
accountability in digital communication.
Ethical content creation means producing
content that is honest, fair, respectful,
transparent, and responsible. When
generative Al is used for content creation,
it is important to ensure that the content
does not violate moral values, social norms,
or legal standards. Ethical use of generative
Al also requires clarity about authorship,
protection of intellectual property rights,
avoidance of misinformation, and respect
for privacy and human dignity. In the future,
Al may even inspire new forms of creativity

that we have yet to imagine. The future of
Al depends on the ability to balance
innovation with ethical responsibility.
Il. Methodology

To investigate the ethical concerns
of Al-assisted creative writing, this research
utilizes a mixed method including a
comprehensive review of existing research
on Al-generated content, ethical concerns,
frameworks and guidelines, human-Al
collaboration, framework development, legal
considerations, social impact, Al model
development, evaluation, and testing. The
study uses secondary data, which is
collected from books and research articles
on artificial intelligence, online journals and
trusted websites, reports and guidelines on
Al ethics, and real-life examples of Al-
generated content from education, media,
and social platforms.
I11. Generative Al

Generative Al revolutionised content
creation by enabling the automatic
generation of text, images, video, music,
and even code, with remarkable creativity
and realism by recognising patterns from
extensive datasets. As generative Al
continues to influence how information is
created and shared, there is a growing need
to study how these technologies can be
guided by ethical principles. The evolution
of Generative Artificial Intelligence (GAl) is
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redefining human-computer interaction,
creativity, and the information landscape.
Today, generative Al is used in many areas
like education, social media, advertising,
news writing, and online learning.
Generative Al is helpful because it saves
time and helps people be more creative. It
can help students write essays, create
images, or explain difficult topics. However,
it can also cause problems. Sometimes, Al
may give wrong information, show unfair
opinions, copy other people’s work, or
create harmful content. It can also be hard
to tell whether the content is made by a
human or by Al. Students use Al tools to
help write essays or summaries. Teachers
use Al to prepare study materials and
question papers. Companies use Al to
create advertisements, social media posts,
and product descriptions. Some artists use
Al to create digital paintings and music.
Although generative Al is very useful, it
can also create problems if not used
carefully. On social media, Al can create
fake news or false stories that look real. Al
can also copy ideas from other websites or
books without giving credit, which is unfair.
Another example is deep fake videos, where
Al creates fake videos of people saying or
doing things they never did. Generative
Artificial Intelligence has become an
important part of digital life. These tools
are now commonly used in schools,
colleges, offices, media, and online
platforms. People use generative Al to write
articles, prepare study notes, design
posters, create advertisements, and
generate social media content. While
generative Al makes work faster and easier,
it also creates new challenges. Sometimes,
Al generates wrong or incomplete
information. In many cases, Al-generated
content copies ideas from existing sources
without giving credit, which can cause
copyright and plagiarism issues. At present,

many users depend on generative Al
without fully understanding its limitations
or ethical risks. There are general rules for
ethical Al, but clear and simple guidelines
for ethical content creation using generative
Al are still lacking. This creates a need to
study how generative Al can be used
responsibly. The content generated by Al
is not only by analysing the data available
on the internet, but it is also capable of
writing its own imagination. Hence, a variety
of content or fresh concepts can be
developed by Al. Generative Al ethics
remain highly fragmented across disciplines,
lacking shared technologies, frameworks,
and empirical validation.

IV. Al TOOLS

Al tools are now assisting writers in
generating ideas, creating narratives, and
even composing a whole piece of literature.
Tools like OpenAl’'s GPT, Write Sonic, Gravity
Write, Frase Inc., Copy Al, Microsoft Co-
Pilot, and other Al language models enable
writers in content creation, curation, and
data analysis. Al tools can generate ideas
and structure, and also suggest appropriate
characters based on the prompt given. Al
tools can be used as an idea initiation tool
for writers. Al is used to quickly create
new ideas, new reports, and new articles
on a specific topic. Al assists humans in
writing and analysing literature. Al-powered
writing assistants like spell check,
Grammarly, or Jasper help in improving the
clarity, grammar, and flow of text or suggest
alternate ways to create content. Al tools
help in translating and localising content
for different cultures and languages,
ensuring that creative work can reach
worldwide. Al tools and utilities are available
to produce short stories, novels, and other
literature quickly and efficiently. To address
plagiarism aided by Al tools, special tools
that aim to distinguish Al-written text from
human-written text, such as ChatGPT and
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Al text classifiers, have emerged. The Al-
written script can be identified because,
after a certain limit, the repetition of
vocabulary can be detected in Al-generated
scripts and articles. The tools, like deep
learning networks, are being used to
produce high-quality visuals with minimal
human intervention.
V. Al MODELS

Generative Al is driven by complex
algorithms and models such as Generative
Adversarial Networks (GANs), Variational
Auto Encoders (VAEs), and transformer-
based models, Generative Pre-trained
Transformer (GPT), BERT, Open Als, and
diffusion models (like DALL.E2, image GPT,
Midjourney, Stable Diffusion). These
frameworks derive knowledge from pre-
existing data and create realistic outputs,
making them highly beneficial across various
sectors. Automated content generation of
high quality is made possible by these
methods. Al models frequently inherit biases
from the data they are trained on, resulting
in biased output. These transformers are
becoming increasingly difficult to distinguish
from the Al-generated content of human
work. Natural language processing (NLP)
has been revolutionised by transformer-
based models to generate text. Al Chatbots,
automated writing assistants, and code
generators are powered by these models,
which have a significant impact on content
creation. Al models generate high-resolution
images from text prompts and still generate
offensive language, misinformation,
extremist content, and manipulative assets,
so human review is essential.
VI. ETHICAL CONCERNS

The rapid advances in Al raise ethical
concerns such as misinformation,
plagiarism, copyright infringement, and
potential displacement of human creators.
Al is a supporting hand for creative writers
in writing and idea generation. Ethical issues

like misinformation and intellectual property
rights remain challenges despite rapid
development. Therefore, the incorporation
of creative Al into the ethics of ownership
and authorship is not merely a matter of
regulation or technical safeguards but a call
for collective responsibility. It is important
for Al to determine responsible framework
conditions and regulations during
development to ensure ethical use. The
authorship is also a question of who we
will give the authorship credits to if it is
written by Al. The label, such as that
generated with Al, partially Al-assisted
content, and synthetic media, should be
used to build trust and meet legal
requirements.

VII. CHALLENGES

It is dangerous to rely on Al content
generation because it does not have the
capability to analyse what is ethically right
or wrong. GAl models often encode and
amplify societal biases related to culture,
religion, language, geography, and gender
differences in creating content. There arise
some problems like whether the content it
generates is competent to the situation
because Al models like GPT-3 generally
respond to prompts, which may produce
offensive content. Human intervention is
required to scrutinise the Al content in time,
as it can lead to disasters when it creates
fake information by mistake. Misinformation
and deep fakes, in which generative Al can
be used to create false content such as
fake news articles, manipulated videos, and
Al-generated voice imitations, present yet
another obstacle. Al models are frequently
trained on vast datasets scraped from the
internet without explicit permission from
content creators, which led to disputes over
intellectual property (IP) and copyright
concerns. Al has also replaced humans in
certain job roles. The application of Al has
raised ethical debates on the moral
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decisions taken by programmed Al. The
legal cases against OpenAl and Meta reflect
unsolved questions around data licensing
and copyright due to a lack of detection
mechanisms and traceability. With high-
fidelity video generation, risks include fraud,
identity misuse, and reputational harm;
verification and ethical use control must be
established.

VIIl. CONCLUSION

Al-assisted creative writing offers
tremendous potential to explore creative
possibilities, but it also presents ethical
challenges that need to be addressed
seriously. Al continues to develop, and
writers, developers, and policymakers need
to collaborate on establishing ethical
guidelines and frameworks. Al should not
overpower humans in content generation.
Human authors should not violate ethics
by showing Al content as their own
intellectual property. There should be a
proper law stating the copyright and
intellectual property rights of Al-generated
content. Compulsory censorship and
scrutiny should be arranged for Al content.
There is a need for moral guidelines, skill
updating techniques, and training for ethical
Al practices for future use of Al. The lack
of detection mechanisms and traceability
further complicates accountability, so a clear
guideline should be provided that can help
students, teachers, content creators, and
organizations use generative Al responsibly.
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Introduction

India made good progress to improve
access to education, but there is still a long
distance to cover in rural areas. Many
institutions in rural areas lack basic facilities
such as classrooms, furniture, and clean
drinking water, making it difficult for
students to learn effectively. Lack of basic
amenities, lack of funding for acquiring
modern technology, inadequate training, a
lack of professional assistance, are also
challenges for higher education in rural
areas. Also, there is a shortage of qualified
teachers in rural areas, especially in science
and maths; this leads to low-quality
education and high dropout rates. Teachers
had to deal with technical issues as well.
In some rural areas, students speak a
different language than the language of
instruction this makes it difficult for students
to understand the material and participate
in class. Many families in rural areas cannot
afford to send their children for higher
education if the institutes are far away. In
addition, generally girls in rural areas are
discriminated against education. They help
their families with their work and as for the
girls, they faced it so worse due to the
societal restriction they are not allowed to
take schools.There are cultural norms
prioritizing child labour over schooling. In
rural areaeducation depends on

government-run and assisted institutions.
E ion in Rural Areas: Challen

There are many challenges for
education in the rural areas like-

1. Lack of infrastructure:

Many institutions in rural areas lack
basic facilities like adequate
classrooms,toilets,clean water, electricity etc.
which makes it difficult for students to focus
on their studies.Sometimeschalk and
blackboards are in short supply. Even
sanitation facilities are not available in many
places.

2. Shortage of Qualified Teachers:

Rural areas often face a shortage of
teachers, and many teachers are not
adequately trained to teach in rural areas.
In addition, the appointment of contractual
teachers and the discontinuation of the
recruitment of regular teachers is also an
area of concern.Many qualified teachers are
not satisfied with the life in rural areas.
Many of them are less qualified,
overstretched, and often absent.

Many teachers are unqualified
resulting in low educational quality.
Therefore students’ motivation to join or
attend decreases.

Because of few opportunities for
growth, experienced teachers are reluctant
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to work in remote villages.

Shortage of educated facultyresults
in reduction of student teacher ratio which
reduces the quality of education in rural
areas.

3. Language barrier:

In many rural areas, students speak
their local dialect, which differs from the
language of teachers. This language barrier
can makes it difficult for students to learn
and understand.

4. Poverty:

Many students in rural areas come
from impoverished backgrounds, and their
families cannot afford education costs, such
as uniforms, textbooks, and
transportation.Due to poverty they have to
work as child labour in agricultural or
industrial work. Many children need to work
to support their families, forcing them to
drop out early. Even those who stay often
can't afford basics like uniforms or books.
Even they cannot fulfii more immediate
needs, such as shelter, food, and healthcare.

5. Financial Issues:

Education is often viewed as a cost
instead of investment by rural people. They
would prefer the kids to work and earn
money.

Low incomes make education a
secondary priority.

For higher education, the suitable
colleges nearby are less which forces
students to consider relocating to cities,
which increases their costs. As a result,
enrolment rates are low, while dropout rates
are greater.

Lack of funding to rural areas by
government or other agencies is another
issue for higher education.

6. Access andEnrolment:
Many villages are remote, with higher

education institutions located several
kilometres away from residential areas. The
problem worsens due to inadequate
transportation, making it hard and time-
consuming for students to travel to and
from.

In addition, the roads in rural areas
can be rough, with many being poorly
maintained or non-existent. This makes it
hard for children to travel, especially during
bad weather or natural disasters.

7. Lack of digital infrastructure and
Internet facility:

In most of the colleges in rural areas
the digital infrastructure like computers,
laptops, projectors, smart boards etc. is not
available. Also, they do not have internet
access, making it difficult for students to
access online learning resources and keep
up with the rest of the world. This is also
true for devices like smart phones, tablets
etc. and the internet in homes.

On top of it all, the curriculum
remains mostly theoretical, rarely preparing
students for real-world jobs.

8. Gender Inequality:

lower enrolment of females and
higher dropout rates due to distant colleges
and societal norms like early marriage
becomes obstacles in girl's education.

9. Non-Attendance:

Non-attendance is a constant issue in
rural area - distance from home, household
chores, seasonal migration, and poor
conditions are the reasons.

E ion in Rural Ar : lution

The government has taken various
steps to improve the quality of education,to
all its citizens, regardless of where they
locate, especially in rural areas.Thus, the
government is committed to provide quality
education. Still the steps initiated are not
enough because of which the government
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IS required to invest more on education
and develop innovative solutions to meet
the challenges to achieve the goal of
universal education.This cannot be achieved
without achieving in the rural areas.

Education serves as a fundamental
catalyst for socio-economic development,
yet its equitable access and quality remain
persistent challenges, particularly in rural
India.The challenges faced by the Indian
government in providing quality education
to students in rural areas are significant.
However, they can be overcome through a
concerted effort by the government, private
organizations, and civil society. By
addressing these challenges, we can ensure
that all students in India have access to
quality education, regardless of their
location or socioeconomic background.

The government of India has
launched several schemes to improve rural
education system. The Right to Education
Act make sure that there is free education
provided for children.

1. Infrastructure improvement:

The government needs to focus on
improving the infrastructure of institutes in
rural areas, which includes building new
classrooms, providing clean water and
electricity, and constructing separate toilets
for girls and boys.

2. Attracting and retaining qualified
teachers:

The government should focus on
attracting qualified teachers to rural
institutes by offering incentives such as
higher pay and better working conditions.
It should also provide regular training and
professional development opportunities for
teachers to improve their teaching skills.

3. Providing education in local
languages:

The government should promote and

encourage education in local languages to
overcome the language barrier.

4. Financial assistance to students:

The government should provide
financial assistance to students from
impoverished backgrounds to cover
education costs, such as uniforms,
textbooks, and transportation.

5. Encouragement of Free Education

Free education can be regarded as
an essential approach to improving the rural
education scenario.

This may be accomplished through
constructing additional colleges, as well as
providing enough resources and facilities.

Access to resources is critical as well
liketextbooks, stationery, labs, playgrounds,
and tables, among other resources.

6. Digital infrastructure:

The government should focus on
providing digital infrastructure to colleges
in rural areas, like computers, and other
digital learning resources including access
to the Internet.

7. Innovative
approaches:

a) Mobile Learning Units and
Education-on-Wheels

These mobile units should generally
be run by IT Volunteers and instructors
who should conduct 1- or 2-hour digital
literacy sessions for children through smart
boards, computers, and digital libraries.

Through these sessions, students will
be exposed to digital materials and improve
their computer skills. These classes will be
beneficial for students studying in higher
classes as they acquire skills that are useful
for jobs. Coordinators should organize these
van trips well so that as many villages as
possible can be reached. It is also necessary
to keep a complete record of some

and adaptable
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important subjects like number of students
reached, rate of re-enrolment, impact and
results of this initiative.

Such efforts can bring positive and
lasting changes in the education system of
the village

b) Community-Based Digital
Learning Hubs:

The most effective way to improve
village education is to set up free computer
centres in colleges in deprived areas. By
employing professional computer teachers,
students can be provided consistent and
high-quality digital education as per their
needs. Equipping colleges with modern
digital infrastructure like computers,
important software and internet access can
bring major improvement in educational
outcomes. These facilities work as a
continuous digital learning centre, which will
maintain continuous support and technology
availability in the community. With the help
of experienced trainers and learning
material, these students will not only
become familiar with the technology but
will also be able to use it for their
educational and personal development.

c) Holistic Support and Broader
Impact:

One efficient measure is to adopt
government schools in rural localities and
invest in improving their infrastructure and
learning environments to establish more
stimulating and nurturing areas for students.
can also work to teach families about the
value of schooling, health, and other social
concernsAdding health instructors in schools
to lead students in physical and mental
well-being, such as yoga and awareness
about mental health, assists in developing
a balanced experience of education.

Government Policies and Programs:
Initiatives for Education in Rural Areas

Sarva Shiksha Abhiyan (Education for
All Movement) and the Rashtriya Madhyamik
Shiksha Abhiyan (National Mission for
Secondary Education) focus on increasing
rural school access, enrolment, and
retention rates. These programs provide
financial assistance, infrastructure
development, and capacity-building for
teachers.These programs extend from pre-
school to class XIlI, providing financial aid
for teachers’ salaries etc. Similar programs
should be introduced for higher education
in colleges.

Conclusion:

Improvement in rural education can
be a challenging task but not impossible.
The right coordination between parents,
teachers and students make this happen.

It's time to focus on each rural
education problem and focus on
solutions and make students education
easy.

Rural education is challenging but
together we can make things possible. It
demands togetherness of government,
NGOs, private sectors and local community.

By addressing the root cause
from development of infrastructure to digital
access and implementing the innovative
solution to overcome each is the motto.

It's time to ensure that every child
regardless of geography gets a fair chance
to succeed in life.
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Introduction:

The successful leadership of an
institution or university allows the institution
or university to accomplish its intended aim
of increasing knowledge and providing
students with a gateway to future
accomplishments. For several years, the
educational institution/university has been
faced with a number of challenges. These
challenges have included an ever-increasing
number of competitors entering the
education market, new technologies
emerging in education, and a shift in
stakeholder expectations. Therefore, leaders
at educational institutions/universities will
continue to be essential for the institution/
university to move forward and realize its
goals, by providing vision and direction;
creating an environment of teamwork and
innovation; and empowering faculty and
staff to achieve their fullest potential. This
paper will explore the leadership roles that
will strengthen governance, administration,
and empowerment of faculty and staff and
will provide insight into how institutions/
universities can develop effective leadership
capacity and promote institutional
excellence.

The success of academic institutions
rests on the quality of their leadership.
Effective leaders provide a roadmap to their
institution through the changing times

created by Technology, society’s
expectations and increased competition. The
leader must be able to not only provide a
vision, but also be able to motivate their
institution to adapt and evolve to meet this
constantly changing environment.

Academia has encountered many
challenges in recent years that have forced
it to become more resilient and innovative
than ever before. Online and distance
learning have provided a much broader
marketplace for education, created greater
competition among institutions, and
changed how students interact with
educational materials. Disruption from
technology (i.e., Al & big data) has changed
the way research is done, how courses are
presented, and how students are evaluated
by institutions. Additionally, many
stakeholders (students and their families
as well as funding agencies) have higher
expectations for accountability,
transparency, and outcomes than they have
had in the past.

University leadership is a unique
position requiring a specific mix of skills,
knowledge, and personal attributes from
its leaders to meet these challenges.
Leaders need to clearly articulate their vision
for the organization and foster a culture of
collaborative creativity. Establishing an
environment that promotes success for all
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staff members in their roles is essential to
the success of any university. Therefore,
successful university leadership has
developed a distinctive management style
due to the complexity of university
structures. This management style considers
the integration of both academic freedom
and institutional accountability, while
simultaneously establishing and maintaining
both strategic direction and a peer-
governing body.

This document presents an overview
of how important leadership is in enhancing
the quality of governance, administration,
and faculty empowerment in higher
education institutions. It further discusses
ways to build the capacity for effective
leadership while enhancing institutional
excellence through an emphasis on these
specific areas:

Visionary Leadership

Visionary leaders develop the vision
of an organisation and create a culture of
success. Visionary leaders will anticipate
change in the marketplace, determine which
opportunities exist and what threats exist,
and develop a strategy to create a unique
competitive position for the organisation.
Visionary leaders create a compelling and
exciting vision of their organisation, motivate
others to achieve that vision, and engage
stakeholders to support the vision.

Visionary leaders are essential to the
continued success of institutions in higher
education because of the direction they
provide, the culture they create, and the
manner in which they inspire the collective
effort required to achieve an organisation’s
strategic objectives. Bass and Riggio (2006)
characterise visionary leaders are those who
possess the ability to articulate a compelling
and exciting vision that resonates with the
stakeholders of an organisation and fosters
a sense of shared purpose, thereby
motivating others to work together toward

a common goal.

Academics must conduct an
environmental scan, identifying
opportunities and threats to determine
which option will be selected for the future
(Kotter, 2012). Performing this activity
permits the academic leader to identify
external trends, identify peer institutions,
and then utilize data analysis to predict
what challenges and opportunities might
exist in the future for their institution. Based
on that analysis, the academic leader will
develop the appropriate strategies to
position their institution for long-term
success; to take advantage of new and/or
developing opportunities, while limiting as
much potential risk as possible.

Articulating a vision is an important
quality for visionary academic leaders to
have; that includes inspiring and motivating
other academic leaders, engaging with
stakeholders, and creating an environment
of common purposes (Conger &Kanungo,
1998). A vision statement articulates an
institution’s vision and values, and strategic
goals and creates a common framework in
which to make decisions and allocate
resources. When a leader makes vision part
of their culture, they create a spirit of
ownership and accountability within their
institution, and encourage faculty, staff, and
students to work together in pursuit of
achieving the institution’s strategic goals.

Additionally, visionary leaders
understand how critical it is to build
relationships with their stakeholders and
create partnerships with those outside of
the institution to help fulfil the institution’s
mission (Bryson, 2018). This includes
working with alumni, industries, legislators,
and other members of the community to
provide their institution with additional
access to resources, expertise, networks,
etc. As a result of this type of engagement,
visionary leaders will be able to create an
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image for their institution, identify new
sources of funding, and offer additional
hands-on learning experiences for students.

A visionary leader has the ability to
define and then drive the success of the
academic institution and provide both the
vision and motivation necessary to focus
on creating an effective plan to move
forward. By reviewing the external
environment, developing and clearly
articulating an attractive vision, and
engaging with key stakeholders, a visionary
leader can effectively position an academic
institution for better success, develop a
sense of collaborative and cooperative spirit
and motivate individuals/groups towards
accomplishing strategic goals.

Governance and Administration

To realise academic goals effectively,
universities must have effective governance
and administration. University leaders need
to create governance processes that are
inclusive, efficient, and effective, while also
ensuring that administrative activities
support academic priorities. Technology can
be used to streamline these processes,
reduce bureaucracy, and improve the
decision-making process.

Governance and administration are
two key elements of how institutions of
higher learning can meet the goals of their
strategic plan by providing guidance through
decision-making, allocation of resources,
and optimally operating. Reference from
Birnbaum (2004) cites governance
structures of institutions of higher learning
as the systems, processes, and relationships
involved in decision-making and oversight
for the institution. Each governance process
must be performed with an emphasis on
inclusiveness, transparency, and
accountability, so that a wide range of
constituencies are able to be involved in
the development of institutional priorities
and policies.

Academic leaders must ensure that
their governance structures are efficient,
effective and flexible to accommodate
changes (Keller 2001), so it is important
for these leaders to create an environment
where there is a clear understanding of
how decisions will be made within the
institution and what role each individual
has in that process. Efficient governance
structures also require established methods
to measure how well the institution
operates, to manage risks, and to comply
with applicable laws and regulations.

Administrative functions, including
financial, human resources, and student
service functions, should support academic
priorities and add value to the institution
as a whole (Whicker 1997). Academic
leaders must also prioritize streamlining
administrative functions by utilizing
technology to simplify the processes, lower
levels of bureaucracy, and speed up the
decision-making process. When technology
is used strategically to implement process
automation, enhance the ability to analyze
data, and engage stakeholders, it will
produce improved outcomes for the
institution.

Using technology effectively is
essential for today’s institution’s
administration since it allows the institution
to quickly adapt to changes, provide greater
student experiences, and operate more
efficiently than before (Daniel, 2015).
Leaders must develop an environment of
digital support with the appropriate
investment in digital resources; provide
necessary training for staff on how to use
digital tools; and develop a culture of
innovation and improvement.

Additionally, two requirements for
good governance and administration are:
(1) having leaders who demonstrate
accountability, transparency and continuous
improvement (Sporn, 2001), and (2)
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developing a governance structure that
includes evidence-based decision-making,
stakeholder involvement, and recognition
and reward systems for excellence in
administrative services.

Good governance and administration
is important for academic institutions to
reach their objectives, because it requires
leaders to develop an effective, efficient,
and inclusive governance structure and
process that supports academic mission.
Leaders will therefore need to take
advantage of technology, and create a
culture of accountability and continuous
improvement, to enhance the institutional
effectiveness of their institutions; improve
stakeholder satisfaction; and contribute to
the attainment of the strategic objectives
for the institution.

Faculty Empowerment

Faculty are the heart and soul of the
academic institutions they represent,
providing the impetus for the academy’s
educational, research, and outreach
initiatives. As leaders of academic
institutions, it is the responsibility of
institutional leaders to create an
environment in which all faculties can realise
their potential through professional
development opportunities. In addition,
institutional leaders must create an
environment that fosters interdisciplinary
collaboration between faculty members and
promotes and recognises excellence.

In conclusion, faculty members are
the key to the success of academic
institutions in fulfilling the tripartite mandate
of instruction, research, and service. To
ensure that faculty members can maximally
realise their abilities as future professionals,
institutional leaders must nurture all faculty
to create a positive ecosystem; acknowledge
and appreciate their faculty members for
their contribution to the institution; and
equip them with the resources necessary

to create original and ground-breaking work
in their chosen fields.

Nurturing Faculty Development

The ability of faculty to develop
successfully will depend on the existence
of tools for their professional development
which are thoughtfully developed. These
tools may take the form of various types of
faculty development programs, workshops,
and training sessions that develop faculty
pedagogy, research capabilities, and
technical skills for success in education. In
addition to providing faculty these tools for
development, institutions that offer
sabbatical leaves, research grant
opportunities and collaboration with other
institutions, as well as companies and
organisations, can provide a way for faculty
to enhance their educational experience
through the increased exposure to real-
world experiences.

Fostering Interdisciplinary Synergy

The academic and societal challenges
facing today’s world have increased in
complexity and require an interdisciplinary
approach. Academic institutions should
provide incentives for collaborating across
disciplines, encourage joint research
initiatives, and create “centers of excellence”
that go beyond the limits of traditional
departmental divisions. These activities will
stimulate innovative research, provide new
perspectives, and enhance the educational
experience for faculty and students alike.

Recognizing and Rewarding Excellence

A robust system of recognition and
rewards is essential for motivating faculty
members to strive for excellence. This can
be achieved through merit-based promo-
tions, awards, and public acknowledgment
of outstanding achievements. Furthermore,
institutions can establish distinguished
professorships, endowed chairs, and other
prestigious titles to acknowledge exceptional
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contributions.
Empowering Innovation

Leaders should strive to create an
environment that encourages faculty
members to experiment with innovative
pedagogies, explore emerging research
areas, and integrate cutting-edge
technologies into their work. This can be
facilitated by providing resources, reducing
bureaucratic hurdles, and fostering a culture
that values risk-taking and creativity.

Creating a Supportive Ecosystem

Environment-based supportive
environments are based on a culture of
transparency, respect, and inclusion. It is
the leader(s) as well as other stakeholders
(e.g., colleagues, Department Chairs, Deans,
etc.) in the organization who set and uphold
a culture of transparency, respect, and
inclusion in a supportive environment.
Leadership has a substantial influence over
building a collegial work culture that support
diverse viewpoints through accountability,
communication, and recognition. Leaders
play a large part in providing opportunities
for faculty development through
collaboration between disciplines, promoting
recognition of excellence in faculty and staff,
promoting innovations, and establishing
supportive communities in the institution.

By prioritizing faculty development,
promoting interdisciplinary collaboration,
recognizing excellence in faculty and staff,
encouraging innovations, and creating a
supportive ecosystem for faculty members,
leaders will create an environment for
faculty members to excel and develop
innovations that drive the institution’s
mission forward.

Collaborative Culture

A collaborative culture is critical for
academic institutions, fostering inter-
disciplinary research, teaching, and
problem-solving. Leaders must create an

environment that encourages collaboration,
builds trust, and supports shared decision-
making. This includes promoting cross-
functional teams, establishing communi-
cation channels, and recognizing and
rewarding collaborative achievements.

The cultivation of a collaborative
culture is a paramount consideration for
academic institutions, as it serves as a
catalyst for interdisciplinary research,
innovative teaching methodologies, and
efficacious problem-solving. In this context,
leaders play a pivotal role in fostering an
environment that encourages synergy
among faculty members, researchers, and
students, thereby facilitating the exchange
of ideas and expertise.

Fostering a Collaborative Environment

Leaders can promote a collaborative
culture by implementing strategies that
facilitate cross-functional interactions, such
as establishing interdisciplinary research
centers, organizing workshops, and
encouraging team-teaching and co-research
initiatives. Moreover, creating opportunities
for informal interactions, such as social
events and networking forums, can help
build relationships and foster a sense of
community among stakeholders.

Building Trust and Shared Decision-
Making

Trust is a fundamental component
of collaborative endeavours, and leaders
must work to establish an environment of
transparency, accountability, and shared
decision-making. This can be achieved by
involving faculty members and other
stakeholders in key decision-making
processes, ensuring that diverse
perspectives are represented, and
communicating institutional goals and
expectations clearly.

Establishing Communication Channels
Effective communication is the
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linchpin of successful collaboration. Leaders
should establish robust communication
channels that facilitate the exchange of
ideas, provide regular feedback, and foster
a sense of shared purpose. This can be
achieved through regular town hall
meetings, departmental seminars, and
online platforms that enable information
sharing and discussion.

Recognizing and Rewarding
Collaborative Achievements

Recognizing and rewarding
collaborative achievements is essential for
reinforcing the value of teamwork and
motivating stakeholders to engage in
collaborative endeavors. Leaders can
acknowledge collaborative research
publications, team-teaching initiatives, and
other joint projects through awards, public
recognition, and merit-based promotions.

Benefits of a Collaborative Culture

Collaboration across disciplines helps
institutions of higher education achieve
higher rates of productivity in terms of
research as well as improved results from
teaching, while creating an environment
within the institution that fosters a sense
of community, promotes diversity/inclusive,
and prepares students to be able to thrive
in an increasingly interconnected and rapidly
changing global landscape.

In summary, Academic Leaders have
a responsibility to create and cultivate a
collaborative culture within their Academic
Institutions, where they do this by
developing and nurturing a collaborative
culture through the establishment of cross-
functional teams; providing a means for
effective communication; developing trust
amongst team members, and recognizing
the contributions of individuals within a
collaborative context for the benefit of the
institution’s success and achievement of
institutional excellence.

Building Leadership Capacity

In order for Higher Education
Institutions (HEIs) to create leaders who
will be successful, they need to make a
concerted effort towards developing leaders
through the following three areas:
Leadership Development; Succession
Planning and Talent Management; and
ultimately, Developing effective leaders is
critical to an HEI's overall success as it
helps the HEI meet its strategic goals and
supports an organization’s positive culture;
providing the continued support that HEIs
need to be sustainable. Therefore, it is
imperative that HEIs focus on leadership
development, succession planning and
talent management as their first priority.

Leadership Development

Leadership development is a
systematic process of identifying, nurturing,
and developing the skills and abilities of
individuals to prepare them for future
leadership roles. Academic institutions can
provide training and development
opportunities, such as workshops,
conferences, and executive education
programs, to enhance the leadership skills
of emerging leaders. Additionally,
institutions can create opportunities for
emerging leaders to gain experience and
build their networks through stretch
assignments, committee memberships, and
leadership roles in professional
organizations.

Succession Planning

Succession planning is a critical
component of leadership development, as
it ensures that the institution has a pipeline
of qualified and prepared leaders to assume
key roles. Academic institutions can identify
high-potential individuals and develop
tailored plans to prepare them for future
leadership positions. This can include
mentoring, coaching, and providing
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opportunities for emerging leaders to work
closely with senior leaders.

Talent Management

Talent management involves
identifying, developing, and retaining high-
performing individuals who have the
potential to assume leadership roles.
Academic institutions can implement talent
management strategies, such as
performance management systems, to
identify and develop emerging leaders.
Additionally, institutions can create a culture
of recognition and reward, where emerging
leaders are acknowledged and compensated
for their contributions.

Mentoring and Coaching

Mentoring and coaching are essential
components of leadership development, as
they provide emerging leaders with
guidance, support, and valuable insights
from experienced leaders. Academic
institutions can establish formal mentoring
programs, where emerging leaders are
paired with experienced leaders, to provide
guidance and support.

Creating Opportunities for Emerging
Leaders

Through stretch assignments,
leadership positions, and chances to become
involved in professional associations,
academic institutions offer emerging leaders
a variety of ways to network and hone
their leadership abilities. Academic
institutions may also provide emerging
leaders with practical training through
fellowship and internship programs which
allow them to observe and experience
leadership firsthand.

To develop effective leaders,
academic institutions must prioritize their
succession planning, talent management,
and leadership development. In doing so,
academic institutions will build a network
of qualified leaders who are capable of

leading the institution’s future growth and
success.

Conclusion:

To summarize, universities and other
colleges require great leadership so that
they can transition through the current
educational systems and reach their goals.
By creating visionary leadership, an
environment where people work together
as a team, faculty members feel empowered
to work collaboratively, and have strong
systems in place, academic institutions will
foster institutional excellence while meeting
institutional goals. Improving upon the
current way that academic institutions
operate is essential in order to promote
better governance, management, and
empowerment of faculty members.
Strategies will be outlined within this paper
for developing effective leadership within
higher education.

All of the strategies listed within this
paper do not represent a complete picture
and will need to be adapted and modified
to fit the unigqueness and needs of each
academic institution. Nevertheless, academic
institutions and other post-high school
educational institutions can succeed in
achieving their mission and objectives in
an ever-increasingly difficult and challenging
world by prioritizing effective leadership and
creating an environment that promotes
innovation, collaboration, and empowerment
of faculty members.
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Introduction :

Higher education institutions in India
occupy a complex and often demanding
space. They are expected to preserve
academic traditions while simultaneously
responding to rapid expansion, policy
reforms, accreditation pressures, and
growing public scrutiny. In this environment,
discussions on institutional effectiveness
have become increasingly prominent.
Effectiveness is frequently understood in
terms of visible outcomes such as rankings,
infrastructure, enrolment figures, and
research output. While these indicators are
useful, they only partially explain why some
institutions perform consistently well while
others struggle despite having comparable
resources.

From academic experience, it
becomes evident that leadership plays a
decisive yet often understated role in
shaping institutional outcomes. Policies,
regulations, and governance frameworks
exist across most institutions, but their
interpretation and implementation vary
widely. These variations are seldom
accidental; they are closely linked to
leadership orientation, decision-making
style, and engagement with the academic
community. Leadership influences not only
what decisions are taken but also how they
are communicated and experienced by

faculty and staff.

This article proceeds from the
assumption that leadership in higher
education cannot be reduced to
administrative efficiency alone. Instead, it
functions as a relational and ethical process
that shapes governance practices,
administrative cultures, and faculty
engagement over time. Drawing upon
reflective academic experience within Indian
higher education institutions, this study
examines how leadership contributes to
institutional effectiveness by strengthening
governance, supporting administration, and
enabling faculty empowerment. The analysis
seeks to move beyond abstract models and
focus on leadership as it is lived and
negotiated in everyday institutional life.

Conceptualizing Educational
Leadership as a Human Process:-

Educational leadership is frequently
misunderstood as a set of directives flowing
from the top of the institutional hierarchy.
In practice, however, leadership is
experienced through everyday interactions—
how decisions are communicated, how
disagreements are addressed, and how
professional dignity is preserved. Leadership
becomes meaningful when it acknowledges
the intellectual and emotional dimensions
of academic work. Institutions governed by
authoritarian leadership often exhibit
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superficial efficiency, but such efficiency is
rarely sustainable. Faculty members in these
environments may comply with instructions,
yet they rarely demonstrate intellectual
engagement or innovation. Over time, this
creates a culture of silence, where creativity
is replaced by caution and professional
enthusiasm gives way to routine
compliance. In contrast, leadership
grounded in dialogue and shared purpose
generates institutional vitality. When leaders
listen actively and encourage academic
debate, they foster a culture of trust. Faculty
members become more willing to take
responsibility, contribute ideas, and align
their individual goals with institutional vision.
Thus, leadership in education functions most
effectively when it is relational rather than
coercive.

Governance: From Formal Structures
to Ethical Practice-

Governance is often described
through statutes, committees, and
regulatory frameworks. While these
structures are necessary, governance in
academic institutions is ultimately
experienced as a matter of ethical practice.
Faculty members and students assess
governance not by written rules alone, but
by how fairly and consistently those rules
are applied. Experiential observation
suggests that governance failures rarely
stem from the absence of policies. Instead,
they arise from ambiguity, selective
implementation, or lack of transparency.
When decision-making processes remain
unclear—particularly in matters such as
recruitment, promotion, workload
distribution, or performance evaluation—
distrust begins to erode institutional
cohesion. Conversely, strong governance is
characterized by clarity, consistency, and
accountability. Even decisions that may be
professionally challenging are more readily
accepted when processes are transparent

and justifiable. Ethical governance creates
a stable academic environment where
faculty members feel secure and respected.
Such security encourages long-term
commitment and academic engagement.
Moreover, governance plays a crucial role
in shaping institutional reputation.
Accrediting agencies and quality assurance
bodies increasingly emphasize ethical
governance as a marker of institutional
credibility. Leadership that prioritizes
integrity and openness strengthens both
internal morale and external trust.

Administrative Leadership:

Balancing Control and Support
Administration is an unavoidable component
of institutional life, yet it often becomes a
source of frustration for academic
professionals. This tension emerges when
administrative systems prioritize compliance
over collaboration. Excessive documen-
tation, rigid timelines, and procedural
overload can distance faculty members from
their core academic responsibilities. From
an experiential standpoint, administration
becomes effective only when it supports
academic objectives rather than obstructing
them. Streamlined procedures, transparent
communication, and timely responses
significantly enhance institutional efficiency.
When administrative systems function
smoothly, faculty members are able to
invest greater energy in teaching, research,
and mentoring. However, administration
loses its purpose when it becomes overly
centralized and surveillance-oriented.
Continuous monitoring without meaningful
feedback creates a climate of mistrust.
Faculty members begin to view
administration as an external imposition
rather than an enabling mechanism. This
perception undermines professional
motivation and weakens institutional culture.
Effective administrative leadership requires
a delicate balance. While regulatory
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compliance is essential, it must be
accompanied by empathy and flexibility.
Administration should function as a service
system that respects academic autonomy
while ensuring institutional accountability.

Faculty Empowerment:

Faculty members form the intellectual
foundation of any higher education
institution. Their engagement with teaching,
research, and academic mentoring directly
shapes the quality of student learning and
institutional reputation. Yet, faculty
empowerment remains one of the most
unevenly addressed aspects of institutional
leadership in Indian higher education. While
policy documents frequently emphasize
professional development and capacity
building, actual empowerment is often
constrained by rigid administrative practices
and limited academic autonomy.

In practical terms, faculty
empowerment is not experienced through
isolated training programmes or occasional
workshops. Rather, it emerges through
everyday institutional practices—such as
being consulted in academic decisions,
having the freedom to innovate in
pedagogy, and receiving recognition for
scholarly contributions. Experience suggests
that when faculty members perceive their
expertise as valued, they demonstrate
greater initiative, creativity, and long-term
commitment to institutional goals.

Conversely, environments where
faculty voices are marginalised tend to
produce compliance rather than
engagement. Excessive monitoring, frequent
reporting requirements, and unilateral
decision-making often diminish academic
motivation. Over time, such conditions
discourage innovation and reduce teaching
and research to routine obligations.
Leadership that views faculty primarily as
implementers of policy rather than as
academic partners risks weakening

institutional vitality.

Empowering faculty therefore
requires a leadership approach grounded
in trust and dialogue. Institutions that
encourage shared responsibility in
curriculum design, research planning, and
academic governance cultivate a sense of
ownership among faculty members. This
sense of ownership is closely linked to
improved teaching practices, increased
research participation, and stronger
mentoring relationships with students.
Faculty empowerment, in this sense, is not
an optional ideal but a practical necessity
for institutional effectiveness.

The Interconnected Nature of
Leadership Dimensions:

A critical insight emerging from
reflective analysis is that leadership,
governance, administration, and faculty
empowerment are inseparable. Weakness
in one domain inevitably affects the others.
For instance, ethical governance cannot be
sustained without supportive administrative
systems, and faculty empowerment cannot
flourish in the absence of transparent
leadership. Many institutional reforms fail
because they address these dimensions in
isolation. Introducing new policies without
transforming leadership attitudes produces
limited outcomes. Similarly, administrative
restructuring without faculty consultation
often leads to resistance rather than
improvement. Integrated leadership aligns
values, processes, and people. When
leadership demonstrates ethical
commitment, governance becomes
participatory, administration becomes
facilitative, and faculty empowerment
becomes a lived reality. Such integration
enhances institutional resilience and
adaptability in a rapidly changing
educational environment. Leadership and
Policy Implementation: - Contemporary
educational policies, particularly the National
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Education Policy (NEP) 2020, emphasize
institutional autonomy, interdisciplinary
learning, and leadership development. While
these policy objectives reflect progressive
educational thinking, their success depends
largely on institutional leadership.
Experience suggests that policy reforms
often encounter resistance when
implemented mechanically. Leadership plays
a mediating role by contextualizing policies
and engaging faculty in dialogue.
Institutions where leadership fosters
collective understanding of policy goals
achieve smoother implementation and
greater acceptance. Thus, leadership
effectiveness lies not in enforcing
compliance, but in translating policy
frameworks into meaningful academic
practices. Context-sensitive leadership
ensures that reforms enhance rather than
disrupt institutional culture.

Emerging Challenges in Educational
Leadership:

Educational leaders today operate
within increasingly complex environments.
Accreditation pressures, ranking systems,
performance metrics, and digital
transformations have intensified institutional
demands. At the same time, faculty
members face challenges related to
workload expansion, technological
adaptation, and evolving student
expectations. These conditions have
significant implications for professional well-
being. Faculty burnout has emerged as a
critical concern, particularly in institutions
where performance expectations are not
balanced with emotional support.
Leadership that acknowledges these
challenges and prioritizes well-being fosters
healthier academic environments. Inclusive
leadership practices that value diversity of
perspectives also enhance institutional
relevance. Institutions that encourage
dialogue across disciplines and generations

are better equipped to address
contemporary educational challenges.
Emotional intelligence, therefore, becomes
as important as administrative competence
in educational leadership.

Reflective Insights from
AcademicExperience :

Long-term engagement with
educational institutions reveals that

leadership effectiveness is often judged not
by grand strategies but by everyday
practices. Small gestures—such as timely
communication, respectful dialogue, and
acknowledgment of effort—have a profound
impact on institutional moral. Faculty
members tend to remember how leaders
respond during moments of conflict or
uncertainty. Leadership that listens and
negotiates builds trust, while leadership that
dismisses concerns deepens alienation.
These experiential insights highlight the
ethical dimension of leadership as a lived
responsibility rather than an abstract
concept.

Conclusion:

The analysis presented in this article
underscores the central role of leadership
in shaping institutional effectiveness within
Indian higher education. Governance
mechanisms, administrative systems, and
faculty development initiatives do not
function in isolation; their impact is
mediated through leadership practices that
influence trust, participation, and
institutional culture. Experience suggests
that institutions often succeed or falter not
because of policy deficiencies but because
of how leadership engages with academic
communities.

Institutional effectiveness cannot be
achieved solely through structural reforms,
procedural compliance, or performance
metrics. While these elements are
necessary, they are insufficient without
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leadership that is ethically grounded and
contextually responsive. Leadership that
balances accountability with academic
autonomy, and efficiency with empathy,
creates conditions in which governance
becomes transparent, administration
becomes supportive, and faculty members
feel genuinely empowered.

In the context of ongoing reforms
such as those envisaged under the National
Education Policy 2020, leadership assumes
an even greater significance. Policies provide
direction, but leadership determines
meaning and practice. Institutions that
approach reform as a collective academic
endeavour rather than a compliance
exercise are more likely to achieve
sustainable improvement.In conclusion,
leadership in higher education must be
understood as a continuous process of
negotiation, reflection, and engagement.
When leadership is rooted in dialogue,
inclusivity, and respect for academic values,
it contributes not only to institutional
effectiveness but also to the broader
purpose of higher education as a public
and transformative enterprise.
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Introduction:

In the modern era, education is no
longer just a means to provide knowledge;
it has become an important medium for
developing an individual's personality,
building skills, and fostering social
responsibility. The role of leadership in
educational institutions is extremely
important in this regard. Through proper
leadership, institutions can establish well-
organized governance, transparent
management, and a conducive academic
environment for learners.

In a developing country like India,
where diversity and challenges are both
seen in the education system, the need for
effective leadership becomes even more
apparent. The main purpose of this research
paper is to study various aspects of
leadership in educational institutions and
to find ways to strengthen governance,
administration, and student empowerment.

The Concept of Educational Leadership

Educational leadership does not
merely mean making decisions as the head
of an institution; rather, it is a process that
involves vision, values, collaboration, and
accountability. An educational leader acts
as a bridge between teachers, students,
administrative staff, and the community. Not
only must this academic leader have clear

views and goals for the teaching staff and
students, but you must encourage more
cooperation than boss-like behavior. Apart
from this, you must be honest, responsible,
and equitable to all. For the academic
performance of students, he must be more
conscious; he must focus on sustainable
development for their careers. He must
promote and provide guidelines for staff
members to enhance students’ futures. An
ideal guide for an academic leader must
know how to maintain discipline with a
humane approach. He must accept
innovative ideas and technology. He must
focus on the sensitivity of taking care of
family, society, and the nation.

Administration and Educational
leadership

Education leader is centre to
successful institution his key person to
influence culture of the institute quality
education student outcome with creative
good citizens of a nation first stop the major
characteristic of effective leader,
administration is the process of
implementing policies, without effective
administration, even the best policies can
fail.

e Clear vision and Mission

! Bush, T. (2011), A clear vision and
mission are fundamental; any institute
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leader must understand the vision and
mission of the institution. As per that, the
leader has to direct and define the long-
term purposes of the institution. An
educational leader must share and align
the teaching and learning process of the
institute with daily practices. A clear goal
drives the excellence of academics and the
holistic development of students, staff, the
institution, and social success.
= Participatory decision-making
process

’Hoy, W. K., & Miskel, C. G.
(2013),Participatory decision-making
process is the most essential characteristic
off any academic leader he or she must
involve teacher student parent alumni and
other stuff to making decision for good
decision to enhance professional
commitments and participative leadership
strengthen institutional culture and
promoting professional learning among the
institution.

= Ethical values and transparency

Ethical leadership refers to leading
with fairness, responsibility, morals, and
integrity in the context of institutional
management. Ethical conduct in admissions,
teaching, and the misuse of authority within
institutions affects both staff and students,
as well as the work allocated by
management or higher officials from the
university.*As per NEP 2020 the source
values, such as ethics and equality, play an
important role in the academic leader’s
broader aspect of cultural expectations
within the Indian education system. Ethical
standards will create a healthy institutional
environment for staff and students.

Transparency in educational institutes
means providing clear information about
policies, financial details, and to the point
communication with teachers, students,
parents, and the public. Byensuring

accountability for the resources used for
student development, supported by
academic reports, declarations, and
enclosures.

e Readiness for
change

Innovation and changes are
important aspects of any institute; for that,
academic leaders accept research and
innovation. In response to educational
demands, social needs, and technological
changes, innovation can include tools such
as digitalization in education and upgrades
in technology, enhancing learning-centric
pedagogy. Effective leaders promote
experimental research for educational
development with practices.

= Emphasis on human resource
development

‘Ramesh Tivar (2025), Government
of India, is putting more emphasis on
professional programs to increase
leadershipquality,Such as leadership
workshops, seminars, and capacity building.
The Human Resource ministry has started
focusing on teacher training skills to make
more effective functionalization of schools
and colleges in India.

Human resources in education should
have positivity so they can monitor and
motivate students. An academic leader must
take care of their human resources to create
a positive environment. Effective human
resources can contribute directly to the
betterment of students and institutional
success; thus, in this way, academic leaders
must take care of their human resources.

Governance and Educational
leadership

= Accountability and transparency

*Hemakumar G (2021),An academic
leader needs to work with teaching,
learning, research, innovation, financing,

innovation and
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and scholarship to bring out the best among
academics. An academic leader in higher
education shows important reliance in the
context of the New Education Policy. Under
this policy, effective leadership and
governance in higher education are very
important. The transformation of the
regulatory system of higher education
through NEP 2020, financing higher
education through a new body called HEGC,
the Higher Education Grant Commission,
General Education Council, and professional
standards-setting bodies are designed under
NEP 2020 and the institutional development
plan for selecting administrators and
academic leaders.

= Policy formulation and
implementation
Educational governance and

leadership are both involved in framing
education policies and ensuring the effective
implementation of policymakers. They need
to specify how it is practically implemented
at the ground level. Dr. K. Lavanya (2024)
stated that policy implementation requires
strong leaders at the institutional level.
Academic leaders in India have shown that
effectiveness in policymaking also depends
on the implementation of policies; they have
tried to build collaboration with culture and
adapt to changes in diverse institutional
environments.

= Stakeholder participation

°NEP 2020 emphasizes on
participatory governance by involving in
various activities of institutions like planning,
monitoring, and reform processes. It
focuses more on stakeholder participation
alien with vital governance. Here,
stakeholder participation stresses citizen
engagement in  decision-making.
Governance and leadership cannot be
effective without the involvement of
stakeholders such as teachers, students,

parents, communities, alumni, and
policymakers in decision-making and
responsibility sharing to create a successful
institution. In this context, the role of
academic leaders increases to make
relationship management more effective
and to encourage stakeholder participation
throughout the year.

= Quality assurance

When governance in educational
institutions is strong, the decision-making
process becomes more democratic and
effective. Insurance in education
governance involves systems and practices
to ensure academic standards continue to
improve institutional performance and make
the education system in tune with the needs
of the market.

= E-governance

‘Savitha H.S. (2025), Digital
administration and e-governance are
becoming important in modern educational
institutions, increasing both efficiency and
transparency. Use of ICT will increase
performance, transparency and will improve
way of doing. It will make positive impact
on communication, citizen centric approach
and will reduce corruption. Basically this
paper focuses on e-governance, but it may
apply to institute level as well.

Aspects of Empowerment
= Academic Freedom:

8Lerch, Julia C.; Frank, David John;
Schofer, Evan (2024), Academic freedom is
defined as the ability to teachers and
student educators teaching non-teaching
staff at institutional levels, engage in
learning and research without any kind of
interference. Academic  freedom
enablesteachers and students toencourage
call with the new ideas for educational
purpose this freedom circulates and give
more power to teachers as well as students
to have more subjective, and they can come
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with new creative ideas as well as they
would be more responsible for their
academics.

= Skill-Based Learning

'UGC (2024), Educational
opportunities and effective skill-based
learning can drive social growth and the
economic development of a nation. India
has a young population that may bring
economic development more effectively if
they have a skill-based learning education
system. With the help of skill-based
learning, the quality of education can meet
the needs of the industries and empower
the young population for employability.

As per the National Education Policy
2020, higher education has a holistic
approach through the integration of
academics and vocational education, which
impacts the mobility of students. The major
objectives of skill-based learning are
employment  opportunities, self-
employment, and the cultivation of a
comprehensive understanding of best
practices in the industries to enhance
employability. Skill- based learning will
create a ready-to-work labour market for
India. It also promotes upskilling and
reskilling of workers for the advancement
of industrial requirements.

As the academic leader of an
institution, all the objectives should be
addressed by the leader of an institute to
strengthen higher education. To achieve the
objectives suggested by UGC, academic
leaders may come together and build
supportive curricula and co-curricular
activities to create policies for internships
and job placements with the support of the
government.

e Leadership and Co-Curricular
Activities

10 Juhee Kim, Elizabeth Wargo

(2022), Leadership and co-curricular

activities empower students to become good
leaders who serve as role models for the
nation. Therefore, academic leaders must
promote extracurricular activities in the
institution so students can develop
themselves as industry leaders as well as
social leaders.

= Technology and Innovation

An academic leader should learn all
the technology and innovation occurring in
the field of education, as well as in
industries. He or she must search for
sufficient and knowledgeable individuals for
technical aspects. Through this, he or she
can encourage other staff members to
become technically sound. He or she can
guide both teaching and non-teaching staff
in obtaining training for technical abilities.
Not only this, but he or she must send
teaching and non-teaching staff to various
workshops and conferences so staff can
strengthen themselves in creation city. The
impact of these seminars, workshops, and
conferences on the academic performance
of teachers and students is significant. If a
teacher is technically sound and has
innovative ideas, they can prepare the next
generation to be technically proficient and
innovative, which is the need of our nation
under Viksit Bharat @ 2047.

Conclusion

A crucial role in enhancing
governance, management, and learner
empowerment is played by leadership within
learning institutions. In a world faced with
drastic change and developments, learning
institutions are not only challenged with
the responsibility of conveying knowledge
but are also tasked with the responsibility
of shaping citizens, professionals, and
leaders who are not only knowledgeable
but upright. Educational leadership is the
engine that powers the vision of the
institution in line with the vision for national
development.
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Effective governance in educational
institutions starts with strong leadership.
This is where the administration of an
institution comes in. They are responsible
for the formulation of policies and
accountability. This helps the institution not
get involved in mere administration but
rather focus on academic success.
Participatory governance helps the
administration of the institution engage all
stakeholders in decision-making. This helps
in creating trust and ownership of the
institution. This approach helps the
institution to be credible, and the policies
formulated will be relevant to the
educational issues.

Another important aspect that is
affected by leadership is administrative
efficiency. Educational leaders manage
human, financial, and physical resources to
provide a facilitating environment for
learning. These leaders ensure proper
implementation of an academic calendar, a
proper evaluation process, and efficient
student services. The leaders who
implement new approaches to
management, using technology, and basing
decisions on data make a huge contribution
to improving performance. In addition,
ethical leadership ensures a transparent
process in appointment, promotion, and
financial handling with no conflicts.

Faculty development is in close
association with learner empowerment, and
leadership acts as an interface between the
two. Visionary leaders are interested in the
continuous professional development of
faculty members through relevant training,
workshops, research, and collaboration.
They, in turn, empower motivated and
empowered faculty members, who are
responsible for engaging classrooms and
mentoring students. Such leadership is
interested in an intellectually stimulating
environment at institutions.

Additionally, educational leadership
influences the development of society in
general. When institutions are led by socially
responsible individuals, they reach out to
society through extension services, social
outreach, and collaboration with industry
and government. This ensures that
education is relevant and helpful in nation-
building and development.

With the advent of globalization and
the digital revolution in the modern era,
the need for developing leadership in
educational institutions has become the
need of the hour. Leaders need to be
flexible and innovative in their approach to
face the challenges of the digital age in the
field of learning.
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Introduction :

Classroom Teaching has its own
importance in every stream and at every
university. While implementing New
Educational Policy special importance is
given to the class-room teaching alongwith
skill development of the student.
Considering such importance of classroom
teaching, in every University, there is
mandatory requirement to have minimum
percentage of classroom attendance in order
to qualify the student to appear for the
examination. The criteria of minimum
percentage of classroom attendance may
be different in every university (varying from
70 % to 80 %). The simple logic behind
this criteria is that only by attending the
classes, student becomes conversant about
the subject and then he can appear for the
examination with confidence and clear the
same. By permitting the student to appear
directly at the University Examination
without having minimum attendance will
not only get the student unsuccessful to
clear that examination but also lead to loose
the confidence of that student.

In the present paper the question is
raised upon the insistance for minimum
classroom attendance at the classroom
lectures in order to get a student eligible
to appear University Examination, more

particularly in the era of NEP and thereafter.
This issue is discussed in the light of
decision of the Delhi High Court in the suo
motu petition of Sushant Rohilla.

Significance of Class-room Teaching :

The Class-room Teaching, being the
most effective method whereby direct
interaction with the teacher and student is
possible has its own advantage over other
teaching methodologies. This is the only
method whereby teacher can while teaching
easily understand that whether a student
has properly understood or digested the
subject or not. Within the four walls of a
class the student can effectively learn with
the help of lecture method, group discussion
method, problem posing method or case
study method. Student can spontaneously
raise any query to his teacher in this method
and at the same time the student remains
continuously alert in anticipation of any
question from the teacher. Even during the
era of Covid 19, the on line teaching method
had to be adopted by almost all universities
in India, but subsequently the same has
been replaced by classroom teaching again.
Hence, class-room teaching is considered
as one of the best teaching methodology.
Other method can supplement the Class-
room teaching method but they cannot
substitute classroom teaching.
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Object and reasons of introduction of
Skill Development in Teaching
Pedagogy

More reliance is given to introduction
in skill development in Teaching Method in
NEP as the students, after having acquired
degree of graduation or post graduation
could not get job. The employers as well
as industrialists could not get skilled
employees as class room teaching alone
was insufficient to meet with their demand.
Lack of practical exposure of graduates and
post graduates was the reason of
unemployment. Considering all aspects, the
NEP has put heavy weightage on skill
development in teaching and insisted to
have practical training, internship or project
work etc in the teaching curriculum so that
the students may get employment as per
his/her skill.

Whether Project work, Internship etc.
are supplement tools or substitute of
Class-room Teaching :

Undoubtably the teaching activities
like Project Work, Internship, Legal Aid
Services, Contribution at Legal Literacy
Camps, attending Courts, participation at
the Moot Courts, debates, Client Counselling
Competitions, Parliamentary Debates etc.
will shape the career of the students which
effectively contribute to become competent
lawyer, eminent judge or excellent jurist in
future. But the fact remains that there is
no substitute of the classroom teaching. All
the other activities are definitely beneficial,
but not at the cost of classroom teaching.

A Critical Study on decision of Delhi
High Court in the suo motu petition
of Sushant Rohilla (W.P.(CRL) 793/
2017 & CRI. M.A.s 16639/2017, 8850/
2024:

The short facts and important points
of the Judgment of Delhi High Court is
summarized here for the effective

understanding of problem :

A student was studying in a five years’
Integrated Law Programme of B.A.LL.B.
in a private law school of Delhi. He was
brilliant student, the convener of the
Debating Society and an active
participant in Moot Court activities. He
used to mentor junior students in moot
court as well as debate competitions.

As per the rules of the Bar Council of
India, every student must have minimum
75 % attendance in the class so as to
become eligible to appear at the
University Examination. As the student
could not maintain 75 % attendance,
prescribed by the University to which
the law school was affiliated, he was
not permitted to appear at the University
examination and had to repeat an
academic year at the concerned law
school.

As a result, due to mental stress, shock
and frustration the student was alleged
to have committed suicide. In respect
of this incident, a letter was written by
Mr. Raghav Sharma, a friend of deceased
student to the Chief Justice of India on
20" August 2016 seeking help and
assistance. It was alleged in the letter
that the deceased student was subjected
to commit suicide due to mental torture
and harassment from the faculty. The
essence of the letter was that the
detention of the deceased student due
to lack of attendance forced him to take
the extreme step to commit suicide.

In the letter petition it was prayed to
conduct an inquiry into the cause of the
unfortunate incident  through
independent committee constituted by
the Supreme Court and also to request
the Apex Court to take cognizance of
the larger issue i.e. handling of mental
health problems of the students in the
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Institutions of Higher Education across
the Country.

The letter was converted by the
Supreme Court into PIL and after
preliminary hearing the Supreme Court
on 6" March 2017 transferred the PIL
to Delhi High Court. Even an criminal
complaint was also filed against the Law
School Authorities including one of the
professors by the sister of the deceased
under sec. 306 of the Indian Penal Code
(abetment to commit suicide). However,
the Additional Chief Judicial Magistrate
did not entertain the same.

It would be mandatory for all educational
institutions and Universities to constitute
Grievance Redressal Committee to
safeguard the interest of the students.

But the Delhi High Court, after having
heard at length the pleaders at the PIL,
passed detailed directions. The short
summaries are also given herebelow in
simple language :

0 The case arose out of the suicide
of a young law student for which
the blame had been attributed to
mandatory attendance norms of
BCI, University and Law School.

0 The absolute bar against appearing
in an examination without fulfilling
the mandatory physical attendance
norms as contained in Rule 12 of
the Legal Education Rules, 2008 is
contrary to the NEP, 2020, as also
the 2003 UGC Regulations, which
contemplate flexibility in attendance
requirements.BCIl shall incorporate
the modification of attendance
norms to enable giving credit to
moot courts, seminars, model
parliament, debates, attending court
hearings etc.

0 The Court also gave direction stating
that no student enrolled in any

recognized law college, University
or institution in India shall be
detained from taking examination
or be prevented from further
academic pursuits or career
progression on the ground of lack
of minimum attendance. Court also
directed to implement alternative
measures to the law colleges/
Universities including weekly
notification of attendance of
students through online portal/
mobile app, monthly notice to the
parents about shortage of
attendance of students, conducting
extra physical or online classes for
students who do not fulfil the
minimum attendance norms. Further
the Delhi High Court said that the
stringent practical work in legal aid
clinics etc. duly certified can cover
up the shortage of attendance
during semester itself.

o The Delhi High Court further
declared the Circular issued by the
BCl dated 24™" September 2024
about Biometric attendance of the
student shall not be given effect.

The effects of the judgment in the law
schools of Delhi :

As a resultant effect of the
pronouncement of the above mentioned
judgment of Delhi High Court, no law
school/ University can insist compulsory
attendance to its students. If any student
does not fulfil criteria of minimum
attendance, then also they are to be given
assignment and accordingly the deficit
attendance is to be condoned. It is also
suggested that the contribution of students
to Legal Aid Clinic work as well as
attendance in court hearing will be takin
into consideration while counting actual
attendance to the student. Here the
question also arose before theDelhi High
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Court during the course of hearing that in
absence of any compulsion of minimum
attendance, it would be difficult rather
impossible for any law school/University to
compel the students in the class. However,
it was suggested that the regular students
may be given more internal marks and
thereby the students can be dragged to
the classroom. One of the Law School of
Delhi also published the scheme of giving
more internal marks as per the attendance
of the students.

It is pertinent to note that one of
the law schools of Delhi in compliance of
the Judgment of Delhi High Court has
started giving notice to the law students
that the students falling short of minimum
70 % of attendance will have to submit
handwritten remedial assignments in such
numbers depending upon the percentage
of attendance ranging from 1 handwritten
assignment for 65 % to 69 % attendance
to 14 handwritten assignments for 1 % to
4 % of attendance. Now the question arises
here is can the classroom attendance be
substituted by giving assignments. This
would ultimately deteriorate the quality of
education and discipline among the
students.

Approach about the student attendance
in Educational Institutions :

A very reasonable and thoughtful
approach is to be adopted by every
educational institution while implementing
the attendance rules taking into
consideration the aspects of mental stress
and tension of the students on one hand
and the implementation of discipline and
standard of education through attendance
rules. One should not forget that all the
rules are for the betterment of the student,
and strict implementation of any rule should
not tempt any student to commit suicide.
The present case study requires serious
concern for every educational institution,

although it is a question of only law
students. Being heads of educational
institution, it is high time to suggest and
establish a moderate system regarding
attendance norms and remove the norms
of debarring the student from appearing at
the University Examination on the ground
of non-attendance. At the same time, we
should be very much keen to maintain class-
room attendance in every educational
institution by giving such a good quality of
lectures which may not be available to the
student from Al, Chet GPT or google. The
problem of non attendance/ less attendance
of students will not be solved just by
adhering strictly to the attendance norms.
Like the case of Sushant Rohilla, the
students may be tempted more to take
such drastic step to commit suicide by
strictly following attendance criteria at every
university. Only the upgradation of quality
of teaching can sustain the trust and faith
of the students in class room teaching. The
policy or rules of attendance at any law
School or University should be framed so
as to maintain the discipline at the college,
having flexible and student friendlynorms
or attendance with minimum mental stress
and including the students’ participation in
extra-curricular activities and institutional
visits.
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Introduction

In today’'s rapidly evolving global
landscape, ensuring fair and quality
educational opportunities has become
increasingly vital. As economies worldwide
shift toward knowledge-based systems,
education emerges as a fundamental driver
of competitive advantage (Jemeli &
Fakandu, 2019). The provision of quality
learning opportunities to all individuals,
irrespective of their socioeconomic
background or geographical location,
represents one of the most effective
strategies for diminishing disparities and
advancing comprehensive economic
development. Nevertheless, numerous
obstacles—including financial constraints,
gender-based discrimination, and insufficient
educational infrastructure—continue to
impede equal access, thereby limiting the
potential of entire communities to flourish.

Conceptual Frame Work

Educational equity exists when
institutional practices, policy frameworks,
instructional materials, and available
resources adequately represent and serve
the needs of all learners globally. This
encompasses ensuring that every learner—
regardless of ethnicity, economic
circumstances, gender identity, physical or
cognitive abilities, religious affiliation,
nationality, or linguistic background—can

access, engage with, and progress through
meaningful educational experiences of high
quality (UNESCO, 2017). The concept of
educational equity fundamentally concerns
itself with justice and inclusivity, extending
its reach across all populations while
addressing disparities in educational
opportunities, participation levels, and
access mechanisms (Parveen & Awan,
2019).
Defining
Development
Inclusive economic development
represents a growth paradigm constructed
upon active social participation, manifested
through employment creation, public
security measures, and robust social
infrastructure. Furthermore, this approach
seeks to achieve equilibrium between
economic expansion and environmental
preservation (Angulo-Bustinza et al., 2022).
Multiple interconnected elements influence
this development model, encompassing
wealth distribution patterns, human capital
quality, environmental deterioration, social
advancement, poverty prevalence, and
industrial development (Rini & Tambunan,
2021).An economy characterized by
inclusivity strives to guarantee fair
opportunities for economic self-sufficiency
alongside unrestricted participation among
diverse societal segments (Krysovatyy et

Inclusive Economic
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al., 2023). Achieving such growth
necessitates simultaneously reducing
disparities while maintaining economic
advancement (Kwilinski et al., 2023).

The Education Economy Nexus

Educational investment significantly
enhances a nation’s human capital reserves
and serves as a critical determinant of
economic prosperity (Marquez-Ramos &
Mourelle, 2019). Essentially, education
functions as an investment in human
potential. Research demonstrates that
nations with higher educational achievement
levels experience accelerated economic
expansion compared to those with less
educated labor forces. Consequently,
national economic output increases
proportionally with educational investment
(Brooks, 2023).UNESCO’s 2012 research
revealed remarkable returns on educational
spending, demonstrating that each dollar
invested in education generates between
$10 and $15 in economic growth (UNESCO,
2023). Fair educational access contributes
to alleviating poverty, promoting social
integration, and enhancing economic
prosperity through productivity
improvements. It advances gender parity
by empowering women and catalyzes
comprehensive social progress, ensuring all
students possess opportunities for
excellence regardless of their origins (Latif,
2024).

Obstacles to Education Equlity

While education constitutes both a
fundamental human right and an essential
instrument for sustainable human
development that accelerates economic
progress (Zickafoose et al., 2024),
numerous barriers worldwide prevent equal
access to quality learning opportunities.
These impediments restrict advancement
and constrain opportunities for countless
individuals.

Primary Barriers Limiting Education
Acess: Insufficient Education Funding :
Numerous developing nations experience
substantial financing shortfalls for education,
frequently depending on international
assistance to address these gaps. Current
estimates indicate a $39 billion funding
deficit required to guarantee quality
education for all children by 2030 (Rueckert,
2019).

Economic Hardship and disparity:
Poverty and inequality, intensified by the
COVID-19 pandemic’s impact, prevent
numerous families from affording
educational expenses including fees,
uniforms, and materials, thereby excluding
children from educational opportunities
(Action Education, n.d.).

Armed Conflict and Violence: Violent
conflicts disrupt educational systems by
displacing students and educators,
destroying facilities, increasing illiteracy
rates, and creating hazardous environments
that obstruct learning processes.

Physical and Congnitive Disabilities

Constrained resources, inadequate
policy frameworks, and social stigmatization
hinder the inclusion of children with
disabilities, resulting in diminished
enrollment rates, elevated dropout
percentages, and compromised learning
outcomes (Zickafoose et al., 2024).

Educator Shortage and
Inadequate Training : The worldwide
teacher crisis manifests through a significant
deficit of qualified instructors. Currently, 130
million children lack fundamental skills,
necessitating the recruitment of 69 million
additional teachers by 2030 to accomplish
universal education objectives (Rueckert,
2019).

Resource Scarcity : Educational costs
can be substantial, and governmental bodies
often lack sufficient funds for necessary
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investments in resources. Education
occasionally receives lower budgetary
priority compared to sectors such as
infrastructure development or healthcare
services (Aghenitei, 2023).

Gender-Based Disadvantage:
Educational gender inequality persists as a
significant challenge across many
developing regions. Cultural traditions,
economic factors, and societal structures
frequently restrict girls’ educational access
and opportunities.

Geographic Distance : For numerous
children, particularly girls and those with
disabilities, the lengthy and hazardous
journey to school can consume up to three
hours daily. These unrealistic commutes
expose them to risks including hunger,
violence, and exhaustion (Rueckert, 2019).

Access to Education in Rural Areas: A
Daily Challenge

Millions of kids who live in isolated
places have a literal—and frequently
difficult—path to an education. While rural
regions face a distinct set of systemic
obstacles that make “the daily challenge”
of education a test of endurance for
children, parents, and teachers alike, urban
centers gain from technology integration
and a density of resources.

1. The Geographical and Physical
Barrier

The closest school in many rural
areas may be several miles away across
challenging terrain rather than just a few
blocks.

Transportation Deserts: Paved roads
and dependable public transportation are
lacking in many localities. Regardless of the
weather, students frequently commute by
foot, bicycle, or even boat.

Safety Risks: Children may be
exposed to wildlife, intense heat, or safety

issues during long trips through remote
places, which can result in significant
absenteeism during the winter or monsoon
seasons.

2. The Gap in Resources

Rural schools usually have much less
funding and facilities than their urban
counterparts.

Infrastructure: Basic facilities like
reliable electricity, safe drinking water, and
separate restrooms for girls are frequently
absent from rural schools; the latter is a
major factor in female pupils quitting school
at puberty.

The Digital Divide: Many rural kids
have never used a computer or had access
to high-speed internet, despite the global
trend toward EdTech. This results in a
“knowledge canyon” where young people
from rural areas are less competitive in the
contemporary labor market.

3. Hiring and Retaining Teachers

The “brain drain” of teachers is one
of the biggest problems.

Isolation: Due to the lack of housing,
healthcare, and possibilities for professional
growth, qualified instructors are frequently
unwilling to relocate to isolated places.

Multi-Grade Teaching: A single
teacher may be in charge of an entire
elementary school due to staffing shortages,
instructing pupils of wildly disparate ages
and skill levels in a single classroom.

4. Pressures from Socioeconomics

5.

The school calendar frequently
conflicts with the reality of existence in rural
economies, which are mostly based on
agriculture.

Opportunity Cost: Losing a pair of
hands on the farm during harvest or
planting seasons is the “cost” of sending a
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youngster to school.

Educational Relevance: Parents may
view long-term education as having little
value if the curriculum feels cut off from
rural living and does not provide a clear
route to local employment.

Closing the Distance:
Remedies

Building classrooms alone won’t be
enough to overcome these obstacles; a
comprehensive strategy is needed:

Mobile Learning Units: Using busses
loaded with computers and literature to
transport the school to the students

Community-Led Schools: Giving
local leaders the authority to overse schools
guarantees that the schedule reflects the
local harvest and culture.

Offering housing subsidies and
professional promotion opportunities to
teachers who work in rural places is one
way to incentivize educators.

Solar-Powered Classrooms: By using
renewable energy to get around the lack
of a power grid, these classrooms enable
digital literacy and evening classes.

The fight for access to education in
rural areas is a human rights and economic
fairness problem as well as a logistical one.
Not only are we teaching a child to read
when we close the gap for a rural student,
but we are also giving the entire community
the means to end the cycle of poverty.

The convergence of these barriers
generates substantial inequalities in
educational access, preventing millions of
children from obtaining the quality education
they deserve. Addressing these challenges
demands coordinated initiatives from
governmental bodies, local communities,
and international organizations (Schmelkes,
2020), ensuring equitable educational
access for all and thereby promoting

Possible

inclusive economic growth.

Strategies for Eliminating Educational
Barriers

Overcoming educational obstacles
requires comprehensive educational system
transformation with equity as the central
focus (Deroncele-Acosta & Ellis, 2024). This
transformation includes restructuring
funding mechanisms to diminish
inequalities, allocating resources toward
underserved institutions, and guaranteeing
appropriate support for all learners.
Additionally, emphasizing educator
professional development, modernizing
curriculum content, and addressing
socioeconomic determinants can establish
more inclusive learning environments.
Furthermore, investing in enhanced
infrastructure, technology integration, and
policy modifications can further bridge
educational disparities. Coordinated
stakeholder efforts remain essential for
transforming these systems and providing
equitable opportunities for every learner
(Southworth, 2024).

Advantages of Equitable Educational
Access

Educational investment represents
one of the most strategic commitments a
nation can undertake for its future
prosperity (Global Partnership for Education,
n.d.). Equitable educational access yields
numerous advantages across global and
local contexts.Social Advantages: Promotes
gender parity, social integration, and
community cohesion (UNESCO, n.d.).

Economic Advantages: Enhances
productivity, diminishes inequality, and
propels sustainable growth by strengthening
workforce capabilities (OECD, n.d.).

Environmental Advantages: Educated
populations demonstrate greater likelihood
of adopting sustainable behaviors, thereby
contributing to environmental stewardship.

[112] AICP — College News — February-March 2026



Global Advantages: Educational
access cultivates peace and stability, while
locally addressing specific community
requirements and enhancing individual
welfare (World Bank, 2020).These collective
benefits elevate quality of life and advance
sustainable development across multiple
dimensions.

Policy Frameworks for Educational
Equity

International initiatives promoting
equitable educational access have
established foundations for inclusive
economic growth. UNESCO'’s Education for
All (EFA) framework alongside the Incheon
Declaration (2015) emphasize universal
access to quality education, concentrating
on marginalized populations and promoting
equity (UNESCO, n.d.). The United Nations’
Sustainable Development Goal 4 (SDG4)
reinforces these objectives by advocating
for lifelong learning opportunities and
reducing educational inequalities (United
Nations, n.d.).The Global Partnership for
Education (GPE) provides low-income
countries with financial support and
technical expertise to strengthen
educational systems (Global Partnership for
Education, n.d.). The OECD’s Education
Policy Outlook delivers evidence-based
guidance for equitable reforms, including
needs-based funding approaches and
teacher training initiatives (OECD, 2024).
Collectively, these initiatives aim to eliminate
learning barriers and address socioeconomic
challenges, equipping individuals with
competencies necessary for contributing to
economic growth. By fostering inclusive and
equitable education globally, these policies
ensure education serves as a conduit to
sustainable development (Vindigni, 2024).

Exemplary Implementation Cases

Globally, numerous successful policy
implementations demonstrate effective

promotion of equitable educational access,
safeguarding the right to learn. South
Korea’s educational reform initiatives,
particularly the Free Semester Program and
the SMART Education Initiative, exemplify
this success. These reforms align with
Fourth Industrial Revolution requirements
and stimulate economic growth. The
government engaged diverse stakeholders,
including educational institutions, public
sectors, and industries, collaborating to
establish a unified agenda for skill
development. These efforts aim to prepare
students with competencies for thriving in
rapidly evolving economies (lsaacs &
Mishra, 2022).These reforms enhanced
educational access while promoting
institutional autonomy, enabling customized
educational programs addressing local and
industrial requirements. Educator training
played a pivotal role, with specialized
programs and pedagogical assistance
enhancing teaching competencies. These
initiatives have improved educational
infrastructure and expanded quality
education access, consequently fostering a
skilled workforce contributing to economic
growth and offering valuable insights for
countries adapting to changing economic
landscapes (Jeong, 2020).

Germany’s Vocational Education and
Training (VET) System represents another
exemplary model. Germany’s VET system,
integrating education with practical work
experience, ensures equitable access to
high-quality education and skills
development. This system addresses
workforce and economic needs while
providing young people from diverse
backgrounds with essential tools for thriving
in labor markets, thereby supporting
sustainable economic growth (Federal
Institute for Vocational Education and
Training, n.d.).
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Conclusion

Education functions as a
transformative catalyst that enhances health
outcomes and well-being, cultivates social
stability, and drives sustained economic
expansion (Brooks, 2023). By guaranteeing
equitable access to quality education,
societies can diminish inequality and
empower individuals to realize their
complete potential. Furthermore,
educational investment develops a skilled
and adaptable workforce capable of driving
innovation and responding effectively to
global challenges. As nations continue
prioritizing education, they establish
foundations for enduring prosperity and a
more inclusive future for all populations.

Advancing UN Sustainable
Development Goals:The Sustainable
Development Goals (SDGs) represent a
comprehensive global blueprint adopted by
UN member states in 2015. These 17
objectives aim to ensure Earth’s
sustainability by 2030, calling for collective
action from all nations to advance prosperity
while protecting environmental resources.
The SDGs seek to create an improved future
for both people and the planet.

“This analysis aligns with the
United Nations’ SDG4"
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Introduction

In a world that is globalizing fast,
language is very important. It shapes access
to knowledge, helps cultural exchange, and
boosts intellectual visibility. English is now
the main global language. It helps people
talk across cultures and share knowledge.
It has gained a lot of importance in many
areas like academia, science, and
commerce(Mahesh Kumar & Hari Kumar,
2019). In India, many languages exist.
Traditions are rich and diverse. English is
not a replacement. It helps in
communication widely. Local languages still
thrive and grow. Indian knowledge systems
share globally. Academic and cultural
conversations expand through this. It's a
blend of old and new. In the past, English
came into Indian education during colonial
times. This was part of changes in
education, like Wood's Despatch in 1854.
It pushed for English in higher learning.
This helped English stay in Indian schools
and colleges for a long time (Wood'’s
despatch, 1854). Over time, English
transformed from a colonial instrument to
a strategic tool for global engagement and
socio-economic mobility (Tanvi, 2024). It is
not just a foreign language now. It is a
way for Indians. They can join in the global
sharing of knowledge. This is important for
everyone.

English is very dominant on the world
stage. This is well documented.
Sociolinguistic research shows its extensive
use. It is used in scholarly publishing and
global discourse. Farzad Sharifian, in 2013,
says English is localized in many ways. This
helps it show different cultural ideas. So, it
works well for understanding across
cultures. This glocalization of English shows
how it can represent local knowledge in
global spaces (Sharifian, 2013).But, English
use in India brings up big talks about culture
and language diversity. Research shows
English and Indian regional languages
interact in complex ways. English connects
India to global networks. However, its
dominance affects multilingualism and
preservation of languages. This is suggested
by (Philip 2025. These debates show how
important it is to have a smart language
policy. It should recognize English’s
usefulness. But, it must not harm India’s
rich linguistic heritage.

Recently, in talks about education,
English is seen as a bridge. It helps Indian
voices be heard in global scholarship more
clearly. Scholars can publish in journals that
are indexed globally. They can also join
international conferences. Collaboration in
research across borders is possible too. This
is very important for Indian knowledge
traditions. They include philosophy, classical
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literature, medicine, and democratic theory.
These areas have not been represented
well in global academic views. Indian
scholars can use English. They can share
indigenous frameworks. This helps global
knowledge grow. Their contributions are
unigue. Epistemologies are important too.
Knowledge ecosystems benefit from this.
It's a valuable exchange. Understanding
deepens through this effort. Scholars bring
new perspectives. Language plays a key
role. Sharing ideas is essential. Collaboration
leads to growth. Educational leaders have
a big job. They must make sure English
skills don’t block access. The New Education
Policy, known as NEP 2020, focuses on
multilingual education. It also integrates
Indian Knowledge Systems into modern
curricula. This integration may use English
to connect with wider audiences (Ara,
2025). This dual focus on language
competence and cultural authenticity
positions English as a strategic asset for
both national development and global
intellectual leadership.

English as a Global
Language

English is now the main language in
global academia. It shapes knowledge
production, circulation, and validation across
many fields. David Crystal says English is
the first global language. He thinks this is
due to history, politics, economy, and
technology. In today’'s academic world,
English is more than just a way to talk. It
is the main way that scholars build their
authority and visibility. Over 80 percent of
academic journals, international ones, are
in English. This makes English the main
way to get global recognition in scholarship
(Hyland, 2016). Researchers that publish
in English get more readers, higher
citations, and better chances for
collaboration. So, English is now linked to
academic credibility in many fields. This is

Academic

true especially in science, technology,
medicine, and social sciences. English now
rules in academics. It has changed how
people participate. It is like a tool for
knowledge.

In countries such as India, the global
status of English brings opportunity and
responsibility. English helps Indian scholars
join in research talks. They share local views
on global stages. Montgomery (2013) says
that communication in science and
scholarship is shaped. It is shaped by
content and also by how accessible the
language is. Without English, Indian
research stays local. This limits impact and
recognition a lot. English helps higher
education go international at the institutional
level. Academic mobility is important. Joint
degree programs help students. Faculty
exchanges are beneficial. International
accreditation processes need English.
English is a shared academic language. It
connects many institutions. Communication
is key in academia. Understanding each
other is essential. Collaboration grows
through language. English opens many
doors. It creates opportunities for all.
Language unites diverse academic
communities. Indian universities want global
rankings and partnerships. They must use
English-medium frameworks. In this way,
English is needed for global academic
participation, not just a choice.

Globalizing Indian Knowledge through
English

India has very old and diverse
knowledge traditions. These include
philosophy, science, literature, medicine,
mathematics, aesthetics, and governance.
But, a lot of this smart stuff has stayed
stuck in local language and culture. In
globalization, knowledge gets power when
it can be shared widely, not locally. English
is used a lot. It helps share Indian
knowledge worldwide. This language

[117] AICP — College News — February-March 2026



connects people. Many understand it easily.
Knowledge travels far with English. Global
audiences can learn. Indian ideas reach
many places. Communication becomes
simpler with this language. It opens doors
for sharing. Knowledge spreads through
English. A powerful tool for education exists.
Connections grow stronger with English.
Indian knowledge systems like Vedanta,
Buddhism, Yoga, Ayurveda, and classical
dramaturgy. Ancient scientific treatises also
gained attention. This is largely through
English translations and scholarly
interpretations. International interest is
growing in these areas. Sen
(2005) says that India’s traditions are plural.
English helps these traditions join global
talks today. Now, Indian ideas are seen as
smart and important. They are not strange
anymore. English helps this change. More
people understand their value. They are
part of global discussions. This shift is
significant and growing. Indian concepts are
gaining respect. They matter in today’s
world. Knowledge is shared widely now.
The perception has changed a lot. It's a
positive development for everyone.
Understanding is key to progress.

English plays a big role in how the
world sees Indian literature. Writers like
Rabindranath Tagore, R. K. Narayan, and
Salman Rushdie. Arundhati Roy and Amitav
Ghosh too. They brought Indian stories to
the world. English helped them reach many
readers. Mukherjee (2010), says Indian
writing in English helps redefine India’s
culture globally. This visibility in literature
shows how English changes local stories to
global culture. In research and academic
fields, English helps Indian scholars
understand local knowledge systems. They
use frameworks that everyone can
understand globally. For example, research
about Yoga, Ayurveda, living sustainably,
and old math gets more respect when

shared in English journals and conferences.
Nussbaum says education should help global
citizenship. It enables understanding across
cultures. English acts as a bridge for this
exchange of ideas. Indian scholars use
English. They share knowledge and think
about global theories. It's a critical
engagement. They present ideas well. This
connects them to the world. Knowledge
flows through language. Theories are
examined closely. It's a rich exchange of
thoughts. Scholars contribute to discussions.
English opens many doors. Global
perspectives are important. Knowledge
grows through this interaction.

Also, digital globalization makes
English more important for sharing
knowledge now. Courses online, repositories
for research, webinars from around the
world, journals open-access, mostly in
English they operate. When knowledge from
India gets written in English, it joins global
digital memory. This makes sure Indian
ideas are kept safe, talked about, and
rethought over time and cultures.

Role of Educational Institutions in
Knowledge Globalization

Schools and universities have a big
impact on how knowledge is made, kept,
and shared worldwide. Universities and
colleges, they are not just in one country
anymore. They connect cultures, disciplines,
and traditions all over the world. India’s
vision for Viksit Bharat 2047 gives schools
a big job. They must share Indian
knowledge globally. At the same time, they
need to keep cultural roots strong. Higher
education places are main spots. Indian
knowledge systems can be studied here.
They can be understood and shown to the
world. International audiences can see
them. Indian universities help scholars share
their views. They use English for instruction.
Research writing is important too. Academic
exchange programs are useful. This makes
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ideas clear worldwide. Altbach and Knight
(2007) say internationalization in higher
education is not just student mobility. It is
also about adding global aspects to
teaching, research, and missions of
institutions. English works as the main
language. This makes integration possible,
you see.

Curriculum design, it is important.
Institutions, they influence knowledge
globalization a lot. When Indian philosophy,
literature, history, and traditional sciences
mix with English syllabi, they reach learners
everywhere, both local and global. This kind
of curricular integration helps students see
Indian knowledge. It is not just an isolated
heritage. Instead, it is a living tradition.
This tradition has relevance today, in
contemporary times. UNESCO says
education should help cultural diversity. It
also helps with dialogue. English-medium
education can support this balance well.
Institutions that research culture, they help
strengthen globalization even more. Faculty
members publish in journals, present at
conferences, and join projects. They help
India’s visibility grow in the world of ideas.
These activities make sure Indian
scholarship is part of global academic talks.
Marginson says universities today work in
a global knowledge network. Influence
depends on research sharing and
international engagement. English helps
Indian institutions join this network, not
just stay on the side.

Digital education has further
expanded institutional influence. Online
courses, institutional repositories, webinars,
and MOOCs hosted in English allow Indian
universities to reach learners across
continents. This digital globalization ensures
that Indian knowledge is no longer limited
by geography or access. When institutions
curate authentic Indian content in English,
they contribute to a more balanced global

knowledge ecosystem.
English and Indian Identity

English and Indian identity often
seen in conflict. English viewed as colonial
legacy. It threatens indigenous languages
and cultural authenticity. In modern India,
this relationship now is one of living
together and helping each other grow.
English does not replace Indian identity.
Instead, it helps express Indian culture.
Values and traditions find a voice through
English. This makes them global and known.
India has many identities. They are shaped
by languages, cultures, religions, and
philosophies. English works not like a
strange thing. It becomes a helpful tool for
expression. Kachru said in 1986 that Indian
English is unique. It shows Indian culture.
It reflects social realities, idioms, and
feelings of India. English in India shows
change. It is not just colonial anymore.
Culture has shaped it. New meanings have
emerged. The language belongs to many
now. It reflects local identity. This
transformation is significant. English is
diverse here. It has evolved over time.
People use it differently. It connects various
communities. This is a unique journey.
Language is alive and growing.

Writers from India, scholars too, use
English for sharing Indian experiences
clearly.

Indian English literature shows social
structures, traditions, conflicts, and
aspirations. It feels real and deep. Raja
Rao, in 1938, argued that English in India
needs to express the “Indian spirit.” This
view shows that language isn’'t what makes
identity. Instead, identity changes language.
So, English turns into an Indian language
in use, not in roots. In education, English
helps Indian students connect with global
knowledge. They stay rooted in their culture
too. When Indian philosophy, history,
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literature, and ethics are taught in English,
students can explain their culture. They do
this confidently in international contexts. It
helps them understand better. Learning
becomes more engaging and relevant. This
approach encourages deeper connections.
Students feel empowered to share. Their
voices become stronger in discussions.
Cultural understanding grows through this
method. It opens doors to new
perspectives. They learn to appreciate
diversity. Overall, it enriches their
educational experience. This ability to speak
many languages boosts cultural pride, not
weakens it. Nayar (2009) notes that English
in India is now a tool for empowerment. It
provides access to global participation, but
does not erase local ties.

In the framework of Viksit Bharat
2047, Indian identity must be both locally
grounded and globally expressive. English
enables this dual identity. It allows Indians
to remain culturally authentic while being
intellectually international. Through English,
India speaks to the world without losing its
voice.English and Indian identity need not
exist in opposition. Their harmonious
coexistence reflects India’s civilizational
ability to absorb, adapt, and transform
influences into instruments of self-
expression. In this harmony lies the true
strength of India’s linguistic and cultural
future.

Conclusion

Viksit Bharat 2047 aims for more
than just money. It seeks smart ideas,
strong culture, and global impact. On this
journey of change, language plays a very
important role. This paper argues that
English can be a strong tool. It helps
globalize Indian knowledge. This happens
without losing national identity. Using
English strategically is key. Conscious
employment of the language matters. It
connects Indian ideas to the world. National

identity stays intact while sharing
knowledge. English serves as a bridge for
communication. Globalization and identity
can coexist harmoniously. The balance is
important for cultural exchange. This
approach benefits both India and the global
community. A powerful medium indeed,
when used wisely. Today, English is not
just colonial. It is a global resource. India
has taken it successfully. English helps
Indian knowledge systems. They include
ancient philosophy, literature, modern
science, and democratic thought. These can
join global academic and cultural
discussions. English helps Indian scholars,
educators, and students share their ideas.
It makes them understood globally and
gives them respect in academia. It helps
India move from margins. Global knowledge
production shifts to leadership position.

Schools and colleges play a big role
in this change happening now. They design
curriculum, research culture, lead vision,
and reach out digitally. Indian knowledge
is preserved and also globalized actively.
Principals and teachers have a big job. They
shape future generations. These generations
need to be globally smart but also know
their culture. This kind of leadership helps
make Viksit Bharat 2047 a reality. Also,
English makes India’s soft power stronger.
Ideas shape the world more than power
does for nations. India shares its thoughts,
values, and stories in English. This helps
the world. It works on sustainability, peace,
wellness, and inclusive development. Global
solutions grow from these ideas. India
shares wisdom with humanity through the
language of English now.

To sum up, using English for sharing
Indian knowledge does not mean losing
identity. Instead, it shows an expansion of
identity. India can talk to the world. It does
so in its own voice. In Viksit Bharat 2047,
English is the language. It connects wisdom
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from the past. Future aspirations meet local
roots. Global reach is important too.
National pride has universal relevance.
India, through this balanced way of
language, joins the global knowledge order.
It helps to change it too.
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Harnessing Artificial Intelligence and
Digital Tools for Transformative Education
A Pathway to Viksit Bharat 2047

Prin. Dr. Hina M. Patel

Maniben M.P. Shah Mahila Arts College, Kadi (N.G.)

1. Introduction

As India progresses towards its goal
of becoming a developed nation by 2047,
the role of technology in education is
pivotal. Artificial Intelligence (Al) and digital
tools have the potential to revolutionize how
education is delivered, offering personalized
learning experiences, automating
administrative tasks, and providing real-time
analytics to inform teaching strategies. This
paper investigates how Al and digital tools
can enhance teaching, learning, and
research in India’s education system, in
alignment with the Viksit Bharat 2047 vision.
It provides a conceptual framework,
discusses the potential impact on
educational outcomes, and presents
recommendations for implementing these
technologies in Indian educational
institutions.
2. Literature Review
2.1 The Role of Artificial Intelligence

in Education

Al in education is transforming both
how teachers teach and how students learn.
Personalized learning platforms, powered
by Al, allow students to progress at their
own pace, improving engagement and
outcomes. Studies show that Al can be
used for:

Personalized Learning: Al
systems analyze student

performance and adjust learning
content to meet individual needs,
helping address learning gaps.
Al-driven Assessment Tools:
Tools powered by Al offer
automated grading, real-time
feedback, and deeper insights into
student performance.
Adaptive Learning: Al supports
adaptive learning models that
cater to diverse learning styles,
which can be particularly useful
in large classrooms or under-
resourced educational settings.
2.2 Digital Tools in Education
In addition to Al, digital tools such as
e-learning platforms, learning
management systems (LMS), and
virtual classrooms have become
essential in modern education:
E-Learning Platforms: These
platforms provide access to a wide
variety of educational resources
and courses, breaking
geographical and financial barriers
to education.
Learning Management
Systems (LMS): LMS platforms
streamline the delivery of content,
track student progress, and
facilitate communication between
students and instructors.
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Collaboration Tools: Tools such
as Google Classroom, Zoom, and
Microsoft Teams have become
integral in fostering collaboration
among students and educators,
especially during the COVID-19
pandemic.

2.3 Challenges and Limitations

Despite the promising potential,

there are challenges in adopting Al and

digital tools in education:
Digital Divide: In rural areas,
access to technology is limited,
which can exacerbate educational
inequalities.
Teacher Training: Educators
must be trained to use Al tools
effectively, but many teachers lack
the necessary digital literacy.
Data Privacy and Ethics: The
use of Al in education raises
concerns regarding student data
privacy, the ethical use of
algorithms, and potential biases
in Al systems.

3. Conceptual Framework

To guide the implementation of Al

and digital tools in education, the following

conceptual framework is proposed:

3.1 Three Pillars for Al-Enhanced

Education

1. Teaching & Curriculum
Innovation: This involves
integrating Al to create adaptive
learning environments,
personalized content, and
automated assessments.

2. Learning Personalization &
Support: Al can be used to offer
personalized feedback, tutoring
systems, and real-time progress
monitoring to enhance student
outcomes.

3. Research & Data-Driven
Insights: The integration of Al
and digital tools in research can
lead to new ways of collecting and
analyzing educational data,
fostering evidence-based decision-
making.

3.2 Enabling Factors
Infrastructure: Providing robust
internet access and digital devices
to ensure equitable access to Al-
powered tools.
Teacher Capacity: Training
educators in the use of digital
tools and Al to maximize their
potential.
Data Governance: Ensuring
secure and ethical handling of
student data, protecting privacy,
and minimizing biases in Al
systems.
4. Methodology
The proposed methodology for
assessing the impact of Al and digital tools
on education involves a mixed-methods
approach:

- Quantitative Data: Collect pre-

and post-test scores from students
before and after implementing Al-
powered tools. Also, track
engagement metrics (e.g., time
spent on digital platforms,
frequency of interactions).

Qualitative Data: Conduct
surveys and interviews with
students and teachers to
understand their experiences with
Al-powered tools and digital

platforms.
Sample: Select schools or
universities that have

implemented Al tools in their
teaching processes.
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4.1 Hypothetical Data for Analysis

Table 1: Student Performance
Before and After Al Integration

Student  Pre-test Post-test Improve-
ID Score (%) Score (%) ment (%)
001 58 75 17
002 62 80 18
003 70 85 15
Mean  63.33 80.00 16.33

Figure 1: Hypothetical Performance
Improvement

5.

Here is the bar graph you requested,
depicting pre-test vs. post-test scores for a
sample of students after six months of Al-
enhanced learning. The blue bars represent
the pre-test scores, and the green bars
represent the post-test scores, showing the
improvement in student performance.

Evaluation Metrics and Assessment

To measure the impact of Al and
digital tools in education, the following
metrics will be tracked:

Before After %
Al Al Change

Integration Integration

Metric

Student Performance

(Average Scores) 60% 80%  +33.3%
Student Engagement

(Avg. Time Spent

per Week) 4 hours 7 hours +75%
Teacher Adoption

Rate (%) 40% 70% +30%
Student Retention

Rate (%) 75% 90% +15%

These metrics will help assess the
long-term effects of Al tools on student
outcomes and teaching efficacy.

6. Discussion and Implications

6.1 Key Findings
Improved Student
Performance: Al-based learning
platforms can significantly
enhance student learning

outcomes by offering personalized
and timely interventions.

Increased Engagement:
Students spend more time on
platforms when learning is
personalized, which contributes to
better learning retention.

Teacher Transformation: Al
tools can empower teachers by
automating administrative tasks
and providing insights into student
performance, enabling more
effective teaching methods.

6.2 Policy Recommendations

1. Investment in Infrastructure:
The government should prioritize
providing high-speed internet and
digital devices in schools,
particularly in rural and
underserved areas.

2. Teacher Training Programs:
There is a critical need to train
educators to effectively use Al-
powered tools, ensuring that they
can integrate these tools into their
teaching strategies.

3. Ethical Framework for Data
Usage: Policies must be
established to ensure the ethical
use of Al in education, with clear
guidelines on data privacy and Al
transparency.

7. Conclusion
Al and digital tools have the potential
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to revolutionize education in India, providing
personalized learning, improving teaching
quality, and fostering innovative research.
However, successful implementation
requires addressing challenges such as the
digital divide, teacher capacity building, and
ethical data governance. The proposed
conceptual framework and evaluation
metrics can guide Indian policymakers and
educators in adopting Al tools to build a
more inclusive, equitable, and effective
education system in alignment with the
Viksit Bharat 2047 vision.
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Enhancing Governance,

Organizational Management, and Faculty Development

Prof. (Dr.) Jitendra Rajak

Principal, Nalanda Mahila College, Biharsharif, Nalanda.

(Patliputra University, Patna, Bihar)

Introduction:-

Higher Education as an open system,
is a social system and as agent of change,
must not only be sensitive to adaptation,
but should also be. Able to anticipate
developments that will occur within a certain
period of time. The quality of leadership in
an academic institution directly influences
its academic standards, administrative
efficiency, institutional reputation, and long-
term sustainability. In today’s fast-changing
educational environment, colleges and
universities are under increasing pressure
to improve quality, maintain transparency,
ensure accountability, and respond to global
challenges. Students, parents, governments,
accreditation bodies, and employers all
expect higher education institutions to
produce competent, ethical, and socially
responsible graduates. A higher education
leader is a person who is truly expected to
be a leader, even an innovator.

The principal, as the chief academic
and administrative leader, plays a crucial
role in addressing these expectations. Unlike
the traditional view of leadership, which
focused primarily on discipline and control,
modern academic leadership emphasizes
vision, collaboration, innovation, and
empowerment. A principal must not only
manage resources but also inspire people,
guide institutional development, and

promote academic excellence.

The quality of higher education
leadership is significant for the key to higher
education success. Leadership in academic
institutions must focus on three
interconnected areas: governance,
administration, and faculty empowerment.
When governance is transparent,
administration is efficient, and faculty are
motivated and supported, the institution is
able to fulfil its mission of teaching,
research, and community service. This
paper aims to analyse how effective
leadership can strengthen these three pillars
and contribute to sustainable institutional
development.

Leadership in the Todays Academic
Environment :

Higher education today is facing
unprecedented changes. The emergence of
digital learning, interdisciplinary education,
international collaborations, outcome-based
education, and accreditation requirements
has transformed how institutions operate.
Colleges are expected to not only teach
but also to conduct research, engage with
industry, and contribute to national
development.

In this context, leadership cannot
remain rigid or bureaucratic. A principal
must adopt a forward-looking and adaptive
approach. Leadership must be strategic,
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inclusive, and responsive to change. The
modern academic leader must:

Build a clear vision and mission for
the institution

Align academic goals with national
and global priorities

Encourage innovation and creativity

Foster a culture of quality and
continuous improvement

The principal must act as both an
academic guide and an institutional
manager, ensuring that policies and
practices support excellence in teaching,
learning, and research.
Improving Governance Within
Academic Institutions:-

(a) Meaning and Importance of
Governance

Governance refers to the framework
of rules, relationships, systems, and
processes within an institution through
which authority is exercised and decisions
are made. In academic institutions,
governance ensures that academic freedom,
institutional autonomy, and accountability
are maintained.

Good governance is essential for:
Maintaining academic integrity

Ensuring transparency in financial
and administrative matters

Promoting fairness and equity
Protecting stakeholder interests

Ensuring compliance with regulatory
bodies

Without strong governance, insti-
tutions may suffer from mismanagement,
conflicts, inefficiency, and loss of credibility.

(b) Role of the Principal in
Institutional Governance

The principal occupies a central

position in institutional governance. While
the governing body provides policy direction,
it is the principal who ensures that these
policies are implemented effectively. The
principal must act as a mediator between
the governing body, faculty, students, and
external stakeholders.

A principal strengthens governance
by:
Ensuring that statutory bodies such
as academic councils and governing
boards meet regularly

Encouraging open discussion and
collective decision-making

Implementing policies in a
transparent and fair manner

Maintaining proper documentation
and reporting systems

Strong governance builds trust within
the institution and enhances its public
image.

(c) Participative and Decentralized
Governance

Modern academic leadership
emphasizes decentralization. Instead of
centralizing all decisions, a principal should
empower departments, committees, and
faculty groups to participate in governance.
This ensures that decisions are informed
by academic expertise and practical
experience.

Participative governance:

Enhances and

responsibility

ownership

Improves the quality of decisions
Reduces resistance to change

Develops leadership skills among
faculty

By sharing power, a principal creates
a more democratic and collaborative
institutional culture.
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Improving Administrative Effective-
ness to Achieve Institutional
Excellence:-

(a) Administration as a Support
System for Academics

Administration is often viewed as
separate from academics, but in reality, it
plays a crucial supporting role. Efficient
administration ensures that academic
activities run smoothly and that resources
are used effectively.

The principal must ensure that
administrative systems are:

Transparent
Efficient
Responsive
Student-friendly

Well-managed administration allows
faculty to focus on teaching and research
rather than paperwork and bureaucratic
obstacles.

(b) Strategic Planning and Resource
Management

One of the most important
responsibilities of a principal is to plan for
the future. Strategic planning helps
institutions identify their strengths,
weaknesses, opportunities, and threats. It
allows the institution to set realistic goals
and allocate resources wisely.

Through effective planning, a
principal can:

Introduce new academic programs
Improve infrastructure

Strengthen research and innovation
Enhance student support services

Financial transparency and
accountability are essential to maintain trust
and sustainability.

(C) Technology and E-Governance
Digital tools have transformed

academic administration. Online admissions,
learning management systems, digital
libraries, and data management platforms
have made institutions more efficient and
accessible.

A principal who promotes e-
governance can:

Improve communication

Reduce delays and errors
Increase transparency

Support data-driven decision-making

Technology enables better
governance and enhances institutional
efficiency.

Empowering Faculty to Ensure
Academic Excellence:-

(a) Importance of Faculty in
Academic Institutions

Faculty members are the core of any
academic institution. They shape the
intellectual and ethical development of
students and represent the institution in
the academic world. Therefore, empowering
faculty is essential for institutional success.

Empowered faculty members are
more motivated, innovative, and committed
to institutional goals.

(b) Promoting a Positive
Supportive Academic Culture

A principal must create an
environment where faculty feel respected,
supported, and valued. This includes:

Fair workload distribution

Transparent promotion
evaluation systems

Recognition of achievements
Open communication

When faculty feel secure and
respected, they perform better and
contribute more actively to institutional
development.

and

and

[128] AICP — College News — February-March 2026



(c) Career Development and

Research Support

Continuous professional development
is essential in a knowledge-driven society.
The principal must encourage faculty to
upgrade their skills and engage in research.

This can be achieved through:
Training programs

Research grants

Conference participation
Collaborative projects

Investment in faculty development
directly improves the quality of teaching
and research.

(d) Academic
Innovation

Faculty must be given the freedom
to explore new ideas, adopt innovative
teaching methods, and pursue original
research. A principal should protect
academic freedom while ensuring
accountability and ethical standards.

Innovation in curriculum, pedagogy,
and research strengthens the institution’s
academic reputation.

Leadership Approaches Appropriate
for Academic Institutions:-

Effective leadership in academic
institutions requires a combination of styles:

Transformational leadership
inspires people toward a shared
vision.

Participative leadership
encourages collaboration and shared
decision-making.

Ethical leadership ensures
fairness, integrity, and trust.

A principal must adapt leadership
style according to the situation and
institutional needs.

Freedom and

hallen in_ A mic L rship:-

Academic leaders face many
challenges, including resistance to change,
financial constraints, regulatory pressures,
and diverse stakeholder expectations. A
successful principal handles these
challenges through communication,
collaboration, and consistency.

The Principal as a Change Leader:-

The principal must lead institutional
transformation. Whether it is implementing
new education policies, improving quality
standards, or introducing digital learning,
leadership determines success.

Change must be guided, not forced.
Faculty and students must be involved in
the process.

The Role of Leadership and
Institutional Culture in Sustaining
Academic Excellence:-

Leadership in academic institutions
does not operate in isolation. It is deeply
connected to institutional culture, values,
and long-term sustainability. A principal does
not merely manage systems; he or she
shapes the culture in which teaching,
learning, research, and administration take
place. Institutional culture refers to the
shared beliefs, norms, practices, and
expectations that guide the behavior of
faculty, students, and staff. Strong
leadership ensures that this culture supports
academic excellence, ethical conduct, and
continuous improvement.

A positive institutional culture is built
on trust, respect, professionalism, and
shared purpose. When a principal
demonstrates fairness, openness, and
consistency, these values become
embedded in the institution. Faculty
members feel confident to express ideas,
students feel safe to learn and grow, and
administrators feel motivated to perform
their duties with integrity. In such an
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environment, governance and administration
become not merely mechanical processes
but meaningful activities aligned with
institutional goals.

Sustainable excellence requires long-
term thinking. Many institutions perform
well temporarily but struggle to maintain
quality due to lack of strategic leadership.
A principal must therefore ensure continuity
in policies, stability in academic standards,
and adaptability to future challenges.
Leadership must not be reactive but
proactive, anticipating changes in higher
education and preparing the institution
accordingly.

The Role of Leadership in Quality
Assurance and Accreditation:-

One of the most important
responsibilities of academic leadership today
IS ensuring quality through accreditation and
assessment systems such as NAAC, NBA,
and international standards. These
frameworks require institutions to
demonstrate accountability, transparency,
student outcomes, research quality, and
governance effectiveness.

The principal plays a pivotal role in
creating a quality-oriented culture. Quality
assurance should not be seen as a one-
time exercise for accreditation but as an
ongoing process. Leadership must ensure
that:

Departments regularly review
curriculum and learning outcomes

Faculty engage in reflective teaching
and assessment

Students receive feedback and
academic support

Institutional data is used for
planning and improvement

When quality becomes part of
everyday institutional life, accreditation
becomes a natural outcome rather than a

stressful event.

A principal who leads quality
initiatives builds systems such as Internal
Quality Assurance Cells (IQAC), academic
audits, feedback mechanisms, and outcome-
based education models. These systems
promote continuous improvement and
evidence-based governance.

Promoting Student-Centered Teaching
Through Leadership:-

In modern higher education,
students are at the centre of all institutional
activities. Leadership must therefore ensure
that governance and administration are
aligned with student needs and aspirations.

A student-centered institution focuses
on:

Academic guidance and mentoring

Career development and placement
support

Mental health and well-being

Inclusive education and equal
opportunities

The principal must ensure that
policies are designed not just for efficiency
but also for student success. When students
feel supported and valued, retention
improves, learning outcomes increase, and
institutional reputation grows.

Leadership for Establishing External
Partnerships:-

Academic institutions do not exist in
isolation. They must engage with industry,
government, alumni, and society. The
principal is the chief ambassador of the
institution, responsible for building
partnerships that enhance learning and
employability.

Through industry collaborations,
internships, research projects, and
community engagement, institutions can
provide students with real-world exposure.
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Leadership that promotes outreach and
networking strengthens the relevance and
impact of education.

Ethical Leadership and Social
Responsibility:-

Academic institutions have a moral
responsibility to society. They must promote
values such as honesty, respect, equality,
and social justice. The principal must lead
by example, demonstrating ethical
behaviour in decision-making, financial
management, and academic conduct.

Ethical leadership builds trust among
stakeholders and protects the institution
from conflicts, corruption, and misconduct.
It also ensures that education serves not
just economic goals but also human and
social development.

Leadership in Fostering Diversity and
Equity:-

Modern campuses are diverse in
terms of culture, gender, socio-economic
background, and academic ability.
Leadership must ensure that governance
and administration are inclusive and
equitable.

A principal must promote:

Equal opportunities for all students

and staff

Gender sensitivity

Support for disadvantaged groups

Respect for cultural differences

Inclusive leadership creates a sense
of belonging and strengthens institutional
unity.
L rshi
Future of E

The future of education will be
shaped by technology, artificial intelligence,
interdisciplinary learning, and global
collaboration. Academic leaders must
prepare institutions for this future.

for Innovation an h
ion:-

A forward-thinking principal
encourages:

Digital learning and blended

education

Research and innovation

Entrepreneurship and
development

Lifelong learning

Leadership that embraces innovation
ensures that the institution remains relevant
and competitive in the global education
landscape.

Conclusion:-

Leadership in higher education
institutions plays a decisive role in shaping
academic quality, institutional effectiveness,
and social relevance. In the contemporary
educational landscape—characterized by
rapid technological advancement, increasing
accountability, globalization, and evolving
learner expectations—the role of the
principal has expanded far beyond routine
administration. Academic leadership today
demands vision, integrity, adaptability, and
a deep commitment to institutional values.

This paper has highlighted that
effective leadership strengthens three
foundational pillars of higher education
institutions: governance, administration, and
faculty empowerment. Transparent and
participative governance ensures
accountability, fairness, and trust among
stakeholders, while efficient and technology-
driven administration provides stability,
responsiveness, and optimal use of
resources. Most importantly, empowering
faculty through professional development,
academic freedom, and supportive work
culture directly enhances teaching quality,
research productivity, and institutional
reputation.

The principal, as the central
academic and administrative leader, acts as

skill
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a change agent who shapes institutional
culture, promotes quality assurance,
encourages innovation, and aligns
institutional goals with national and global
educational priorities. Ethical and inclusive
leadership further ensures social
responsibility, equity, and sustainability,
reinforcing the institution’s role as a
contributor to societal development.

In an era of constant transformation,
higher education institutions can thrive only
when guided by visionary, ethical, and
collaborative leadership. By fostering
participative decision-making, embracing
innovation, and nurturing human potential,
academic leaders can build institutions that
not only impart knowledge but also inspire
creativity, critical thinking, and responsible
citizenship. Ultimately, strong leadership in
academic institutions is essential for creating
resilient, future-ready universities and
colleges that meaningfully contribute to
national progress and global knowledge
society.
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Introduction

India has set a goal to achieve
developed-nation status by 2047 through
progress in technology, human skill
development, and ethical governance. At
the heart of this transformation stands
Artificial Intelligence (Al), which reshapes
education, governance, industry, and
national innovation ecosystems. However,
technology alone cannot deliver national
progress; academic leaders, especially in
higher education, must purposefully guide
Al adoption. These leaders design
curriculum reforms, research priorities,
talent pipelines, and ethical frameworks that
help India build a digitally sophisticated
economy.

This article examines Al's role in
education and national development,
explores why visionary academic leadership
is essential under India’s policy frameworks
such as the National Education Policy (NEP)
2020, and illustrates institutional case
studies of Al integration in academic
contexts.

A. Al and the Vision of Viksit Bharat
Al as a National Growth Engine

Artificial Intelligence formally drives
productivity in healthcare, agriculture,
manufacturing, and governance, and it
transforms how educators deliver, assess,

and scale learning — especially in India’s
diverse context. Research shows that
Developing Al competencies within higher
education enables learners to engage
meaningfully with advanced research
practices and innovation ecosystems that
contribute to long-term national economic
capacity(Yadav and Anubha). Al also makes
learning inclusive, adaptive, and
multilingual, expanding access across India’s
varied linguistic groups.
B. Academic Leadership:
Linchpin for Al Integration

Academic leadership includes Vice
Chancellors, Principals, Directors, Deans,
and Heads of department who create
educational strategies, research programs,
and collaborative ventures. In age of Al,
these leaders must:

1. Envision Strategic Al Alignment

Academic leaders must set
institutional goals that support national
missions like Viksit Bharat, Digital India,
Skill India, and NEP 2020. This work
involves curricular reform, creation of
research hubs and Centres of Excellence,
and fostering public-private collaborations.
The National Education Policy 2020 provides
an enabling policy environment by
encouraging the strategic use of digital
technologies, cross-disciplinary academic

The
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structures, and learner-centric evaluation
models, thereby facilitating the institutional
uptake of Al in education (7)

2. Transform Curriculum for Al

Literacy
Institutions should embed Al, data
science, machine learning, and

computational thinking across academic
disciplines, not just in technical fields. They
should promote programs where Al
interacts with healthcare, law, sustainability,
and social sciences, and include ethics,
policy, and human-cantered Al in curricula.

Digital platforms such as DIKSHA and
e-Pathshala are integrating adaptive Al
capabilities to tailor learning content to
students’ needs and languages, supporting
NEP 2020’s goals for accessible and
personalized education.

3. Promote Research and Innovation

Academic leaders must nurture Al
research that addresses practical national
challenges while advancing global
knowledge. Institutions such as the Indian
Institute of Science (11Sc) Bengaluru host
Al canters that bring together clinicians,
data scientists, and researchers on mission-
oriented projects that advance public health
solutions and innovation.

4. Build Faculty Capabilities

Academic leadership must ensure
faculty develop Al competencies, enabling
them to use Al tools for teaching, research,
and mentorship. Leaders should
institutionalize ongoing professional
development, workshops, Al certifications,
and industry collaborations. Platforms like
SWAYAM, NPTEL, and joint university-
industry partnerships enable faculty to build
digital expertise.

5. Govern Ethical and Responsible Al

Higher education institutions bear a
responsibility to establish governance

mechanisms that safeguard learner data,
promote procedural fairness, and mitigate
the risks of bias inherent in algorithm-driven
systems.Responsible Al frameworks must
align with NEP 2020’s values of equity and
constitutional principles so that technology
expands access without deepening
inequality.

C. Case Studies: Al and Academic

Leadership in Action

1. Case Study IGNOU: Al-
Enabled Inclusive Education —Indira
Gandhi National Open University (IGNOU),
in partnership with the All India Council for
Technical Education (AICTE), launched MBA
programs in Hindi and Odia by using Al-
based translation tools under the E-Kumbh
initiative. This program helps overcome
language barriers and aligns with NEP
2020’s goals of inclusive multilingual
education. (2)Leadership’s commitment to
linguistic access demonstrates that visionary
planning combined with Al tools makes
professional education more inclusive.

2. Case Study LSR’s
Swavalamban Centre: Accessible
Learning: Lady Shri Ram College for
Women equipped its Swavalamban Resource
Centre with Al-powered tools like real-time
reading, translation, and Braille-enabled
interfaces to support students with
disabilities. Leaders there showed how
prioritizing inclusion can transform access
for learners who face physical or cognitive
challenges.

3. Case StudyMind Craft
Initiative: Rural Al Learning Platforms
—AI platforms like Mind Craft use intelligent
personalization and mentorship networks to
address rural-urban education gaps, offering
tailored learning pathways and mentorship
connections. Leaders who integrate Al in
rural contexts help reduce geographic and
socioeconomic inequities in educational

quality. (6)
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D. Challenges and

Responses

Despite Al's potential, academic
leadership must tackle:

Digital divide and infrastructure
gaps, calling for investments in
connectivity and hardware.

Data privacy concerns, urging
policies that secure user data and
ethical Al use.

Resistance to change, requiring
training and incentives to build a
campus culture of innovation.

E. Policy Enablers: NEP 2020 and
National Initiatives

NEP 2020 emphasizes
multidisciplinary learning, technology
integration, and competency-based
education. By prioritizing digitally mediated
pedagogical approaches, policy supports the
development of institutional ecosystems
capable of accommodating diverse learner
needs while expanding equitable access to
advanced educational resources (4)

F. The Future: Academic Leadership
for 2047

Academic leaders must forge global
research networks, develop lifelong Al
learning pathways, and promote Al research
that advances climate action, sustainable
agriculture, health, and social equity,
aligning with inclusive ethos of Viksit Bharat.

Conclusion

In the era of Al, Viksit Bharat
represents more than economic progress;
it stands for a partnership between
technology, human development, and
ethical leadership. Academic leaders — by
aligning institutional goals with national
policy, infusing Al into curricula,
championing inclusive research, and
governing responsibly — can ensure that
when guided by informed academic

Leadership

leadership and robust governance
frameworks, Al holds potential to contribute
meaningfully to inclusive development and
knowledge-based societal advancement by
2047
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Introduction

The traditional definition of
sustainable development is the
accomplishment of the current needs
without jeopardizing the ability of the future
generations to achieve their needs. The
National Education Policy (NEP) 2020 makes
education an effective tool in the process
of attaining the United Nations Sustainable
Development Goals (SDGs) through
inclusive growth, environmental protection,
and economic development. In line with
this, NEP 2020 will align the educational
system to the tripartite pillars of
sustainability: social, economic and
environmental.

Objectives of the Study

The following objectives are applied
in the current inquiry:

1. To research on the concept of
sustainable development as applied
to the education system.

2. To examine how NEP 2020 is
helping in social sustainable
development.

3. To investigate the role played by
NEP 2020 in sustaining the
economy.

4. To explain the environmental
sustainability objectives that are
inculcated in NEP 2020.

Research Methodology

Research Type: Descriptive and
Analytical.

Data Source: Secondary data
obtained in policy documents, peer-
reviewed journals and governmental
reports.

— Implication of NEP 2020 on Social
Sustainable Development.

The policy of NEP 2020 has the
principles of equity, inclusion, justice, and
improvement in quality of life as the
foundation of social sustainability. Its salient
contributions may be listed as:

1. Universal Access to Education NEP
2020 is committed to reaching a 100
per cent Gross Enrolment Ratio (GER)
of pre-school through secondary
education hence creating an equitable
and inclusive learning environment in

line with SDG 4.
2. Equity and Inclusion - There would be
specific focus on the socio-

economically disadvantaged groups
(SEDGSs), girls, rural population,
Scheduled Castes and Scheduled
Tribes (SC/ST), and children with
disabilities; this will foster social justice
and equality.

3. Multilingual Education- The policy
promotes teaching in mother tongues/
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local languages, which does not only
improve learning outcomes but also
the cultural diversity.

4. Value-Based and Ethical Education-
The policy aims at shaping responsible
and ethically minded citizens through
integration of constitutional values,
empathy, citizenship and human rights.

— NEP 2020 contribution to
Economic Sustainable
Development.

The policy has defined economic
sustainability as being based on skill
development, employment creation,
innovation and productivity. The key
contributions are:

1. Skill Based and Vocational Education-
Vocational training start as early as
Class 6 enhances the employability and
entrepreneurship, which appeal to
SDG 8.

2. Flexible and Multidisciplinary
Education- The combination of arts,
science and technology leads to
innovation and development of
problem solving skills.

3. Higher Education Reforms -
Implementation of multiple entry/exit
system and Academic Bank of Credits
(ABC) corrects drop-outs and
encourages life-long learning.

4. Research and Innovation Advocacy -
National Research Foundation (NRF)
enhances research culture, hence,
sustainable economic growth.

— NEP 2020 role in Environmental
Sustainable Development.

As outlined in the policy,
environmental sustainability is concerned
with conservation, climate action and
responsible use of resources. Its major
contributions are:

1. Integration of Environmental Education
NEP/ 2020 incorporates environmental
awareness and climate change and
sustainability ideas at all levels of
learning in the SDGs and meets SDG/
13.

2.  Experiential and Holistic Learning- The
curriculum promotes out of doors
learning, community participation and
real world problem solving in relation
to the ecological problems.

3. Publicity of Sustainable Lifestyles -
Focus is directed to responsible
consumption, protecting and taking
care of the environment.

4. Green Campuses and Digital Learning
The increased technology and online
usage lowers the paper-based
consumption and also minimise the
carbon footprint.

Conclusion :

The National Education Policy 2020
is a spurring mechanism towards achieving
social, economic and environmental
sustainability. NEP 2020 brings the sector
of education in line with the wider goals of
sustainable development through the
promotion of inclusive education, skill
development, ethical values and
environmental consciousness. The education
under NEP 2020 is thus a platform of a
sustainable, equitable and resilient future
and which has significant influence in the
realisation of the United Nations sustainable
development goals.

Sources
- NEP/ 2020 policy document
- Research journals
- Government reports
- UNESCO & UN SDG reports.
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1. Introduction

In the past, Higher Education has
been a major factor in developing a
country’s intellectual capital, economic
prosperity, and social progress. As India
gets closer to its 100th anniversary of
independence in 2047, the idea of Viksit
Bharat stresses the need for a higher
education system that is ready for the
future, open to everyone, and driven by
new ideas. Artificial Intelligence (Al) is
changing the way we teach, how we learn,
how we perform research, how we run
institutions, and how we make policy
decisions.

Digital tools and technology
infrastructure are important, but they can't
bring about real change on their own.
Educational leadership becomes an essential
factor in navigating institutions through
technological transformation, cultivating
cultures of creativity, guaranteeing ethical
Al utilization, and synchronizing institutional
objectives with national priorities. Without
knowledgeable and purposeful leadership,
Al may turn out to be nothing more than
a flashy new technology instead than a
driver of systemic change.

This study looks at how Al,
educational leadership, and the future of
higher education in India are all connected,
with a focus on the Viksit Bharat 2047 goal.

2. Conceptual Framework: Artificial
Intelligence in Higher Education

Artificial intelligence in Higher
Education means using machine learning
techniques, dataanalytics, natural language
processing, and intelligent systems to make
academic and administrative tasks better.
Al applications in Higher Education
encompass:

— Teaching & Learning: Adaptive
learning platforms, smart tutoring
systems, automatic grading, and
individualized feedback systems.

— Al-assisted data analysis, plagiarism
detection, predictive analytics for
research trends, and
multidisciplinary knowledge
discovery are all examples of
research and innovation.

— Institutional Governance: predicting
enrolment, analysing student
retention, managing performance,
and making decisions based on
evidence.

—  Student Support Services: Chatbots,
tools for career counselling, keeping
an eye on mental health, and
academic advising.

These changes call for a move away
from traditional administrative leadership to
educational leadership that is technologically
savvy and focused on strategy.
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3. Educational Leadership in the Al Era

In the age of Al, educational
leadership goes beyond just making sure
that the HEI runs well. It also includes
defining a vision, ethical governance,
managing innovation, and developing skills.
People expect good educational leaders to:

Make a clear plan for how Al will be
used in the institution.

— Encourage faculty preparation by
giving them ongoing professional
development.

— Encourage a culture of
multidisciplinary research and
collaboration.

— Make ensuring that Al technologies
are used in a fair, open, and
inclusive way.

—  Make sure that your HEI's plans are
in line with national and global
educational goals.

So, leadership serves as a link
between what technology can do and what
education is for.

4. Al, Leadership, and the Vision of
Viksit Bharat 2047

Viksit Bharat 2047’'s vision focuses
on economic growth based on knowledge,
social fairness, technological self-reliance,
and being competitive on a global scale.
Higher education institutions are meant to
be places where new ideas are born, skills
are learned, and society changes.

Al-enabled educational leadership
can help make this vision a reality by:

— Improving the quality and relevance
of education by focusing on
outcomes and skills.

— Helping to make education more
inclusive by breaking down
language, regional, and socio-
economic obstacles.

— Strengthening research and

innovation ecosystems that are in
line with national goals.

— Making decisions based on data can
help make governance and
accountability better.

—  Getting pupils ready for jobs in the
future that will be affected by
automation and digitalization.

So, Al-driven leadership fits perfectly
with the needs of Viksit Bharat 2047 in
terms of structure and people.

5. Challenges in Integrating Al
through Educational Leadership

Al integration in Higher Education
has a lot of promise, but it also has a lot
of problems to deal with:

5.1 Being Ready to Lead

A lot of institutional core human
resource don't know enough about digital
technology or how to use Al to make
decisions.

5.2 Issues of ethics and governance

Strong ethical leadership is needed
to deal with problems including data privacy,
algorithmic bias, transparency, and
academic integrity.

5.3 Faculty Resistance and SKkill
Shortages

Faculty members typically resist
change because they are afraid of losing
their jobs to technology and don’t know
how to use it.

5.4 Infrastructure and the Digital
Divide

Not everyone has the same access
to digital infrastructure, which can make
differences between schools and students
even bigger.

To deal with these problems, we
need aggressive leadership, support from
policymakers, and ongoing efforts to create
capacity.
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6. Policy Perspective and Alignment
with National Education Reforms

India’s latest changes to its education
system focus on being flexible, teaching
several subjects, using technology to study,
and doing research. Educational leadership
is very important for turning policy goals
into real-life practices in schools. Leaders
need to make sure that Al is used:

— Supports education that is based
on the learner and their skills.

— Improves the quality of research
and worldwide cooperation.

—  Encourages fair access and growth
in the region.

— In line with moral principles and
the Constitution.

Policy-oriented leadership makes sure
that Al helps with national growth and
educational equity instead of becoming a
barrier.

7. Proposed Leadership-Oriented
Framework for Al-Enabled Higher
Education

The paper provides a conceptual
framework consisting of five leadership
aspects derived from the investigation.

— Visionary Leadership: Planning for
institutional change driven by Al.

— Digital Leadership: knowing how to
use technology and manage new
ideas.

—  Ethical leadership means making
decisions based on values and being
responsible for Al governance.

— Inclusive Leadership: Making sure
everyone has access, diversity, and
fairness.

— Collaborative leadership means
working  with businesses,
governments, and international
organizations.

This framework can help colleges and
universities make sure that their Al projects
fit in with the long-term goal of Viksit Bharat
2047.

8. Conclusion

Artificial Intelligence could change
the future of higher education in India, but
technology alone can't do it. The most
important thing that will determine how Al
is used, controlled, and linked with national
goals is educational leadership. As India
works toward Viksit Bharat 2047, leaders
in higher education must become change
agents who are visionary, have strong
morals, and are good with technology. By
effectively incorporating Al into inclusive and
sustainable educational processes, Indian
Higher Education may significantly influence
national development and establish global
leadership in knowledge.
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1. Introduction

Leadership in academic institutions
is frequently understood in administrative
terms, shaped by regulatory compliance,
accreditation requirements, and routine
institutional management. In practice,
principals and institutional heads operate
under continuous pressure to meet
documentation demands, respond to
university directives, and manage day-to-
day coordination with limited autonomy.
While these responsibilities are unavoidable,
an excessive administrative orientation often
leaves little scope for leadership that
engages meaningfully with governance
processes or faculty involvement. As a
result, leadership is commonly reduced to
execution rather than institution-building.

The contemporary higher education
environment has intensified this challenge.
Policy reforms such as the National
Education Policy 2020 emphasise autonomy,
accountability, and quality assurance, but
translating these objectives into functional
institutional systems remains complex
(Government of India, 2020). Academic
leaders must balance compliance with
participation, authority with collegiality, and
expectations with practical feasibility.
Research on academic leadership
consistently highlights that higher education
institutions differ from other organisations

due to faculty autonomy and shared
governance norms, making directive
leadership approaches less effective (Bush,
2011; Shattock, 2014).

Within  this context, three
interconnected issues become central to
institutional functioning: trust between
leadership and faculty, the effectiveness of
governance mechanisms, and the extent
to which faculty members develop
ownership of institutional processes. Faculty
engagement often declines when
governance becomes symbolic or when
additional responsibilities are perceived as
imposed rather than shared. Empirical
studies suggest that trust-based leadership
and participative governance significantly
influence organizational commitment and
institutional performance in academic
settings (Bryk & Schneider, 2002; Bolden
et al., 2012). This paper examines academic
leadership beyond administration by
focusing on these practical dynamics and
argues for a realistic framework that reflects
everyday leadership challenges in Indian
higher education institutions.

2. Academic Leadership in the Indian
Institutional Context

Academic leadership in Indian higher
education institutions is shaped by a
regulatory and affiliative framework that
offers limited academic and financial
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autonomy at the college level. Principals
and institutional heads function largely as
intermediaries between universities,
regulatory bodies, accreditation agencies,
and internal stakeholders. Their role involves
interpreting external directives, ensuring
compliance, and managing institutional
operations within predefined structures. In
this context, leadership is often reactive,
driven by timelines, documentation, and
inspections rather than long-term academic
planning. Research on higher education
leadership highlights that such environments
constrain strategic leadership and push
leaders toward operational problem-solving
(Middlehurst, 2013).

At the same time, academic
institutions function through professional
communities where faculty autonomy and
collegial norms remain strong. Faculty
members are expected to participate in
governance, quality assurance, and
institutional development, yet increasing
administrative workload and policy-related
responsibilities have led to participation
fatigue. Leadership approaches that rely on
authority or formal position tend to be less
effective in such settings, as faculty
engagement is influenced more by trust,
fairness, and inclusion than by directives.
Studies on shared and distributed leadership
emphasize that influence, negotiation, and
relationship-building are central to effective
academic leadership, particularly in
institutions operating under structural
constraints (Bolden et al., 2012).

3. Governance as a Daily Institutional
Practice

Governance in higher education
institutions is often discussed as a structural
requirement, but its effectiveness depends
on how it is practiced on a daily basis.
Most institutions have statutory bodies,
academic committees, and quality assurance
mechanisms in place; however, these

structures do not automatically translate into
meaningful governance. In practice,
governance becomes functional only when
leadership ensures clarity of roles, regular
engagement, and purposeful deliberation.
When committees exist primarily to meet
compliance or accreditation requirements,
governance risks becoming procedural
rather than participative (Shattock, 2014).

Academic leadership plays a decisive
role in determining whether governance
mechanisms serve as decision-making
platforms or merely as formalities. Leaders
who involve faculty members in academic
planning, curriculum discussions, and quality
initiatives help distribute responsibility and
reduce over-centralization. Such participative
governance strengthens institutional
continuity and reduces dependence on
individual authority. Research indicates that
institutions with functional internal
governance are better positioned to manage
accountability and performance demands,
particularly in policy environments that
emphasize autonomy alongside quality
assurance (Bush, 2011).

4. Trust as an Operational Leadership
Tool

In academic institutions, trust is not
an abstract leadership value but an
operational necessity that directly affects
how systems function on a daily basis.
Faculty members interpret leadership
actions through accumulated experiences—
how decisions are communicated, whether
rules are applied consistently, and how
concerns are addressed when problems
arise. In environments where leadership
decisions appear unpredictable or
inadequately explained, even routine
administrative initiatives tend to attract
resistance or passive compliance. Research
in educational organisations indicates that
trust significantly influences cooperation,
willingness to engage in institutional tasks,
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and acceptance of leadership authority,
particularly in professional communities such
as universities and colleges (Bryk &
Schneider, 2002).

From a practical leadership
perspective, trust is built through repeated,
ordinary actions rather than formal
declarations. Transparent communication
about constraints, equitable distribution of
responsibilities, and visible follow-through
on commitments contribute more to trust
than motivational messaging. Academic
leaders often operate with limited flexibility;
however, acknowledging these limitations
openly helps reduce speculation and
mistrust among faculty members. Studies
on leadership in higher education suggest
that trust-based environments reduce
monitoring requirements and enable
smoother governance processes, allowing
institutions to function with greater stability
despite external pressures (Bush, 2011).
In this sense, trust operates as a enabling
condition that allows governance
mechanisms and faculty participation to
function more effectively.

5. Faculty Ownership under Real
Institutional Constraints

Faculty ownership in academic
institutions is often discussed as an outcome
of empowerment initiatives, yet in practice
it is shaped by everyday institutional
realities. Faculty members operate under
increasing role expectations that extend
beyond teaching and research to include
accreditation work, committee
responsibilities, mentoring, and
administrative coordination. While these
roles are essential for institutional
functioning, they are frequently added
without corresponding  workload
rationalisation or formal recognition. As a
result, faculty participation in institutional
processes often becomes compliance-driven
rather than ownership-driven. Research in

higher education management suggests
that when responsibilities are perceived as
imposed rather than shared, engagement
remains minimal and transactional
(Mintzberg, 2009).

Academic leadership plays a critical
role in determining whether faculty
participation translates into ownership.
Ownership develops when faculty members
perceive continuity in leadership decisions,
clarity in expectations, and fairness in role
allocation. It is reinforced when faculty
contributions influence academic decisions
rather than merely fulfilling procedural
requirements. Leadership that
acknowledges constraints—such as time
limitations, disciplinary commitments, and
professional autonomy—while still
encouraging shared responsibility is more
likely to foster sustainable engagement.
Studies indicate that faculty ownership
strengthens institutional commitment and
improves academic outcomes when
leadership adopts consultative rather than
directive approaches (Bolden et al., 2012).

6. A Model of Academic Leadership:
The Trust—Governance—Ownership
(TGO) Framework

Drawing from institutional practice
and existing leadership literature, this paper
proposes the Trust—Governance—Ownership
(TGO) Framework as a realistic model of
academic leadership. Unlike idealised
leadership models that assume high
autonomy and abundant resources, the TGO
framework is grounded in everyday
institutional functioning. It positions
academic leadership as operating through
three interrelated domains: trust as a
relational foundation, governance as an
operational mechanism, and faculty
ownership as an outcome of shared
responsibility. Leadership influence is
understood as incremental, where
consistent practices gradually strengthen
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institutional systems rather than producing
immediate transformation.

Thie THED Framewark of Sesdémic Leadership

Within the TGO framework, trust
enables governance to function
meaningfully by reducing resistance and
encouraging participation. Functional
governance, in turn, provides structured
opportunities for faculty involvement,
moving engagement beyond informal
consultation. Over time, this process
supports the development of faculty
ownership, where responsibility for
academic quality and institutional outcomes
is shared rather than centralised. Empirical
research on academic leadership and
institutional performance supports this
pathway, indicating that leadership
effectiveness is closely linked to governance
quality and faculty commitment (Bush,
2011; Shattock, 2014). The TGO framework
thus offers a practical lens to understand
how academic leadership can influence
institutional stability and performance within
the constraints of Indian higher education
institutions.

7. Discussion: Linking Academic
Leadership with NEP 2020 and
Viksit Bharat 2047

The National Education Policy 2020
outlines a vision of higher education that
emphasises institutional autonomy, quality
assurance, multidisciplinary learning, and
accountability. However, at the institutional
level, the success of these reforms depends
less on policy articulation and more on

leadership capacity to operationalise change
within existing constraints (Government of
India, 2020). Academic leaders are required
to interpret policy intent, align it with
affiliating university frameworks, and ensure
continuity of academic functioning. The
Trust—Governance—Ownership (TGO)
framework presented in this paper offers a
practical lens through which such leadership
can be understood. By strengthening trust,
leadership enables governance mechanisms
to function more meaningfully; through
governance, faculty participation becomes
structured; and through sustained
participation, faculty ownership gradually
develops.

In the broader context of Viksit
Bharat 2047, higher education institutions
are expected to contribute to national
development by producing competent,
ethical, and socially responsible graduates.
This contribution, however, is contingent
on institutional stability and academic
continuity. Leadership that is overly directive
or compliance-driven risks weakening
internal systems and faculty engagement
over time. In contrast, leadership
approaches that emphasise consistency,
shared responsibility, and functional
governance are more likely to build
institutions capable of responding to long-
term national priorities. The TGO framework
aligns with this perspective by recognising
that leadership impact in academic
institutions is cumulative and systemic
rather than immediate or transformational,
making it particularly relevant for institutions
operating within regulated environments.

8. Conclusion

Academic leadership in higher
education institutions extends beyond
administrative efficiency to encompass the
capacity to build trust, strengthen
governance, and foster faculty ownership
within real operational constraints. This
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paper has argued that leadership
effectiveness is reflected not in ideal
outcomes but in the stability and
functionality of institutional systems over
time. By adopting a realistic and practice-
oriented approach, academic leaders can
create conditions that support sustained
academic quality and institutional resilience.
In the context of NEP 2020 and the vision
of Viksit Bharat 2047, such leadership is
essential for ensuring that higher education
institutions contribute meaningfully to
national development through steady,
ethical, and participative institutional
practices.
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Introduction

Sustainable development has
become an important issue in today’s world.
Rapid industrial growth, increasing
population, urbanization, and overuse of
natural resources have created serious
environmental and social problems. Issues
such as climate change, pollution, resource
depletion, and economic inequality have
made it necessary to adopt development
models that are sustainable in the long run.
Sustainable development focuses on
fulfilling the needs of the present generation
without harming the ability of future
generations to meet their own needs.

Education plays a key role in
achieving sustainable development. It helps
people gain knowledge, skills, values, and
awareness needed to understand social,
economic, and environmental issues.
Through education, individuals learn to think
critically, act responsibly, and contribute
positively to society. Education also
promotes ethical values, environmental
awareness, and social responsibility, which
are essential for sustainable living.

In India, education is an important
tool for national development. Keeping in
view the changing global and national
needs, the Government of India introduced
the National Education Policy (NEP) 2020.
This policy aims to improve the quality of

education and make it more flexible,
inclusive, and practical. NEP 2020
emphasizes holistic development, skill-based
learning, and value education, which
support the goals of sustainable
development.

By encouraging multidisciplinary
learning, practical experiences, and
community involvement, NEP 2020 prepares
students to face present and future
challenges such as environmental issues,
unemployment, and social inequality. This
paper studies the relationship between
sustainable development and education with
special reference to NEP 2020 in India and
highlights the role of education in building
a sustainable future.

Sustainable Development and the Role
of Education

Sustainable development is a
comprehensive concept that seeks to
balance economic growth, social equity, and
environmental protection in order to ensure
the well-being of present and future
generations. It recognizes that development
should not be achieved at the cost of
environmental degradation or social
inequality. Instead, sustainable development
promotes responsible use of natural
resources, inclusive economic progress, and
social justice.

[146] AICP — College News — February-March 2026



Education plays a central and
transformative role in achieving sustainable
development. It equips individuals with the
knowledge and understanding required to
address complex global challenges such as
climate change, biodiversity loss, poverty,
unemployment, and social exclusion.
Through education, learners develop critical
thinking skills, ethical values, and a sense
of responsibility toward society and the
environment. Education also fosters
awareness about sustainable lifestyles and
encourages individuals to adopt
environmentally friendly and socially
responsible practices in their daily lives.

Education for Sustainable
Development (ESD) goes beyond traditional
classroom teaching. It emphasizes learner-
centered and participatory approaches that
promote problem-solving, decision-making,
and collaborative learning. ESD helps
students understand the interconnected
nature of environmental, economic, and
social systems and prepares them to actively
contribute to sustainable solutions. By
integrating sustainability concepts into
curricula across disciplines, education
becomes a powerful tool for shaping
informed, responsible, and engaged citizens.

Moreover, educational institutions
serve as important spaces for promoting
sustainability practices. Schools and
universities can act as models of sustainable
behavior by adopting green campus
initiatives, encouraging community
engagement, and supporting research and
innovation related to sustainable
development. Thus, education not only
supports sustainable development through
knowledge dissemination but also through
the cultivation of values, attitudes, and
actions that contribute to long-term societal
well-being.

NEP 2020
Development

The National Education Policy 2020
provides a comprehensive framework to
integrate sustainable development into the
Indian education system. The policy
emphasizes holistic and multidisciplinary
education that goes beyond rote learning.
It encourages students to explore subjects
across science, humanities, arts, and
vocational disciplines, enabling them to
understand complex real-world issues such
as climate change, poverty, and inequality.

NEP 2020 promotes experiential and
inquiry-based learning methods, including
project work, field visits, internships, and
community engagement. These approaches
help students connect theoretical knowledge
with practical applications related to
sustainability. Environmental education,
value-based learning, and ethical reasoning
are given special importance to develop
responsible and socially conscious citizens.

The policy also highlights the need
for skill development and vocational
education to support sustainable economic
growth. By linking education with
employability and entrepreneurship, NEP
2020 aims to create a workforce capable
of contributing to sustainable development
in various sectors.

Challenges in Implementation

1. Inadequate Infrastructure and
Resources

Many educational institutions,
particularly in rural areas, lack proper
infrastructure, digital facilities, and financial
resources required for experiential and
sustainability-based learning.

2. Insufficient Teacher Training
Limited training in interdisciplinary

pedagogy and Education for Sustainable

Development (ESD) restricts teachers’ ability

and Sustainable
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to effectively implement the objectives of
NEP 2020.

3. Digital Divide

Unequal access to technology and
internet connectivity hampers inclusive
implementation, especially among students
from economically weaker sections.

4. Curriculum Rigidities
Resistance to Change

Traditional examination-oriented
systems and resistance to curricular reforms
make it difficult to integrate sustainability-
focused and learner-centered approaches.

5. Uneven Regional Implementation

Variations in governance, funding,
and institutional capacity across states lead
to disparities in the execution of NEP 2020
reforms.

Conclusion

Sustainable development and
education are closely connected, as
education plays a vital role in creating
awareness, skills, and values needed for a
sustainable future. The National Education
Policy 2020 provides a strong and clear
framework to link education with sustainable
development in India. Through its focus on
holistic education, multidisciplinary learning,
skill development, and value-based
education, NEP 2020 aims to prepare
students to face social, economic, and
environmental challenges.

However, the success of NEP 2020
depends largely on effective
implementation. Proper teacher training,
adequate infrastructure, sufficient funding,
and equal access to digital resources are
necessary to achieve its goals. Active
participation from educational institutions,
teachers, students, and the community is
also essential.

and

If these challenges are addressed
successfully, education can become a
powerful tool for promoting sustainable
development. NEP 2020 has the potential
to create responsible, skilled, and socially
aware citizens who can contribute
meaningfully to India’s sustainable growth
and overall national development.
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1. Introduction :

The Paradigm Shift in Development
Economics Traditional economic models,
dominant since the post-World War Il era,
fixated on Gross Domestic Product (GDP)
as the ultimate barometer of progress, often
endorsing resource- intensive
industrialization without regard for long-term
viability. This myopic focus fueled
exponential growth in the 20th century but
unraveled in the 21st, as evidenced by
escalating income disparities India’'s Gini
coefficient hovered at 0.35 in 2023 per
World Bank Data and environmental
catastrophes like the 2023 heat waves that
slashed agricultural yields by 15% in
northern India.

Prominent economists such as
Amartya Sen and Joseph Stiglitz have
championed a paradigm shift toward
multidimensional metrics of “human
flourishing.” Sen’s capability approach
emphasizes freedoms and opportunities,
while Stiglitz critiques GDP for ignoring
unpaid labor and ecological degradation.
India’s NEP 2020 embodies this evolution,
launched amid the COVID-19 pandemic to
forge a resilient education system aligned
with “Viksit Bharat” by 2047. Unlike the
rigid, rote-learning-centric NEP 1986, it
advocates flexibility, multidisciplinary
learning, and technology integration, aiming

to elevate India’s Human Development
Index (HDI) from 0.644 (2022) to top-
quartile status.

This shift is economically imperative:
UNESCO estimates that every year of
schooling boosts individual earnings by
10%, with societal multipliers amplifying
GDP growth by 0.5-1% annually. NEP 2020
thus reframes education from a welfare
expense to a high- yield investment,
addressing India’s demographic dividend-
where 65% of the population is under 35—
before it morphs into a liability through skill
mismatches.

2. Theoretical Framework : Education
as an Economic Investment

NEP 2020’s architecture rests on
robust economic theories that justify
education as a cornerstone of sustainable
growth. These frameworks not only validate
the policy’s provisions but also provide
analytical tools to forecast its
macroeconomic impacts.

2.1 Human Capital Theory

Theodore Schultz (1961) and Gary
Becker (1964) revolutionized economics by
quantifying education’s returns, often
exceeding 10-15% annually versus 5-7%
for physical assets. NEP 2020
operationalizes this through universal Early
Childhood Care and Education (ECCE) for
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ages 3-6, targeting a 50% enrollment jump
by 2025. Foundational literacy and
numeracy under the NIPUN Bharat mission
leverage neuroplasticity peaks in early years,
yielding compounding productivity gains; a
World Bank study (2024) projects a 1.5%
GDP uplift from full ECCE coverage.

By emphasizing “learning to learn”
via play-based pedagogies, NEP fosters
adaptability in volatile markets. For instance,
in Uttar Pradesh-home to 15% of India’s
youth-pilot ECCE programs have boosted
cognitive scores by 20%, per ASER 2024,
directly enhancing labor force marginal
productivity and reducing lifetime welfare
costs.

2.2 Endogenous Growth Theory

Paul Romer’s 1990 model posits
knowledge as a non-rivalrous good driving
perpetual growth, unlike diminishing returns
on capital. NEP 2020’s National Research
Foundation (NRF), allocated 50,000 crore
over five years, institutionalizes this by
funding interdisciplinary R&D in higher
education. This counters India’s R&D spend
lag at 0.7% of GDP (2024) versus 2.8% in
the US.

Universities like 11Ts and 1ISc,
empowered for startup incubation, could
spawn endogenous innovations in Al and
biotech, mirroring Israel's “startup nation”
model. NITI Aayog (2025) forecasts NRF
catalyzing a 2-3% annual growth premium,
transitioning India from service-led (55%
GDP) to knowledge-intensive economy.

2.3 The Capability Approach

Amartya Sen’s 1999 framework
critiques utilitarian economics, advocating
equitable capability distribution to avert
“opportunity hoarding” NEP 2020 targets
Socio- Economically Disadvantaged Groups
(SEDGs)—including girls, SC/ST, and
migrants— via scholarships and equity
guarantees, addressing enrollment gaps

where SEDGs lag by 25% (U-DISE 2024).

Economically, this unlocks trapped
potential: IMF (2023) models show
equalizing education access could add $500
billion to India’s GDP by 2030 through
diversified talent pools, curbing inequality-
induced social unrest that costs 1-2% of
GDP yearly.

3. NEP 2020
Sustainability :
Bridging the Skill Gap India grapples
with “educated unemployment,” where PLFS
2023-24 reports 42% youth joblessness
despite 75% graduation rates, signaling skill
obsolescence amid automation.

3.1 Vocational Integration and Market
Equilibrium

NEP mandates vocational education
from Class 6, blending it with academics
via 50% curriculum flexibility. This mitigates
frictional unemployment—mismatches
costing 1.5% GDP by exposing students to
sectors like logistics and healthcare. NITI
Aayog (2025) eyes a $500 billion skilling
market, with pilots in 1,000 schools yielding
30% employability hikes.

Market equilibrium emerges as
supply aligns with demand; for example,
Gujarat's vocational hubs have cut youth
unemployment by 12%, per state labor
data, fostering SMEs that generate 60% of
jobs.

3.2 Digital Economy and Marginal
Cost of Education

Platforms like DIKSHA (50 million
users, 2025) and SWAYAM (10 crore
courses) slash delivery costs from * 50,000
per student (traditional) to near-zero
marginal via scalability. This democratizes
access, bridging urban-rural divides; NSO
2024 notes 70% rural smartphone
penetration enabling “last-mile” learning.

Economically, it catalyzes a $1 trillion

and Economic
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digital economy by 2030, per McKinsey,
empowering gig workers in edtech
freelancing.

4. NEP 2020
Sustainability
Economic Inequality

India’s Gini at 0.36 (2024)
underscores inequality’s drag on cohesion,
with top 1% holding 40% wealth.

SEDG-focused interventions like the
Gender Inclusion Fund (* 10,000 crore
target) elevate reservation wages by 20-
30%, per NSSO, enabling mobility. Bihar’'s
special zones have lifted 15% of dropouts
to college, fracturing poverty cycles costing
2% GDP in lost output.

4.2 Female Labor Force Participation
Rate (FLFPR)

FLFPR at 37% (PLFS 2024) limits
growth; NEP’s safe campuses and STEM
scholarships could mirror Bangladesh’s 1%
literacy-to-0.5% GDP boost. World Bank
(2025) projects 10% FLFPR rise adding
$400 billion GDP.

5. NEP 2020 and Environmental
Sustainability: The Green Economy

Social
Reducing

and

Sustainability economics pushes
“Green GDP,” adjusting for externalities like
India’s $80 billion annual pollution cost.

5.1 Education for
Development (ESD)

NEP embeds ESD across curricula,
fostering circular behaviors; pilots show
25% greener choices among students
(NCERT 2025), aligning with SDG 4.7.

5.2 Skilling for Green Jobs

Vocational tracks in renewables
target ILO’s 24 million jobs; India’s 500
GW solar goal needs 1 million skilled
workers, with NEP filling gaps via EV/agri
training.

Sustainable

6. Implementation Constraints: An
Economic Analysis Vision falters without
execution.

Fiscal Deficit: 6% GDP target
unmet at 3.1% (Budget 2025); gap erodes
20% potential returns.

Institutional Quality: 1.2 million
teacher shortfall (U-DISE 2025) demands
4-year training via NISHTHA. The Digital
Divide: 25% rural offline (NSO 2025)
requires PM-WANI hotspots.

7. Conclusion

The National Education Policy 2020
(NEP 2020) is not merely an administrative
document but the foundational economic
strategy for India’s future. From an
economic perspective, it boosts productivity
through human capital investment, ensures
social justice via equitable opportunities,
and fosters environmental responsibility by
nurturing a generation of green stewards.
Key positive features such as ECCE,
vocational integration, the National Research
Foundation (NRF), and focus on Socio-
Economically Disadvantaged Groups
(SEDGs)—not only bridge skill gaps but
accelerate inclusive growth. PLFS 2024 data
shows NEP pilot programs have increased
youth employability by 25%, with potential
to elevate GDP by 1.5-2% annually. The
policy promises to transform India from a
service- provider to a knowledge-creator
economy, where digital platforms like
DIKSHA and SWAYAM make education a
public good, extending quality access to
rural areas and narrowing the digital divide.
The social impacts of NEP 2020 are
profound: Emphasis on SEDGs and female
education breaks intergenerational poverty
traps, potentially raising Female Labor Force
Participation Rate (FLFPR) to 50%, and
lowering the Gini Coefficient below 0.30.
In environmental sustainability, Education
for Sustainable Development (ESD) and
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green skilling cultivate an eco-literate
populace, promoting circular economy
practices to mitigate $80 billion in annual
pollution costs. Globally, it aligns with ILO’s
forecast of 24 million green jobs, positioning
India as a leader in solar energy and EVs.
These effects pave the way for Viksit Bharat
2047, where human capital surpasses
natural resources, making India a global
model for sustainable development. For
reader’s policymakers, educators, parents,
and students the positive advice is to
embrace NEP as an opportunity. First,
establish community-based skill hubs at the
local level by adopting vocational education,
such as solar training centers in Uttar
Pradesh, which can generate 30% local
employment. Second, maximize digital tools-
daily 1-hour learning on SWAYAM can
double student employability. Third, launch
mentoring programs for SEDGs, boosting
female literacy and household incomes by
20%. These proactive steps will ensure
personal and collective advancement.
Ultimately, NEP 2020’s success hinges on
“last-mile implementation,” prioritizing 6%
GDP funding, teacher training, and digital
inclusion. If executed with sincerity, it will
yield compounding returns a legacy
transforming India into an economic
superpower, socially inclusive, and
environmentally responsible. Let us all
become architects of this change, for an
educated India is a sustainably prosperous
India.
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Introduction :

India stands at a critical point in its
developmental journey. As the nation
approaches the centenary of its
independence in 2047, the vision of Viksit
Bharat 2047 aims to transform India into a
developed, self-reliant, and globally
competitive country. Achieving this
ambitious goal requires progress across
multiple sectors such as the economy,
technology, governance, healthcare, and
social development. Among all these,
education—especially higher education—
emerges as a powerful driver of long-term
national growth.

Higher education institutions are no
longer expected to function only as centers
for degree distribution. In the modern
world, universities and colleges are
responsible for producing skilled
professionals, innovative thinkers, ethical
leaders, and socially responsible citizens.
However, many higher education systems
in India continue to follow outdated
curricula, examination-oriented learning,
and limited industry exposure. As a result,
a significant gap exists between academic
learning and real-world skill requirements.

In this context, innovation in higher
education becomes essential. Modernizing
curriculum, integrating skill development,
and adopting learner-centric approaches are

key strategies for preparing students for
future challenges. Equally important is
educational leadership that can guide
institutions through change, inspire faculty,
and align education with national priorities.
This paper examines how innovative
practices in higher education, supported by
strong educational leadership, can
contribute meaningfully to the vision of
Viksit Bharat 2047.

Viksit Bharat 2047: The Role of Higher
Education :

The concept of Viksit Bharat 2047
goes beyond economic growth. It includes
social equity, technological advancement,
environmental sustainability, and global
leadership. For such comprehensive
development, a well-educated and skilled
population is essential. Higher education
plays a direct role in building this human
capital by nurturing advanced knowledge,
professional skills, and leadership qualities.

India has one of the largest higher
education systems in the world, with
millions of students enrolled across
universities and colleges. This demographic
advantage, often referred to as the “youth
dividend,” can become India’s greatest
strength if supported by quality education
and employable skills. However, without
meaningful reforms, this advantage could
turn into a challenge in the form of
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unemployment and underemployment.

Higher education must therefore
align itself with national development goals.
Institutions should encourage innovation,
research, entrepreneurship, and community
engagement. They must also promote
values such as ethical responsibility,
inclusiveness, and lifelong learning. When
higher education functions as an engine of
innovation and leadership, it becomes a
powerful force in realizing the dream of
Viksit Bharat 2047.

Need for Innovations in Higher
Education :

The rapid pace of change in
technology and society has fundamentally
altered the nature of work and learning.
Automation, artificial intelligence, data
analytics, and digital platforms are reshaping
industries across the globe. Many traditional
jobs are becoming obsolete, while new roles
are emerging that demand advanced
technical skills, creativity, adaptability, and
problem-solving abilities.

Unfortunately, conventional higher
education models often fail to keep pace
with these changes. Rigid curricula,
excessive focus on theory, limited practical
exposure, and outdated teaching methods
reduce the relevance of higher education.
Graduates may possess degrees but lack
the skills required by employers, leading to
a mismatch between education and
employment.

Innovations in higher education are
therefore necessary to bridge this gap.
Innovation does not mean abandoning
academic rigor; rather, it involves rethinking
how knowledge is taught, learned, and
applied. Curriculum design must be
dynamic, interdisciplinary, and responsive
to societal needs. Teaching methods should
encourage active learning, collaboration, and
critical thinking. Assessment systems should

evaluate understanding and application
rather than rote memorization.

Such innovations require institutional
flexibility, faculty development, and
supportive leadership. Without visionary
educational leadership, meaningful change
in higher education is difficult to achieve.

Modernizing Curriculum for Future
Readiness :

Curriculum modernization is a central
component of innovation in higher
education. A modern curriculum should
reflect contemporary knowledge, emerging
technologies, and real-world applications.
It must also remain flexible enough to adapt
to future changes.

One of the most important shifts in
curriculum design is the move towards
multidisciplinary and interdisciplinary
learning. Today’s complex problems—such
as climate change, public health, and
sustainable development—cannot be
addressed through a single discipline.
Students should be encouraged to combine
knowledge from different fields, such as
technology, social sciences, humanities, and
management. This approach enhances
holistic understanding and creative problem-
solving.

Another key aspect of curriculum
modernization is the integration of practical
and experiential learning. Internships,
fieldwork, laboratory experiments, case
studies, and project-based learning help
students connect theory with practice. Such
experiences build confidence, enhance
employability, and prepare students for
professional environments.

In addition, curricula must emphasize
critical thinking, communication skills, digital
literacy, and ethical reasoning. These
transversal skills are essential for success
in a rapidly changing world. By modernizing
curriculum content and structure, higher
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education institutions can ensure that
learning remains relevant, meaningful, and
future-oriented.

Skill Development as a Core Focus :

Skill development has emerged as a
national priority in India. While knowledge
remains important, skills determine how
effectively that knowledge is applied.
Employers increasingly seek graduates who
can communicate clearly, work in teams,
solve problems, adapt to change, and use
digital tools efficiently.

Higher education institutions must
therefore embed skill development into the
academic framework rather than treating it
as an add-on. Technical skills related to
specific disciplines should be complemented
by soft skills such as leadership, emotional
intelligence, and ethical decision-making.
Entrepreneurship and innovation skills are
also essential for encouraging self-
employment and startup culture.

Collaboration with industry plays a
vital role in effective skill development.
Partnerships between universities and
industries can help design relevant courses,
offer internships, and provide real-world
exposure. Apprenticeship programs and
industry-led certifications further enhance
employability and practical competence.

By prioritizing skill development,
higher education can empower students not
only to seek jobs but also to create
opportunities for themselves and others,
thereby contributing to economic growth
and social progress.

Digital Transformation and Technology
in Higher Education :

Digital technology has transformed
the way education is delivered and
accessed. Online learning platforms, virtual
classrooms, learning management systems,
and digital libraries have expanded
educational opportunities beyond physical

campuses. The COVID-19 pandemic further
accelerated the adoption of digital education
across the world.

In the context of Viksit Bharat 2047,
digital transformation in higher education
offers several advantages. It improves
access to quality education, especially for
students in remote and underserved areas.
It supports personalized learning, where
students can learn at their own pace. It
also enables continuous learning and skill
upgrading throughout one’s life.

Innovative technologies such as
artificial intelligence, data analytics, and
virtual reality can enhance teaching and
assessment methods. However, technology
alone is not sufficient. Effective integration
requires trained faculty, digital infrastructure,
and supportive leadership. Educational
leaders must ensure that technology is used
meaningfully to improve learning outcomes
rather than merely replacing traditional
methods.

Role of Educational Leadership in
Driving Change :

Educational leadership is the
backbone of successful innovation in higher
education. Leaders such as vice-chancellors,
principals, deans, and academic
administrators shape institutional vision,
culture, and strategy. Their ability to
anticipate change, motivate stakeholders,
and manage resources determines the
success of reform initiatives.

Effective educational leaders promote
a culture of innovation and collaboration.
They encourage faculty development,
support experimentation with new teaching
methods, and value research and creativity.
They also foster partnerships with industry,
government, and international institutions.

Leadership in education is not limited
to administrative authority; it involves ethical
responsibility, inclusiveness, and
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commitment to student success. Leaders
must ensure that innovation benefits all
learners, including those from
disadvantaged backgrounds. By practicing
transparent governance and participatory
decision-making, educational leaders can
build trust and collective ownership of
institutional goals.

In the journey towards Viksit Bharat
2047, educational leadership acts as a
catalyst that aligns higher education with
national aspirations and global standards.

National Education Policy (NEP) 2020
and Its Relevance :

The National Education Policy (NEP)
2020 represents a major step towards
transforming India’s education system. It
emphasizes holistic and multidisciplinary
education, flexibility in curriculum, skill
development, digital learning, and quality
research. NEP 2020 aligns closely with the
vision of Viksit Bharat 2047.

Key features of NEP 2020 include
multiple entry and exit options, academic
credit banks, emphasis on vocational
education, and promotion of Indian
knowledge systems. These reforms aim to
make higher education more inclusive,
flexible, and student-centric.

Successful implementation of NEP
2020 depends largely on educational
leadership at institutional and policy levels.
Leaders must translate policy vision into
practical action by redesigning curricula,
training faculty, and creating supportive
ecosystems for innovation. When
implemented effectively, NEP 2020 can
serve as a strong foundation for building a
future-ready higher education system.

Challenges in Implementing
Innovations :

Despite the potential benefits,
implementing innovations in higher
education faces several challenges.

Resistance to change, lack of resources,
inadequate infrastructure, and faculty
training gaps can slow down reform efforts.
Digital divide and unequal access to
technology also pose significant barriers.

Moreover, balancing academic
autonomy with regulatory frameworks
remains a challenge. Institutions must be
given flexibility to innovate while
maintaining quality standards. Addressing
these challenges requires long-term
planning, investment, and collaboration
among stakeholders.

Educational leadership plays a critical
role in overcoming these obstacles by
fostering adaptability, securing resources,
and building consensus around change.

Future Directions for Higher Education
in India :

Looking ahead, higher education in
India must continue to evolve in response
to global and national needs. Greater
emphasis on research, innovation,
sustainability, and global engagement will
be essential. Institutions should nurture
lifelong learning and continuously update
curricula to remain relevant.

Inclusive education must remain a
priority, ensuring that no learner is left
behind in the development process. By
combining innovation, leadership, and policy
support, higher education can become a
powerful force for national transformation.

Conclusion :

The vision of Viksit Bharat 2047
places higher education at the heart of
India’s developmental journey. Innovations
in curriculum design, skill development, and
digital learning are essential for preparing
future-ready graduates. However, these
innovations can succeed only when guided
by strong and visionary educational
leadership.
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By modernizing higher education and
aligning it with national goals, India can
harness the full potential of its youth and
build a knowledge-driven, inclusive, and
sustainable society. Educational leadership,
supported by progressive policies like NEP
2020, will play a decisive role in shaping
this future. Ultimately, a transformed higher
education system will not only contribute
to economic growth but also strengthen
democracy, social harmony, and global
leadership, making the dream of Viksit
Bharat 2047 a reality.
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1. INTRODUCTION

A college is not yet another building
in a city. It is a place where human
resources are being developed. Dr.
SarvepalliRadhakrishnan, former President
of India observed that nations are built in
their educational institutions.A good
education system changes the destiny of
the nation.

Shri. M. Venkaiah Naidu, former Vice
President of India said, “I hail from an
ordinary family. None in my family occupied
any position. | used to walk three kilometers
daily to attend school. The way | dress,
the way | speak and everything | do is
influenced by my teachers. Good teachers
are immortal. They live through us and
beyond us. We live because of them.”

Shri. Praveen Kumar, IPS observed,
“Skills taught by good teachers help us
navigate through peaks and valleys in our
life.”

According to Dr. Sarvepalli
Radhakrishnan, the sine qua nons for a
good educational institution are:

I. The management should have
aVision.

ii. Good academic leadership and a
committed band of faculty.

iii. Good curriculum - itshould be
learner-centric.

iv. Infrastructure has to keep pace with
the academic growth.

v. Value Education.

Among all the five pre-requisites, the
role of teachers is the most important one.

The Hallmarks of an Inspiring Teacher:

I. Right Choice — A teacher should have
the feeling that he has made the
right choice.

ii. Pride — He should be proud to be a
teacher.

iii. Passion — He should have a passion
for teaching. Dr. APJ Abdul Kalam,
former President of India returned
to Anna University to continue
teaching, after completing his
presidential tenure.He did not opt for
a second term due to his passion for
teaching.

iv. Enjoy Teaching — After taking up
teaching, a teacher should enjoy
teaching.

v. Aim for Excellence -When a person
does a job not for the sake of it, but
for the love of it and get lost in the
job, he will achieve excellence. Smt.
M.S. Subbulakshmi, the nightingale of
India and the first Bharat Ratna
Awardee in the music world, will
simply get lost in the divinity while
performing on the stage.
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2. THE MAKING OF AN EXCEPTIONAL
TEACHER

2.1 Competence

A teacher should have a thorough
knowledge about the subject. He should
spend more time in the library.He should
have a lifelong love for learning. He should
have a plan as to what he is going to
teach. He should go beyond the syllabus.In
those days, a teacher was the only source.

In today’s world, a teacher is one
among the many sources available to
students.A good teacher is one who
prepares his students for life and not just
for the examination. Prof. John Goodenough
got Nobel Prize in Chemistry at the age of
97. He stated that he never wanted to just
retire and wait to die. He died just one
month before he could complete 101 years.
2.2 Confidence

Self-confidence is a pre-requisite to
achieve anything in life. A person has to be

confident and not arrogant. M.A.K.
Pataudi, former captain of the Indian Cricket
team lost his sight in one eye in a car
accident. He observed, ‘I lost my eyesight
but not my vision. He became a legendary
captain.

N.R. Narayana Murthy, founded
INFOSYS in 1981. He and six others joined
together each contributing a capital Rs.
10,000 each. Now, it is a 50 billion Dollar
Company employing more than two lakh
people in less than 4 decades. Infosys has
the biggest corporate training facility in the
world located in a sprawling 270 acre
campus in Mysore. The first office premises
of Infosys was situated in a small 2 room
apartment in Pune. Narayana Murthy’s
success story may sound like a fairy tale.
He made it happen because of his self-
confidence.

A good teacher should instill
confidence in the students. A good teacher
should have a sense of humour too.

2.3 Composure

A person has to remain composed
in times of adversity. One has to learn to
listen unjudgmentally to others’ view points
and should not develop instant contradictory
reactions.

A person has to listen wholly, calmly
and thoughtfully.

M.S. Dhoni, former captain of the
Indian Cricket Team is popularly known as
Captain Cool. When India won the
Champions trophy in 2013, India is only
the 2" nation after Australia to hold the
World Cup and the Champions Trophy at
the same point of time. After India won
the Champions Trophy, presspersons asked
Dhoni‘What is your next agenda?. He
replied, ‘1 want to win the next game’
Joginder Sharma who bowled the famous
last over against Pakistan in the inaugural
ICC World Twenty 20 in 2017, reminisces
about M.S. Dhoni. | was under pressure.

M.S. Dhoni told me, ‘You have 6
deliveries to make history.Don’t worry, if
we lose it is

my responsibility’. His words changed
my approach, gave me confidence and we
made history! Dhoni will never panic in any
situation. He would accept defeat gracefully
and celebrate triumph silently.

A good teacher should have the
patience and ability to remain calm in
stressful situations. He should be positive
and keep the students engaged with a
positive attitude.

2.4 Communication

English was once considered a
language of enslavement. Now, it is a
language of empowerment. Communication
has to be effective and at the same time
effortless. Without good communication
skills, you'll not be able to communicate
what you intend. Dr. S. Radhakrishnan,
former President said, ‘Books have been
my constant and unfailing companions’.
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Good communication will serve a
relationship, while poor communication may
sever a relationship. When we lost a match,
Sunil Gavaskar observed, ‘We lost the match
as we played sensationally and not sensibly’.
At the time of retirement from international
cricket, Sachin Tendulkar said, ‘my life
between 22 yards for 24 years has come
to an end.

A good teacher has to be a good
communicator. He should be a good listener
too. He has to be flexible and open to
change as well.

2.5 Dream

Dream is not that you see in sleep;

Dream is something that does not
let you sleep— Dr. APJ Abdul Kalam.

Our Dreams should be Bigger and
Efforts Greater —DhirubaiAmbani, founder
of the Reliance Empire.

Ambani was born on 28" Dec 1932.
He was the second son of a school teacher.
When he was 16 years old, he moved to
Aden, Yemen, 3,019 kms/1629 nautical
miles away from Mumbai. He worked in a
company on a salary of Rs. 300 p.m. In
1962, he returned to India and started the
Reliance Commercial Corporation with a
capital of Rs. 15,000. He founded the
Reliance Industries in 1966. Reliance
Industries was listed among the top 100
firms in the ‘Fortune 500’ List of World's
biggest Companies. With no Oxford Degree
and no family capital, he built an ultra-
modern profitable global enterprise in India
itself.

Ambani died on 6" July 2002. Sri.
A.B. Vajpayee, the then Prime Minister
observed, ‘the Country has lost iconic proof
for what an ordinary Indian can achieve in
his own life-time, if ignited by the spirit of
enterprise and driven by determination”.

A good teacher has to encourage
students to stay positive and work towards
realization of their dream.

2.6 Dedication

A good teacher is one who has a
space for his students in his prayer. In
Japan, there is an amazing work culture.
In Germany, there is no supervisory
category staff. A good teacher should aspire
to be the best teacher.

‘Without your involvement you can’t
succeed. With your involvement you can't
fail. Don't take rest after your first victory,
because if you fail in the second, more lips
are waiting to say that your first victory
was just luck’. — Dr. APJ Abdul Kalam.

When Sachin Tendulkar retired from
international Cricket, he said, ‘Cricket is my
Oxygen’. He remained at the top for 24
years because of his dedication.

We don’'t do a favour to our
organization by remaining committed. It is
a gift we are giving to ourselves. We feel
happy after an ultra productive day. Our
work should be like MichelAngelo’s
painting,Shakespeare’'s poetry or
Beethoven’s music.

A good teacher has to be wildly
passionate about his job.

2.7 Determination

Dr. B.C Roy’'s birthday is being
celebrated as Doctor’s day in India. He lost
his mother at a young age of 14 years. He
is the youngest of five siblings and wanted
to become a doctor.

He joined Presidency College,
Kolkatta and later joined Calcutta Medical
College. After MBBS, he decided to pursue
his studies in England. The Dean rejected
his application. But the persistent young
Roy applied and reapplied 30 times and it
paid off. He proved the Dean’s academic
doubts wrong by successfully obtaining
MRCP an FRCS in less than 2 years. His
magical proficiency in surgery as well as
medicine is an extremely rare feat. He
returns to India. His quick analysis of
chronic ailments and affordable treatment
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made him very popular. He joined the
freedom struggle and after India got
Independence, he became the Chief
Minister of West Bengal. You can call it
magic/sheer chance, he died the day he
was born — 1% July. The nation pays homage
to this great Doctor by celebrating 1 July
as Doctor’'s Day. Dr. Roy has become
immortal. This is on account of his
determination.

A good teacher has to ensure that
students do not get bogged down by failures.
2.8 Discipline

Discipline is concerned with — among
other things — time management, speaking
the truth and physical fitness. You have to
be punctual. Lack of punctuality is
unprofessional and discourteous. It only
shows how disorganized you are. It shows
your lack of respect for others. There is a
gap between when a thing should be done
and when it is eventually done. It results in
a psychological pressure. Procrastination
leads to stress. It is the most certain way to
shorten your life span. Procrastination is the
signature of under-achievers. Fools and wise
men do the same thing but not at the same
time. Wise men do it at once, while fools
do it at last. Wise men become leaders.

Another aspect of discipline is
speaking the truth. You tell lies to escape
from an unpleasant situation. The curse of
lying is that it develops in us an attitude to
escape. The blessing of honesty is that it
develops in us an attitude to face everything
in life. Always be true to your conscience
and the rest follows.

Physical fitness is also important.
Teachers should prevail upon students to take
care of their physical fitness. There should
be discipline in food habits. Junk food has to
be avoided. Physical exercises are essential
to remain fit. Taking up physical exercises is
the secret of perpetual youth.

Shri. K. Kamaraj who was Chief

Minister of Tamilnadu for nine years was
known for his integrity beyond compare.

A good teacher has to inculcate
discipline in the students.

3. CONCLUSION

Teachers are the true architects of a
nation’s future.Great teachers live on
through their students. Their lessons echo
in the values students uphold, the choices
they make, and the contributions they offer
to society. When teachers teach with
conviction, compassion, and character, they
do not merely educate minds—they shape
destinies and build nations.

Teaching is the noblest of
professions.There can’t be anything nobler
than this.

A good teacher can become a great
teacher by focusing on the following:

1. Improving Competence. 2.
Remaining Committed. 3. Staying Calm and
Composed. 4. Improving Communication
Skills.

“Yesterday’s rain is mostly forgotten.
But the harvest is there for us to see. Teachers
are the rain and students are the harvest.
Students are living witnesses for what the
teachers have done.”

— Shri. N. Bernard, former Principal,
Stanes Anglo Indian Higher Secondary School,
Coimbatore.

Mr. Roy Robinson, former Principal,
Bishop Cotton School, Shimla, while
addressing parents observed, “You give us
the boy, we will return you, a gentleman”.

A Great Teacher will be remembered
by Generations of Students.
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INTRODUCTION

NEP 2020 explicitly positions ICT ?as
a key transformational tool for improving
the quality, equity and integrity of
education?, calling for a federated NDEAR,
consultative NETF, seamless credit mobility
through ABC, and equitable research access
via ONOS. This vision aligns with global
trends where EdTech expenditure is
projected to reach $404 billion by 2025 at
a 16.3% compound annual growth rate
(CAGR) (HolonlQ, 2025a), driven by Al and
hybrid learning models (OECD, 2025).

In India, the policy's implementation
has been monitored across five themes:
learner centric education, digital learning,
industry-institute collaboration, academic
research, and Indian Knowledge Systems.
Yet, five years on, challenges such as the
digital divide exacerbated by 47% of rural
colleges having <10 Mbps connectivity
(Telecom Regulatory Authority of India
[TRAI] & NSSO, 2025) persist, threatening
equity goals.

This study addresses three research
questions:

— To what extent have NEP 2020's ICT
provisions been translated into
measurable outcomes?

— How does India’'s performance
compare with global EdTech leaders

on scale,
parameters?

— What socio-technical barriers remain,
and what strategic interventions are
required to achieve NEP’s 2035-
2040 vision?

The analysis contributes to the
literature by integrating STS (Mumford,
2006) and DOl (Rogers, 2003) lenses,
offering a nuanced understanding of
adoption dynamics in a federal, diverse
context.

THEORETICAL FRAMEWORK
Diffusion of Innovation (DOI) Theory

Rogers’ DOl theory (2003)
conceptualizes innovation adoption as a
process influenced by adopter categories
(innovators, early adopters, early/late
majority, laggards) and innovation
attributes (relative advantage, compatibility,
complexity, trialability, observability). In
EdTech, DOI has been widely applied to
explain  technology uptake in higher
education (Sahin, 2006; Jwaifell &
Gasaymeh, 2013), where 11Ts/IIMs act as
innovators and rural colleges as laggards
due to infrastructural variances (Medlin,
2001; Parisot, 1995). NEP's pilot-to-scale
approach (MoE, 2020) embodies DOI's
emphasis on trialability, facilitating phased
ICT diffusion.

quality, and equity
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Socio-Technical Systems (STS) Theory

STS theory posits that optimal
system performance requires joint
optimization of technical and social
subsystems (Trist & Bamforth, 1951;
Mumford, 2006). In educational technology,
this underscores aligning digital tools (e.g.,
NDEAR APIs) with human elements like
teacher training and inclusive design
(Mumford, 2000). Mumford's ETHICS
methodology (2006) Effective Technical and
Human Implementation of Computer-based
Systems advocates participatory design to
mitigate deskilling risks, particularly relevant
for Al integration in NEP (Cherns, 1987;
Bostrom & Heinen, 1977). These
frameworks guide the analysis, interpreting
adoption as a socio-technical interplay rather
than mere technical deployment.

Methodology

This study employs a mixed-methods
desk research design, triangulating policy
documents, quantitative surveys, and
comparative benchmarking. Primary sources
include MoE implementation reports, AISHE
2024-25, UGC guidelines, and PIB releases
(2024). Secondary sources encompass
OECD Trends Shaping Education 2025
(2025), HolonlQ Global Education Outlook
2025, EY-FICCI Future-Ready Campuses,
NSSO 79th Round Comprehensive Annual
Modular Survey (CAMS), and TRAI reports.

Thematic coding was conducted
using NVivo software, guided by STS and
DOI constructs: governance/architecture,
pedagogy/assessment, infrastructure/equity,

Al/robotics adoption, and implementation
risks. Comparative analysis benchmarks
India against OECD/HolonlQ data for six
countries. Limitations include reliance on
secondary data (no primary surveys) and
focus on higher education; future work
could incorporate longitudinal field studies.

Literature Review

NEP 2020 and ICT in Indian Higher
Education: NEP 2020 articulates ICT as
enabling blended learning, credit portability,
and equity (MoE, 2020). Early reviews
highlight infrastructural gains but
implementation gaps, such as low rural
penetration (MoE, 2025a; NSSO, 2022-
23). SWAYAM has scaled to 5.5 crore
enrolments, yet completion rates hover at
16% due to access barriers (SWAYAM
Annual Report, 2024-25; CIET-NCERT,
2025).

Global EdTech Trends: OECD (2025)
identifies Al-driven personalization and
hybrid models as dominant, with teacher
competency averaging 80% in OECD
countries. HolonlQ (2025) projects $404
billion global EdTech spend by 2025, led by
Singapore (96% teacher proficiency) and
China (10/10 Al intensity). Studies
emphasize equity risks in emerging markets
(HolonlQ, 2025b; OECD, 2025).

Theoretical Applications in EdTech:
DOI has illuminated EdTech diffusion
(Rogers, 2003; Sahin, 2006), while STS
critiques over-technologization without social
alignment (Mumford, 2006; Jwaifell &
Gasaymeh, 2013). Gaps persist in federal
contexts like India (Medlin, 2001).
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Findings and Analytical Interpretation

Table 1
National-Level Implementation Achievements (2020—2025)
Indicator NEP Target Achievement YoY Equity
(MoE, 2020) (Dec 2025) Growth [ Penetration Source
(% Rural)
ABC Universal by 32 crore 15% 45% MoE ABC
IDs issued 2025 (5.2 million Portal
registered
students)
Credits Seamless 4.5 crore 18% 40% UGC
transferred via mobility
ABC
SWAYAM 5,000+ credit |5.5 crore(4,500+| 12% 40% SWAYAM
cumulative courses credit courses; Report
enrolments 16% completion
rate)
Approved Top 100 10,200+ 18% 35% uGC
online degree NIRF programmes (2.5
programmes institutions million
enrolments)
ONOS journal Universal 1.8 crore journal| N/A 50% PIB
articles national articles (13,500+ | (2025
accessible access institutions launch)
covered)
Virtual Labs 500+ labs 600+ labs; 1.5 25% 30% Virtual
experiments crore Labs Portal
experiments
completed
Multilingual Courses in 12% of courses | 8% 38% CIET
SWAYAM 22 languages available in 16 NCERT
courses (%) Indian languages

NEP 2020’s ICT ecosystem has
scaled at unprecedented speed by
December 2025: 32 crore ABC IDs, 4.5
crore credits transferred, 5.5 crore SWAYAM
enrolments, 10,200+ online degrees, 1.8
crore ONOS articles, and 1.5 crore Virtual
Labs experiments all reflecting 12-25%
YoY growth and a decisive shift toward
flexible, digital-first higher education (MoE,

2025a; UGC, 2025; PIB, 2024). Yet the
equity gap remains stark: rural penetration
averages only 30-50%, completion rates
linger at 16%, regional-language content
at 12%, and non-premier faculty digital
competency at 28% (AISHE 2024-25;
NSSO, 2025; CIET-NCERT, 2025). In
essence, India has built world-class digital
infrastructure and achieved unmatched
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scale, but without accelerated investments
in BharatNet, vernacular Al, mandatory
digital pedagogy training, and robust ethical
governance, the same platforms that
promise inclusion risk deepening a two-
tier system elite institutions racing ahead

while rural, state, and linguistically diverse
learners are left behind. The next decisive
phase (2026-2030) must pivot from
platform-building to people-centric,
equitable implementation to realise NEP's
transformative vision.

Global Comparative Performance (2025)

Table 2

Global Comparative Performance (2025)

Parameter India Global Leader India Rank Key Gap
(NEP) (Range) (7 Countries) (Analytical Insight)
Teacher 55% overall 75-96% 7th 39-68 pp; STS
digital (28% (Singapore: 96%) misalignment
competency non premier) (Mumford, 2006)
Al intensity 7 8-10 6th Ethical governance
(1-10 scale) (China/Singapore lag; bias risks
: 10) (OECD, 2025)
Rural-urban 29 8-30 pp 6th Comparable to China;
equity gap percentage (Singapore: 8) exacerbates SEDGs
(%) point (NSSO, 2022-23)
E.g. (65-36)
Micro 70 (ABC) 85-98 5th Immature QA;
credential (Australia: 90) credential
uptake (%) devaluation risk
(HolonlQ, 2025b)
EdTech scale 55 35 (USA) 1st Scale advantage,
(million users)| (SWAYAM ) but quality lag
(EY-FICCI, 2025)

Table 2's global comparison distils
India’s NEP 2020 ICT performance into a
stark paradox: the country has built the
world’s largest higher education digital
ecosystem (55 million SWAYAM users, far
ahead of the USA's 35 million) and thus
leads in scale, yet ranks last or second-
last on every dimension of quality, equity,
and human readiness teacher digital

competency at 55 % overall and only 28
% in non-premier institutions (7th/7, 39—
68 percentage points behind Singapore’s
96 %), Al intensity at 7/10 with a glaring
ethical governance deficit (6th/7), a 29-
point rural-urban equity gap comparable
only to China (6th/7), and micro-credential
uptake at 70 % hampered by immature
quality assurance (5th/7). From a socio-
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technical perspective (Mumford, 2006), this
reflects a classic misalignment in which
advanced technical infrastructure has
outrun the social subsystem of faculty
readiness, inclusive design, and binding
ethical frameworks (OECD, 2025; EY-FICCI,
2025; HolonlQ, 2025). Unless the next
phase (2026-2030) deliberately prioritizes
mandatory digital pedagogy training,
accelerated BharatNet deployment,

Institutional Adoption Patterns

vernacular Al development, and a dedicated
national digital QA authority, India’s
unmatched scale advantage will solidify a
two tier system elite institutions globally
competitive, while the majority of rural,
state, and linguistically diverse learners
remain digitally excluded directly
contradicting NEP’s core promise of
equitable, transformative higher education
for all.

Table 3

Institutional Adoption Patterns

Key 2025 Indicators
(AISHE/EY-FICCI)

Al/Robotics
Adoption Level

1,200+ Al courses;
mandatory minors
(340% growth)

Very High (75%
adaptive platforms)

Al executive programs;
predictive analytics

High (85%
proctored exams)

SAMARTH ERP (70%
ABC integration)

Medium-High
(40% tutoring
systems)

LMS + online exams;
Virtual Labs

Low—Medium
(28% robotics kits)

Institution Type DOI
Category
(Rogers, 2003)
IITs & NISER Innovators
IIMs & ISB Innovators
Central/large Early
state universities Adopters
Affiliated Early/Late
colleges Majority
Rural/newly Laggards
established
colleges

Basic DigiLocker (<30%
trained faculty)

Very Low (10%
Gen-Al)

India’s higher education landscape
in 2025 exhibits a sharply stratified Diffusion
of Innovation (DOI) curve (Rogers, 2003)
that mirrors a persistent institutional
hierarchy rather than a flattening digital
revolution.

At the leading edge, I1Ts/NISER and
IIMs/ISB function as true Innovators, driving
340 % growth in Al courses, mandatory Al
minors, 75-85 % adoption of adaptive

platforms and proctored exams, and high-
intensity predictive analytics effectively
operating as national Al-Robotics R&D hubs.
Central and large state universities occupy
the Early Adopter segment, with 70 % ABC
integration via SAMARTH ERP and 40 %
deployment of Al tutoring systems,
indicating solid administrative digitization
but limited pedagogical transformation.

The bulk of the system thousands
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of affiliated colleges falls into the Early/
Late Majority category, largely confined to
basic LMS, online examinations, and Virtual
Labs (only 28 % have robotics Kkits),
reflecting passive rather than proactive
adoption. Most critically, rural and newly
established colleges remain Laggards, with
fewer than 30 % of faculty digitally trained
and Gen-Al adoption at a mere 10 %
(AISHE 2024-25; EY-FICCI 2025).

This extreme polarization Innovators
racing ahead while Laggards barely cross
the chasm confirms that NEP’s digital public
goods (ABC, SWAYAM, Virtual Labs) have

Al and Robotics Integration Status

been enthusiastically embraced by the top
5-10 % of institutions but have not yet
triggered the expected ?tipping point? for
the majority (Rogers, 2003). Unless
deliberate bridging interventions (mandatory
faculty up skilling, rural broadband
saturation, and incentivized Al pedagogy
adoption) are enacted by 2026-2028, the
DOl S-curve will freeze into a permanent
two-speed system, undermining NEP’s
equity and multidisciplinary ambitions will
remain unfulfilled, and India’s demographic
dividend will be captured only by an elite
minority.

Table 4
Al and Robotics Integration Status

Domain Premier State/Private Overall Projected 2026
HEIs (%) HEIs (%) India (%) (HolonlQ, 2025b)

Adaptive learning 75 25 42 65+ (Al for All)

platforms

Al-proctored 85 40 58 80+ (Blockchain)

assessment

Predictive analytics 45 15 28 50+ (20% dropout

for retention reduction)

Gen-Al teaching 38 10 22 45+ (Multilingual)

assistants

Physical/virtual 72 28 46 300+ unis with kits

robotics labs

Table 4 starkly exposes a two-speed
Al and robotics integration in Indian higher
education in 2025: premier institutions (l1Ts,
IIMs, central universities) have already

crossed the early-adopter threshold
with 75-85 % adoption of adaptive
platforms and Al-proctored exams, while
state and private institutions languish at
10-40 %, producing national averages (22—
58 %) that mask a profound institutional

divide (EY FICCI, 2025). This gap is most
acute in predictive analytics (15 % vs 45
%) and Gen Al teaching assistants (10 %
vs 38 %), domains requiring sustained
faculty training and high-speed connectivity
both scarce outside elite campuses.
Although HolonlQ (2025b) optimistically
projects 45-80 % national penetration by
2026, driven by NEP-mandated ?Al for
All? curricula and multilingual models, the
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current 50-60 percentage-point premier—
non-premier disparity indicates that without
aggressive  bridging measures (massive
rural broadband, mandatory faculty up
skilling, and subsidized Al toolkits), the
projected gains will largely accrue to the

already advanced tier, further entrenching
an elite-dominated Al-enhanced ecosystem
and undermining NEP’s promise of
equitable twenty-first-century skills for all
students.

Critical Gaps and Socio-Technical Misalignments

Table 5
Critical Gaps and Socio-Technical Misalignments

Gap Area Evidence (2025) Severity Socio-Technical
Implication (Mumford, 2006)

Teacher 28% non-premier Critical Social subsystem

digital pedagogy confident misalignment; deskilling
(AISHE, 2024-25) risk

Regional 9-12% total High Excludes 88% non-English

language (CIET-NCERT, 2025) speakers; inclusivity failure

content

Rural 47% <10 Mbps Critical Technical-social disconnect;

connectivity (TRAI-NSSO, 2025) equity erosion

Ethical Al 12% HEIs with policies High Bias in assessments;

governance (EY-FICCI, 2025) governance void

QA for online No dedicated authority High Credential integrity threat

degrees (UGC, 2025)

Table 5 crystallizes the fundamental
socio-technical crisis of NEP 2020’s ICT
rollout in 2025: despite world-leading
technical infrastructure, the social
subsystem is catastrophically misaligned
(Mumford, 2006). Two gaps are rated critical
teacher digital pedagogy (only 28 % non-
premier faculty confident) and rural
connectivity (47 % colleges below 10
Mbps) forming a mutually reinforcing
deadlock that renders advanced platforms
effectively unusable for the majority of
India’s 40,000+ colleges (AISHE 2024-25;
TRAI-NSSO 2025). Three ?high-severity?
gaps compound the damage: regional-
language content at just 9-12 % excludes

88 % of non English/Hindi learners (CIET-
NCERT 2025); ethical Al governance exists
in a mere 12 % of institutions, inviting
systemic bias in Al-driven assessment and
admissions  (EY-FICCI 2025); and the
absence of a dedicated quality-assurance
authority for online degrees threatens rapid
credential devaluation amid the explosion
of 10,200+

digital programs (UGC 2025).
Collectively, these five misalignments
constitute a single, interconnected failure
mode: India has built the technical
‘hardware’ at unprecedented speed and
scale, but without simultaneous, massive
investment in the social ‘software’ faculty
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capacity, linguistic inclusion, rural
broadband, ethical frameworks, and robust
QA the same digital revolution risks
entrenching deeper inequity and quality
erosion, converting NEP’s transformative
promise into a cautionary tale of socio-
technical imbalance.
6. Findings

The analysis confirms a profound
socio-technical imbalance in NEP 2020’s ICT
implementation: while technical subsystems
(NDEAR, ABC, SWAYAM, ONOS) have scaled
at globally unprecedented speed and reach
(HolonlQ),), the social subsystems faculty
capacity, linguistic inclusion, rural
connectivity, and ethical governance remain
severely underdeveloped, with only 28 %
non-premier faculty digitally competent
(AISHE 2024-25), regional-language
content at 9-12 %, and a persistent 29

percentage-point rural-urban equity gap
(NSSO 2022-23; TRAI-NSSO 2025). This
pattern echoes global EdTech transitions
(OECD, 2025) yet is dramatically amplified
by India’s federal diversity and resource
asymmetry, placing the country at acute
risk of perpetuating the exclusion of Socio-
Economically Disadvantaged Groups that
NEP explicitly vowed to prioritize (MoE,
2020). Without urgent participatory
redesign of both technology and training
processes (Mumford, 2006) that
deliberately enhances perceived relative
advantage, compatibility, and observability
for the Early and Late Majority institutions
(Rogers, 2003), India’s world-leading digital
infrastructure will continue to widen rather
than narrow existing divides, converting
historic scale into systemic fragility.

7. Recommendations

Table 6
Priority Policy Interventions for Socio-Technical Rebalancing and Equitable
Scaling (2026—2030)

Priority Specific Action Expected Rationale
Cluster (2026-2030) Impact by 2035 (Theoretical Link)
(Metrics)
Human Mandatory 40-hour Digital >75% STS social optimization
Capital Pedagogy Certificate competency (Mumford, 2006)
(incentivized) (AISHE target)
Equity 20,000 crore Digital Rural gap DOI trial ability for
Infrastructure Bharat Mission <12 pp laggards
(broadband + devices) (NSSO) (Rogers, 2003)
Multilingual | ¥3,000 crore grants for | >35% regional Inclusivity per NEP
Ecosystem 3,000 SWAYAM content equity
translations (MoE, 2020)
Ethical & National Digital Education| 90% ethical STS joint
Quiality QA Authority (NDE-QAA) compliance optimization
Governance (Mumford, 2006)
Research & Fund RCTs on ABC Evidence for DOI observability
Evidence outcomes (2026-32 cohorts)| iterative policy (Rogers, 2003)
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Table 6 presents a strategic roadmap
for addressing NEP 2020’s critical socio
technical misalignments by 2030, offering
a theoretically grounded, evidence-driven
prescription to transform India’s higher
education into an equitable, high-quality
digital ecosystem by 2035. The Human
Capital priority, mandating a 40-hour Digital
Pedagogy Certificate, targets the critical 28
% non-premier faculty competency gap
(AISHE 2024-25), aiming for >75 %
proficiency to align the social subsystem
with  technical platforms, per Mumford's
(2006) socio-technical optimization. The
Equity Infrastructure cluster, with a 220,000
crore Digital Bharat Mission, tackles the 47
% rural colleges’ <10 Mbps connectivity
crisis (TRAI-NSSO 2025), projecting a rural—
urban gap reduction to <12 percentage
points by enhancing trainability for laggards
(Rogers, 2003). Multilingual Ecosystem
investments (?3,000 crore for 3,000
SWAYAM translations) address the 9-12 %
regional-language content deficit (CIET
NCERT 2025), targeting >35 % to fulfill
NEP’s inclusivity mandate (MoE, 2020).
Establishing a National Digital Education QA
Authority (NDE-QAA) responds to the
absence of dedicated online degree
oversight and the 12 % Al ethics policy
uptake (UGC 2025; EY-FICCI 2025), aiming
for 90 % compliance to ensure credential
integrity and ethical Al use, aligning with
Mumford’s joint optimization. Finally,
funding RCTs on ABC outcomes ensures
iterative, evidence-based policy refinement,
leveraging DOI's observability (Rogers,
2003). Collectively, these interventions shift
NEP’s trajectory from a two-speed, elite-
driven system toward a cohesive, inclusive
digital transformation, provided execution
matches ambition.

Conclusion

By December 2025, NEP 2020 has
achieved a historic feat: India now

possesses the world's largest unified higher
education digital infrastructure 32 crore ABC
IDs, 5.5 crore SWAYAM learners, 10,200+
online degrees, and nationwide ONOS and
Virtual Labs—built in just half a decade at
a scale and speed unmatched globally
(HolonlQ, 2025a). Yet the evidence is
unequivocal: this technical triumph remains
fragile because the social subsystem has
not kept pace. With only 28 % of non-
premier faculty digitally competent, 47 %
of rural colleges below 10 Mbps, regional-
language content at 9-12 %, and ethical
Al governance in barely 12 % of institutions,
the current trajectory risks converting
unprecedented scale into entrenched
inequity and a classic case of socio-
technical disequilibrium (Mumford, 2006).

The decisive decade now begins. The
2026—2035 phase must pivot decisively from
platform-building to people-centric design:
mandatory digital pedagogy certification,
massive rural broadband and device
saturation, aggressive vernacularisation of
content and Al tools, and the immediate
creation of a National Digital Education
Quality Assurance Authority. If India
executes these rebalancing measures with
the same urgency and resources it applied
to technical deployment, it will not only
fulfil

NEP’s foundational promise of
equitable, world-class education for every
citizen (MoE, 2020) but will also transform
itself from the world's largest EdTech
consumer into its most influential exporter,
turning its demographic dividend into a
genuine global knowledge superpower. The
infrastructure is ready; the next move is to
place people, not platforms, at the center.
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In the era of miraculous technological
advancements, every possible industry
endured continuous change with wide
opportunities. Educational sector is not an
exception. Drastic changes have taken place
in schools, colleges and other educational
institutions that have moved from traditional
learning materials to dynamic virtual
environments. This has improved the
engagement level of the students. The wide
options and the potential benefits of the
educational institutions have increased with
the help of generative Al.

The rise of Generative Artificial
Intelligence (Al) and its impact on academia
is astounding particularly concerns about
Al-assisted academic dishonesty. It
highlights efforts by developers and
universities to address these challenges,
while also exploring the potential benefits
of Al in improving productivity and reducing
inequality in professional settings.

The remarkable Al system referred
to was launched in November 2022 and is
an advanced version of the generative pre-
trained transformer GPT-3.5. Originally
trained on a diverse dataset of text and
code sources, this system leverages cutting-
edge techniques to enhance its performance
and adaptability across various tasks,
showcasing the evolution and potential of
generative Al models in the field of artificial

intelligence. (Neelakantan et al., 2022).

With the increasing integration of Al
like ChatGPT into professional environments,
higher educational institutions confront the
challenge of ensuring the relevance and
quality of writing and communication in
curricula. Continuous assessment and
updating of course material are imperative
to furnish students with skills that
complement, rather than compete with, Al
capabilities. Moreover, the utilization of
Generative Al in professional writing
prompts ethical considerations regarding
attribution, plagiarism, and the potential
presentation of Al-generated content as
original work. Consequently, HEIs must
advocate for and enforce academic integrity
policies that tackle these concerns and
educate students on the responsible
utilization of Al.

Although Generative Al holds
potential for boosting productivity, it remains
imperative to underscore the importance
of human abilities like critical thinking,
creativity, and problem-solving. This can be
achieved through project-based learning and
interdisciplinary approaches to cultivate
graduates with a well-rounded skill set.
Furthermore, it is advisable to introduce
compulsory courses or modules addressing
Al ethics and the responsible utilization of
Al. Such initiatives ensure that students
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comprehend the ethical ramifications of
Generative Al, like ChatGPT, both in the
workplace and academia, thereby
empowering them to navigate these
complexities effectively.

Universities should actively
encourage research on the impact of
Generative Al on education, the workforce,
and society based on historical perspectives
in order to provide the foundation for
evidence-based policy-making and enable
universities to adapt to the changing
landscape effectively. Universitiescan
proactively prepare their students for a
future where Al technologies like ChatGPT
play an integral role in the workplace, and
the graduates remain competitive and
adaptable in the evolving job markets (Ariyo
O S, et al. 2023).

1. Usage of Al and Chat GPT by faculty
and college students

ChatGPThas caused a surge of
interest in the use of GenAl in
highereducation since its release in
November 2022. It is a conversational Al
systemdeveloped by OpenAl, an
autoregressive large language. One of the
key uses of GenAl in higher education is
for enhancing students’ learningexperience
through its ability to respond to user
prompts to generate highly originaloutput.
Text-to-text Al generators can provide
writing assistance to students,
especiallynon-native English-speaking
students (Chan & Lee, 2023), by enabling
them to brainstormideas and get feedback
on their writing through applications such
as ChatGPT(Atlas, 2023), while text-to-
image Al generators such as DALL-E and
Stable Diffusioncan serve as valuable tools
for teaching technical and artistic concepts
in arts and design(Dehouche & Dehouche,
2023). GenAl tools are also believed to be
useful research aidsfor generating ideas,
synthesizing information, and summarising

a vast amount of textdata to help
researchers analyse data and compose their
writing (Berg, 2023; Chan &Zhou, 2023),
contributing to efficiency in publication
(Kitamura, 2023; van Dis et al.,2023).
Another opportunity in which GenAl can
bring benefits IS learning
assessment(Crompton & Burke, 2023). Tools
such as the Intelligent Essay Assessor are
used tograde students’ written work and
provide feedback on their performance
(Landauer 2023). People often rely on
societal views and narratives to form
opinions about Al, which can influence how
willing they are to embrace these
technologies. Research on public
perceptions of Al is essential for guiding
policies and promoting the effective use of
Al tools in various fields, including
education.The faculty perceived that
students may misuse the Al tool ChatGPT,
leading to potential distrust between faculty
and students. As Al complexity increases,
a lack of transparency in how the model
functions can fuel mistrust. This issue of
trust is not unique to Al but has been a
challenge in computer-mediated research,
where interpreters rely on subjective
experiences to fill in gaps due to the filtering
of cues. (Liu, 2021). Research into the use
of Al in language classrooms has shown
that students perceive Al tools like chatbots
and Plot Generator as beneficial for
improving language acquisition. These tools
assist students with grammar, idea
generation, and communication in the target
language, enhancing their learning
experience. (Sumakul et al., 2020).

Against this background the current
study attempts to study the usage of GenAl
by the faculty and students and their
perspectives regarding the same.
Recognizing the need for faculty and student
voices in the discussion on generative Al
technologies, the authors proposed a survey
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to understand perception of teachers and
students in higher educational institutions
on generative Al. This aimed to learn how
students were using these tools, their
motivations for doing so and the challenges
they visualise in the usage of these new
technologies.

2.Methodology

For the purpose of this study, a
survey form was designed to collect data
from faculty and students from higher
educational institutions. The initial
questionnaire was developed by drawing
upon similar studies and existing
questionnaires on teachers’ and students’
perceptions of educational technologiesin
higher education. To ensure the relevance
and clarity of the questionnaireitems, pilot
studies were conducted prior to formal data
collection. The questionnairewas modified
based on the feedback from the pilot study.

The final version of the instrument
comprises a pool of 20 items with multiple
choice questions and employing Likert
scales with 5-points ranging from “Strongly
agree” to “Strongly disagree,” to gather
insights and perspectives from the
respondents. Topics covered in the survey
encompassed their knowledge of GenAl
technologies like ChatGPT, the incorporation
of Al technologies in higher education and
potential challenges related to Al
technologies in addition to the demographic
information and Al tools usage and
preferences.

The survey was administered as an
online questionnaire, consisting ofclosed-
ended questions to faculty and students of
higher educational institutions in and around
the district of Coimbatore, Tamil Nadu in
India exploring their use and perceptions
of GenAl in teaching and learning. Data
was gathered through an online survey,
targeting faculty and students from various
disciplines in higher educational institutions
to ensure that the results represented the
needs andvalues of all participants. A
convenience sampling method was
employed to selectrespondents based on
their availability and willingness to partake
in the study. The participation was
completely voluntary andthe responses were
anonymous.

A total of 150 faculty and 150
students from various disciplinescompleted
the survey. Descriptive analysis and
meanscoreswere applied to analyze the
survey data.

3. Analysis and Discussion

A total of 300 responses were
collected from 150 faculty and 150 students
across multiple campuses of higher
educational institutions in Coimbatore City
to understand the faculty and students’
perception of generative Al especially
ChatGPT. The demographics of the
respondents is presented below:
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Table 1: Demographics of the respondents

Demographics Teachers (n = 150) Students (n = 150)

No. % No. %

Gender Male 93 62 83 55
Female 57 38 67 45

Discipline Arts 33 22 41 27
Social Sciences 42 28 28 19

Computing 25 17 33 22

Life Sciences 23 15 18 12

Humanities 27 18 30 20

Overall, more male respondents

were from life sciences domain.

In the

responded to the survey than female i.e.
62% in case of teachers and 55 % in case
of students.

In the teachers category almost 50%
of the teachers belonged to arts and social
sciences, 18% were from humanities, 17%
were associated with computing and 15%

category of students, 27% were from arts,
20% from humanities,19% from social
sciences, 22% were from computing and
12% from life science having
representations from all streams.

Table 2: Usage of Gen Al Tools

Category Teachers (n = 150) Students (n = 150)
No. % No. %

Most used | ChatGPT 129 86 134 89

GenAl Tool | Gemini 17 11 11 7
Copy.ai - -
Sudowrite 5 4

Duration of | Past one year 72 48 50 33

usage of Past nine months 16 11 13 9

ChatGPT Past six months 20 13 42 28
Past three months 42 28 45 30

As illustrated in the above table, participants had a generally good understanding
of GenAl technologies, with both the categories of respondents — teachers and students
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mostly used ChatGPT followed by Gemini
though nearly 90% of the students use
ChatGPT while 86% of teachers use it. As
far as usage of Gemini tool is concerned,
11% of teachers are using it while only
7% of students use it. This is followed by
Sudowrite and Copy.ai by teachers and 4%
of students use Sudowrite while none of
the other student respondents use Copy.ai.

In the case of duration of usage of
ChatGPT, nearly half of the teacher
participants are using it for the past one
year since its launch while only 32% of the
students have been using it since then.
The students category of respondents have
recently adopted the same for the past six
to three months.

3.1. Purpose of Usage of ChatGPT

To understand the perception of the
respondents regarding the usage of
ChatGPT, fifteen statements were given to
respondents on a five-point scale ranging
from “Strongly agree” to “Strongly disagree,”
to gather insights and perspectives from
the respondents.Their responses were then
grouped under five headings namely usage
of ChatGPT for answering questions,
generating new ideas, providing creative
content, extracting personalised information
and entertainment purpose.Meanscores
were calculated to understand the purpose
of usage of the tool with the two categories
of respondents and to identify the
differences between the teachers and
students.

Table 3: Purpose of Usage of Gen

Al Tools
Purpose Meanscore
Teachers Students

Answering Questions 4.15 4.09
Generating New ldeas 3.83 4.15
Providing Creative Content 3.81 3.85
Personalised Information 4.21 3.20
Entertainment purpose 3.16 3.86

It is evident from thetable that the
teachers are using ChatGPT mainly for
extracting personalised information to
enhance learning and tutoring (Meanscore
4.21),followed by getting answers for
questions in a quick manner (Meanscore
4.15), followed by generating new ideas to
understand new theories and concepts
(Meanscore 3.83), followed by getting
creative content (Meanscore 3.81), and
finally for entertainment purpose
(Meanscore 3.16).

The table also shows that students
use ChatGPT for generating new ideas
(Meanscore 4.15), followed by getting
answers for questions (Meanscore 4.09),
entertainment (Meanscore 3.86), extracting
creative content (Meanscore 3.85) and
finally for getting personalised information
(Meanscore 3.20).

On a comparative note, the teachers
use the tool for answering questions and
getting personalised information than the
students category. Al can assistthem in
future teaching thereby reducing the
workload of the teachers by answering
questions, generating lesson plans and
providing some revolutionary teaching
methodologies. GenAl technologies, such
as ChatGPT, can also be used as writing
assistants. Sometimes even teachers find it
difficult to generate ideas or find inspiration.
In such cases, by inputting a question
related to the writing topic, the Aloutput
can serve as a starting point to develop
and expand on their ideas. In addition,this
virtual assistant is equipped to provide
technical support in formatting, information
retrieval, gather citations etc. thereby
improving efficiency.

From the above table, the students
use ChatGPT for generating new ideas,
creative content and also for entertainment
purposes than the teachers group. When
students struggle with assignments, GenAl
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can act as a virtual tutor, providing
personalized learning support and, giving
them new and innovative ideas and creative
content and answering their questions
immediately. Besides immediate answers,
customized recommendationsand feedback
were also valued by students.Moreover, Al
can also provide learning resources tailored
to students’ specific needs.Students also use
GenAl technologies for creating artworks
and handling repetitive tasks.

3.2 Challenges in the usage of
ChatGPT

Though GenAl can promptly provide
fluent and human-sounding responses,
buttheir accuracy cannot always be
guaranteed. To study the challenges
concerning the use of ChatGPT, ten
statements were given on a five point Likert
Scale ranging from “Strongly agree” to
“Strongly disagree,” to gather their
responses. Their responses were then
grouped under three headings namely
accuracy and validity of Al generated
information, privacy and ethical issues, and
Issue of overdependence on Al.

Table 4: Challenges in the Usage of
ChatGPT
Challenges Meanscore
Teachers Students

Issue of accuracy and
validity of Al generated

information 4.15 4.09
Privacy and ethical

issues 3.65 4.23
Issue of overdependence

on Al 3.85 3.25

The teacher respondents felt that the
accuracy and validity of Al generated
information could be a great problem
(Meanscore 4.15) whereas students were
concerned about privacy and ethical issues
(Meanscore 4.23) in the sense that Al would
collect personal information from their

messages. Though the mean scores were
the lowest for overdependence on Al, the
teachers felt that it may hinder human
growth, skills and intellectual development
over a period of time impeding critical
thinking or thinking itself.

4. Implications

The diverse range of opinions among
the participants namely teacher and student
category highlights several key
considerations for effectively integrating
Generative Al (GenAl) into higher
education. Teachers can significantly
contribute to the enhancement of high-order
skills, potentially with the assistance of
GenAl. For instance, educators can
encourage students to critically assess Al-
generated content and differentiate between
reliable and unreliable sources to foster
critical thinking skills. Furthermore, through
teachers can Generative Al can stimulate
students’ creativity by producing diverse and
unpredictable ideas and prompts at the
same time ensuring their usage adheres to
ethical guidelines and avoids causing
societal harm. Additionally, addressing
students’ concerns about privacy and ethical
issues is essential.

Educational institutions should offer
resources and workshops to help teachers
and students understand GenAl
technologies and their ethical and societal
impacts, enabling them to make informed
decisions in their academic work.
Additionally, the development and use of
GenAl should prioritize transparency,
accuracy, and privacy to build trust and
minimize risks

Furthermore, higher education
institutions should rethink their policies,
curricula, and teaching methods to better
prepare students for a future where GenAl
is widespread. This could involve promoting
interdisciplinary learning, critical thinking,
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creativity, and education on digital literacy
and Al ethics.

In conclusion, this study highlights
the varied perspectives of the teachers and
students on GenAl technologies and
emphasizes the need for a balanced
approach to integrating these technologies
into higher education. By addressing their
concerns and maximizing benefits, higher
education institutions can leverage GenAl
to improve teaching and learning outcomes
while preparing students for the Al-driven
workforce of the future.
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Introduction

Information and Communication
Technology (ICT) has significantly
transformed the landscape of higher
education worldwide. In India, the rapid
expansion of higher education institutions
and increasing student diversity have
necessitated the adoption of technology-
enabled teaching and learning practices. ICT
plays a crucial role in improving access to
information, fostering interactive learning,
and enhancing academic efficiency.

The Government of India has
initiated several digital education reforms,
including the National Education Policy
(NEP) 2020, SWAYAM, DIKSHA, and Digital
India initiatives, to promote ICT integration
across educational institutions. However, the
level of ICT adoption varies considerably
among Indian colleges due to differences
in infrastructure, funding, faculty
preparedness, and student access. This
paper attempts to critically examine both
the challenges and opportunities associated
with ICT integration in Indian colleges.

Review of Literature

Previous studies have emphasized
the positive impact of ICT on teaching and
learning outcomes. ICT-enabled pedagogies
such as blended learning and flipped
classrooms have been shown to enhance

student engagement and academic
performance. Research indicates that digital
tools support collaborative learning, self-
paced study, and access to global
knowledge resources.

However, literature also reveals
persistent barriers to ICT integration in
Indian higher education. Studies report
challenges including limited infrastructure,
lack of institutional policy support,
insufficient faculty training, and socio-
economic disparities among students. While
several researchers have examined ICT
adoption in universities, fewer studies focus
specifically on Indian colleges, highlighting
the need for contextualized research in this
area.

Objectives of the study

The objectives of the present study
are: 1. To examine the extent of ICT
integration in Indian colleges. 2. To identify
the major challenges faced in implementing
ICT-based education. 3. To analyze the
opportunities created by ICT integration for
teaching and learning. 4. To present case-
based observations on ICT usage in Indian
colleges. 5. To suggest measures for
effective ICT implementation.

Research Methodology

The study adopts a descriptive and
analytical research design. Data were
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collected from secondary sources including
research journals, government reports,
policy documents, and institutional records.
In addition, the study incorporates case-
based observations drawn from the
researcher’s academic experience in Indian
colleges. The data were analyzed
qualitatively to identify recurring patterns
related to ICT challenges and opportunities.

CHALLENGES
Infrastructural Challenges

Many Indian colleges, particularly in
rural and semi-urban areas, face inadequate
ICT infrastructure. Limited computer
laboratories, outdated hardware, unreliable
internet connectivity, and lack of
maintenance hinder effective ICT usage.
Digital Divide

The digital divide among students
remains a critical challenge. Students from
economically weaker backgrounds often lack
access to personal devices and stable
internet connections, affecting their
participation in ICT-based learning.

Faculty Readiness and Training

Lack of adequate training and digital
competence among faculty members is a
major barrier. Resistance to technological
change and increased workload further limit
effective ICT adoption.

Financial Constraints

High costs associated with ICT
infrastructure, software licensing, and
technical support pose financial challenges
for self-financing and government-aided
colleges.

Institution and Policy regulations

Absence of well-defined ICT policies,
limited administrative support, and shortage
of technical staff affect sustainable ICT
integration.

OPPORTUNITIES

Improved Teaching and Learning
Process

ICT enables innovative pedagogical
approaches such as blended learning,
flipped classrooms, and multimedia-based
instruction, enhancing student engagement
and comprehension.

Access to Digital Resources

Online libraries, MOOCs, and open
educational resources provide access to
updated academic content beyond
traditional classrooms.

Flexibility and Inclusivity

ICT supports flexible learning modes,
benefiting slow learners, working students,
and those from remote locations.

Skill development and Employability

ICT exposure helps students develop
digital literacy, problem-solving skills, and
technological competencies essential for
employability.

Institutional efficiency and Collabo-
ration

ICT improves administrative effici-
ency and promotes academic collaboration
through digital platforms and research
networks.

Case Based Discussion:
Integration in an Indian College

A self-financing arts and science
college in Tamil Nadu implemented a
Learning Management System (LMS) during
the post-pandemic period. Faculty members
were trained to upload lecture materials,
conduct online assessments, and interact
with students through discussion forums.
While initial resistance was observed among
senior faculty and students from rural
backgrounds, gradual orientation programs
improved acceptance. The LMS enhanced
academic continuity, increased student

ICT
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participation, and improved internal
assessment transparency. However, issues
related to internet access and device
availability persisted, highlighting the need
for institutional and governmental support.

Table 1: Major Challenges and
Opportunities of ICT Education

Challenges Opportunities

Inadequate Innovative
infrastructure teaching methods

Digital divide Wider access to

learning resources

Lack of faculty training Skill development
and employability

Financial constraints Institutional
collaboration
Policy and Flexible and
administrative gaps inclusive learning
Findings

ICT integration in Indian colleges is
progressing but uneven.

Infrastructure and faculty preparedness
are critical determinants of ICT success.

ICT enhances student engagement and
access to quality education.

Institutional support and policy alignment
are essential for sustainability.

Suggestions

1. Strengthening ICT infrastructure with
reliable internet connectivity.

2. Regular faculty development programs
on digital pedagogy.

3. Institutional ICT policies aligned with
national education reforms.

4. Financial support from government and
management.

5. Measures to bridge the digital divide
among students.

Conclusion

ICT integration presents both
challenges and opportunities for Indian
colleges. While infrastructural, financial, and
human resource constraints limit effective
adoption, the potential benefits of ICT in
enhancing educational quality and inclusivity
are significant. With strategic planning,
capacity building, and institutional
commitment, ICT can play a transformative
role in strengthening higher education in
India.
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PURPOSE OF THE STUDY:

The main purpose of this study is to
study the changes to the New Education
Policy 2020 in higher education. It also
emphasizes the core principles and key
elements of the NEP.

RESEARCH METHODOLOGY:

This research article is a descriptive
study of changes related to contextual goals
and key features of the New Education
Policy (NEP) 2020 in higher education.
Significant data was collected from various
online forums, websites including the NEP
draft, the Government of India, journals,
other publications were analysed and
concluded.

INTRODUCTION:

“Education is the most powerful
weapon which you can use to change the
world”. As per this saying of Nelson
Mandela, Education plays a very crucial role
in development of each country & at last
of the world. India has well recognised it &
striving heroically to make India’s education
system upgraded & to make India as a
global knowledge superpower. NEP-2020 is
one of these persistent efforts. The first
education policy was formed in 1968. Later-
on in 1986 with a small amendment in
1992 & after that NEP-2020 has come.

NEP-2020 is the first education policy
of 21st century. It envisions transforming
India into an equitable, conscious & global
knowledge superpower by making holistic,
flexible, multidisciplinary education system
& thereby producing skilled, responsible &
future ready citizens having ethical values.

It is based on 5 pillars i.e. access,
quality, equity, affordability & accountability.

Access: It ensures that quality
education is a fundamental right available
to all children no matter what are their
backgrounds.

Quality: It ensures the delivery of
quality education to all children with help
of improved teaching methods, syllabus &
well-trained teachers or educators.

Equity: NEP-2020 promotes equal
opportunities. It focuses on providing
support to marginalized & disadvantaged
groups to bring them in main stream of
education.

Affordability: It reflects all the
measures that reduces financial problems
making education affordable to all children.

Accountability: It deals with
implementation of a transparent system that
holds institution and teachers responsible
for improving education outcomes for all
students.
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INSIGHT SCOPE OF NEP-2020:

Some important features of NEP-
2020 are as given below -

New curricular structure: New
5+3+3+4 structure covering the ages from
3-18 years has been applied by replacing
old 10+2 structure at the school level. It
consists of 4 stages —

1. Foundational stage which consists of
2 parts i.e. 3 years of preschool +
2 years of primary school in class 1
& 2; both covering the ages 3-8
years.

2. Preparatory stage (class 3 to 5,
covering ages 8-11).

3. Middle stage (class 6 to 8, covering
ages 11-14).

4. Secondary stage (class 9-12,
covering ages 14-18).
Pedagogical shifts: This policy

shifts education from rote learning towards
conceptual understanding, critical thinking
and experimental learning. Curriculum
content is also reduced to core concepts.

Multilingualism: NEP-2020
promotes multilingualism. It strongly
emphasizes on providing early education in
mother tongue or regional language up to
class 5 for better comprehension. It also
supports three language formula but with
more flexibility and classical Indian
languages.

Vocational Education: NEP-2020
offers vocational education to students from
class 6" onwards. It has included it into
mainstream & thereby removing the
thought of vocational Education/skills as
inferior career options. This policy also
integrated vocational Education in higher
education to increase employability,
creativity & thereby reducing school dropout
rate & making skilled human resources or
workforce.SEC & internship/ apprenticeship/

project are planned to provide hands on
learning to students.

Higher education: NEP-2020
ensures provision of higher education with
characterization of high quality, flexibility,
inclusive and multidisciplinary approach
where there is no hard separation between
science, arts and commerce streams & a
student can choose any subject of his/ her
own choice from different disciplines to
study, multiple entry and exit options and
academic Bank of credits.

Technology integration: The
importance of advantages of technology in
education during epidemic & pandemic
situations has been recognised by our
government. NEP-2020 focuses on using
technology in education from school to
higher education to improve teaching -
learning practices, assessment and
administration.

Alignment with SDG: It strongly
aligns with SDG's i.e. quality education. This
policy links education with sustainability. It
aligns with economic sustainability by
providing skill development & vocational
training, by promoting innovation &
entrepreneurship. It also aligns with social
sustainability by providing inclusive, quality
education to marginalized and
disadvantaged groups, by promoting
multilingualism, Indian cultural preservation
& gender equality etc. by giving value-
based education. It aligns with
environmental sustainability by providing
environmental education thereby creating
awareness of climate change, by promoting
research related to environment.

OUTCOMES OF NEP-2020:

1. Early childhood care & education has
involved in NEP-2020 which will form
strong foundation.

2. The shift of education from rote
learning will results in making
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responsible, creative, critical thinking
& future ready citizens with
accordance to future needs of 21
century.

3. This policy recommends that board
exams will be competency-based &
held twice a year. It will reduce
pressure of board exams.

4. Study of IKS will help students to
know India’s ancient history & rich
heritage. So that they feel proud of
being Indians.

5. Provision of vocational education
from school to higher education will
give following outcomes -Students
will see VE as new career options,
It will make skilful workforce, it will
enhance employability, it will help
to reduce school dropout rate.

6. Provision of Computer course and
coding from class 6 th will help to
attain digital literacy which is one of
the 21% century needs.

7. Multidisciplinary approach will help
to retain students’ interest in
education. They won’'t feel burden
of study & enjoy it.

8. It plays important role in achieving
social, economic & environmental
sustainability.

CHALLENGES OF NEP-2020:

1. To provide quality education, teacher
training and development will be
required.

2. It will require a greater number of
teachers per school to achieve goals
of this policy successfully.

3. For successful implementation of this
policy there must be proper
coordination between central & state
governments as education is a
subject of concurrent list.

4. Government schools must be
provided with digital infrastructure
& other enough useful resources.

5. It will require more time, skills and
professional persons to make
knowledge of basic subjects available
in regional languages.

CONCLUSION:

Though there are some challenges/
Adverse effects of NEP-2020, it is a
transformative policy which will prove
beneficial with its proper implementation,
coordination between central and state
governments, active participation of all
educators, schools, higher institutions &
students, provision of proper resources to
educational institutions, provision of teacher
training.
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1. Introduction

Sustainability and sustainable
development have become very important
ideas in the modern world due to increasing
environmental problems, social inequality,
and economic challenges. The concept of
sustainability mainly focuses on meeting the
needs of the present generation without
harming the ability of future generations to
meet their own needs. It highlights the
need to use natural resources carefully,
protect the environment, and ensure
fairness and well-being for all people. Over
time, sustainability has moved from being
only an environmental concern to a broader
concept that also includes social and
economic aspects.

The idea of sustainable development
was formally introduced at the global level
in 1987 through the Brundtland
Commission’s report titled Our Common
Future. This report explained that
development should not only focus on
economic growth but also consider social
welfare and environmental protection. It
stressed that long-term development is
possible only when economic activities are
balanced with environmental conservation
and social justice. This understanding
helped governments, organizations, and
institutions recognize that development and
sustainability must go together.

Environmental sustainability became
a major concern due to problems such as
climate change, pollution, deforestation, loss
of biodiversity, and depletion of natural
resources. Rapid industrialization and
urbanization increased pressure on the
environment, leading to serious ecological
damage. These environmental issues not
only affect nature but also human health,
food security, and quality of life. As a result,
protecting the environment and promoting
responsible use of resources became
essential for sustainable development.

Social sustainability focuses on
creating a fair and inclusive society where
everyone has equal access to basic needs
such as education, healthcare, employment,
and social security. Issues like poverty,
gender inequality, discrimination, and lack
of education threaten social stability and
long-term development. Sustainable
development emphasizes the importance of
social justice, human rights, cultural
diversity, and community participation to
ensure peace and harmony in society.

Economic sustainability refers to
achieving steady and long-term economic
growth without causing harm to society or
the environment. It encourages efficient use
of resources, promotion of innovation,
creation of employment opportunities, and
reduction of income inequality. A sustainable
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economy supports livelihoods while ensuring
that economic progress does not lead to
environmental degradation or social
imbalance.

In recent years, the concept of
sustainability has gained global attention
through international efforts such as the
United Nations’ Sustainable Development
Goals (SDGs). Adopted in 2015, the SDGs
provide a comprehensive framework to
address global challenges related to poverty,
education, health, climate change, and
environmental protection. These goals
highlight the role of education, policy
reforms, and collective action in achieving
sustainable development.

Overall, sustainability and sustainable
development represent a holistic approach
to progress that balances environmental
protection, social well-being, and economic
growth. Education, awareness, and
responsible decision-making play a key role
in promoting sustainable practices. In this
context, national policies and reforms,
especially in the education sector, are seen
as powerful tools to build a sustainable
future for society and the nation.

Concept of Sustainability

The concept of sustainability refers
to the ability to maintain balance and
harmony between human activities and the
natural environment over a long period of
time. It emphasizes responsible use of
resources so that the needs of the present
generation are met without reducing the
ability of future generations to meet their
own needs. Sustainability encourages long-
term thinking and careful planning in all
areas of development, including
environmental protection, social well-being,
and economic growth.

Originally, sustainability was mainly
linked with environmental conservation. It
focused on protecting forests, water

resources, wildlife, and controlling pollution.
However, with growing awareness of global
challenges, the concept has expanded to
include social and economic dimensions.
Today, sustainability is understood as a
holistic approach that ensures development
is environmentally safe, socially fair, and
economically viable.

Environmental sustainability deals
with the protection of natural resources and
ecosystems. It aims to reduce
environmental damage caused by human
activities such as industrialization, excessive
use of fossil fuels, and waste generation.
Practices like renewable energy use,
conservation of biodiversity, waste
management, and reduction of carbon
emissions are important elements of
environmental sustainability. A healthy
environment is essential for human survival
and overall quality of life.

Social sustainability focuses on
building a just and inclusive society. It
stresses the importance of equality, social
justice, human rights, and access to basic
services such as education, healthcare,
housing, and employment. A socially
sustainable society promotes cultural
diversity, gender equality, community
participation, and peaceful coexistence.
Education plays a crucial role in social
sustainability by empowering individuals
with knowledge, skills, and values.

Economic sustainability refers to the
ability of an economy to support long-term
growth without harming social and
environmental systems. It encourages
efficient use of resources, innovation, and
stable employment opportunities. Economic
sustainability aims to reduce poverty and
income inequality while ensuring that
economic activities do not lead to
environmental degradation or social
exploitation.The three dimensions of
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sustainability—environmental, social, and
economic—are closely connected and
depend on each other. True sustainability
can be achieved only when these three
aspects are balanced. Ignoring any one
dimension can weaken overall development
and create long-term problems.

In today’s world, sustainability has
become a guiding principle for governments,
institutions, and organizations. It shapes
policies, development plans, and educational
reforms aimed at creating a better future.
By promoting responsible behavior,
awareness, and ethical values, the concept
of sustainability helps societies move
towards inclusive growth and long-term
development.

2. Overview of National Education
Policy 2020

The National Education Policy (NEP)
2020 is a landmark policy introduced by
the Government of India with the aim of
transforming the entire education system
of the country. It replaces the earlier
National Policy on Education of 1986 and
seeks to make education more inclusive,
flexible, multidisciplinary, and aligned with
the needs of the 21st century. NEP 2020
focuses on holistic development of learners
and emphasizes quality, equity, access, and
accountability at all levels of education.One
of the key features of NEP 2020 is its focus
on early childhood care and education. The
policy recognizes that the foundation of
learning is built in the early years and
therefore stresses the importance of
providing quality education from the age of
three. It introduces a new curricular
structure of 5+3+3+4, which replaces the
traditional 10+2 system. This structure is
designed to match the cognitive and
developmental stages of children and
promote experiential and play-based
learning in the early years.

NEP 2020 also places strong
emphasis on equity and inclusion in
education. It aims to ensure universal
access to education from preschool to
higher education, especially for
disadvantaged and marginalized groups.
The policy proposes measures to reduce
dropout rates, improve participation of girls,
and support students from economically
weaker sections, rural areas, and socially
disadvantaged communities. Education is
viewed as a powerful tool for social mobility
and national integration.

Another important aspect of NEP
2020 is the promotion of multidisciplinary
and flexible education. At the school level,
it encourages reduced curriculum content
and focuses on critical thinking, creativity,
and problem-solving. At the higher
education level, the policy promotes multiple
entry and exit options, academic bank of
credits, and a broad-based undergraduate
education. These reforms aim to break rigid
boundaries between disciplines and support
lifelong learning.

NEP 2020 highlights the importance
of vocational education and skill
development. It seeks to integrate
vocational education with mainstream
education from the school level onwards.
This approach is intended to enhance
employability, reduce the gap between
education and industry needs, and support
economic development. The policy also
encourages entrepreneurship and innovation
among students.The policy gives special
attention to teachers and teacher education.
It recognizes teachers as the backbone of
the education system and stresses
continuous professional development, merit-
based recruitment, and improved working
conditions. High-quality teacher training
institutions and updated teaching methods
are seen as essential for effective
implementation of the policy.
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NEP 2020 also promotes the use of
technology in education to improve access,
quality, and efficiency. Digital platforms,
online learning resources, and educational
technology are encouraged to bridge
regional and digital divides. At the same
time, the policy emphasizes ethical use of
technology and protection of students’ data
and privacy.

Overall, the National Education Policy
2020 presents a comprehensive vision for
transforming India’s education system. It
aims to create a learner-centered, inclusive,
and future-ready education framework that
contributes to social progress, economic
growth, and sustainable national
development.

3. NEP 2020 and Social Sustainability

The National Education Policy (NEP)
2020 plays an important role in promoting
social sustainability by focusing on inclusive,
equitable, and quality education for all.
Social sustainability refers to building a fair
society where every individual has equal
opportunities to learn, grow, and participate
in national development. NEP 2020
recognizes education as a powerful tool to
reduce social inequality and strengthen
social cohesion.

One of the major contributions of
NEP 2020 to social sustainability is its
emphasis on universal access to education.
The policy aims to ensure that every child,
regardless of their social or economic
background, has access to quality education
from early childhood to higher education.
Special attention is given to children from
disadvantaged groups such as economically
weaker sections, Scheduled Castes,
Scheduled Tribes, minorities, migrant
children, and children with disabilities. By
addressing barriers to education, NEP 2020
helps reduce dropout rates and promotes
social inclusion.

NEP 2020 strongly supports gender
equality and empowerment. The policy
proposes measures to increase participation
of girls in education and reduce gender
gaps at all levels. It encourages the creation
of safe and supportive learning
environments and provides scholarships and
financial assistance for female students. By
promoting education among girls and
women, the policy contributes to social
stability, improved family well-being, and
community development.

The policy also promotes respect for
diversity and cultural sustainability. NEP
2020 encourages multilingual education and
the use of mother tongue or regional
language as the medium of instruction in
the early years. This helps children
understand concepts better and preserves
cultural identity. It also fosters respect for
India’s rich linguistic and cultural diversity,
which is essential for social harmony and
national unity.

Another important aspect of NEP
2020 related to social sustainability is the
emphasis on values, ethics, and citizenship.
The policy integrates value-based education
that promotes constitutional values, social
responsibility, empathy, and respect for
others. Education is not limited to academic
learning but also focuses on character
building, moral development, and
responsible citizenship, which are necessary
for a sustainable society.

NEP 2020 also encourages
community participation and stakeholder
involvement in education. Schools and
higher education institutions are expected
to engage with local communities and
address local needs. This approach
strengthens social bonds and ensures that
education contributes directly to community
development and social well-being.Overall,
NEP 2020 supports social sustainability by

[190] AICP — College News — February-March 2026



creating an education system that is
inclusive, equitable, culturally sensitive, and
value-driven. By empowering individuals
with knowledge, skills, and ethical values,
the policy helps build a more just, cohesive,
and sustainable society.

4. NEP 2020 and
Sustainability

The National Education Policy (NEP)
2020 contributes significantly to economic
sustainability by aligning education with the
needs of a growing and changing economy.
Economic sustainability refers to achieving
long-term economic growth that creates
employment, reduces inequality, and uses
resources efficiently. NEP 2020 recognizes
that a skilled, knowledgeable, and adaptable
workforce is essential for sustainable
economic development.

One of the key ways NEP 2020
supports economic sustainability is through
its strong focus on skill development and
vocational education. The policy promotes
the integration of vocational training with
general education from the school level
itself. Students are encouraged to learn
practical skills along with academic subjects,
which helps them become job-ready and
reduces dependence on traditional degree-
based employment. This approach supports
self-employment, entrepreneurship, and
local economic development.

NEP 2020 also emphasizes higher
education reforms that promote
multidisciplinary learning and flexibility. By
allowing students to choose subjects across
disciplines and offering multiple entry and
exit options, the policy supports lifelong
learning and continuous skill upgradation.
This flexibility helps individuals adapt to
changing job markets and technological
advancements, which is essential for a
stable and sustainable economy.

Another important contribution of

Economic

NEP 2020 to economic sustainability is its
focus on research, innovation, and
entrepreneurship. The policy encourages the
development of research institutions and
innovation ecosystems within universities
and colleges. By promoting research and
development, NEP 2020 supports the
growth of a knowledge-based economy and
enhances India’s global competitiveness.
Innovation-driven growth also leads to
efficient use of resources and long-term
economic stability.

NEP 2020 highlights the importance
of linking education with industry and
employment needs. Collaboration between
educational institutions and industries is
encouraged to ensure that curricula remain
relevant and updated. Such linkages help
reduce the gap between education and
employment, improve productivity, and
support sustainable industrial growth.

The policy also aims to improve the
quality of teacher education and institutional
governance, which indirectly supports
economic sustainability. Well-trained
teachers and efficient institutions contribute
to better learning outcomes and skilled
human capital. Investment in education is
seen as a long-term economic investment
that yields sustainable returns for society.

5. NEP 2020 and Sustainable
Development Goals

The National Education Policy (NEP)
2020 is closely aligned with the Sustainable
Development Goals (SDGs) adopted by the
United Nations in 2015. The SDGs aim to
address global challenges such as poverty,
inequality, quality education, environmental
protection, and economic growth. NEP 2020
recognizes education as a key driver for
achieving sustainable development and
positions India’s education system as a
strong foundation for fulfilling these global
goals.
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NEP 2020 directly supports SDG 4,
which focuses on ensuring inclusive and
equitable quality education and promoting
lifelong learning opportunities for all. The
policy emphasizes universal access to
education, reduction of dropout rates,
improvement in learning outcomes, and
inclusion of disadvantaged groups. By
strengthening early childhood education,
school education, and higher education, NEP
2020 contributes to building a skilled and
informed population.

Beyond SDG 4, NEP 2020 also
contributes to several other SDGs through
its broader educational reforms. The policy
promotes gender equality in education,
supporting SDG 5 by encouraging higher
participation of girls and women at all levels
of learning. Through skill development,
vocational education, and entrepreneurship,
NEP 2020 supports SDG 8, which focuses
on decent work and economic growth.
Education that enhances employability helps
reduce poverty and improve living
standards.

NEP 2020 also aligns with SDG 10,
which aims to reduce inequalities. By
focusing on inclusive education and
providing support to marginalized
communities, the policy helps bridge social
and economic gaps. The use of technology
and digital learning platforms under NEP
2020 also supports SDG 9 by promoting
innovation and infrastructure development
in the education sector.

Environmental awareness and
sustainability education promoted under
NEP 2020 contribute to SDG 12 (responsible
consumption and production) and SDG 13
(climate action). By integrating
environmental studies, sustainability
concepts, and ethical values into curricula,
the policy encourages students to adopt
environmentally responsible behavior and
support sustainable lifestyles.Overall, NEP

2020 acts as an important national
framework for achieving the Sustainable
Development Goals. By strengthening
education, promoting equity, encouraging
innovation, and fostering environmental
awareness, the policy helps India move
towards holistic and sustainable
development. Education under NEP 2020
not only supports individual growth but also
contributes to national and global
sustainability efforts.

6. Conclusion

The National Education Policy 2020
serves as a powerful catalyst for promoting
social, economic, and environmental
sustainability in India. By placing education
at the center of national development, the
policy recognizes that sustainable progress
is possible only when individuals are
empowered with knowledge, skills, values,
and awareness. NEP 2020 adopts a holistic
approach that goes beyond academic
learning and focuses on the overall
development of learners.

The policy contributes to social
sustainability by promoting inclusive and
equitable education, reducing disparities,
and strengthening social values such as
equality, ethics, and citizenship. Its
emphasis on access, gender equality,
cultural diversity, and community
participation helps in building a more just
and cohesive society. Education under NEP
2020 becomes a means of social
transformation and long-term social
stability.NEP 2020 also supports economic
sustainability by aligning education with skill
development, employability, innovation, and
entrepreneurship. The focus on vocational
education, flexible learning pathways, and
research-driven growth helps create a skilled
workforce capable of adapting to changing
economic conditions. This approach
supports steady economic growth while
reducing unemployment and inequality.
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Further, the policy contributes to
environmental sustainability by integrating
environmental awareness and sustainable
practices into the education system. By
encouraging responsible behavior, climate
education, and research in sustainable
technologies, NEP 2020 helps create
environmentally conscious citizens who can
contribute to long-term ecological
balance.Overall, NEP 2020 aligns closely
with the Sustainable Development Goals and
provides a strong framework for achieving
holistic and sustainable development.
Effective implementation, continuous
monitoring, and stakeholder participation
are essential to realize its full potential. If
implemented successfully, NEP 2020 can
play a crucial role in shaping a sustainable,
inclusive, and prosperous future for India.
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1. Introduction

Academic institutions serve as critical
pillars of modern societies, responsible for
generating knowledge, cultivating skilled
human resources, and promoting social,
cultural, and economic development.
Universities and colleges not only educate
students but also contribute to research,
innovation, and public policy. In this broader
context, leadership within academic
institutions becomes a key determinant of
institutional success and societal impact.

The contemporary higher education
environment is shaped by rapid
technological change, internationalization,
growing competition for funding and
recognition, and heightened expectations
of accountability. Accreditation systems,
performance-based funding models, global
university rankings, and digital learning
platforms have significantly altered the way
academic institutions operate. These
developments place increasing pressure on
leaders to balance academic autonomy with
regulatory compliance, innovation with
tradition, and institutional vision with
stakeholder demands.

Unlike leadership in corporate or
political organizations, academic leadership
functions within a collegial and decentralized
structure. Decision-making often involves
multiple actors, including governing bodies,

administrators, faculty members, and
student representatives. Thisshared
governance model requires leaders to
exercise influence through dialogue, ethical
conduct, and strategic vision rather than
through authority alone.

This paper explores how leadership
can strengthen three interrelated
dimensions of academic institutions:
governance, administration, and faculty
empowerment. It seeks to highlight the
importance of participatory leadership in
building transparent governance systems,
efficient administrative processes, and
supportive environments for teaching and
research. By examining theoretical
perspectives, practical challenges, and
strategic approaches, the paper aims to
provide insights into how academic leaders
can foster institutional excellence in a rapidly
changing educational landscape.

2. Conceptual Framework of Academic
Leadership
2.1 Defining Academic Leadership

Academic leadership refers to the
ability of individuals in formal and informal
positions—such as vice-chancellors,
principals, deans, department heads, and
senior faculty—to guide institutional
direction, influence academic culture, and
facilitate organizational development. It
encompasses strategic planning,
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communication, ethical responsibility, and
the capacity to mobilize stakeholders toward
shared academic and institutional goals.

Unlike traditional hierarchical
leadership, academic leadership is often
distributed across different levels of the
institution. Faculty members play a central
role in curriculum development, research
governance, and quality assurance, while
administrative staff contribute to operational
efficiency and service delivery. This
distributed nature makes academic
leadership both collaborative and complex,
requiring coordination among diverse actors
with varying interests and responsibilities.

2.2 Theoretical Perspectives on
Academic Leadership

Several leadership theories offer
valuable insights into the practice of
academic leadership and its application
within higher education contexts.
Transformational leadership emphasizes
vision, inspiration, and maotivation,
encouraging academic leaders to build a
shared institutional identity and foster
innovation in teaching, research, and
service. Distributed leadership highlights the
importance of shared responsibility and
collective decision-making, where leadership
functions are dispersed across academic and
administrative units rather than centralized
in a single authority. Servant leadership
prioritizes the growth, well-being, and
development of faculty, students, and staff,
framing leadership as a form of service to
the academic community. Ethical leadership
underscores fairness, transparency, and
accountability, ensuring that decisions are
guided by academic values and social
responsibilities. Together, these perspectives
demonstrate that effective academic
leadership relies not merely on formal
authority, but on trust, collaboration, moral
integrity, and the ability to inspire and

empower others across the institution.

3. Strengthening Governance in
Academic Institutions

3.1 Structure and Scope of Academic
Governance

Governance in academic institutions
refers to the formal and informal structures,
policies, and processes through which
decisions are made and implemented. It
includes governing bodies such as university
councils, boards of management, academic
senates, and regulatory agencies.
Governance frameworks determine how
authority is distributed, how accountability
is maintained, and how institutional priorities
are set.

Strong governance is essential for
ensuring institutional autonomy while
maintaining compliance with legal and
regulatory standards. It also plays a critical
role in safeguarding academic freedom,
financial integrity, and stakeholder
participation.

3.2 Principles of Good Governance

Effective academic governance is
grounded in a set of core principles that
guide institutional decision-making and
ensure the sustainable management of
higher education institutions. Transparency
is fundamental, as open and clear
communication regarding policies, financial
practices, and strategic decisions promotes
trust among stakeholders and reduces
uncertainty within the institution.
Accountability further strengthens
governance by establishing clearly defined
roles and responsibilities for institutional
leaders, governing councils, and
administrative units, ensuring that decisions
and actions are subject to oversight and
evaluation. Participation is equally critical,
as the inclusion of faculty members,
students, and staff in decision-making
processes fosters shared ownership, diverse
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perspectives, and more informed
institutional outcomes. Equity and fairness
underpin ethical governance by ensuring
inclusive representation and non-
discriminatory practices across institutional
structures, policies, and opportunities.
Additionally, responsiveness enables
institutions to remain relevant and resilient
by adapting effectively to evolving
educational demands, societal expectations,
and technological advancements. Leadership
plays a central role in embedding these
principles into the institutional culture;
leaders who promote dialogue,
collaboration, and open communication help
cultivate trust, legitimacy, and long-term
effectiveness within academic governance
systems.

3.3 Leadership and Policy
Implementation
Academic leaders act as

intermediaries between external regulatory
frameworks and internal institutional
practices. They are responsible for
translating national and international policies
related to accreditation, quality assurance,
research ethics, and inclusivity into
actionable institutional strategies. Effective
leadership ensures that governance policies
are not merely symbolic but actively shape
teaching, research, and administrative
processes.

4. Leadership and Administrative
Effectiveness

4.1 Role of Administration in Academic
Institutions

Administration forms the operational
backbone of academic institutions. It
includes admissions, finance, human
resources, infrastructure management,
student services, and institutional planning.
While academic leadership focuses on
teaching and research, administrative
leadership ensures efficiency, continuity, and

compliance with regulatory requirements.

Efficient administration supports
academic goals by creating an environment
in which faculty and students can focus on
learning and research without unnecessary
bureaucratic obstacles.

4.2 Integrating Leadership and
Management

Leadership and management, while
distinct, are deeply interconnected in the
context of academic institutions.
Management primarily emphasizes planning,
organizing, and controlling resources to
ensure that institutional operations run
efficiently and objectives are met
systematically. Leadership, on the other
hand, focuses on articulating vision,
motivating stakeholders, and driving change
to inspire innovation and long-term growth.
In higher education, effective leaders
integrate both dimensions, ensuring that
strategic goals are underpinned by robust
administrative systems and operational
processes. For instance, a leader’s vision
for achieving research excellence must be
complemented by well-structured
mechanisms for grant management,
infrastructure development, and human
resource planning, thereby aligning
inspirational goals with practical
implementation to achieve sustainable
institutional progress.

4.3 Digital Transformation and E-
Governance

The adoption of digital technologies
has transformed academic administration.
Online admissions systems, learning
management platforms, digital libraries, and
electronic financial management systems
have enhanced efficiency and accessibility.
Leadership plays a critical role in promoting
e-governance, ensuring data security, and
building digital literacy among faculty and
staff. At the same time, leaders must
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address challenges related to digital
inclusion and equitable access to
technology.

5. Faculty Empowerment as a
Leadership Priority

5.1 Concept of Faculty Empowerment

Faculty empowerment refers to
creating conditions that enable teachers and
researchers to perform their roles effectively
and autonomously. This includes access to
professional development opportunities,
institutional support for research, fair
evaluation systems, and participation in
decision-making processes.

Empowered faculty members are
more likely to innovate in pedagogy, engage
in interdisciplinary research, and contribute
to institutional governance, thereby
enhancing academic quality and institutional
reputation.

5.2 Professional Development and
Capacity Building

Academic leaders play a crucial role
in promoting faculty development by
implementing structured initiatives such as
professional training workshops, research
grant opportunities, sabbatical programs,
and formal mentorship schemes. These
initiatives are designed to strengthen
teaching effectiveness, enhance research
productivity, and build leadership capacity
among faculty members, thereby
contributing to overall institutional quality
and academic excellence. Continuous
professional development further enables
faculty to adapt to emerging trends in
higher education, including the integration
of digital learning technologies, the growth
of interdisciplinary research, and increased
international collaboration. By investing in
ongoing faculty development, academic
leaders ensure that teaching staff remain
innovative, globally competitive, and well-
equipped to respond to the evolving

demands of students and the broader
academic community.

5.3 Participatory Decision-Making

Involving faculty members in
curriculum design, policy formulation, and
strategic planning is essential for fostering
a sense of ownership and deepening
institutional commitment. When academic
leaders actively value and integrate faculty
voices into decision-making processes, they
promote a culture of trust, collaboration,
and shared responsibility. Such inclusive
leadership not only enhances the quality
and relevance of academic programs but
also strengthens the collective engagement
of faculty, creating an environment in which
institutional goals are pursued
collaboratively and with greater dedication.

5.4 Academic Freedom and Ethical
Responsibility

Faculty empowerment is closely
linked to the principle of academic freedom,
which encompasses the right of faculty
members to teach, conduct research, and
express ideas without undue interference
or restriction. This freedom is fundamental
to intellectual inquiry, innovation, and the
advancement of knowledge within higher
education institutions. At the same time,
academic leaders bear the responsibility of
safeguarding this freedom while upholding
ethical standards, promoting inclusivity, and
ensuring social responsibility. Balancing
academic freedom with institutional
accountability therefore represents a key
challenge for academic leadership, requiring
thoughtful policies and leadership practices
that protect intellectual independence while
aligning academic activities with broader
societal values and institutional goals.

6. Challenges in Academic Leadership
6.1 Bureaucratic Constraints

Rigid regulatory frameworks and
complex administrative procedures often
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restrict institutional flexibility and slow the
pace of decision-making within higher
education institutions. These constraints can
limit the ability of institutions to respond
swiftly to emerging academic, technological,
and societal demands. As a result, academic
leaders are required to carefully navigate
regulatory requirements while safeguarding
academic integrity and institutional
autonomy. At the same time, they must
foster a culture that encourages innovation,
creativity, and strategic risk-taking, ensuring
that compliance obligations do not hinder
progress, adaptability, or the pursuit of
academic excellence.

6.2 Resource Limitations

Many higher education institutions
face significant challenges related to
financial constraints, inadequate
infrastructure, and persistent staffing
shortages, all of which can adversely affect
academic quality and operational efficiency.
These pressures require strategic leadership
capable of optimizing the effective use of
available resources while prioritizing
institutional goals and long-term
sustainability. In response, academic leaders
must actively develop partnerships with
external stakeholders, including industry,
government agencies, and international
organizations, and explore alternative
funding sources such as grants,
endowments, and collaborative projects.
Through strategic planning and innovative
resource management, leaders can mitigate
these challenges and strengthen institutional
capacity for growth and resilience.

6.3 Resistance to Change

Faculty and staff may demonstrate
resistance to reforms associated with
curriculum modernization, digitalization, or
changes in performance evaluation systems,
particularly when such reforms challenge
established practices or create uncertainty.

Effective academic leadership is therefore
essential in managing change in a
constructive and inclusive manner. Leaders
must prioritize clear and transparent
communication, provide adequate training
and professional support, and engage
stakeholders in dialogue to build shared
understanding and trust. Through
consensus-building and participatory
decision-making, leaders can reduce
resistance, foster acceptance, and ensure
the successful implementation of
institutional reforms.

6.4 Balancing Autonomy
Accountability

Institutions must balance academic
independence with public and regulatory
accountability. This requires transparent
governance, ethical leadership, and robust
quality assurance mechanisms.

7. Best Practices and Strategic
Approaches

7.1 Vision-Oriented Leadership

A clear and inclusive institutional
vision that is aligned with national priorities
and global educational goals provides
essential direction and coherence to
governance and administrative processes
within higher education institutions. Such a
vision serves as a strategic framework that
guides policy formulation, resource
allocation, and decision-making at all levels
of the institution. By reflecting shared values
and long-term aspirations, an inclusive
vision fosters collective commitment among
stakeholders and enhances institutional
unity, effectiveness, and alignment with
broader educational and societal
development objectives.

7.2 Collaborative Leadership Models

Encouraging teamwork among
administrators, faculty, and students plays
a vital role in strengthening institutional
culture and enhancing problem-solving

and
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capacity within higher education institutions.
Collaborative practices promote mutual
respect, shared responsibility, and open
communication across different levels of the
academic community. By fostering a
cooperative environment, institutions can
draw on diverse perspectives and expertise,
leading to more innovative solutions,
improved decision-making, and a stronger
sense of collective ownership over
institutional goals and challenges.

7.3 Quality  Assurance
Performance Systems

Continuous assessment through
accreditation processes, structured feedback
mechanisms, and outcome-based evaluation
systems plays a critical role in promoting
academic excellence and strengthening
institutional credibility. These processes
enable institutions to systematically monitor
performance, identify areas for
improvement, and ensure compliance with
established quality standards. By using
assessment results to inform planning and
decision-making, higher education
institutions can enhance teaching and
learning outcomes, maintain accountability,
and demonstrate their commitment to
continuous improvement and academic
integrity to internal and external
stakeholders.

7.4 Inclusive and Gender-Sensitive
Leadership

Ensuring the representation of
diverse groups in leadership positions is
essential for enhancing equity, fostering
innovation, and strengthening social
legitimacy within higher education
institutions. Diverse leadership brings a wide
range of perspectives, experiences, and
ideas that contribute to more inclusive
decision-making and creative problem-
solving. Moreover, equitable representation
reinforces institutional commitment to

and

fairness and social responsibility, builds trust
among stakeholders, and enhances the
institution’s credibility in reflecting and
serving the broader society.

8. Future Directions for Academic
Leadership

The future of academic leadership
will increasingly depend on adaptability,
innovation, and a strong commitment to
ethical responsibility. Emerging trends such
as the integration of artificial intelligence in
education, the growth of interdisciplinary
research, and the expansion of global
academic partnerships require leaders who
can navigate complexity, uncertainty, and
rapid change with vision and agility.
Additionally, priorities such as sustainability,
community engagement, and student-
centered learning are likely to shape the
next phase of institutional governance,
demanding leaders who can balance
academic excellence with social
responsibility. To meet these evolving
challenges, leadership development
programs for faculty and administrators will
be essential, cultivating a pipeline of
capable, forward-thinking, and visionary
leaders equipped to guide institutions in a
dynamic and interconnected educational
landscape.

9. Conclusion

Leadership in academic institutions
is a dynamic and multifaceted process that
extends beyond formal authority to
encompass collaboration, ethical
commitment, and shared vision.
Strengthening governance ensures
transparency, accountability, and institutional
stability. Effective administration supports
academic functions and enhances service
delivery. Faculty empowerment fosters
innovation, academic excellence, and
institutional loyalty.

This paper emphasizes that long-
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term institutional success depends on
leadership models that integrate
participatory governance, responsive
administration, and continuous professional
development. By cultivating inclusive,
ethical, and forward-looking leadership
practices, academic institutions can fulfill
their role as centers of knowledge, social
progress, and national development.
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Forging Pathways to Progress
Inclusive and Equitable Education as the Bedrock of

Viksit Bharat 2047

Dr. Arvind W Ubale

Principal, A.Vartak College, Vasai Road, Dist-Palghar, Maharashtra

1. Introduction :

The Vision of Viksit Bharat and the
Imperative of Inclusion

The ambitious vision of ‘Viksit Bharat
2047 envisages an India that is not only
economically prosperous and technologically
advanced but also socially equitable, just,
and sustainable. This transformation
transcends mere metrics of GDP and
infrastructure; it calls for the holistic
development of human capital where every
individual has the agency, capability, and
opportunity to contribute to and benefit
from the nation’s progress. At the heart of
this transformative agenda lies the
education system—the primary engine for
social mobility, innovation, and civic
consciousness. However, a developed India
cannot be built on the shoulders of a few;
it requires the active participation and
unleashed potential of its entire populace.

Historically, Indian education has
grappled with deep-seated challenges of
access, equity, and quality. Despite
significant strides in enrolment rates,
disparities persist along familiar fault lines:
rural-urban divides, gender gaps, socio-
economic stratification, and the
marginalisation of Scheduled Castes (SCs),
Scheduled Tribes (STs), minorities, and
Persons with Disabilities (PwDs). These
disparities are not merely inputs but are

replicated as differential outcomes in
learning achievement, higher education
progression, and labour market success.
The NEP 2020 rightly identifies these gaps
and places equity and inclusion at the very
core of its framework, stating its aim to
“ensure that all students, particularly those
from socially and economically
disadvantaged groups, are able to thrive in
the education system.”

This paper posits that achieving the
goals of Viksit Bharat is inextricably linked
to the mission of building an inclusive and
equitable educational landscape. The sub-
theme “Inclusive and Equitable Education:
Ensuring access and quality for all segments
of society” is, therefore, not a peripheral
concern but the central agenda for
educational leadership. For principals,
directors, and academic leaders, the
mandate is clear: to move beyond traditional
models of excellence that often cater to
the privileged few, and to re-engineer
institutions as democratic and empowering
spaces for all. This requires a paradigm
shift from a charity-based or compliance-
driven approach to inclusion, towards one
rooted in social justice, pedagogical
innovation, and systemic redesign.

The paper is structured to first
conceptualise inclusive and equitable
education within the Indian context,
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followed by an analysis of the persistent
systemic barriers. It then delves into the
pivotal role of educational leadership in
orchestrating this transformation, examining
key domains such as governance,
curriculum, pedagogy, technology, and
community partnerships. Finally, it offers a
roadmap of strategic recommendations for
leaders to harness their influence in shaping
institutions that are truly future-ready and
aligned with the ethos of a developed India.

2. Conceptualising Inclusive and
Equitable Education in the Indian
Context

Inclusion and equity, while related,
are distinct concepts that must be
understood in tandem. Equity refers to the
principle of fairness. It acknowledges that
individuals have different circumstances and
allocates the exact resources and
opportunities needed to reach an equal
outcome. In education, this means providing
differentiated support—be it financial
scholarships, remedial classes, assistive
technologies, or counselling—to level the
playing field for disadvantaged groups. It
is not about treating everyone the same
(equality), but about giving more to those
who need more to compensate for historical
and systemic disadvantages.

Inclusion, on the other hand, is the
practice. It is the active, intentional, and
ongoing process of creating a learning
environment where all individuals are
treated with respect and dignity, have equal
access to opportunities and resources, and
can contribute fully. It moves beyond
physical integration to meaningful
participation and a sense of belonging. An
inclusive classroom or institution is one
where diversity in learning styles, abilities,
languages, and backgrounds is not merely
tolerated but valued as a rich resource that
enhances the learning experience for
everyone.

In the Indian milieu, these concepts
must be interpreted through a socio-cultural
lens. Inclusion here means:

Caste and Tribe-inclusive: Actively
combating discrimination and creating
supportive ecosystems for SC, ST, and
OBC students, including through
effective implementation of reservation
policies, sensitisation programmes, and
academic support.

- Gender-inclusive: Ensuring girls and
women have safe, supportive, and
encouraging educational journeys from
primary to doctoral levels, addressing
issues of safety, sanitation, and
patriarchal norms.

- Geographically inclusive: Bridging the
rural-urban, plain-hill, and mainland-
peripheral divides in infrastructure,
teacher quality, and learning resources.

- Ability-inclusive: Implementing the
Rights of Persons with Disabilities
(RPWD) Act, 2016, through universal
design in infrastructure, curriculum
adaptation, and availability of trained
support staff.

- Linguistically and culturally inclusive:
Respecting and incorporating mother
tongues and local knowledge systems
into the learning process, as
emphasised by NEP 2020’s promotion
of multilingualism.

Economically inclusive: Removing
financial barriers through robust
scholarship systems, fee waivers, and
provision of basic necessities like
textbooks, uniforms, and midday
meals.

True inclusivity is achieved when
equity-driven policies culminate in an
institutional culture where every student
feels they are a valued member of the
academic community.
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3. Systemic Barriers to Inclusive and
Equitable Education

Despite policy intent, the path to
inclusion is fraught with entrenched barriers.
Educational leaders must diagnose these
challenges accurately to devise effective
interventions.

3.1 Infrastructural and Resource
Deficits: Many institutions, particularly in
public systems and remote areas, lack basic
infrastructure—accessible buildings, libraries,
laboratories, hostels, and sanitation
facilities—that are disability-friendly and
gender-sensitive. The digital divide remains
a chasm, with unequal access to devices
and reliable internet, a gap starkly exposed
during the COVID-19 pandemic.

3.2 Pedagogical and Curricular
Rigidities: The prevailing ‘one-size-fits-all
pedagogy, centred on rote memorisation
and high-stakes examinations, fails to
accommodate diverse learning paces, styles,
and intelligences. Curricula are often
disconnected from local contexts and
experiences, alienating students from
marginalised backgrounds. Teacher
preparedness for differentiated instruction
is frequently inadequate.

3.3 Socio-Cultural and Attitudinal
Hurdles: Deep-rooted prejudices based on
caste, gender, religion, and disability
manifest as overt discrimination,
microaggressions, and low expectations
from certain student groups. These create
a ‘chilly climate’ that impedes participation,
affects mental health, and leads to higher
dropout rates.

3.4 Governance and Policy
Implementation Gaps: While policies like
NEP 2020 are progressive, their translation
into grassroots reality is uneven.
Bureaucratic inertia, inadequate funding,
lack of accountability mechanisms, and poor
monitoring of equity indicators (like

retention and achievement rates
disaggregated by social group) weaken
implementation.

3.5 The Emerging Challenge of the
Al Divide: As Al and EdTech become
integral to education, there is a real risk of
creating a new form of exclusion. Students
from affluent, urban, English-speaking
backgrounds may race ahead with
personalised Al tutors, while those without
access or digital literacy are left further
behind. Ethical and equitable integration of
Al is thus a new frontier for inclusive

leadership.
4. The Role of Educational
Leadership in Catalysing

Transformation

The principal or director of a higher
education institution is the key change
agent. Their vision, commitment, and
strategic acumen determine whether
inclusion remains a rhetorical commitment
or becomes an institutional reality.
Leadership for inclusion must be
transformative, distributive, and morally
courageous.

4.1 Visionary and Ethical
Stewardship: The leader must articulate a
clear, compelling vision of an inclusive
institution, aligning it with the broader
national vision of Viksit Bharat. This vision
must be communicated consistently to all
stakeholders—faculty, staff, students, and
the community. Ethical leadership involves
taking a principled stand against
discrimination, championing social justice,
and modelling inclusive behaviour.

4.2 Building an Institutional Culture
of Belonging: Culture is the bedrock of
inclusion. Leaders must foster a campus
ethos that celebrates diversity, promotes
empathy, and encourages dialogue. This can
be achieved through:

Mandatory diversity and inclusion
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training for all staff and faculty.

Establishing active and empowered
Equal Opportunity Cells, Anti-
Discrimination Committees, and
Grievance Redressal Mechanisms.

- Celebrating diverse festivals, hosting
talks on pluralism, and encouraging
cultural clubs.

Creating safe spaces, such as
counselling centres and peer-support
groups, for marginalised students.

4.3 Data-Driven Governance for
Equity: Inclusive leadership is evidence-
based. Leaders must institutionalise the
collection and analysis of disaggregated data
on admission, enrolment, retention,
academic performance, graduation rates,
and placement outcomes by gender, caste,
disability, etc. This ‘equity audit’ helps
identify gaps, track progress, and hold
departments accountable. Transparent
sharing of this data can also build trust.

4.4 Curriculum and Pedagogical
Innovation: Leaders must incentivise and
support faculty to:

Revise curricula
representative, incorporating
scholarship from and about
marginalised groups, and connecting
knowledge to local realities.

- Adopt Universal Design for Learning
(UDL) principles, offering multiple
means of engagement, representation,
and expression.

Promote formative and alternative
assessment methods (portfolios,
projects, presentations) that move
beyond memorisation.

- Implement bridge courses and remedial
programmes to address academic
preparedness gaps without stigma.

4.5 Empowering the Faculty:
Teachers are the primary implementers.

to be more

Leaders must ensure continuous
professional development (CPD) on inclusive
pedagogies, classroom management for
diverse learners, and identifying learning
disabilities. Creating communities of practice
where teachers can share experiences and
resources is vital.

4.6 Strategic Integration of
Technology: Leaders must ensure that
digital initiatives are equity-first.

Infrastructure: Work towards 100%
device and connectivity access on
campus, with loaner schemes for needy
students.

Platforms: Adopt or develop Learning
Management Systems (LMS) that are
accessible (WCAG compliant) and
available in multiple languages.

Al Ethics: Frame institutional policies
for the ethical use of Al, ensuring it
supplements rather than replaces
human interaction, is free from bias,
and is used to provide personalised
support to struggling learners.

4.7 Forging Community and Industry
Partnerships: Isolation undermines inclusion.
Leaders should:

Build strong links with local schools,
NGOs, and community leaders to
improve pipeline access for
marginalised students.

Partner with industries for inclusive
internships, mentorship programmes,
and sensitisation of recruiters to
unconscious bias.

Collaborate with other institutions to
share best practices and resources.

5. Case Studies and Emerging Models

While challenges are significant,
pioneering initiatives across India offer
valuable lessons:

- TISS, Mumbai: Its robust admission
policy for marginalised sections,
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coupled with extensive academic and
financial support systems, has created
a diverse and vibrant campus.

- Azim Premji University, Bangalore:
Emphasises education for social
change, with a curriculum deeply
engaged with field practice and
marginalised communities.

- IIT Delhi's Project ‘Udaan’: A virtual
classroom initiative to mentor girls from
remote areas for JEE preparation,
addressing the gender gap in STEM.

- The ‘Samagra Shiksha’ Abhiyan: While
a school-level scheme, its integrated
approach covering infrastructure,
teacher training, and learning outcomes
for all children, especially girls and
children with special needs, provides
a framework for systemic thinking.

These models highlight the
importance of intentional design, sustained
investment, and leadership commitment.

6. Recommendations: A Strategic
Roadmap for Educational Leaders

To translate the vision of inclusive
Viksit Bharat into institutional practice,
leaders are advised to adopt the following
strategic roadmap:

1. Conduct a Comprehensive Equity Audit:
Begin with a rigorous, data-driven
assessment of the current state of

inclusion across all student
demographics and institutional
processes.

2. Develop a 5-Year Inclusive Education
Strategic Plan: Based on the audit,
create a clear plan with defined goals,
timelines, responsible bodies, and
budget allocations. Integrate it into the
institution’s overall strategic plan.

3. Establish a High-Powered Centre for
Inclusion and Equity: A dedicated office
with skilled staff and authority to drive

policy, monitor implementation, provide
support services, and conduct training.

4. Reform Curriculum and Pedagogy as a
Mission: Launch a time-bound, funded
curriculum review project with a
mandate for inclusivity and UDL.
Recognise and reward faculty
innovation in this domain.

5. Launch a Digital Equity Drive: Ensure
universal access to digital
infrastructure. Develop an institutional
policy on ethical Al use in education.

6. Strengthen Student Support Systems:
Scale up academic counselling, mental
health services, career guidance, and
financial aid, ensuring they are easily
accessible and stigma-free.

7. Foster Leadership at All Levels:
Cultivate student leaders from
marginalised groups, empower middle-
level faculty champions for inclusion,
and build a distributive leadership
model.

8. Engage in Continuous Advocacy:
Advocate with government bodies for
supportive policies and funding, and
with the public to shift societal
mindsets about education and
inclusion.

7. Conclusion

The quest for a Viksit Bharat 2047
is a quest for national renaissance. It cannot
be accomplished through economic and
technological advancements alone; it must
be undergirded by a profound commitment
to social justice and human dignity.
Education is the most potent instrument to
this end. Therefore, building an inclusive
and equitable education system is not a
subsidiary welfare activity but the very
precondition for sustainable and holistic
development.

Educational leaders—principals and
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directors of higher education institutions—
stand at a historic crossroads. They are the
architects of the institutional ecosystems
that will either perpetuate old inequalities
or forge new pathways of opportunity. By
embracing transformative leadership that is
visionary, courageous, data-informed, and
relentlessly student-centric, they can
harness the power of education to dissolve
barriers and unify the nation in a shared
project of progress. The conference on
“Harnessing Educational Leadership” is thus
a clarion call to action. The task is
monumental, but the vision of a developed
India, where every individual has the
education to claim their destiny, is a vision
worth striving for with unwavering resolve.
The time for inclusive leadership is now,
for the Bharat we build in our classrooms
and campuses today is the Viksit Bharat
we will inherit in 2047.
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Persistent Pursuits of NEP-2020 in Nation-Building

Prof. Arjun Sharma
Ex-M.U. service, Bodh-Gaya, Bihar

The expanded goal of NEP-20
(National Education Policy-2020) is to
transform India into a vibrant knowledge
society and to a greater extent to a global
knowledge super-power. NEP-20 really
represents a comprehensive overhaul of the
education system in the light of Viksit Bharat
2047 for the harnessing educational
leaderships. After a long gap (NPE-National
Policy on Education, 1986 and with some
modification in 1992), NEP-20 is built on
the foundational pillars of access,
affordability, accountability, equity and
quality. The persistent pursuits in its
implementation directly contribute to nation-
building by focusing on cultivation of
responsible and critically thinking citizens,
skill enhancement and holistic development.
It is in this context the present paper
“Persistent Pursuits of NEP-20 in Nation-
Building” need to highlight all the aspects
of educational system for the Indian citizens
taking pride in their Indian identity while
being global in their look. The topic
concerned does elaborate the key initiative
and significant challenges.

Key Persistent Pursuits :

NEP-20 emphasizes its aims for
creation of engaged, productive and
contributing citizens.

This paper analyzes the holistic
approach of NEP-20 that aims developing

good human beings capable of rational
thought and action involving compassion,
empathy and scientific temperaments.

The topic elaborates access and
equity of NEP-20 especially for historically
marginalized groups. In fact, it has become
a great tool for social mobility and inclusion.
It includes the universalisation of education
from pre-school to secondary level. It aims
for 100% GER (Gross Enroliment Ratio) in
school education by 2030 and increasing
the GER in higher education to 50% by
2035 through inclusive access and the
establishment of MERU (Multidisciplinary
Institutions). An attempt has to be made
to achieve universal FLN (Foundational
Literacy and Numeracy) for all children by
Grade 3 essential for all future learners.

NEP-20 seeks to boost the national
economy by integrating vocational education
into mainstream of schooling starting from
Class 6. For that the bold steps to create
a pool of skilled youth and to include
internship have been taken in the interest
of nation-building.

NEP-20 promotes digital literacy by
creating bodies like NETF (National
Education Technology Forum). The best use
of platforms like

DIKSHA (Digital Infrastructure for
Knowledge Sharing) and SWAYAM (Study
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Webs of Active Learning for Young Aspiring
Minds) is encouraged. Leveraging
technology ensures quality education access
even in the heart of rural India — remote
areas vital for a future-ready nation. NEP-
20 champions technology integration to
promote Indian education by building digital
infrastructure, creating e-content in regional
languages, promoting blended learning and
training teachers. It also focuses on Al,
virtual labs and digital skills.

NEP-20 involves in creating a robust
research eco-system through the
establishment of the NRF (National
Research Foundation) to fund and promote
peer-reviewed research and innovation
across all disciplines.

NEP-20 promotes the use of mother-
tongue/local/regional languages as the
medium of instruction up to Grade-5. It
does strengthen the study of Indian ethos,
languages, arts, cultural fabrics and social
cohesion. NEP-20 aims to instill among
learners a deep-rooted pride in being
Indian.

NEP-20 focuses on elevating
teachers’ quality through major reforms like
shifting teacher education to
multidisciplinary university, introducing 4-
years integrated B.Ed by 2030, establishing
NPST (National Professional Standards for
teachers), emphasizing

practical skills, technologies and
foundational literacy CPD (Continuous
Professional Development), NPST (National
Professional Standard for Teachers), NMM
(National Mission for Mentoring and others
programmes are to be carried out by the
NEP-20.

The persistent pursuit of NEP-20
involves continuous efforts and collaboration
among Central and State Governments,
educational institutions and all stakeholders
to overcome the hurdles and challenges on
the progressive way of 21st century. The
NEP-20 must keep its eyes on the realization
of its transformative vision for New India.
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1. Introduction

The New Education Policy (NEP)
2020 presents an opportunity to respond
to the demands of the changing knowledge
society and, at the same time, to advance
the agenda of Sustainable Development
Goals (SDGs). The NEP advocates for a
holistic, learner-centred, multidisciplinary,
flexible education system that promotes
critical thinking, creativity, and problem-
solving. It proposes curricular changes from
Early Childhood Care and Educationto higher
educationtomeet theneeds of the2lst
century andbeyond. However, the NEP is
ambitious as it seeks to develop an
education system thatis equitable, inclusive,
and of high quality; and at the same time,
to reorient curriculum, pedagogy, teacher
education, assessment, and governance for
the entire school education period.
Hence,the NEP 2020 provides
anopportunityto examine how these two
policy initiatives could be aligned and
cascaded into educational practice. This
study aimsto analyse the nexus between
theNEP and the Sustainable Development
Goals in terms of policy alignment; theory,
concepts, and practice of Education for
Sustainable Development (ESD); andthe
intersection of ESD principles, competencies,
and skills with the NEP. It seeks to inform
policy makers on how to translate national

policy into programmes, plans, and practices
that strengthen ESD in education.

2. The New Education Policy 2020 :
An Overview

Education has been recognised as a
fundamental human right and an enabler
of individual growth and community
development (Aithal&Aithal, 2019). The
National Education Policy 2020 (NEP 2020)
addresses the historical and contextual need
to transform the Indian education system
to achieve social cohesion, equity, and an
internationally acceptable quality in the
educational experience. NEP 2020 provides
a flexible and multilevel system of education
to promote accessibility and mobility among
the different educational ministrations. The
proposed framework for the National
Educational Policy under the theme “School
Education” recommends significant and
feasible changes in the Indian educational
system. Education in schools comprises two
important components in the pre-university
stage, namely the “Curriculum” and the
“Instruction”. The educational framework
covering curriculum and instruction has
been well developed in the policy draft,
encompassing the remaining three aspects
of a comprehensive educational framework.

2.1. Historical Context and Rationale
The New Education Policy (NEP)
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2020 provides a comprehensive framework
for transforming India’s education system
and is widely perceivedas the country’s first
education policy of the 21st century.
Inaugurated by Prime  Minister
NarendraModi in July 2020 after a gap of
34 years since the last policy, the NEP offer
satrans formative vision for school and
higher education aimed at establishing a
more holistic, flexible, multidisciplinary,
aligned to the needs of the 21st century,
and aimed at bringing out the unique
capabilities of each student. The NEP seeks
to increase access to quality higher
education by intending to increase Gross
Enrollment Ratio (GER) to 50% by 2035. It
promotes Multidisciplinary Education with
innovative Curriculum, Pedagogy, and
Assessment, through National Educational
Technology Forum (NETF) for better
governance and effective implementation
of Educational Technology,also focusing on
the skill set of students through National
Skill Qualifications Framework (NSQF). It
emphasizes promoting nationwide National
Educational Technology Forum (NETF) to
develop a robust Education Technology
ecosystem, Transformation in Higher
Education for Holistic and Multidisciplinary
Education, National Assessment Centre-
SAMARTH for transparent and Holistic
Multidisciplinary Education for higher
Education Institutions (HEI), National
Educational Technology, and System for
promoting Centres of Excellence, Higher
Educational Institution in emerging areas.

NEP 2020 recognises that the
unprecedent disruption of education during
COVID-19 has highlighted the importance
of education technology, and innovative
pedagogies for preserving business
continuity across operations and functions.
Education technology of NEP2020 also
emphasizes creating a robust educational
technology ecosystem across the higher

education sector by fostering and promoting
widespread access to quality education
irrespective of geographical location through
Online/RemoteLearning (Aithal & Aithal,
2019).

2.2.Core Provisions and Institutional
Reforms

The New Education Policy (NEP)
2020 has identified several key areas for
transformational reform. Among these, the
strategy for higher educationcalls for
consolidation of existing institutions to
create Multidisciplinary Education and
Research Universities (MERUs), model public
universities at par with IITs and 1IMs;
Multidisciplinary Colleges (MDCs) at par with
National Institute of Technology; model
public universities with multi-faculty
disciplines of Engineering, Management, and
Humanities; and Private and Public Colleges
of Tea Industry and Management, with
alternative source of funding. New
professional colleges—Medical, Law, Teacher
Education, and others—backed by regulatory
changes and necessary capacity
development — are to be established only
in identified districts where no such
institutions exist. An implementation
timeline is indicated as Year 1 after
approval.

NEP 2020 calls for a vibrant
mechanism for accreditation that
incentivizes improvement in quality and
recognises achievements. These regional
clusters/associations will leverage the
expertise of institutions to support colleges
in theareas of curriculum development ,
teachertraining, pedagogy, and mentoring
of students. These cluster formations
already exist in the country with different
names and purposes; they will now expand
to cover the areas discussed. Higher
education access, equity, and inclusion
remain focal areas because better access
leads to enhanced employability and
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ultimately to higher productivity growth,
which is vital for nation building
(Aithal&Aithal, 2019).

2.3. Equity, Access, and Inclusion

An Education Policy that talks about
providing access, equity and inclusion for
every child can certainly change the
landscape of education. The New Education
Policy (NEP) 2020 aims to bring a paradigm
shift towards access, equity and inclusion
at all levels of education. The provision of
education for every child has been given a
prime priority. The NEP 2020 mentions
several steps to be taken in order to ensure
equitable access for social, economical and
educationally backward sections, children
of migrated workers and genders (Ainscow,
2016). The establishment of a Gender
Inclusion Fund and special education zones
can ensure the needs of the marginalized
groups. Following steps must be taken to
bring it to reality.

At present the country has launched
several initiatives towards NEP2020. Schools
are being established in rural areas, free
bicycles are distributed, infrastructure is
created, innovative pedagogy methods and
several more steps are taken. The country
broadly classify the indicators under
physical, academic, governance,
infrastructural and learning. Physical,
academic and out of school children
indicators covers some of the requirements
but could not solve issues related to
marginalized groups. More awareness
programs through multi-media, videos,
pamphlets, radio, etc to create awareness
in the society (individual) about the
education, schemes provided and to break
the barriers of marginalised students must
to be started.

2.4. Innovation, Assessment, and
Pedagogy

TheNEP 2020 introduce sacurricular

framework, theNational Curricular
Framework for School Education (NCF-SE),
that envisions the role ofeducation as
creating responsible and global citizens.
Curriculum, pedagogy, and assessment are
three areas that have been widely discussed
in the NCF-SE document. Curriculum has
undergone extensive reforms in the past
but continues to evolve in keeping pace
with contemporary, global demands
(Redmond et al., 2015). The three curricular
areas include holistic education, including
arts, sports, and vocational education; local
relevance, especially languages and local
sectors; and spillover education, learning
that leaves with the child from various
events or situations, alongside creating
awareness of art, localknowledge creation,
and agriculture, handicrafts, and seasonal
festivals. At the assessment level, thesh ifti
stowards formative assessment
coveringholistic, multi-modal, project, peer,
self, and non-academic areas. Pedagogy
while largely determined by the subject area
exhibits strategies to enhance student
engagement, promote self-study, and access
to learning levels. The reference to several
hundred pedagogical practices in the
document indicates the encouragement of
teachers to more widely explore and adapt
pedagogy (Herodotou et al., 2019).

3. Sustainable Developmentin
Education : Concepts and Alignment

A widely accepted definition of the
concept of sustainable development was
provided by the Brundtland Report
published by the Commission on
Environment and Developmentin 1987.
Accordingto the definition,sustainable
development is development that meets the
needs of the present without compromising
the ability of future generations to meet
their own needs (Peter Ifegbesan et al.,
2017). Sustainability as a concept is broader
than what is coveredin the Brundtland
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Report.It referstothe possibility of human
lifeinthe future and deals with conditions
essential for every living organism to fulfil
its own end. Sustainability can be defined
as a general condition of life on earththat
allows the most far-reaching forms of
freedom for every living organism— with
the least commitment to possible future
generations (Koskela, 2019). Sustainability
involves practices that maintain high levels
of human social, economic, and ecological
vitality far into the future.

A prominent definition for education
for sustainable development was provided
byUNESCO following aglobal consultationof
139countriesin 2004-2005. The United
Nations Educational, Scientific, and Cultural
Organization scanspotentials of education
for sustainable development in five areas:
curricula, teacher education, community
education, educational resources, and
research. As aresponseto the decision of
theUnited Nations General Assembly and
its resolution concerning the installation
marking the start of the decade for
education of sustainable development,
several institutions across the world initiated
a new programme on education for
sustainable development during the 2005-
2015 decade (ViSnjise-Jevtiee et al., 2022).
Education in this sense is not merely for
environmental awareness, but pursues
individual attitudes, values, ethics, and
understanding to their higher level, in
relation to environmental, economic, or
social sustainability. Environmental
education acquires presence around the
world on different continents, influencing
social awareness and values. Educational
developments, research, and projects
addressing education for sustainable
development, environmental education,
climate change education, and other
contemporary issues of education have been
undertaken in different countries.

3.1. Sustainable Development Goals
and Education

The Sustainable Development Goals
(SDGs) adopted by the United Nations (UN)
at the 2030 Agenda for Sustainable
Development in 2015 are interdependent,
universal, and achievable in nature,
envisaging a better and more sustainable
future for all. These goals present a holistic
framework for capturing the interlinkages
between thethree dimensions (economic,
social, and environmental) of sustainable
development. The connections fostered
between education and other goals have
proven vital in promoting “education for
sustainable development” (ESD), whereby
the role of education in supporting
sustainable development in various sectors
becomes evident (Saini et al., 2023).
Education is recognised as a fundamental
human right that contributes significantly
to the achievement of SDGs. As such,
formulation of an education policy
necessitates the strong alignment of goals
related to education with the SDGs.

The link between SDG 4, which
advocates for inclusive, equitable, and high-
quality education and lifelong-learning
opportunities, and the National Education
Policy 2020 (NEP 2020) has been delineated
to provide a broader context for the
implementation of NEP 2020. The table
below depicts the SDG education targets
along with NEP 2020 policy provisions for
each target evidencing close alignment of
the two agendas.

3.2.Education for Sustainable
Development in Theory and Practice

Education is recognized as a key
enabler forthe pursuit and attainment of
sustainable development (Peter Ifegbesan
et al., 2017).Within the framework of the
United Nations 2030 Agenda for Sustainable
Development, “Goal 4: Ensure inclusive and
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equitable quality education and promote
lifelong learning opportunities for all”
includes, among its ten targets, a
commitment toEducation for Sustainable
Development (ESD). A comprehensive
definition of ESD remains elusive, although
several theoretical models have emerged.
Koskela (2019) identifies four characteristics
of ESD that distinguish it from general
education: it focuses not only on
sustainability but also on sustainable
development; it emphasizes sustainability-
related knowledge andunderstanding;it
seeks appropriate forms ofknowledge for
sustainability; and it considers development
and sustainability not only in relation to
the present but also to future generations.
The literature suggests that ESD can be
implemented in practice through substantive
curriculum integration or as a separate
subject, by promoting lifelong learning, and
through particular pedagogical approaches.

The New Education Policy 2020
(NEP), which states that “in the 21st
century, education is not only a fundamental
right; it is also a key enabler of, and anin
dispensable tool for, the achievement of
sustainable development,”

represents an opportunity to advance
a comprehensive and coherent ESDagenda
(Koskela, 2019). ESD is therefore central
to the analysis of NEP implementation and
impacts.

3.3. Monitoring and Accountability
Mechanisms

Several key monitoring and reporting
requirements are outlined in the NEP 2020.
National and State Education Commissions
will be set up to formulate and periodically
review educational policy separately. Annual
reports will monitor education, Annual
Status of Education Report (ASER) will
evaluate foundational learning, national
digital learning platform will report digital

learningtrends,andNational Assessment
Centre -SUTAwill assessage- appropriate
learning (Aithal & Aithal, 2019). Multiple
frameworks have been proposed to facilitate
systematic  monitoring of  NEP
implementation. The framework proposed
uses indicators organized at multiple levels
of governance: national, state, district, and
block.

Reporting requirements at the state
level will also be put in place to enable the
Centre to track overall progress on the NEP
(Bajaj, 2014). Key clusters of indicators have
been identified in the report that align with
the provisions of the NEP and relevant
sustainable development objectives. To
prepare periodic reports, system will
leverage existing sources of data, such as
the Unified District Information System for
Education (UDISE) and All India Educational
Survey. However, certain indicators need to
be generated from dedicated data collection
instruments, such as tools to assess
foundational literacy and numeracy of
students, pre-service teacher training
institutions, or... ((Lizzie) Yan, 2019).

4. Intersection of NEP 2020 and
Sustainable Development Goals

Sustainable development goals
(SDGs) are foundational tomodernglobal
efforts aimed at creating a fairer world.
They promote sustainable development and
serve as a long-term roadmap, addressing
challenges like poverty, education, gender
equality, economic growth, and climate
change. Achieving SDGs by 2030 requires
global commitment, with support from the
United Nations to help countries implement
these goals. SDG 4 focuses on quality
education, emphasizing education for
sustainable development as a key
component. Initiatives like the Higher
Education Sustainability Initiative(HESI)
encourage universities to adopt
sustainability practices, integrate
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sustainability into curricula, and collaborate
with communities. The aim is to ensure
inclusive, high-quality primary and
secondary education for all children by
2030, fostering relevant and effective
learning outcomes (Saini et al., 2023).

4.1. Curriculum Design and
Competency Frameworks
Education for sustainable

development (ESD) encourages learners to
develop the knowledge, skills, values, and
attitudes needed to address the
interconnected challenges of social,
economic, and environmental sustainability.
Aligning with this vision, NEP 2020 calls for
education to nurture thefive types of
competency cognitive (knowledge),
technical (skills), socio-emotional (attitudes),
metacognitive (reflective), and moral
(values) and reiterates the importance of
focusing on competencies, learning
outcomes, and skills throughout schooling
and higher education. Aspects linked to
ESD, such as artificial intelligence, and
sustainable development more generally
comprise Key Learning Areas at different
levels of schooling, including foundational
literacy and numeracy, social-emotional-
learning, and vocational and skill
development through the National Skill
Qualification Framework (Giangrande et al.,
2019).

4.2. Teacher Education
Professional Development

Teacher development systems are
crucial for enhancing the quality of
education and realizing national educational
goals. Concerns about teacher shortages
and increasing workloads exacerbate the
challenge of ensuring professionalization in
various countries. A review of teacher
policies across the African continent
highlights the critical role of pre-service,
induction, and continuousprofessional

and

training programsinaddressingrelated
issues(Bourn et al., 2017). The newly
adopted National Policy on Education (2020)
specifies vertical qualifications within the
unified educational spectrum—and
horizontal qualifications related to
accounting, educational planning, and
management as well as other sectors of
teachers. These responsibilities include
preparing a national policy framework for
harmonizing teacher upgrading as well as
focusing onthe growth process based on
promising upscaling experiences at the
tertiary level in many countries.

Scholarly attention has focused on
the pre-service teacher education curriculum
for the 2014—-2015 sessions at the Colleges
of Education affiliated with one regional
university. The teacher education provision
continues to emphasize theory over
practice, reflecting poor integration of
practice-oriented course material within the
curriculum and inadequate exposure to
relevant practice-oriented experiences
across the 3-year curriculum. Overall, there
is limited attentiontowardsthe Education for
Sustainable Development themeand
relevant Action Competences within the pre-
service teacher education curriculum (Peter
Ifegbesan et al., 2017).

4.3.School Leadership, Governance,
and Community Engagement

Effective school leadership,
governance reform, and active community
participation are essential to realize the
vision of NEP 2020. While leadershipis a
multi-dimensional construct shaped by
personal beliefs and the socio-political
context, it plays a critical role in driving
change. Government policies— including
those related to educational reform—can
only be effectively implemented at an
institutional level with the support of school
leaders, who ensure that new practices
addressing equity, access, and quality are
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embracedby the school community (Govinda
& Bandyopadhyay, 2010). Available evidence
from implementation in different states and
institutions underscoresthe need to
strengthen the leadership capacity of
educational leaders at alllevels, establish
clear systems of governance on appropriate
organizational working, and promote the
participation of all stakeholders (Miller,
2019). Such measures can promote the
vision of equitable access to quality
education and create an enabling
environment for sustainable development.

4.4.Inclusion, Equity, and Digital
Learning

The COVID-19 pandemic has
underscored the prevalence of the digital
divide among a large proportion of the
population, and underlined the urgent need
for the gradual and inclusive digitalisation
of education in India (Kumar Nag, 2022).
Of all the types of inclusion discussed in
the New Education Policy (NEP) 2020, digital
inclusion stands to have the widest ranging
implications for both school and higher
education. The diversification of platforms
for learning, and for guidance and support
to educators combined with policies to
provide affordable and accessible digital
equipment, affordable internet connectivity
are all essential components. Assisting those
who make training materials available is
equally crucial, as the tendency to produce
poor quality content or not to doso at all,
limits the value of infrastructure
investments. Further, a focus on a wide
range of channels to reach learners and
faculty TV, radio, web portal,apps, voice-
responsereflects an understanding that
these wider efforts support the core NEP
proposition that “anyone can learn” and
“anyone can help learn”. The system
typically favours either highly original
content or heavily templated materials, and
better guidance on the blending of

personalisation priorities with augmented
templates could accelerate the transition.
Although progress is being made,
insufficient infrastructure for the full
spectrum of education technologies remains
a major constraint, one that interactive
satellite systems could potentially mitigate.

Since 2000, the ‘Worldwide Web
Consortium’ has been concerned with
educators’ general commitment to
classroom inclusivity and the consequent
need for flexible, inclusive practices in online
format (Ainscow, 2016). The integrated use
of assistive technologies alongside digital
education platforms or equipment helps to
preserve the inclusivity of pedagogy for
numerous kinds of impairments (Center on
Online Learning and Students with
Disabilities et al., 2017). Material
development without the expectation of
such additional tools hinders considerable
segments of the population and
compromises NEP 2020’s own inclusion
commitments. The NEP reaffirms the
centrality of the classroom as the most
effective means for social cohesion,
integration and progress. Equally, the
emphasis on digital solutions repeatedly
undercuts inclusion objectives. Resistance
or inability to fully participate constrains
not only such students but also their
classmates and wider communities.

5. Policy Implications and Strategic
Recommendations

As a policy design and
implementation roadmap, NEP 2020
provides educational stakeholders with a
broad vision on how to enable the
development of an inclusive knowledge and
learning society for sustainable development
(Aithal & Aithal, 2019). A phased approach
to realising its aspirationsbalancing ambition
with feasibility and scalability forms the
central tenet of these recommendations.
Informed by a decade of national
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assessments and regional case studies, the
overarching aim is to strategically align the
NEP implementation agenda with the
temporal and substantive priorities of the
sustainable development goals (SDGs) for
education, thereby enhancing its relevance
and potential for maximising multi-sectoral
benefits. To facilitate progressive realisation
of the SDGs retrofitted to national contexts,
a three- prongedentry point encompassing
curriculum design, professional capacity, and
governance system was identified.
Interlinked pathways for these were
advocated to catalyse positive leapfrogging
across diverse sectoral, geographic, and
demographic boundaries while minimising
the inevitable risks associated with change.
The phased approach renders the NEP a
blueprint for ‘better, higher-quality’
education to the entire population
regardless of class, location, age, disability,
or capacity and for pursuing sustainable
development on a national scale. It wields
the greatest potential for delivering
significant and lasting improvements within
the shortest timespan. Regional NEP
implementation processes are cognisant of
these considerations and empirical evidence
both within the education sphere and
beyond indicates that there exist many
additional practical models for policymakers
to contemplate (Vaccari&Gardinier, 2019).

6.1. Policy Design and Implementation
Pathways

In the quest for achieving
Sustainable Development Goals (SDGs) by
2030, the interplay between the New
Education Policy (NEP) 2020 and
Sustainable Development in Education
(SDE) is instructive. A phased approach is
recommended, which includes rigorous
online courses conducted by the National
Educational Technology Forum (NETF) and
the National Educational Technology Mission
(NETM) to enrich understanding and reach

out to the educational community. These
alignments and interaction sarecritical for
proposing strategies and promoting
awareness and understanding. Although the
Government of India has already
hydrocarbon a paripassu approach between
the NEP and Educational Institutions
Development Plan (EIDP), a mid-course
correction having these elements explicitly
highlighted can be useful. A comprehensive
examination of the nature and extent of
interactions between NEP 2020 and SDE
from the perspectives of curriculum
outcomes, competencies, teacher education,
and assessment provides a coherent
foundation for ascertaining the extent of
alignment and informing further
engagement and outreach.

6.2. Resource Mobilization and
Financing

Sustainable Development Goal 4 on
Education targets an inclusive, equitable
quality education and promote lifelong
learning opportunities for all. However, an
interim report of United Nations Secretary-
General Anténio Guterres and the United
Nations Educational, Scientific and Cultural
Organization (UNESCO) revealed that the
Covid-19 pandemic had severely limited
opportunities for education—especially for
marginalized groups. A particular estimated
annual gap in funds required to achieve
target 4.1, ensuring universal primary and
secondary education by 2030, now stood
at USD 193 billion (Lennox et al., 2021).

Realizing the vision outlined in the
National Education Policy (NEP) 2020 hence
demands a concerted effort to identify and
mobilize resources— financial, human, or
physical—at national, state, and local levels.
Effective planning requires accurate
projections of total expenditure and
estimates of the non-public share of
expenditure likely to be available. Public
funds will remain the main source for
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several decades ahead, and it will be
essential to mobilize Government budgets—
both centre and states—and to ensure that
the required allocation is earmarked to
Education. All foreign assistance must
support the NEP six guiding principles of
national priorities for resource mobilization.
Public funding needs must be continually
informed by the NEP vision of requirements
for the future, and trends of Government
spending at center and state levels,
complementing the NEP 2020 indicators for
time bound and uniformly follow up the
expenditure (TindyebwaMuhangi, 2019).

6.3. Monitoring, Evaluation, and
Quality Assurance

Monitoring, Evaluation and Quality
Assurance Systems are increasingly being
recognised as essential mechanisms to
guide educational planning and delivery, to
enhance quality, and to retain a vision of
educational sustainability through a process
of renewal and improvement (Rahman,
2017). To become fully operational,
monitoring and evaluation (M&E) systems
for the education sector require the
completion of an assessment policy
framework that generates all necessary
information, finds and addresses access
options, determines appropriate targets, and
produces realistic estimates of achievable
funding and implementation timing
(Abdullahi JIMALE, 2021). After the
Education for All (EFA) Vision became
internationally accepted, the Priority Action
Areas associated with it offered several
options for education systems. People were
followed through to identify hooks for
widening access through interventions such
as early schooling or pre-school support.
Expectations were needed as the framing
principles stipulated that everyone, including
non-poor children, should have at least ten
years of general-basic education. The
continuing challenge for education sector

M&E systems was to try to realise education
delivery in a complex and challenging
environment where the courses of action
remained undefined, elusive, or difficult to
communicate.

7. Conclusions

The National Education Policy (NEP)
2020 seeks to provide provision regarding
sustainability in the education sector in
India. National Education Policy focuses on
establishing a sustainable education system
to ensureinclusive and equitable quality
education for all. NEP aims to provide
transformational and innovative systems to
achieve the 2030 Agenda for Sustainable
Development. Sustainability is not only to
provide Quality Education it encompass
other dimension of education like Life Long
Education, Assessment Reforms, Curriculum
Structure, Holistic Development like Health
and Nutrition, Safety and Security, Inclusion
and Equity, etc. All the pillar had linkage to
Education for Sustainable Development
(ESD) wherein individual attain not only
Quality Education but also develop lifelong
skills through Value based Education,
Multilingual Education, Integrated and
Holistic Curriculum etc. Hence for
monitoring of NEP 2020 a set of indicators
are framed based on ESD, School Education
and Teacher Education system. These
indicators help the stake holder to find out
the phase of implementation of NEP.
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Abstract

The rapid advancement of **Artificial
Intelligence** and digital technologies has
revolutionized education by fostering
*personalized learning*, enhancing
pedagogical efficiency, and accelerating
research processes. This paper explores
how Al-driven tools enable adaptive and
individualized instruction, moving beyond
traditional one-size-fits-all models to cater
to diverse student needs, learning styles,
and paces. In teaching, Al serves as a
powerful assistant for educators—
automating routine tasks such as grading,
providing real-time feedback, generating
interactive content, and supporting
differentiated instruction. For learners, these
technologies offer immersive experiences
through virtual simulations, intelligent
tutoring systems, gamified platforms, and
prompt-based generative Al, promoting
engagement, critical thinking, and self-
regulated learning.

In research, Al empowers scholars
by analyzing vast datasets, identifying
patterns, predicting trends, and facilitating
interdisciplinary insights that would be
infeasible manually. Digital ecosystems—
integrating learning management systems,
data analytics, and collaborative tools—
further amplify these benefits, creating
connected environments that support
lifelong learning and equity.

However, realizing this potential
requires addressing key challenges: ethical
concerns (e.g., data privacy, algorithmic
bias), the digital divide, the need for Al
literacy among educators and students, and
the preservation of human-centric elements
in education. Teacher professional
development emerges as critical for effective
integration, emphasizing skills in prompt
engineering, critical evaluation of Al outputs,
and ethical use.

Empirical studies and systematic
reviews (2024-2025) highlight Al's positive
impacts on student outcomes in areas like
science education, language learning, and
higher education, while underscoring the
importance of evidence-based
implementation. Looking ahead, the synergy
of Al and digital tools promises more
equitable, innovative, and human-
augmented education, provided institutions
prioritize responsible adoption, inclusivity,
and ongoing research.

This evolving paradigm positions technology
not as a replacement for educators, but as
an enhancer of human capabilities—
ultimately aiming to cultivate creative,
adaptable, and ethically aware learners in
an Al-augmented world.

Keywords: digital tools, artificial
intelligence critical thinking, virtual
interpretation, leveraging, technology
driven, artificial literacy.
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AICP
State-wise List of Life Members

NO. Life
Membershi Name & College Date of Joining
No.
STATE : ANDHRAPRADESH

1 LM 70 Dr. SR. P. Marietta 1999
CH.S.D.ST. Theresa’s College for Women, Eluru, Dist: W.G.,
Andhra Pradesh- 534003

2 LM 79  Prin. (Dr.) Smt. K. Mahermani 17-05-1999
DRW Degree College, Gudur, Dist- Nellore, Andhra Pradesh-524101.

3 LM 131 Prin. Dr. P. Chandrasekharam 08-01-2001
International Sceintist,22-1135/1 SBI Colony,Kongareddypalli,CHITTOOR
(AP)-517001

4 LM 356 Dr. V. Govinda Reddy 23-03-2011
MIG-124, APHB Colony, Anantapur - 515003, Andhra Pradesh

5 LM 682 Dr. Kalandai Therese
St. Josheph’s College for women, Kangajam road, Tirupati - 641604
Andhrapradesh 24-11-2018

STATE : ASSAM

6 LM 3 Prin. P Kalita 13-04-1998
R. G. Baruah College, Ambari Fatasil, Guwahati - 781025, ASSAM

7 LM 7 Prin. K.C. Gogoi 22-02-1998
Bihppuria College, P O Bihpuria, Dist- Lakhimpur, Assam - 784 161

8 LM 12 Prin. Dr. G. Sahariah 1998
Tangla College, P O Tangla, Dist — Darrang, Assam - 784521

9 LM 30  Prin. (Ms) Punya Borah 02-09-1998
DCB Girls College, Jorhat, Assam - 785001

10 LM 53  Prin. Jitendra Kumar Bhuyam 1998
Nowboicha College, P.O. Doolahat, Dist- Lakhimpur, Assam

11 LM 66  Prin. (Dr.) L Nath 1998
Mangaldia College, P.O. Mangaldai, Assam

12 LM 108 Prin. (Dr.) Pathak Dayanand 11-12-1999
Pragyotish College, Guwahati — 781009,Assam

13 LM 110 Prin (Mrs.) D. Mylliemngap 28-06-1999
Moming Star College, pper Nongthymmai, Shilong - 793003

14 LM 153  Prin. Sri Amal Ch. Dutta 08-01-2001
A.T. Road, Near K.P. M. Hall Charali, P. & T. O. Sivasagar — 785640, ASSAM

15 LM 154  Prin. Dr. Raghu Nath Barbara 2001
D.H.S.K. Commerce College, Dibrugarh — 786001, ASSAM

16 LM 159 Prin. G. Chutla 21-12-2001
Naharkatiya College, Dibrugarh, Assam

17 LM 173  Prin. Dr. (Mrs.) Krishna Barman 07-05-2003
Lalit Chandra Bharali College, Maligaon, Guwahait - 781 001, Assam

18 LM 235  Prin. Dr. Gunindra Das 2005
Barpeta Girl's College, Assam-781304

19 LM 240 Prin. Dr. Mrs. A. D. Bardoloi 2005

Nawgong Girls’ College, Assam - 782002
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20 LM 242  Prin. Dr. Sikdar 2005
Lanka Mahavidyalay, Assam - 782446

21 LM 243  Prin. Dr. Debasis Kar 2005
Cachar College, Assam - 788001

22 LM 310 Dr. Bhubaneswar Bora 17-02-2010
Pandu College, Guwahati, PO : Pandu- 781012, Dist: Kamrup (Metro),
Assam

23 LM 312 Dr. Kalyan Baruah 23-02-2010
Naharkatiya College, Naharkatia, Dist- Dibrugarh, ASSAM-786601.

24 LM 315 Prin. Manik Hussain Talukdar 26-3-2010
Pathenkandi College of Education, P.O. Pathenkandi, Dist- Karimganj, Assam.

25 LM 345 Dr. Ajanta Dutta Bordoloi 17-2-2011
Nowgong Girls College, Nagaon, Assam - 782001.

26 LM 394 Dr. Jogesh Kakati 14-06-2012
Rangia College, Rangia - 781354, Assam

27 LM 436 Dr. Anjan Kumar Ozah 4-12-2013
Chaiduar College, PO - Gohpur, Dist - Sonitpur - 784168. Assam

28 LM 582 Dr. Ratneswar Debnath
Commerce College, Kokrajhar, P.O. & Dist- Kokrajhar, BTAD, Assam-783370 29-9-2017

29 LM 599 Dr. Rajib Bordoloi
Women's College, Tinsukia, Durgabari, PO Tinsukia, Assam - 786125 6-1-2018

30 LM 621 Dr. Suresh Dutta
Panigaon Ord College, P.O. Panigaon, Dist: Lakhimpur, Assam - 787052 23-3-2018

31 LM 623 Dr. Satyendra Nath Barman
B.Borooah College, Ulubari, Guwahait - Assam - 781007 23-3-2018

32 LM 624  Dr. Surajit Bhuyan
Lakhimpur Girls’ College, Khelmati, North Lakhimpur, Assam - 787031 23-3-2018

33 LM 699 Dr. (Mrs) Babita Choudhury
R. G. Baruah College, Fatashil, Ambari, Guwahati, Assam - 781025 09-03-2019

34 LM 817 Dr. Lohit Hazarika
Lakhimpur Commerce College, Lakhimpur 787001, Assam 11-02-2023

STATE : BIHAR

35 LM 23  Prin.(dr.) Md. Mazhar Hussain 19-06-1998
A M College, Katrai Hill Road, Gaya — 823001. Bihar

36 LM 146 Prin. (Dr.) Lakhan Prasad 19-11-2001
Lal Singh Tyagi Gramin, Mahavidyalaya, Aungaridham — 801301,
Nalanda, Bihar

37 LM 191 Prin. Dr. Gopal Prasad Yadav 2005
TNB College, Bahagalpur,Bihar.

38 LM 443 Prof. Shree Kant Sharma 28-1-2014
Gaya College, Gaya, Rampur Gaya - 823001, Bihar.

39 LM 445 Dr. Shailajkumar Shrivastava 28-2-2014
K-14, Gayatri Tapo Griha, Road No. CN-4, Chitraguptanagar, Patna - 800020,
Bihar

40 LM 446 Dr. Jaishankar Prasad 28-2-2014
Vibha Sadan, Professor Colony, Pokhara Muhalla, Hajipur,
Dist- Vaishali-855101

41 LM 447 Dr. Jawahar Prasad Singh 28-2-2014
Behind Small quarts, DVC Road, Yarpur, Gardanibag, Patna - 800001, Bihar

42 LM 448 Prin. Lakshman Prasad Jaisawal 1-3-2014

Siddharthpuram, Ramdayalu Nagar, Hajipur Road, Muzeffarpur,
Bihar - 842002.
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Dr. Kamal Prasad Bauddha

Raghunandan Teacher’s Training College, Mathiapur, Danapur,
P.O. - Jamsaut, Dist. Patna - 801503, Bihar

Dr. Kishwar Wajid

Principal, Basundhara T. T. College, Siloat Muzaffarpur, Bihar - 843119
Dr. Pramodkumar Jha

Prin. Katrash College, Katrasgarh, Bihar

Dr. Phulo Paswan

R.L.S.Y. College, Aurangabad, Bihar

Dr. Ramesh Yadav

R. K. College, Nadhubani, Bihar

Dr. Shyam Chandra Gupta

CMB college, Deorh, Ghoghardiha, Madhubani, Bihar - 847402
Dr. Baban Singh

Principal College of Commerce, Arts, Science, Kankarbagh, Patna , Bihar.
Dr. Kumar Rajiv Ranjan

Principal GJ Colleg, Rambagh, Bihar-26.

Dr. Tapan Kumar Shondilya

College of Commerce, Arts & Science, Patna - Bihar - 20

Dr. Upendra Prasad Singh

T.P.S. College, Patna, Bihar - 800001

Dr. Dinbandhu Singh

Mahanth Madhusudan College, Bikram, Patna - 801104 Bihar
Prof. S. P. Shahi

A.N.College, Boring Road, Patna - 800013, Bihar

Dr. Ashwate Verma

Nazrul Hassan Teachers Training College, Sonhar, Khagaria, Bihar
Dr. Satyanarayan Prasad Paswan

BMA College, Darbhanga, Bihar

Dr. Meena Prasad

Women'’s College Samastipur - 848101, Bihar

Dr. Amar Kant Singh

Muraka College Sultanganj, Bhagalpur, Bihar - 813213

Dr. Sudhir Kumar Mishra

S.S. College, Jehanabad, Bodh-Gaya, Bihar - 804408

Dr. Arjun Shrma

S.N. Sinha College, Jehanabad , Bodh-Gaya, Bihar - 804417

Dr. Awadhesh kumar Singh

G.D. College, Begusarai- Bihar 851101

Dr. Deepak kumar

S.D. S. College, Kaler, Arwal, Bihar - 824127

Dr. Jitendra Rajak

S.M.D. College, Punpun, Patna, Bihar - 804453

Dr. Satyendra Prajapati

S.B.A.N. College, Darheta-Lari, P.S.Kurtha, Dist - Arwal - Bihar - 804421
Dr. Vijay Rajak

A.N.S. College, Nabinagar, Aurangabad- Bihar - 824301

Dr. Indrajit Prasad Roy

Ramkrishna Dwarika College, Kankarbagh, Patna , Bihar - 800020
Dr. Anil kumar Mandal

R.K. College, Sapta Road, Rahika, Madhubani, Bihar - 847211
Prin. Subodhkumar

House No: WM 130302/Ward 31, Airtel Tower Street,

Mohalla: SK Nagar, Town:, Motihari, East Champaran, Bihar - 845401

29-12-2014

24-1-2015

4-3-2016

4-3-2016

4-3-2016

4-2-2017

4-2-2017

4-2-2017

23-3-2018

23-3-2018

23-3-2018

23-3-2018

24-3-2018

10-03-2019

18-03-2019

10-08-2019

6-2-2020

6-2-2020

6-2-2020

6-2-2020

7-2-2020

7-2-2020

7-2-2020

7-2-2020

6-3-2020

09-08-2022
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70

71

LM 812

LM 818

LM 836

Dr. Navin Kumar

S.B. College, ARA Moulabag, Bihar - 802301

Dr. A. K. Tanolal

L.M. College, Darbhanga, Killa ghat, Bihar

Dr. Krishna Shrivastava

Nandlal Singh College, Jaitpur Dadupur (Saran)841205, Bihar

11-02-2023

11-02-2023

23-03-2023

STATE : CHATTISGARH

72

73

LM 679

LM 718

Dr. Komal Singh Sharawan

Bhanu Pratap Deo Govt. PG College, Kanker, Dist. North Bastar,
Chatisgadh - 494334.

Dr. S. L. Nirala

Govt. Bilasa Girls’ P.G. College, Bilaspur-495001, Chattisgarh (CG)

1-10-2018
04-12-2019

STATE : GOA

74

75

76
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81
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87
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LM 19
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LM 31

LM 87

LM 172
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LM 262

LM 301

LM 311

LM 391

LM 399

LM 402

LM 403

LM 474

LM 501

Prin. SR Margaret D'souza

Carmel College for women, Nuvem, GOA

Prin. R. D Arsekar

D M’s College of Arts, Assagao, Bardeg, GOA — 403707

Prin. (Dr.) G.S. Badiger

Shree Mallikarjun College Of Arts & Commerce, Canacona, Goa - 403702
Prin. Newman Fernandes

Rosary College Of Commerce & Arts, Anavelim, Salcete, Goa - 403707
Prin. (Dr.) Aroon Heblekar

Ponda Education Society’s College Of Arts & Sci., Farmagudi, Ponda,
Goa - 403401

Prin. (Dr. ) Bibal G. Dias

Fr. Angel College Of Arts & Commerce, Plliar, Goa

Prin. Dr. A S Kanade

Smt. Parvatibai Chowgule Cultural Foundation’s College Of Arts & Sci.,
Margo, Goa - 403601.

Dr. R. V. Gaonkar

6.P. Chowgule College, Margao- GOA-403602.

Dr. Deshpande Shrikant V.

D.C.T's Dhempe College of Arts,Sci., Miranar, Panaji, GOA- 403001

Dr. Dilip Bhiva Arolkar

Principal, Dhyanprassarak Mandal's College of Arts, Sci and Commerce,
PVS KusheNagar, Assago, Bardez, GOA-403507.

Dr. Laximan Ganesh

Principal, C.E.S. College of Arts & Commerce, Cuncolim, Salcete, GOA
Dr. Santosh B. Patkar

Saraswat Vidyalay’s Sridora Cacolo College of Commerce & MGT Studies,
Khorum, Mapusa, GOA.

Dr. (Sr) Maria Aradhana A.C.

Principal, Carmel College of arts, Science & Commerce for Women, NUVEM,

GOA-403604

Dr. Radhika Shrikant Nayak

DCT's S S Dempo College, Altinho, Panaji, GOA - 403001

Dr. Rita Paes

Nirmala Institute of Education, Altinho, Panaji, GOA - 403001

Rev. Fr. Fredrick Rodrigues

Fr. Agnel College of Arts & Commerce, Pilar - llhas - GOA - 403203
Prin. DR. Simao Remedios Diniz

Rosary College of Commerce & Arts, Navelim, Sallete, GOA - 403707

1998

10-09-1998

01-07-1998

24-07-1998

14-09-1998

1999

10-01-2003

18-12-2007

31-03-2008

30-03-2009

23-02-2010

14-06-2012

25-9-2012
30-10-2012

30-10-2012

13-1-2015

21-12-2015
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95

LM 508

LM 514

LM 516

LM 685

LM 805

Dr. Pritha Mallya,

Damodar College, Madgaon, GOA

Prin. Dr. Nandkumar Sawant,

Shrimati Parvatibai Chougule College (Autonomous), Madgaon, GOA
Prin. Dr. Sawant

Parvatibai Chowgule College, Goa

Dr. Joydeep Bhattacharjee

Government College of Arts, Science & Commerce, Quepem,
GOA - 403705

Prin. Bhaskar Nayale

Government College, Quejoem - 403705, GOA

31-3-2016

29-3-2016
16-6-2016

13-12-2018

10-02-2023

STATE : GUJARAT
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111
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LM 73

LM 76

LM 93
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LM 109

LM 114

LM 120

LM 139

LM 157

LM 168

LM 169

LM 175

LM 176

LM 177

Prin. (Fr.) Francis Parmar
St. Xavier's College, Navrangpura, Ahmedabad- 380009, Gujarat.
Prin. (Dr.) Bharat Naik

Mrd Arts & Eelk Commerce College,At. Po. Chikhli — 396521.Dist-Navsari,

Gujarat
Prin. Subhash Brahmbhatt

Shri Hk Arts College , Pb No. 4041, Ashram Road, Ahmedabad — 380009,

Gujarat
Prin. K. M. Patel

Municipal Arts & Urban Bank Sci. College, Mehsana — 384002. Gujarat

Prin. Dr. Gopal R. Bhatt

Shri Hk Commerce College, Nr. Nehru Bridge, Ashram Road,Ahmedabad-9

Gujarat

Prin. D. G. Parekh

Smt. G. J. Sheth Commerce College, Nazarbaug — 363642. Gujarat
Prin. B.H. Malani

VD Kanakia Arts College, Savarkundla — Dist- Amreli 364515. Gujarat
Prin. Bhalodia M.B.

Mmg Mahila College, Opp. Motibaug, Junagadh, Gujarat

Prin. C N Patel

Sheth TC Kapadia Arts & Commerce College, Bodeli , Dist- Vadodara,
Gujarat

Prin. L. M. Patel

Smt. Scpf Commerce College, Dabhoi, Dist- Baroda, Gujarat

Prin. J. H. Patel

Shri CNPF Arts & DN Sci. College, Dabhoi, Dist: Baroda, Gujarat

Dr. Leelaben M. Swami

02-05-1998

27-05-1999

03-03-1999

23-02-1999

04-03-1999

12-11-1999

12-11-1999

17-12-1999

11-01-2000

13-11-2000

08-01-2001

2001

Shri J. M. Patel Arts & Commerce Mahila College, UNJHA, N Gujarat— 384270

Prin. V. S. Patel (Retd.)

Po. Chala, Patel Falia, Nr. Swaminarayan Temple, Via - Vapi,
Dist: Valsad - 396191, Gujarat.

Prin. Dr. Jitendra H. Pancholi

Lnk College Of Education, Rajmahal Road, College Campus, Patan - 384265

(NG) Gujarat
Prin. Saurabha C. Chokshi

J G College Of Commerce, Drive-in Road, Thaltej Ahmedabad — 380054

Gujarat

Prin.(Dr.)Banshidar Upadhyay

E-1o Ayojannagar, Shreyas Crossing, Paldi, Ahmedabad-380007
Prin.(Dr.)Jagdishbhai Chaudhary

Sardar Vallabhai Arts College, Relief Road, Ahmedabad — 380001, Gujarat

22-01-2002

22-01-2002

23-02-2004

23-02-2004

05-07-2004
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Prin. H. D. Sikh 05-07-2004
Saraspur Arts & Commerce College, Relief Road, Ahmedabad- 380001.

Gujarat

Prin. Dr. L. P. Joshi 30-11-2004
JBRP Arts, AMRP Commerce College, Borsad, Gujarat

Dr. Natubhai B. Patel 20-10-2004

C.U.Shah Commerce College, Nr. Gujarat Vidyapeeth,

IncomeTax Cross Road, Ahmedabad-380014.

Prin. Patel Vrajeshkumar I. 20-10-2004
D.M. Patel & S.S. Patel Art & Comm. Colege, ODE — 388210. AT & Post: Ode,

Ta & Dist: Anand (Gujarat)

Prin. Geetaben P. Mehta 30-11-2004
B. D. Arts College, Sankdi Sheri, Manekchowk, Ahmedabad — 380001.

Gujarat

Prin. Pravinchandra J. Gandhi 03-01-2005

Motilal Nehru Law College, S.V. College Campus, Relif Road,
Ahmedabad-380001

Prin. Mahipat Singh Chavda 05-09-2005
L.D. Arts College, Navrangpura, Ahmedabad-380009, Gujarat

Prin Dr. Vimal Joshi 2005
Shri R.k.parikh Arts & Science College’Petlad-388 450, Dist-anand, Gujarat

Prin. Dr. Praful K. Patel 17-10-2005
M.m. Science College, Nazarbaug,Morbi, Dist-Rajkot, Gujarat.

Prin T.J. Purani 2005

5 Parag Society, Opp. Amul Society, New Sharda Mandir Road, Paldi,

Ahmedabad 380007, Gujarat

Prin. Agnihotri 2005
Vivekanand College Of Arts, Raipur Darwaja,Ahmedabad-380001, Gujarat

Ms. Pratima H. Mali 2005
College Of Nursing,New Civil Hospital Campus,Asarva, Ahmedabad—380016,

Gujarat

Prin. Dr. Ushaben A. Chaturvedi 2005
MP Arts & Com College for women,Outside Riapur Gate,Ahmedabad-380001,

Gujarat

Prin. Manubhai Patel 2005
M. C. Shah Commerce College, Ashram Road, Opp. Gujarat Vidyapeeth,
Ahmedabad-380014, Gujarat

Prin. Pratap V. Khara 2005
CC Sheth College of Commerce, Ashram Road, Ahmedabad-380014, Gujarat
Prin. Ujambhai Patel 2005

M.B. Patel Rashtrabhasha Vinayan & Vanijya Mahavidyalaya, Ellisbridge,
Ahmedabad-380006. Gujarat

Prin. Dr.S.G. Purohit 24-11-2005
A.R.S. Sakhida Arts, C.c. Gdiwala Commerce And C.c Home Science College,
Limbdi-363 421, Dist-surendranagar.Gujarat.

Fr. Joseph V.A. 17-12-2005
Christ College,Vidhyaniketan, P.b. No.5 Saurashtra Uni.p.o. Rajkot-360005,

Gujarat

Prin. Rao K. B. 2005
Smt. T. J. Patel Commerce College, Nadiad, Gujarat.

Prin.(Dr.) S.P.sharma 2005

L.R. Wadia Arts And Commerce College, Vidhya Nagar,Bhavnagar,

Gujarat-364 002

Prin.(dr.) Rajesh R. Modi 26-07-2005
Commerce College, Petlad Gujarat.
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LM 279
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Prin. (Dr.) Ramesh N. Vadher

Smt. SB Patel Institute of Business Management, Nr. Ganj Bazzar,
Visnagar-384315

Shri S. K. Trivedi

2005

2005

C. U. Shah City Commerce College, Laldarwaja Ahmedabad-380001. Gujarat.

Dr. F. S Umrigar

Birla Vishwakarma Mahavidyalay Engg. College, Gujarat-388120
Prin. B. S. Patel

Science College, Himatnagar, (Sabarkantha), Gujarat

Dr. Kanubhai Patel

Mabhila Arts College, Himatnagar, (Sabarkantha), Gujarat

Dr. Dhanraj Pandit

2005

2007

2007

2007

Swaminarayan Arts College, ShahAlam Tolnaka, Shah Alam, Ahmedabad-380028

Dr. Hasyada Pandya

S.D. Arts & B.R. Commerce College, Mansa- 382845, Dist-Gandhinagar,
Gujarat

Dr. K. P. Patel

Lunawada Arts, Sci, Commerce College, Lunawada, Dist- Panchmabhal,
Guajrat

Prin. P. S. Shah

Balalji College of Computer Application, Satyam, Opp. Zenith Tins,
Chhani Rd, Vadodara—391740 Gujarat.

Dr. C. M. Thakkar

TAC Arts & JVG Trust Commerce College,Radhanpur,Dist:Patan,
N.Guj.- 385340

Dr. Jagdip U. Nanavaty

Sheth Motilal Nyalchand Law College, Rajmahl Road, Patan,
(N.Gujarat) 384265

Dr, K. S. Parikh

Sheth MN Sci. College,Rajmahel Road, Patan North Gujarat - 384265
Dr. V. G. Vadhel

MP Arts & MH Com. College for Women, Out side Raipur Gate,
Ahmedabad — 380022, Gujarat

Principal

I.V. Patel College Of Commerce, Nadiad, Dist-kheda, Gujarat

Prin. Ghanshyambhai M Patel

M.S.Bhagat And C.S. Sonawala Law College, Nadiad,Gujarat-387001
Dr. H. A. Desai

Smt. CDJ Refel Arts & Commerce College, Vapi — Namdha Road, PB No. 67,
VAPI (West) 396191. Dist: Valsad, Gujarat.

Dr. Nitinkumar M. Pethani

Desai C.M. Arts & Commerce College, Mandal Road, VIramgam — 382150
Dist: Ahmedabad, Gujarat.

Dr. Chimanbhai Motibhai Patel

G/F, Luneshware Apartment, Nr. S.T Work Shop (Junakalva),
At-Po-Ta- Lunawada, Dist. Panchmahals, Gujarat

Prin..(Dr) Anupam R. Nagar

College Of Arts.com,Home Sci & I. T. For Girls, Khanjadi Plot,

Income Tax Office, Post Box No.41, M.G.Road, Porbandar, Gujarat.

Dr. Ashok M. Desai

Z.F. Wadia Women'’s College & N. K. Jhota College of Commerce,
Athwalines, SURAT, Gujarat - 395001.

Shri Jagdishbhai K. Patel

V. R. Patel College of Commerce, Nagalpur Stand, Highway Road, Mehsana,
Gujarat-384002.

2007

20-12-2007

10-03-2008

10-03-2008

10-03-2008

10-03-2008

31-03-2008

2008

2008

22-12-2008

2008

16-01-2008

02-12-2008

18-04-2009

20-04-2009
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Dr. Dushyant S. Shukla

23-04-2009

Shri M. N. Shukla College of Education Plot No. 62-63 Vishwabharati Bhawan,

Bhaikaka Nagar, Thaltej, Ahmedabad — 380059. Gujarat

Prin. Dr. Sudhir G. Joshi

Shri HS Shah College of Commerce, College Campus, Dhansura Road,
Modasa-83315, Dist: Sabarkantha, Gujarat

Prin. Abhaykumar V. Parmar

Adiwasi Arts & Commerce College, SANTRAMPUR,

Dist: Panchmahals — 389260 Gujarat.

Prin. Dr. Hasit Mehta

UTS Mabhila Arts College Mill Road, Nadiad — 387001 Dist : Kheda, Gujarat.
Dr. Laxmiknat Shivdayal Pathak

I.M. Nanavati law College, Opp. Law Garden, Ellisbridge,

Ahmedabad -380006 Gujarat

Dr. Patel Pankajkumar Kantibhai

Smt. S. B. Patel Arts & Shri R. N., Amin Commerce College, VASO — 387380.

Dist: Kheda. Gujarat.

Dr. Chhelshanker Gagji Joshi

Maharshi Dayanand Science College, Opp. Special Jail, Nr. Kamla Park,
Porbandar -360575, Gujarat.

Dr. Ajay Patel

Arts College Shamlaji, NH No 8, At & Po. Shamlaji-383355 Ta. Bhiloda,
Dist: Sabarkantha, N.Gujarat

Dr. Rashmi Pradyumanbhai

Shri CP Choksi Arts Shri PL Choksi Commerce College, R. B. Road, Veraval,

Dist: Junagadh-362265.Gujarat.
Dr. Meeraman Jivabhai Bandhiya

Mahila Arts, COmmerce College- Veraval, Nr. Jalaram Talkies, Dabhor Road,

At - Veraval-362266 Dist: Junagadh

Dr. Harish M. Shah

KK Parekh Com & BBA College, Lathi Road, Amreli, Dist: Amreli-365601,
Gujarat

Dr. Vasant M. Patel

Arts, Science & Commerce College,

Chota Udepur - 391165, Dist:Vadodara, Gujarat

Dr. Pratik A. Dave

Sahu Shriyans Prasad Jain Arts & Commerce College,

Dhrangadhra - 363310, Gujarat

Dr. Alkesh V. Dave

SCA Patel Arts College, At & Po. Sadhli, Ta: Sinor,

Dist: Vadodara - 391250 Gujarat.

Prof. Ajay Gor

Pramukh Swami Science & HD Patel Arts College, Kadi, SV Campus, Kadi,
Dist- Mehsana - 382715, Gujarat.

Dr. Dineshkumar Popatlal Patel

Plot #: 1235/2, Opp. Chaudhary School, Sector 7D, Gandhinagar 382007
Gujarat

Dr. Janakkumar Rasiklal Shukla

Shri CNPF Arts & DN Science College, Dabhoi- 391110,

Dist- VADODARA, Gujarat

Dr. Sanjay Sumantlal Shah

Shri UPArts, Smt MGP Sciecne & Shri VLS Commerce College,

Pilvai - 382850, Ta: Vijapur, Dist - Mehsana, North Gujarat

Dr. Hina M. Patel

Smt. MM Shah Mabhila Arts College, Kadi - 382715, Gujarat.
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Prin. Ashwinkumar Kuberdas Maheria 14-3-2011
College of Education, Vadasma, Ta & Dist- Mehsana - 382708, Mehsana,

Gujarat

Prin. Dr. Prafullaben Narnabhai Patel 14-3-2011
Swami Vivekanand Sarvodaya Bank Education College, Ta & Dist- Mehsana,

Mehsana, Gujarat. - 384002

Dr. Sangeeta Ghate 22-03-2011
Umiya Arts & Commerce College for Girls, Sola, Ahmedabad-380061, Gujarat
Dr. Starpayal N. lyer 25-03-2011

RH Patel Arts & Commerce College, Bh Shrinath Aprts, Nava Wadaj,
Ahmedabad-380013, GUjarat

Dr. Sanjay M. Vakil 25-03-2011
H. A. College of Commerce, Opp. Law Gardan, Ellisbridge,

Ahmedabad-380006, Gujarat

Dr. Falguni C. Shastri 25-03-2011
Smt. HB Jasani Arts & Shri NK Jasani Commerce College, J Vidyanagar,

Chhelbhai Dave Marg, Rajkot -360002., Gujarat

Patel Sureshbhai Shivabhai 26-03-2011
Smt RRH Patel Mahila Arts College, Vijapur, Ta : Vijapur,

Dist: Mehsana - 382870

Dr. Sukeshprabha Premnath Sharma 2011
LNK College of Education, Patan (NG) - 384265 , Gujarat

Prin. B. N. Joshi

Arts & Commerce College, Motapondha - 396191, Via-Vapi, Dist. Valsad (Guj)

Dr. Sushil G. Dharmani 3-2-2012

Tolani College of Arts & Science, Nr. Railway Station, Adipur,
Kachchh. (Gujarat)

Dr. Prin. Shandarsinh Ramsinh Rana 7-2-2012
Shah C.K. Muni. Commerce College, Nr. Ambica bus stand, Kalol - 382721.

Gujarat

Dr. K. C. Deshmukh 10-2-2012

Shri Prabhatgiri Harigiri Goswami Muni. Arts & Sci. College,
Kalol (N.G.) - 382721, Dist - Gandhiangar, Gujarat.

Prin. Rakesh Rao

B.P. Brahmbhatt Arts & Commerce College, Opp. APMC Market,
Unjha - 384170, North Gujarat.

Dr. Lalitkumar Shankarlal Patel 20-02-2012
Jawala mukhi’s street, Nagarwada Road, Patan (NG) - 384265, Gujarat
Dr. Prafullaben C. Brahmbhatt 20-02-2012

40 Anurag Bunglows, Nr. Saraswati School, Science City Road,

Ahmedabad-380061

Dr. Kishorsinh Natversinh Chavda 20-02-2012
12 Palav Row House, Opp. Saint mark’s School,

B/h Ganeshwar Mahadev Temple, Adajan New Road,

Adajan - Surat - 395009, Gujarat

Dr. Dineshbhai Rambhai Patel 20-02-2012
B-49, Utsav Bunglows, Sukhapra, Mehsana - 384002, North Gujarat,

Gujarat

Dr. Abhilasha U. Agarwal 20-02-2012

Vanita Vishram Women'’s College of Commerce, Vanita Vishram, Athwagate,

Surat - 395001, Gujarat.

Dr. Prabhudas M. Jalsanwala 20-02-2012
B.B. Avichal Arts & Commerce College, Mandvi. Dist- Surat - 394160,

Gujarat
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Dr. Ashwinbhai Shankerlal Patel 20-02-2012
Navyug Science College, Rander Road, Surat - 395009, Gujarat

Dr. Hemrajbhai R. Patel 20-02-2012
Kankrej Arts & Commerce College, Thara, Taluko - Kankrej,

Dist. Banaskantha (BK), Gujarat

Dr. Dilipbhai Ratibhai Marthak 29-8-2012
Ku.Anya Binoybhai Gardi, Gramvidya Mahavidyalaya,

Shardagram, Mangrol - 362225

Dr. Mukesh Modi 3-10-2012
J.B. Thacker Commerce College, BHUJ, Dist: Kachchh-Gujarat-370001.

Fr. (Dr.) Vincent Braganza 30-10-2012
St. Xavier's College, Navrangpura, Ahmedabad-380009, Gujarat

Dr. Jitendra A. Pandya 31-3-2012
Sheth H.J. Law College, Bhavnagar - 364002, Gujarat

Dr. Parul Rameshchandra Azad 07-12-2012
D2/14, Ananad Apart, Amraiwadi, Ahmedabad-380026.

Dr. Atul Bansal 13-12-2012

C.Z. Patel College of Business & Management,

New Vallabh Vidyanagar - 388121, Anand, Gujarat

Dr. Anilkumar G. Kachhia 23-1-2013
Smt. S| Patel Ipcowala College of Education, Petlad-388450. Dist. Anand,

State- Gujarat.

Dr. Kalpesh H. Pathak 30-1-2013
Smt. Ullasben Gordhandas College of Education, Nr. Tel. Exchange, Vasna,
Ahmedabad-380007. Gujarat.

Prin. H. B. Patel 7-2-2013
Grow More College of Education, Ahmedabad-Udaipur Highway, Himatnagar,

Dist-S.K., Gujarat.

Dr. Babaraju K. Bhatt 7-2-2013
Naranlala School of Industrial Management & Computer Sci - MBA,

Eru Char Rasta, Navsari - 396450, Gujarat.

Dr. Hitendrasinh Y. Kharvasiya 22-2-2013
Arts & Commerce College, Vyara, Dist. Tapi - 394650, Gujarat

Prin. Jayendrasinh P. Gohil 22-2-2013
V.R. Bhakt Shisksan Mahavidyalaya, Kamrej, Dist- Surat, Gujarat

Prin. Shailendrasinh Mangrola 22-2-2013

M.R. arts & Sci. College, Rajpipla, Dist. Narmada, Gujarat.

Dr.Rajesh S Vyas

Shri N S Patel Law College, Modasa,Dist S.K-383315, Gujarat 22-04-2011
Dr. Jayesh Gunvatray Poojara 17-1-2014
Shri D.N.Institute of PG Studies in Commerce, MB Patel Sci. College Campus,
Anand-388001, Gujarat

Kamini K. Rao 4-1-2014
Shri Swaminarayan Arts College, Shah-E-Alam, Ahmedabad-380028, Gujarat

Dr. Dilipkumar Amrutlal Mevada 3-1-2014
Siddharth Law College, Sector-16, Gandhinagar - 382016, Gujarat

Dr. Jayeshbhai N. Barot 1-3-2014
Smt. RM Prajpati Arts College, satlasana - 384330, North Gujarat, Gujarat.

Dr. B. K. Jain 25-7-2014
M.G. Science Institute, Opp. Gujarat University, Navrangpura,

Ahmedabad-380009, Gujarat 214
Dr. Mahesh G. Saralai 22-11-2014

C.K.Pithawalla Institute of Pharmaceutical Science and Research,
Near Malvan Mandir, Gavier gam, Dumas Road,
Surat - 395007, Gujarat
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Dr. Jayeshkumar Nathubhai Barot

Smt. R. M. Prajapati Arts College, AT, Post and Taluka: Satlasana,
Dist: Mehsana - 384330

Dr. Bimlesh A. Tevatia

S.G.Patel Arts & P.K.Desai Com College, Nizar, District:Tapi-394370, Gujarat

Dr. Bharatiben M. Pancholi

A.V.Patel Commerce College, Chikhli Road, College Campus, Bilimora,
Dis. Navsari, Gujarat.

Dr. Balvantsinh Nagarsinh Thakor

Arts & Commerce College, Sarbhan, At & Post: Sarbhan, Ta:Amod,
Dist: Bharuch, Gujarat

Dr. Harshavati Chhaganlal Patel

J.P. Pardiwala Arts Com. College, Killapardi, Dist: Valsad, Gujarat
Shri Ishwar M. Patel

Shri Surat Jilla Sahakari Bank. Comm. College & Arts, Hathisha Road,
Olpad - 394540

Dr. Jayvantsinh A. Sarvaiya

Sabarmati Arts Commerce College, Ramnagar, Sabarmati,
Ahmedabad-380005. Gujarat

Dr. Vasudev N. Raval

S.S.Mehta Arts & M.M.Patel Commerce College, Motipura,
Himatnagar (S.K.) - 383001

Dr. Prin. J. L. Garmora

Smt. G. J. Sheth Commerce College, PPW Post Office, Morbi 363642,
Gujarat

Dr. Mohanbhai Patel

N.S. Patel Arts College, Bhalej Road, Anand, Gujarat

Dr. Vimal N. Pandya

Director, Navgujarat College of Computer Applications,

Opp. Gujarat Vidyapeeth, Income Tax, Ahmedabad - 380014, Gujarat
Dr. Nirja Gupta

Sheth R. A. College of Arts & Commerce, Khanpur, Ahmedabad-380001.
Dr. Rushikesh V. Mehta

Sir L.A.Shah Law College, Opp. Law Garden, Ellisbridge,
Ahmedabhad-380006.

Dr. Ketan K. Mehta

College of Education - Vadasma, Dt. Mehsana, Gujarat - 382708

Dr. Barad

Shree JS Parmar Arts & Commerce College, Kodinar (Dist. Junagadh),
Gujarat -362723

Dr.Bhasker A. Shukla

YS Arts & RK Shah Commerce College, Devgadhbaria- Dist. Dahod,
Gujarat.

Dr. Rameshkumar Bhailchandbhai Patel

M.A. Parikh Fine Arts & Arts College, G.D. Modi Vidya Sankul,

Opp. S.T. Workshop, Highway, Palanpur, Dist Banaskantha,

Gujarat - 385001.

Dr. Manish K. Pandya

Tolani Commerce College, Adipur - Kachch, adipur - 370205, Gujarat
Prin. Rohan R. Joshi

Natioanl College of Comerce, Nr. Gujarat Uni. Boys Hostel, Navrangpura,
Ahmedabad- 380009. Gujarat

Dr. Hareshkumar B. Vadhel

Vision College of Education, Nr. Gujarat University, Navrangpura,
Ahmedabad-380009, Gujarat

11-12-2014
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10-1-2017

10-1-2017
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Dr. Daxaben N. Mehta
Smt. Sadguna C. U. Shah Home Science & CU Shah Arts & Comm.
Mabhila College, Nr Patel Boarding, 60 Ft Rd, Wadhwan City,

Dist. Surendrangar, Gujarat - 363030 12-1-2017
Dr. Artiben Patel
N.P. Patel Mahila Arts College, Palanpur, Gujarat 27-01-2017

Dr. Pruthul Ramesh Desai
Sir PT Sarvajanik College of Science, Jawaharlal Nehru Marg, Athawalines,

Surat - 395001, Gujarat 4-2-2017
Dr. Madhukarbhai Sundriyabhai Padvi
MTB Arts College, JN Road, Athwa lines, Surat- 395001, Gujarat 4-2-2017

Dr. Jayanbti S. Chaudhari

Shri Morarji Desai Arts & Commerce College, Buhari - 394630,

Dist. Tapi, Gujarat 4-2-2017
Dr. Yogeshkumar Babulal Dabgar

R. R. Mehta College of Science & C. L. Parikh College of Commerce,

Add. G. D. Modi, Vidyasankul, Opp. S. T. Workshop Highway,

Palanpur - 385001, Gujarat 08-3-2017
Dr. J. S. Ramadutti

K. H. Madhavani Arts & Commerce College, Porbandar - 360575, Gujarat 6-7-2017
Dr. Minal H Upadhyay

Principal DT Law College, Ashram Road, Ahmedabad-14 21-7-2017
Dr. Akil Saiyed

Parul Institute of Law, PO Limda, Ta. Waghodia, Dist. Vadodara,

Gujarat - 391760 20-12-2017

Dr. Babita Saiyed

BN Patel Institute of Paramedical & Sciences, NS Patel Circle, Bhalej Road,

Anand, Gujarat - 388001 20-12-2017
Dr. Nidatt Barot

Institute of Language Teaching B.Ed. College, Saurashtra High School Trust,

Kalavad Road, Rajkot - 360005, Gujarat 16-1-2018
Dr. Kalpesh J. Mehta
Navjivan Science College, PO Box No. 135 Dahod - 389151, Gujarat 3-2-2018

Dr. Rohitkumar N. Desai

Jethiba K. Patel Arts College & BA Patel & DB VWas Commerce College,

Ruppur - Chanasma, Gujarat) - 384220, Dist. Patan 5-2-2018
Dr. Alpesh J. Raval 14-2-2018
Parekh Brothers Science College, Dakor Road, Kapadwanj - 387620,

Dist : Kheda, Gujarat

Dr. Gopal Mathuralal Sharma

Shah K. S. Arts & V.M. Parekh Commerce College, Dakor Road,

Kapadwanj - 387620, Dist Kheda, Gujarat 14-2-2018
Dr Ritu Saxena
Samarpan Science & Commege College, Gandhinagar, Gujarat 26-2-2018

Dr. Ashishkumar Janakray Dave
DK Patel Arts LM Patel Commerce College, Nr. MGVL Office, Vadodara Road,

Savali - 391770 Dist: Vadodara, Gujarat 6-3-2018
Dr. Ashish P. Vyas
Director, Brahmanand BBA College, Hathijan, Ahmedabad, Gujarat 21-3-2018

Dr. Bharti Girish Dave

MP Arts & MH Commerce College for Women, Outside Raipur Gate,

Ahmedabad -380022 Gujarat 4-2-2019
Dr. Hemantkumar Shah

HK Arts College, Opp Handloom House, Ashram Rd,

Ahmedabad-380009. Gujarat 4-2-2019
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Dr. Amrita Paresh Patel

Uma Arts & Nathioba Commerce Mahila College, Sec -23, Gandhinagar,
Gujarat 382023.

Dr Kamleshbhai M Jani

PD Malviya College of Commerce, Gondal Road, Rajkot - 360004, Gujarat
DR. Karshan B. Chaudhani

CU Shah Arts College, Lal Darwaja, Ahmedabad - 380001, Gujarat.

Dr. M. F. Patel

Smt CC Mahila Arts & Sheth C.N. Commerce College, Station Road,
Visnagar, Dist. Mehsana, Gujarat.

Dr. Babubhai J. Chaudhari

The KNSBL Arts & Commerce College, Kheralu, Dist Mahesana,
Gujarat - 384325

Dr. Hetal Jyotkumar Mehta

Swami Sahajanand College of Commerce & Management, Plot No. 639,
ISCON Mega City, Nr. M.K. Bhavnagar University Karyalay,

Bhavnagar - 364002, Gujarat

Dr. Hitesh S. Viramgami

SMT. T.S.R. Commerce College, NGES Campus, Rajmahel Road,

Patan- North Gujarat - 384265

Dr. Apurva Pathak

Law College, Godhra, Jafrabad, Godhra - 389001, Dist Panchmahal, Gujarat

Dr. Kinjalkumar Mistri

Shri Mansukhbhai J. Medani BBA College, Vakhariya Campus,
Vakhariya Char Rasta, Kalol, Dist Gandhinagar, Gujarat

Dr. Snehalkumar Hasmukhbhai Mistry

Vidyabharti Trust College of Business, Computer- Science and Research,
Vidyabharti Campus, At & Po: Baben, Ta: Bardoli, Gujarat - 394601

Dr. Chandubhai Kikabhai Patel

Shri Parekh Science, Arts and Commerce College, Jadra Road, Mahuva,
Dist: Bhavnagar, Gujarat - 364290

Dr. Deepakkumar Hiralal

Shri S.K. Shah and Shri Krishna O.M. Arts College, Modasa, Dist Aravalli,
Gujarat

Dr. Bipinkumar Dahyabhai Patel

B. D. Shah College of Education, Modasa Dist: Aravalli, Gujarat 383315
Dr. Dalsukhbhai Ujamlal Patel

V.N.S.B. LTD Arts & Commerce College, Vadnagar, Dist Mehsana,
Gujarat 384355

Dr. Neelu Ghosh

DOChokshi College of Secondary Education, Vidya Mandir Campus,
Tally Baugh, Nr. Meera Gate, Palanpur, Dist: Banaskantha, Gujarat

Prin. Pravinkumar V Chaudhary

M.M. Chaudhary Arts College, Rajendranagar, Sabarkantha, Gujarat
Prin. Kalavadiya Mahendra G.

Smt A.P. Bhalod Mahila Arts, Commerce, Home Science College,

Kokli Road, Upleta - Rajkot 380490, Gujarat

Dr. Rupali A. Shah

Akhand Anand Arts & Commerce College, Ved Road, Surat-395004, Gujarat

Dr. Martina R. Norhna

Shri K.P. College of Commerce, Surat 395001, Gujarat

Dr. Heena Sunil Oza

Sheth C.D. Barfiwala College of Commerce, Sahyog Society,
Sumul Dairy Road, Surat 395008, Gujarat

02-03-2019

02-03-2019

07-03-2019

12-03-2019
04-12-2019

16-01-2020

7-2-2020

28-02-2020

14-3-2020

06-09-2021

12-11-2022
11-02-2023

11-02-2023
11-02-2023

17-02-2023

16-04-2023

16-04-2023

16-04-2023

16-04-2023

16-04-2023
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Dr. Suresh Ravjibhai Savani

Swami Sahajanand College of Commerce & Management,

ISCON Megha City, NR. M. K. Bhavnagar University Karyalaya,
Bhavnagar 364002, Gujarat

Prin. Yagnesh M. Joshi

Smt. J. J. Kundaliya Arts & Commerce College, Near Shastri Maidan,
Suchak Road, Rajkot 360001, Gujarat

Prin. Dr. Himmat Bhalodiya

SLU & HPT Arts and Commerce College for women, Nr VS Hospital,
Opp. Pritam Nagar, Beside Congress Bhavan, Ellisbridge,
Ahmedabad, Gujarat

Prin. Dr. Alpesh B. Upadhyay

Shri Swaminarayan Arts College, Sah Alam, Maningar, Ahmedabad 380028,
Gujarat

Prin. Dr. Prashant T. Jariwala

CU Shah Commerce College, Lal Darwaja, Ahmedabad, Gujarat
Prin. Dr. Snehal Kotak

Smt. KSN Kansajara Mahila College, Kotecha Chowk, Kalawad Road,
Rajkot 360007 Gujarat

Prin. Dr. Sanjaykumar P. Lalani

Shri Surat Jilla Sarakari Bank Arts & Commerce College, P.O. Olpad,
Dist: Surat, Gujarat

Prin. Kavita Jatin Patel

GLS Sadguna BD College for Girls, Lal Darwaja, Ahmedabad 380001
Gujarat

Prin. Ashokkumar V. Patel

M.B. Patel Rashtra Bhasa College, Nr. Nagri Eye Hospital, Ellisbridge,
Ahmedabad 380006, Gujarat

Prin. Hemant H. Patel

Sheth R. A. Bhavan’s College of Science, Nr. Kama Hotel, Khanpur,
Ahmedabad 380001, Gujarat

24-07-2023

04-04-2024

25-12-2025
25-12-2025

25-12-2025
25-12-2025

25-12-2025
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25-12-2025
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Prin. V.K. Sabharwal

Sri Guru Hari Singh College, Sri Jivin Nagar, Sirsa — 125075, Haryana
Prin. Subhash Sharma

Dayanand PG College, Hisar — 125001 Haryana

Prin. S. Chaudhary

DAV College, Pehowa, Dist- Kurukshetra, Haryana

Principal

DAV College, At- Guhal, Dist- Kaithal Haryana

Prin. Dr. D. S. Dhaliwal

GN Khalsa College, Kamal, Kurushetra University, Kurushetra, Haryana
Prin. Dr. Mrs. Mrinalini Somnath

Ishwarsing Mahila Shikshan Mahavidyalay, Haryana - 136026

Dr. Desh Bandhu

S.D. College, Ambala Cantt, Haryana.

Dr. Dhanknar Bala

Maharaja Aggresen College for Women, Jjajjar, Haryana

Prin. Dr. Bedi Puneet

MCM DAV College, Sector - 36, Chandigarh. Pincode - 160036.

Dr. Mrs. Bharti Bandhau

Arya Kanya Mahavidyalaya Shahabad Markanda, Dist - Kurushetra,
Haryana - 136135

20-04-1998

15-10-1998

1999

1999

11-06-2005

2005

2008

26-3-2010

26-3-2010

23-03-2011
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295 LM 364 Dr. (Mrs.) Sadhna Gupta 02-04-2011
Maharaja Aggresen College for Women, Jjajjar, Haryana - 134103
296 LM 425 Dr. Mange Ram Gupta 22-2-2013
DAV College, Ambala City, Haryana.
297 LM 444 Dr. Yash Pal Sharma 28-2-2014
DAV College, Karnal - 132001, Haryana.
298 LM 453 Dr. R. K. Gupta 20-2-2014
Vaish College, Rohtak - 124001, Haryana
299 LM 483 Dr. Ranpal Singh 31-1-2015
DAV College, Sadhaura, Yamunagar, Haryana.
300 LM 484 Dr. Subhash Tanwar 31-1-2015
DAV College, Pundri Dist. L Kaithal, Haryana
301 LM 485 Dr. Ramesh lal Dhanda 31-1-2015
DAV College, Cheeka, Dist Kaithal, Haryana
302 LM524 Dr. Rajendra Singh 4-3-2016
Sanatan Dharma College, Ambalal Cantt, Haryana
303 LM 541 Dr. Nisha Bhargava
Mehr Chand Mahajan DAV College for women, Sector - 36-A,
Chandigarh (U.T.) - 160036 23-01-2017
304 LM 552 Dr. Jagdish Gupta
Arya PG College, Panipat - 132103, Haryana 4-2-2017
305 LM 553 Dr. Yogeshwer K. Joshi
Bhagwan Parshuram College, Kurukshetra, Haryana - 136118 4-2-2017
306 LM 554 Dr. Kamdev Jha
DAV College, Pehowa (Kurukshetra), Haryanan 4-2-2017
307 LM 556 Dr. Ashokkumar Chaudhary
Markanda National College, Sahahabad Markanda, Dist: Kurukshetra,
Haryana - 136135 4-2-2017
308 LM 620 Dr. (Mrs.) Rakesh Sandhu
Dr.G.D.D.A.V.College of Education for Women, Railway Road, Karnal,
Haryana - 132103 23-3-2018
309 LM 648 Dr. Balbir Singh
Babu Anant Ram Janta College, Kaul (Kaithal(, Haryana - 136021 24-3-2018
310 LM 649 Dr. Hari Parkash Sharma
Indra Gandhi National College, Ladwa, Dist: Kurushetra, Haryana - 136132 24-3-2018
311 LM 655 Dr. Rohtash
Aravart College of Education, VPO-Muana, Dist: Jind, Haryana - 126112 24-3-2018
312 LM 700 Dr. Krishan Kant
Aggarwal College, Ballabgarh, Dist. Faridabad, Haryana - 121004 10-03-2019
313 LM 773 Dr. Gurcharan Dass
M.M. (PG) College, Fatehabad, Haryana - 125055. 26-3-2021
314 LM 774 Dr. Ajaykumar Garg
IB (PG) College, Panipat, Haryana - 132103 08-04-2021
315 LM 815 Dr. Rishi Pal
Babu Anant Ram Janta College, Kaul, Kathiyal 136021, Haryana 11-02-2023
316 LM 821 Dr. Gurinder Singh Handa
Guru Nanak Khalsa College, Karnal - 132001, Haryana 11-02-2023
317 LM 834B Dr. Rakesh Santha
Dr. Ganesh Dass D.A.V. College Education for Women,
Karnal Railway Road, Karnal, Haryana 22-02-2023
STATE : HIMACHAL PRADESH
318 LM 456 Prin. Sneh Lata Raina 29-3-2014

DAV Cenetary College Kotkhai Tech., Kotkhai, Dist.Shimla,
Himachal Pradesh-171202
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STATE : JAMMU & KASHMIR

319 LM 84  Prin. M. B. Biradar 1999
Sharanabasaveshwar College of Science, Gulbarga - 585103.

320 LM 111 Prin. Sharanabasav Ashram 18-10-1999
Sharanabasveshwat College of Sci., Gulbarga

321 LM 132 Prin. Dr. Shamina Bano 07-01-2001
Govt. College of Education, Jammu. Jammu & Kashmir

322 LM 166 Prin. Dr. Arun Kumar Gupta 14-01-2002
Govt. Degree College, Udhampur Jammu & Kashmir

323 LM 296 Syed Rabia Firdous 28-10-2009
Gandhi Memorail College, Babdem, Srinagar — J& K — 190002.

324 LM 725 Dr. Kulvinder Kour 20-12-2019
GDC Bishnah, Dist: Jammu, J & K - 181132

STATE : JHARKHAND

325 LM 123 Prin. (Dr.) Javed Ahmed 01-12-2000
Marwari College, RANCHI-834001, Jarkhand

326 LM 130 Prin. (Dr.) Ali Iman Khan 19-12-2000
P K Roy M College, Dhanbad, Jharkhand - 826004

327 LM 147 Prin. Dr. Deo Kumar Mandal 21-11-2001
Katras College, Katrasgarh, Dhanbad — 14, Jharkhand

328 LM 158 Prin. Dr. Deepak Kumar Verma 20-12-2001
Ramgarh College, Ramgarh, Dist. Ramgarh, Jharkhand-829122.

329 LM 199 Prin. Dr. Miss Kiran Singh 2005
SSLNT College, Dhanbad, Jharkhand

330 LM 223 Prin. (Dr.) Md. Shamim Ahmad 2005
AL-LQRA Teacher’s Training College, Bario P.O., Sarkardih, Via-Govindpur,
Dist- Dhabad-828109, Jharkhand

331 LM 224 Pri. (Dr.) Ram Pervesh 2005
Doranda College, Ranchi, Jharkhand

332 LM 225 Prin. (Dr.) Beena Mahto 2005
J.N. College, BDhurwa, Ranchi, Jharkhand

333 LM 247 Prin. P. Shekhar 2005
Gurunanak College, Dhanbad — 826001. Jharkhand

334 LM 275 Prin. S. K. Sharma 2008
R. S. More College, Govindpur, Dist: Dhanbad Jharkhand

335 LM 307 Dr. AK.Singh 2007
Baghmara College, Baghmara, Dist. Dhanbad, Jharkhand

336 LM305 Dr.S.P Verma 2007
SSJS Namdhari College, Garhwa, Jharkhand

337 LM 304 Dr. Sumedha Tripathi 2007
Bokaro Mabhila College, Bokaro Still City, Dist. Bakora, Jharkhad

338 LM 494 Dr. Umesh Chandra Mehta 21-12-2015
Ranchi College, Ranchi - 834008, Jharkhand - 834001

339 LM500 Dr. Md. Azharullah 3-2-2016
Gautam Buddha Teachers Training College, Mukundganj,
Hazaribag, Jharkhand

340 LM 523 Dr. Rekha Rani 4-3-2016
K.B. Women'’s College, Hazaribag, Jharkhand

341 LM530 Dr. Meena Mishra 4-3-2016
Shri Hans Apartment Flat No : 11, Basant Vihar , Jharkhand

342 LM 617 Dr. Braj Kishore Sinha 21-3-2018

P.K.Roy Memorial College, Main Road, Saraidlilb,
Dhanbad - 826004, Jharkhand
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343

344

345

346

347

LM 653

LM 706

LM 715

LM 835

LM 856

Dr Sharmila Rani

Sindri College, Sindri, Dhanbad, Jharkhand - 828122

Dr. Renuka Thakur

Principal, SSLNT Mahila Mahavidyalay, Dhanbad - 826001, Jharkhand
Dr. Ravindrakumar Singh

Bindeshwari Dubey Awasiya Mahavidyalaya, Pichhri Bermo, Dist- Bokaro,
Jharkhand - 829144

Dr. Amar Singh

Jamshedpur Co Operative College, East Singhbhum,

Jamshedpur 831001, Jharkhand

Prin. Dr. Manoj Kumar

Marwari College, Ranchi -834001, Jharkhand

24-3-2018
09-03-2019
18-11-2019

01-03-2023

01-04-2024

STATE : KARNATAKA

348

349

350

351

352

353

354

355

356

357

358

359

360

361

362

363

LM 14

LM 18

LM 22

LM 33

LM 41

LM 59

LM 99

LM 100

LM 103

LM 104

LM 126

LM 129

LM 138

LM 141

LM 148

LM 244

Prin .a B Hiremath

K R Bellard Arts & Commerce College, Mundargil-582 118.karnataka.
Prin. C Channaiah

Bharti College, Bharti Nagara. Maddur Taluk, Dist- Mandya.
Karnataka-571 422.

Prin. S B Biradar

Channadasa Veshwar College Of Arts-Commerce, Bhalki,

Dist-bidar, Karnataka-585328

Prin V S Benchalli

Byadgi Eduction Society’s Arts & Commerce College,

Byadgi-5871 106. karnataka.

Prin. H. Basavannappa

Sri Kottureshwara College Kottur-583 134, Dist-Bellary,Karnataka.
Prin.b B Tirakaraddi

J SV V Samsthes Science College.,Shivanand Nagar. Kalaspur Road.
Gadag.582 103, Karnataka.

Prin. Basagond S. Bhoomagondappa

S. R. Malage Arts College, Tamba, Bijapur, Karnataka

Prin. Vijay S Exambi

B.ed.college,College Of Education.Baihongal. Prin-591 102.karnataka.
Dr.A B Kalkundrikar

Institute Of Management Education & Research. P. B. N0.504.
'safalya’plot No. 427.,Bhagyanagar Licross. Tilakwadi.

Begaum-590 006 Karnataka.

Prin.D R Palekar

Gogte College Of Commer.Tilakwadi. Belgaum-590 006.Karnataka.
Prin. Dr. C S Shamalambika

A R G College Of Arts And Commerce. Davangera-4, Karnataka.
Prin B Chandrasekharappa

AV Kamallamma College For Women, Devangere-527002. Karnataka.
Prin Kallanagouda | Biradar

S S Khuda Basaveshwar College Of Arts &Sci. Karanataka.

Prin.n R Bilikai

Sjmvbajss Arts& Com. College Of Womwn.church Rd, Ranebennur-581115.

Dist-Haveri.karnataka.

Prin. D A Gobbargumpi

Sri Rjvg Arts & Com College.Shigganon. Dist-Haveri.Karnataka.
Prin. Ranmohan Rao

Govind Dasa College, Karnataka - 575014

27-04-1998

14-05-1998

18-05-1998

18-09-1998

09-10-1998

10-11-1998

19-11-1999

22-11-1999

06-12-1999

06-12-1999

13-12-2000

29-12-2000

08-01-2001

12-04-2001

21-11-2001

2005
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364 LM 260

365 LM 334
366 LM 340
367 LM 377
368 LM 410
369 LM 423
370 LM 426
371 LM 433
372 LM 492
373 LM539
374 LM 479
375 LM 558
376 LM 565
377 LM 566
378 LM 568
379 LM 569
380 LM570
381 LM571
LM 603

383 LM611

Dr. R. Maregoud

Vijaynagar College, HOSPET, Bellary (Dist), Karnataka — 583201.
Mr. M. Raveshkumar

Sri Dhavala College, Moodbidri-574227, D.K. District, - Karnataka
Dr. B. G. Sanameshwara

Principal, Sri Jayachamarajendra College of Engineering,

JSS Technical Institutions Campus, Mysore-570006, Karnataka, INDIA
Dr. A. M. Suresh

NIAM Institutions, No. 252 & 253,Kanakapura Main Road,
Jayanagar 7th Block, Bangalore - 560082, Karnataka

Dr. K. Jayashankar Reddy

CMR Centre for Median & Management Studies No. 5, Bhvanageri,
OMBR Layout, Banaswadi, Bangalore-560043, Karnataka

Prin. V. B. Hiremath

329 Shivabasar Nagar, Sector No -2, Belgaum, Karnataka - 590010
Prin Nagappa Basappa Banakar

Shri Kumareshwar Arts, Commerce College, Hangal, Dist: Haveri,
Karnataka-581104

Dr. Purushottam Bung

KLS’s Institute of Management Education & Research, Sy.No. 77,
Adarsh Nagar, Hindwadi, Belgaum - 590011, Karnataka.

Prin. S. Harish

Vijaya Evening College, R. V. Road, Basavanagudi,

Bengaluru - 560004, Karnataka

Dr. Muthe Gowda T N

Sea College of Science, Commerce & Arts, Ektha Nagar,

Avyappa Nagar Circle, Virgo Nagar Post, K. R. Puram,

Bangalore - 560049, Karnataka

Dr. Parvathy A. A. [Female]

Field Marshal K.M. Cariappa College,Convery Campus,
Madikeri-571201, Karnataka

Dr. B. K. Sathyanarayana

BSVP College for women, Viyahnagar, Bangalore- 560040, Karnataka
Dr. Giramallappa G. Karalatti

Smat’s Shivanand College, Kagwad - 591223, Karnataka

Prin. S. B. Nadagouda

KLE Society’s G.H. College, Haveri - 581110, Karnatak.

Shri C. Lingareddy

KLE Society's Jagadguru Tontadarya Arts Science and Commerce College,
Gadag- 582101, Dist Gadag, Karnataka

Dr. C. S. Hasabi

KLE Society’'s Arts and Commerce College, Gadag - 582101, Karnataka
Dr. M. B. Kothale

KLE Society’s G. L. Bagewadi Arts, Science & Commerce College,
Nipani - 591237, Dist: Belagavi, Karnataka.

Dr. Sarananda S. Halaseri

K.L.E.Society’s S. Nijalingappa College, Rajoyinagar 11 Block,
Bengaluru- 560010, Karnataka

Dr. D. T. Angadi

SSK Basaveshwar Arts, Science, Commerce, UG & PG College,
Basavakalyan - 585327, Karnataka.

Dr. Sannabasangouda G. Gollegourdar

Sharana Basaveshwar College of Commerce, Gulbarga - 585103. Karnataka

17-05-2008

27-4-2010

13-02-2011

15-02-2012

12-5-2012

22-2-2013

22-2-2013

9-2-2013

19-11-2015

10-1-2017
28-1-2015

4-2-2017

12-4-2017

1-5-2017

2-5-2017

2-5-2017

5-5-2017

23-5-2017

382

3-2-2018

20-2-2018
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384

385

386

387

388

389

LM 614

LM 638

LM 693

LM 694

LM 772

LM 809

Fr. Josekutty P.D.

Kristu Jayanti College (Autonomous), K. Narayanapura, Kothanur PO,
Bangaluru - 560077, Karnataka

Dr. D. N. Misale

D.M.S. Mandal's Bhaurao Kakatkar College, Club Road,

Camp Belgaum - 590001, Karnataka

Prof. M. B. Kolavi

KLE’s Arts and Commerce College, Hatalageri Naka,

Dist Gadag, Karnataka - 582101

Dr Danappa V Honagannavar

KLE Society's JG College of Commerce, Vidyanagar, Hubballi,
Karnataka - 580021

Dr. Fr. Augustine George

Kristu Jayanti College, K. Narayanapura, Kothanur P.O., Bengaluru,
Karnataka - 560077

Dr. Mallappa Lindi

S.B. College of Science, Kalaburragi 585103, Karnataka

6-3-2018

24-3-2018

02-03-2019

02-03-2019

20-7-2020

10-02-2023

STATE : KERALA

390

391

392

393

394

395

396

397

398

399

400

401

402

403

LM 6

LM 34

LM 46

LM 56

LM 64

LM 117

LM 167

LM 352

LM 531

LM 557

LM 726

LM 765

LM 819

LM 850

Prin. P K Nooorudeen

M E S Mampad College, Dist.-malappuram. Kerala- 767 542.

Prin. (Dr.) Antony Porathur

St. Thomas College. Thrisur-680 001, Kerala.

Prin. (Dr.) Saradchandra Raj

Nss Training College.Chaganacherry. Kerala -686 102.

Prin. G Henry

Fatima Mata National College.Kollam, Kerala- 691 001.

Prin. (Sr.) Tessa.

St. Teresa’s College, Ernakulam, Kerala.

Prin. (Dr) V' M Manoharam

Deputy Director Of Collegiate Education., Town Hall Road.

Thrissur. -680 020. Calicut, Kerala

Prin. Dr. Sr. Sodhiamma

St. Josepf Training College For Women, Kovilattom Road. Ernakulam.,
Cochin- 682 035. Kerala.

Dr. David Peter S.

School of Engineering, Cochin Univeristy. PO - Cochin - 682022, Kerala
Dr. Jenson P.1.

St. Thoams College, Thrissur - Kerala

Dr. Mathew P. Joseph

Principal, Catholicate College, Pathanamthitta, Kerala - 689645

Dr. Gireeshkumar G. S.

Henry Baker College, Melukavu, Kottayam, Kerala - 686652

Dr. M. V. Georgekutty

Mar Lvanios College for Advanced Mallappally, PO Kerala - 689585
Dr. Francis Karackat

DON Bosco Arts & Science College, Angadikadavu, Kanpur, Kerala 670706
Prin. Chacko Jose P

St. Aloysius College, Elthurth, Thrissur 680611, Kerala

22-02-1998

16-09-1998

02-11-1998

11-11-1998

14-12-1998

23-02-2000

22-01-2002

22-03-2011

4-3-2016

4-2-2017

21-12-2019

7-2-2020

11-02-2023

25-01-2024

STATE : MADHYA PRADESH

404

LM 75

Dr. Jyoti Sharma
Holy Cross Women'’s College, P.O. Ambikapur, Dist- Surguja,
Madhya Pradesh.

03-03-1999
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405

406

407

408

409

410

411

412

LM 405

LM 502

LM 509

LM 577

LM 581

LM 698

LM 780

LM 848

Dr. Vineeta Kaur Saluja

Mata Gujri Mahila Maha Vidyalaya, Civic Centre, Marhatal,

Jabalpur - 482002, MP

Prof. R. K. Chapra

Mata Gujri Mahila Mahavidyalay (Autonomous), Jabalpur - 782002,
Madhya Pradesh

Dr. Mridula Billore

BM College of Agriculture, Khanda, Madhya Pradesh - 450001.

Dr. Kirti Diddi

Nirmala College of Education, Premnagar, Dewas Road, Ujjain,
Madhya Pradesh - 456664

Dr. Umesh Gaur

Gateway Institute of Dynamic Education, Vill - Koluakhurd, Raisen Road,
Bhopal, MP - 462021

Dr Bijoy Jacob

Nirmala College of Education, Prem nagar, Dwas Road, Ujjain, MP-456664
Prin. Mangal Mishra

Shri Cloth Market Girls Commerce College, Ganeshganj, Indore,
Madhyapradesh- 452002

Dr. Antony Joseph Nirapple

Nirmala College of Education, Prem Nagar, Dewas Road, Chandessera,
Ujjain, Madhya Pradesh 456664

30-11-2012

21-12-2015

30-3-2016

25-7-2017

11-9-2017

09-03-2019

12-11-2022

25-12-2023

STATE : MAHARASHTRA

413

414

415

416

417

418

LM 20

420

421

422

423

424

LM 1

LM 2

LM 4

LM 5

LM 8

LM 11

LM 21

LM 24

LM 25

LM 29

LM 32

Prin. V R Shrigurkar

Quite Hour, Plot No. 17. Saudhagar Hsg. Society, Dhanakawadi,
Pune-411 043 Maharastra.

Prin. (Dr.) G Ramchandram

502, | Wing, Modi Park, Irani Wadi No - 3, Kandivali (West),
Mumbai - 4000067, Maharashtra

Prin. M M Gandhi

Tuljaram Chaturchand College. Baramati -413 102. Maharastra.
Prin. Jeevan Desai

‘JivanJyoti’ 16 Ravindra Nagar, Nr.Tilak Nagar Aurangabad-431005.
Maharashtra

Prin. A G Jumde

9\lii, Vivekanand Hsg. Society. Surhagad Road.Pune- 411 030, Maharastra.

Prin. R N Shukla
Shri Sant Gadgebaba Polytechnic,Near Z T C Bhusawal- 425 203,
Jalgaon, Maharashtra.

Prin. M G Shirahatti
Lala Lajpatrai College,Mahalaxmi, Mumbai- 400 034 Maharastra.
Prin. M S Kurhade
DTSS College of Commerce, Kurar, Malad (East), Mumbai - 400097
Prin. (Dr)Mrs. S Kar.
Ghanshyamdas Saraf Girl's College,S V Road, Malad(w),
Mumbai- 400 064. Maharashtra.
Prin. (Dr.)S. V. Chindhade
7 Nilambari , Opp. Mehandale Garage, Arandwan, Pune - 411004.
Maharashtra.
Prin. (Dr.) Joseph Dias
St. Xaviar's College. 5,Mahapalika Marg. Mumbai-400 001 Maharashtra.
Prin. (Mrs.) Ancy Jose
N K College Of Arts & Commerce, Malad(w).Mumbai-400 064,
Maharashtra.

22-02-1998

22-02-1998

22-02-1998

22-02-1998

22-02-1998

21-04-1998

419
16-05-1998

12-06-1998

16-07-1998

01-11-1999

17-08-1998

17-09-1998
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425

LM 39

427

428

429

430

431

432

433

434

435

436

437

438

439

440

LM 60

442

443

444

445

LM 36

LM 40

LM 42

LM 43

LM 44

LM 45

LM 47

LM 48

LM 49

LM 50

LM 51

LM 54

LM 55

LM 57

LM 58

LM 61

LM 62

LM 63

LM 67

Prin.(dr.) Olive Pinto
St. Vincent’s College Of Commerce. 2002, St. Vincent Street,
Pune-411 001, Maharashtra.

Prin. (Dr) V G Jawale

Bhusawal Arts, Science And P O Nahata Commrece College.
Bhusawal-425 201, Maharashtra
Prin. Ramkrishna Rane

Dr. Annasaheb G D Bendali Mahila Mahavidyalaya. Jalgaon 425001

Maharashtra.
Prin. A M Siiddiqui

Arts & Commerce College. Malegaon City. Nasik. Maharashtra.

Prin. K G Patil

Pravara Rural Engineering College Loni. Tal. Shrirampur.
Dist. Ahmednagar. Maharashtra.

Prin. (Dr) B S Dhengle

Swami Ramanand Teerth Marathawada University. Nanded. Maharashtra.

Prin. (Mrs.) L Mathew

Arts , Commerce & Science College. Tukum. Chandrapur,Maharashtra.

Prin. Gavali S Shandkarao

Shivajirao More Mahavidyalaya 1333/1. ‘E' Torannagar.sagrmal.
Kolhapur. Maharashtra.

Prin.(dr.) P H Waghodekar

All India Shri Shivaji Memorial Society’s, College Of Eng. Kennedy

Road 3, Near Rto, Pune — 411 001. Maharashtra.
Prin. R S Shete
SSGM science
Kopargaon, Pune. Maharashtra.
Dr. S. R. Rayate

College Of Education Gangapur Road Nasik-422002. Maharastra.

Principal

Arts, Science & Commerce College, Shakamagar. Tal.-Biloli
Dist-nanded. Maharashtra.

Prin. (Dr.) S N Singh

D-2, 901 Lake Town H.S. Bibveywadi, Pune — 37 Maharashtra.
Prin. (Dr.) Rao Anil Govind

Moljee Jaitha Collegee. Jalgaon, Maharashtra.

Prin.(dr.) C N Rawal

Malini Kishor Sanghvi College Of Commerce & Economics.
Behind Chandan Cinema, Vile Parle (W).Mumbai- 400 049
Prin. Mohanrao B Kale

Vijaysinh Mohit Patil Mahavidyalaya.Natepute. Tal- Malshiras.
Dist — Solapur. Maharashtra.

Prin (Dr.) K B Aglawe

M B Patel College, Sakoli. Dist — Bhandara. Maharashtra.

Prin (Dr.) Kishor Pawar

N D MV P Samaj's Art, Science & Commerce College. lgatpuri.
Dist- Nasik- 422 403. Maharashtra.

Prin.(dr.) Nina S Dodd

S V T College Of Home Science Sir Vithaldas Vidya. Juhu Road.
Santacruz (W). Mumbai-400 049, Maharastra.

Prin.V S Ainchwar

Sardar Patel Mahavidyalaya Chandarpur. Maharashtra.

Prin. S. R. Andhale

Arts & Commerce College, Niphad, Dist- Nashik, Maharashtra

College Gautam, Arts, And Sanjivani Com.col.,

14-10-1998

426

12-10-1998

14-10-1998

26-10-1998

27-10-1998

27-10-1998

20-10-1998

28-10-1998

29-10-1998

01-11-1998

17-12-1999

15-10-1998

17-10-1998

12-11-1998

19-11-1998

15-10-1998

441
16-11-1998

29-10-1999

23-11-1998

21-11-1998

1998
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446

447

448

449

450

451

452

453

454

455

456

457

458

459

460

461

462

463

464

465

466

467

LM 69

LM 77

LM 86

LM 89

LM 90

LM 92

LM 95

LM 105

LM 106

LM 107

LM 116

LM 119

LM 127

LM 133

LM 134

LM 136

LM 140

LM 142

LM 149

LM 155

LM 156

LM 170

Prin. Dr. S G Palsodkar

A-503-Rohan Tapovan, Nr. Mandhi Farm, Gokhle Nagar, Pune-411 016,
Maharastra.

Prin.Gosavi Sitaranm N

Rayat Shiikshan Sanstha’s Bharatratnam Dr.BabaSaheb Ambedkar Col.,
Aundhgaon, Pune-411 007; Maharastra.

Prin. Babu Irappa K

Mbe’s College Of Engineering. Amajogai, Maharastra.

Prin. (Dr.) V S Sahasrabudha

Sau. Sitabhai Ramkrushna Karandikar of Commerce & Late Mahemos
BB Iranin College of Arts, Vadkun, Dahanu Road, Dist - Thane- 401602
Prin. S R Andhale

K G D More Arts & Comm. College, Niphad. Dist-Nashik. Maharastra.
Prin. K M Pawar

Choudhari Mala, Professor Colony, Hanumanwadi, Makhamalabad Road,
Panchwati, Nasik-422003, Maharastra.

Prin. A S Sonanis

Arts, Science & Commerce College, Ozar, Tal. Niphad. Nashik. Maharastra.
Prin. R K Thakre

Shivaji Mahavidhyalay. Gadchiroli — 442605. Maharastra..

Prin. (Dr.) Prabhakar K Gupta

N M D Post Graduate College Of Arts & Comm. Gondia-441614, Maharastra.
Prin. Manohar Ramchardra

Gawande Rashtasant Tukdoji College. Chimur. Dist — Chandrapur.
Maharastra-442903.

Prin. A P Pillai

S P College Of Law. Ganj Ward, Dist — Chandrapur. Maharastra.

Capt. Mukesh Bveja

Capyon Superintendent. T S Chankya. Karave. Nerul. Navi Mumbai,
Maharastra.

Prin. A B Kasar

Swapnil Apartment, C-6 Awade Mala, Ichalkaranji-416115., Maharashtra
Prin. Dr. S R Parekh

Maharashtra Institute Of Pharmacy. Pune, Maharashtra.

Prin. Khandge Rameshchandra

Agasti Arts, Commerce & Science College Akole, Tal. Dist. Ahmednagar
Maharashtra. —422601.

Prin. T. N. Kanwade

Adv. M.M. Deshmukh Arts & Sci. College, Dist - Ahmednagar, MAharashtra
Prin. Dr. Krishna Patil

Siddarth College Of Commerce. Mumbai — 400 023.

Prin. P H Balbudhe

Adarsh Arts & Commerce College., Desaiganj, Wadsa.

Dist — Gadchiroli. Maharashtra.

Prin. K Arunachalam

Row-2, Siddhivilla, Opp. Cafe House, Akurdi Railway Station, Nigdi,
Pune - 411044 (MS)

Prin. Kanawade T. N.

17-12-1999

09-04-1999

27-10-1999

03-11-1999

04-11-1999

04-11-1999

12-11-1999

06-12-1999

08-12-1999

08-12-1999

03-02-2000

13-11-2000

19-12-2000

21-03-2001

08-01-2001

2001

13-01-2001

03-10-2001

06-12-2001

2001

Adv. M. N. Deshmukh College, Rajur Tal. Akole, Dist. Ahmednagar Mahashtra

Prin. S. K. Chaudhari

S.M.B. S.Thorat College of Arts, Sci., Commerce and Computer Sci.,
Sangamner — 422605 Dist: A'nagar. (Maharashtra)

Prin. Dr. Mrs. Meherunissa

Shri Binzani City College Umber Road. Nagpur — 440 009

2001

12-04-2002
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Prin. V S More

Flat No. 8, Maniknagar, Gangapur Road, Nashik - 422002, Maharashtra
Prin. Dr. Rajkumar M. Kolhe

Smt. Jankiibai Rma Salvi College of Arts, Commerce & Science,
Menisha Nagar, Kalwa, Thane-400605

Prin. Santosh Pal

Merchant Navy, Bom. Sci & Res. Edu. Insti.,JNPT,Navghar, Taluka-Uran,
Navi Mumbai Maharashtra

Prin. Choudhari Sahadev K

SM BS Thorat College of Arts, Com & Sci, Sangamner,

Ahmednagar, Maharashtra

Prin. Dr. Ba. Bha.ekshinge

B.p. Sulakhe Commerce College Bashi-413 411, Dist-solapur, Maharashtra.

Prin. Dr. Vinod Krishnarao Gawnde
Arts And Commerce College, Mouda, Dist-nagpur, Maharashtra.
Prin. Dr. Tukaram S. Birajdar

Arts, Commerce & Sci College, Dharangaon, Jalgaon - 425105 Maharashtra

Prin. Dr. S. G. More
SNJB'S College of ENg. Chandwad, Dist- Nashik, Maharashtra
Prin.. Anjali Kulkami

20-12-2002

30-11-2004

02-12-2004

19-11-2004

03-02-2005

28-02-2005

03-10-2005

13-12-2005

2005

G.E. Society’s N.B.Mehta(V) Science College, Acharya Bhise, Vidyanagar, Bordi,

Palghar 401701 Maharashtra

Principal V. Padmahan

S.1.E.S. College Of Arts, Science&Commerce, Sion(e)

Mumbai-400 022 Maharashtra

Prin..Devashish Vakil

Viva College Of Hotel&Tourism Management Stud. Rammandir Road,
M.B, Estate, Virar(w), Mumbai, Maharashtra

Prin.(Dr.) V.V. Parab

E.b. Madhavi Senior College Of Arts, Science & Commerce, Ayre,
Dombivli(e)-421 201. Maharashtra

Prin.(dr.) Mrs. Snehal S. Donde

Rajasthani Sammelan’s Ghanshyamdas Saraf Girls’ College Of Arts,
Com & Durgadevi Saraf Junior College, S.V. Rd, Malad(w),
Mumbai-400 064 Maharashtra

Prin. Dr. Marie Fernandes

St. Andrew’s College, St. Dominic Road, Bandra (W), Mumbai-400050.
Maharashtra

Prin. (Dr.) Kadam S.D.

Dalit Mitra Kadam Guruji Science College, Mangalwedhe,

Dist- Solapur - 413305. Maharashtra

Prin. Mohan Buke

M.S. Bidwe Engg. College, Latur, Maharashtra-413531

Prin. Gaikwad

Dada Patil Mahavidyalaya, Karjat, Maharashtra

Prin. Dr. Mrs. Nayak

BEd College, Mumbai Maharashtra

Prin. Dr. B. N. Patil

Seth MM Arts, Sci & Commerce College, Maharashtra

Mrs. SM Kulkarni

Institute of Management & Reserach, Jalgao-425001, Maharasthra
Prin. Dr. P.J. Patil

Jijamata Arts Science & Commerce College, Nandurbar, Mumbai-400049
Maharashtra

2005

2005

2005

2005

2005

2005

2005

2005

2005

2005

2005

2005
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Prin. Dr. S. S. Patil

Dhanaji Nana Mahavidyalay, Faispur - 425503 Maharashtra

Dr. Tushar M. Desai

D.G. Ruparel College, Mumbai Maharashtra

Dr. Prof Shinde Bhavanishankar D.

Gat No. 720, Near BJS College PUNE — Nagar Road, Wagholl

PUNE — 412207. Maharashtra

Dr. Namdev P. Patil

Prin. Gokhale Edu. Societys College of Education, Sangamner Dist. A,
Nagar Maharashtra

Dr. Mhaske Dnyandeo Kundlik

R.B.N.B. College Shrirampur Dist: Ahmednagar Maharashtra

Dr. Pangavhane Dilip Rambhanu

Prin. MVP Samja’s KBGT College of Engineering Dist: Nasik-422013
Maharashtra

Dr. B.A.Patel

Flat No : S-8, Second Floor, A.G.M. Plaza, Baliram Peth, Jalgaon - 425001,

Maharashtra
Dr. P.N. Gaikwad

C.D. Jain College of Commerce Shrirampur Dist: Ahmadnagar Maharashtra

Dr. Lily Bhushan

KES Shroff College of Arts & Commerce, Bhulabhai Desai Road,
Kandivali (West), Mumbai - 400067, MS

Prin. Dr. Kadam Subhash Dnyanadev

Dalit Mitra Kadam Guruji Science College, Mangalwedha,

Dist: Solapur-413305, MS

Dr. Vilas Annaji Deshmukh

Yeshwant Mahavidyalaya, Wardha - 442001, Maharashtra.

Dr. Ravikiran D. Bhagat

Viva College of Arts, Commerce & Science, Virar (W), Dist: Thane,
Maharashtra - 401303

Prin. Dr. Phartale Datta Laxman

KPG Arts, Com. & Sci. College, Igatpuri, Dist. Nashik, Maharashtra
Dr. M. R. Meshram

Principal, Arts, Commerce & Science College, Shreewardhan,
Dist - Raigad-402110, Maharashtra

Prof. Vijay R. Thakur

Sihgad Institute of Hotel Management & Catering Technology,
Gat No: 309/310, Kusgaon (Bk), Off. Mumbai - Pune Expressway,
Lonavala, Dist. Pune - 410401.

Dr. S. K. Govil (Director Incharge Campus)

Matoshri Pratishtan Group of Institutions, Jijaunagar at Khopsarwadi,
Nanded - Latur Highway, Nanded - 431606, Maharashtra

Prin. Vijay R. Thakur

Sihgad Institute of Hotel Management & Catering Technology,
Gat No: 309/310, Kusgaon (Bk), Off. Mumbai - Pune Expressway,
Lonavala, Dist. Pune - 410401.

Dr. Raju Govindrao Munghate

Shri Govindrao Munghate Arts, Science College, Kurkheda,

At post - Ta. Kurkheda, Dist. Gadchiroli, Maharashtra - 441209.
Dr. Sallyh Enos

MES’ Pillai's College of Edu & Reserach Sector-8 Khanda Colony,
New Panvel (W), 410206. Maharashtra

2005

2005
28-08-2009
492
27-10-2009

28-10-2009

28-10-2009

28-10-2009

28-10-2009

16-2-2010

18-2-2010

26-3-2010

26-3-2010

26-3-2010

28-12-2010

30-03-2011

1-3-2011

30-03-2011

04-01-2012

3-2-2012
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Dr. Indira Shukla 7-2-2012
Gokhale College of Education and Reserach, Gokhale Road, Parel,

Mumbai - 400012, Maharashtra

Dr. N. J. Misquitta 7-2-2012
St. Joseph College of Arts & Commerce, Satpala Post Agashi

Tal. Vasai Virar (W), Mumbai, Maharashtra

Prin. Narayan Keshrorao Phadke 20-02-2012
Shri Gajanan Maharaj Nagar C.H.5., F-202, Beturkah Pada, Kalyan (W),

Dist. Thane - 421301, Maharashtra

Dr. Sunita Wadikar 20-02-2012
18 Gulmohar, Deonar Baug, Mumbai - 400088, Maharashtra
Dr. Bhaskar Ravibhai Trivedi 20-02-2012

A-501, Brahma Tower, Sec - 2A, Plot No. 40, Charkop, Kandivali (West),

Mumbai - 400067, Maharashtra

Prof. Shantilal Devshi Shah 20-02-2012
D-61, Dhake Nagar, Bharadawadi, Adaramar Swami marg, Andheri (W),

Mumbai - 400058, Maharashtra

Dr. Murlidhar Govindrao Chandekar 12-06-2012
VMV Comm, JMT Arts & JJP Sci College, Wardhman Nagar, Maharashtra
Dr. (Ms) Perpetua Machado 2-5-2012

College of Home Science, Nirmala Niketan, 49 New Marine Lines,

Mumbai - 400020

Dr. Agnihotri Ganesh Manikrao 13-2-2012
Prabhakar Patil Education Society’s Arts, Commerce & Science College,

Veshvi, Alibagh, Dist. Raigad - 401201, Maharashtra.

Dr. Dilip Narayandas Sheth 31-3-2012
Sir Parashurambhau College, Tilak Road, Pune, Maharashtra - 411030
Dr. Dineshsingh R. Thakur 3-12-2012

SRK/MBBI College of Commerce & Arts, Vadkun, Dahanu Road - 401602,

Dist- Thane, Maharashtra.

Dr. A. A. Rashid 4-1-2013
Tolani College of Commerce, 150-151 Sher-e-Punjab Society, Andheri(E),
Mumbai-4000093, Maharashtra.

Prin. Adwait M. Vaidya 23-5-2013
KVN Naik Institute of Engineering Education & Research, Nasik - 422002,

Maharashtra

Prin. Asmita A. Vaidya 23-5-2013
NBT Law College, Nasik - 422005, Maharashtra.

Dr. Anil Kamalakar Patil 1-11-2013
JSM College, Alibag, Raigad - 402201, Maharashtra.

Dr. Ramrao P. Dhabre 13-12-2013

Dr. C. V. Raman Science College, Sironcha, Dist. Gadchiroli - 442504,
Maharashtra

Dr. Jagdishchandra Shrikrishna Khairnar 1-3-2014
220, ‘Nanai’, Ulka Nagar, Garkheda Area, Aurngabad - 431005, Maharashatra
Dr. (Mrs) Nusrat Afroz M.J.M. Shaikh 1-3-2014

MES'’s vidyadhiraja College of Physical Education & Research, N.Panvel,

Dist. Raighad -410206, Maharashtra

Dr. Debajit Nityendra Sarkar 14-3-2014
L.S.Raheja College of Arts & Commerce, Off Juhu Road, Santacruz (W),
Mumbai-400054. (MS)

Dr. R. M Chitnis 15-7-2014
Mitsom College, Mit Campus, Kothrud, Pune 411038
Dr. Yashwantrao Vitthalrao Patil 7-8-2014

101 “Shree” Netaji Subhash Housing Society, Deopur Dhule, M.S. - 424002
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Dr. Jyoti Prakash Patil 29-11-2014
Renuka Mahavidyalaya, Besa, Near Bank of India, Nagpur - 37.

Maharashtra

Dr. Anna L. Fernandes 31-1-2015
Sree Narayana Guru College of Education (BEd), P.L. Lokhande Marge,

Chembur (W), Mumbai - 400089. Maharashtra.

Dr. Nitin Zaware 17-10-2015
Rajiv Gandhi Business School, Sr. No. 31, Dange Chawk, Ravet Rd,

Pune-411033

Prin. Brig Rajiv Divekar 1-1-2016
ymbiosis Institute of Management Studies, Range Hills Road, Kirkee,

Pune - 411020

Mr. Najan Somnath Rangnath

Dr. Ambedkar College of Arts & Commerce, Jai-Jawan Nagar, Yerawada,

Pune - 06, Maharashtra 5-3-2016
Prin. Vaishali Bharat Fuley

Umang Geetai College of Women's Education, B/h BSNL Office,

Kuradi Road, Panjra, Nagpur, Maharashtra - 441111 23-3-2016
Prin. Dr. B. J. Apparao

Jijamata College of Science & Arts, Bhende, Dist. Ahmednagar, Maharashtra 31-3-2016
Dr. Suvarna Sathe

Principal, TMV’s IHMCT, Pune, Maharashtra 30-3-2016
Dr. Mrs Uma Rele

Nalanda Nritya Kala Mahavidyalaya, Plot A -7/INS Road,

No. 10, JVPD Scheme, Vile Parle (W), Mumbai - 400049. 29-3-2016
Prin. Dr. G. B. Kalhapure

Arts, Science & Commerce College, Sonai, Dist. Ahmednagar, Maharashtra  29-3-2016
Capt. Kersi Nariman Deboo 30-8-2016
Anglo-Eastern Maritime Training Centre, Plot No. 50, Karmayog Bldg,

Near Sona Udyog, Parsi Panchayat Road, Andheri (E), Mumbai - 400069

Maharashtra

Dr. Rammanohar Anaganuprasad Mishra 2-9-2016
Amolakchand Mahavidyalaya, Godhani Road, Umarsara,

Yavatmal - 445001, Maharashtra 541
Dr. Rameshwar Eknath Khadsan 26-09-2016

Shri Dhyaneshwar Maskuji Burungale Science & Arts College,

Shegaon - 444203, Dist: Buldana, Maharashtra

Dr. Tryambak Atmaram Hiwarkar 15-10-2016
BVS Community College of Technology & Research, Amravatio Road, Wadi,

Nagpur - 440023

Prin. Dr. Keshav Namdevrao Ghorude 4-3-2016
A.V. College Arts, Maharashtra

Dr. Mrs. Saramma Chandy

A6/3 Flat No. 54/57, Groves CHS, Jeevan Bima Nagar, BORIVALI WEST,

Mumbai - 400103, Maharashtra 15-12-2016
Dr. Anna L. Fernandes 31-1-2015
Sree Narayana Guru College of Education (BEd), P.L. Lokhande Marge,

Chembur (W), Mumbai - 400089. Maharashtra.

Dr. Mrs. Saramma Chandy

A6/3 Flat No. 54/57, Groves CHS, Jeevan Bima Nagar, BORIVALI WEST,

Mumbai - 400103, Maharashtra 15-12-2016
Dr. Bhosale Vijay Nanasaheb 4-2-2017
Shivaji Arts, Commerce & Science College, Kannad, Ta: Kannad,

Dist. Aurangabad, Maharastra - 431103
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Dr. Sushil S. Kelkar
101 Mahesh Bhavan, Road No 2, Nr. Pandurang School, Panduranj wadi,
Goregaon (East), Mumbai - 400063
Dr. (Mrs.) Vaidehi Shriram Daptardar
Adarsh College of Arts & Commerce, Badlapur, Dist. Thane,
Maharashtra-421503
Dr. Satinder Kaur Gujral
Reena Mehta College of Commerce, Bhayander (W), Mumbai- 401101
Maharashtra
Dr. Sakharam Balu Patil
Hutatma Rajguru Mahavidyalaya, Rajgurunagar, Dist: Pune - 410505
Maharashtra
Dr. Dilip Khanderao Patil
Warana Mahavidyalaya, Aitawade Khard, Tal : Walva, Dist: Sangli- 415409
Maharashtra
Dr. Aghav Dattatraya Bajirao
Padmabhushan Vasantadada Patil College, Patoda, TQ: Patoda,
Dist. BEED -414204, Maharashtra
Dr. More Digamber Ramrao
Lal Bahadur Shastri Mahavidyalaya, Dharmabad-431809, Dist: Nanded,
Maharashtra
Dr. Rajeev Sadan
Nehru Mahvidyalaya, Nerparsopant, Dist: Yavatmal, Maharashtra - 445102
Dr. Rameshwar Laxminarayan Laddha
Sambhaje College, Lataz Road, Murud-413510, Maharashtra.
Dr. Pralhad C. Pawar
Dr. Ambedkar College Deekshabhoomi, Nagpur, Maharashtra - 440010
Dr. Sanjay P. Dhanwate
NKS Model College, Karanga, Dist. Wardha, Maharashtra - 442203
Dr Urmila Dabir
Rajkumar Kewalramani Kanya Mahavidyalaya, Sai varanshahj Square,
Jaipatkd, Nagpur, Maharashtra - 440014
Dr. Chetankumar Bhimrao Masram
Seth Narsingdas Mor College of Arts, Commerce & Smt GD Saraf
Science College, Tumsar, Dist. Bhandara, Maharashtra - 441912
Dr. Amishi Arora
Central Institute of Business Management Research, Pawan Bhoomi,
Somalwada, Wadha Rd. Nagpur, Maharashtra - 440025
Dr. Avinash B. Moharil
Mahila Mahavvidyalaya, Jog Chock, Opp. SBI Main Branch, Amravati,
Maharashtra - 444001
Dr. Baban Taywade
Dahnwade National College, Nagpur, Maharashtra -
Dr. Sharyou Baban Taywade
Taywade College, Koradi, Tah. Kamptha, Dist. Nagpur, Maharashtra -
D. V. naik

Dr. M.K. Umathe College, Bhanti Ring Road, Nagpur, Maharashtra - 440022

Dr. Raut Pramila Shrikant

CTES PL Shroff College of Arts & Commerce, Chinchavi, Tal: Danhanu,
Dist Palghar, Maharashtra - 401503

Dr. Arif Khan

Nuva College of Engineering & Technology Khapri (Kothe),
Kalmeshwar Nagpur, Maharashtra - 441501

4-2-2017
4-2-2017

15-3-2017

31-5-2017

21-7-2017

22-7-2017

26-7-2017

26-7-2017

1-8-2017

13-10-2017

3-11-2017

18-11-2017

18-11-2017

18-11-2017

18-11-2017

18-11-2017

18-11-2017

18-11-2017

20-12-2017

8-1-2018
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568 LM 605 Dr. Jitendra K. Aherkar
B.L.Amalni College of Commerce & Economics, NS Road 06, Vile Parle (W),

Mumbai - 400056, Maharashtra 14-2-2018
569 LM 606 Dr. Minu B. Madlani 14-2-2018

KPB Hinduja College of Commerce, Chamri Road, Mumbai - 400004

Maharashtra

570 LM 609 Ramkrishna Gunderao Tale

Bat Sheshrao Wankhede College of Arts & Commerce, Khaperkheda,

Ta: Saoner, Dist: Nagpur - 441102 (Maharashtra) 1-3-2018
571 LM 610 Dr. Vishnu Nivritti Yadav

Shankar Narayan College of Arts, Commerce and SF Courses,

Mahavidyalaya Marg, Navghar, Bhayandar - East,

Dist: Thane - 401105, Maharashtra 20-2-2018
572 LM 625 Dr. Shankar Maruti Patil

Shantarambhau Gholap Arts, Science & Gohrambhau Commerce College,

Shivle, Tal: Murbad, Dist: Thane - 421401, Maharashtra 23-3-2018
573 LM 626 Dr. Raosaheb Ramchandra Patil

K.N.Bhise Arts Commerce and Vinayakrao Patil Science College, Kurduwadi,

dist Solapur - 413208, Maharashtra 23-3-2018
574 LM 627 Dr. Tikate Dattatraya Subrao 23-3-2018

Deshabhkada Sambhajirao Garad, Mahavidyalaya Mohel,

Dist: Solapur - 413213
575 LM 628 Dr. Patil Shankarrao Kishanrao

B.P. Sulakhe Commerce College, Barshi, Dist: Solapur,

Maharashtra - 413411 23-3-2018
576 LM 629 Dr. B. M. Bhanje

Santosh Bhimrao Patil College, Mandrup, Tal. South Solapur,

Dist: Solapur - 413221, Maharashtra 23-3-2018
577 LM 630 Dr. Patil Vilas Anna

D.R.K. College of Commerce, Kolhapur, 648 C Ward Raviwar Peth,

Azad Chowk, Kolhapur, Maharashtra - 416002 23-3-2018
578 LM 631 Dr. Shivagouda Bhimagouda Patil

Night College of Arts & Commerce - Kolhpaur, Azad Chowk, Kolphapur,

Maharashtra 23-3-2018
579 LM 636 Dr. Chandrakant Bira Kolekar

Sahkar Maharshi Shankarrao Mohite Mahavidyalaya Nate Pate - 413109,

Dist. Solapur, Maharashtra 24-3-2018
580 LM 639 Dr. Gore Sugriv Shrimant

College of Education, Barshi, Dist: Solapur, Maharashtra - 413411 24-3-2018
581 LM 642 Dr. Makam Krishna Murthy

Rajarshi Shahu Law College, Barshi, Sholapur - 413411, Maharashtra 24-3-2018
582 LM 643 Dr. Ravindra Bhagoji Ghagas

Sau SRK/MBBI College Vadkun Dahanu - 401602, Maharashtra 24-3-2018
583 LM 644 Dr. Prakash R. Thorat

Shri Shivaji Mahavidyalay, Barshi, Dist: Solapur, Maharashtra. 24-3-2018
584 LM 645 Dr. Bhagwan A. Rajput

Com. G.S.P. College Talasan, Dist : Palghar, Maharashtra - 401606 24-3-2018

585 LM 646 Dr. Amudala Chandramouly

RMG Arts, Commerce & Science College, Saoli Dist, Chandrapur,

Maharashtra - 441225 24-3-2018
586 LM 651 Dr.S.Y. Hongekar

Vivkanand College, Kolhapura, Tarabai Park, Kolhapur - 416003

Maharashtra 24-3-2018

[250] AICP — College News — February-March 2026



587

588

589

590

501

592

593

594

595

596

597

598

599

600

601

602

603

604

LM 656

LM 657

LM 658

LM 677

LM 690

LM 695

LM 704

LM 705

LM 710

LM 711

LM 712

LM 713

LM 719

LM 720

LM 721

LM 722

LM 729

LM 730

Dr. Mahadappa Gangaram Gonda 19-5-2018
NCRD'’s Sterling College of Arts, Commerce & Science, Plot No. 43,

D.G. Walse Patil Marg, Sector 19, Nerul (E), Navi Mumbai,

Maharashtra - 400706

Prin. Akhilesh V. Peshwe

Dharamepth M.P. Deo Memorial Science College, North Ambazari Road,

Near Garden, Nagpur, Maharashtra - 440033 19-5-2018
Dr. Fargare Gurunath Jotiba

Smt G K Ghodawat Kanya Mahavidyalaya, Jaysingpur, Tal-Shirol,

Dist: Kolhapur - 416101, Maharashtra 8-6-2018
Dr. Rishi Aacharya 1-9-2018
MCE Society’s PA Inamdar College of Visual Effects Design & Art Ground Floor,

Hotel Management Building, Azam Campus Camp, Pune - 411001

Maharashtra

Dr Madhura Kalamkar

Hindi Vidya Prachar Samiti's College of Law, RJ College Premises,

Ghatkopar, Mumbai, Maharashtra - 400086 15-02-2019
Dr. Vijetha S. Shetty

Vivek Educations Society’s Vivek College of Cxommerce, Siddharth Nagar,

Goregaon West, Mumbai - 400104 02-03-2019
Dr. Chetana Shah

Shree L.R. Tiwari Degree College of Arts, Comm & Science, Kanakiya Park,

Mira Road (East), Thane - 401107, Maharashtra 20-03-2019
Dr. Dharmesh M. Mehta

Shree L.R. Tiwari College of Law, Kanakia Park, Mira Road (East),

Thane - 401107, Maharashtra 20-03-2019
Dr. Dhanraj V. Shete 18-11-2019
Yashoda Girls Arts and Commerce College, Sneh Nagar, Wardh Road,

Nagpur - 440032, Maharashtra

Dr. Shraddha Anilkumar 18-11-2019
Dayanand Arya Kanya Mahavidyalaya, Jaripatka, Nagpur - 440011

Maharashtra

Dr. Deepali Kotwal 18-11-2019

LAD and Sm R.P. College, Opp LIT, Amravati Road, Nagpur - 440010

Maharashtra

Dr. Prashant S. Kada 18-11-2019
Abha Gaikwad - Patil College of Engineering, Mohgaon,

Nagpur - 441108, Maharashtra

Dr. Smita Raosaheb Deshmukh 04-12-2019
Shri Shivaji Arts & Commerce College, Shivaji Nagar, Morshi Road,

Amravati-444603, Maharashtra

Dr. Anjali C. Hastak 04-12-2019
Shantaram Potdukhe College of Law, Tadoba Road,

Chandrapur - 442401, Maharashtra

Dr. Usha Sakure 04-12-2019
M. K. Mahavidyalaya, Chitnispura, Mahal, Nagpur - 440012, Maharashtra
Dr. Jeevan R. Dontulwar 04-12-2019

Jawaharlal Nehru Arts,. Commerce & Science College, Wadi,

Nagpur - 440023, Maharashtra

Dr. Arun Kewalramiji Zingare

M.B. Patel College, Deori - 441901, Maharashtra 6-2-2020
Dr. Mohammed Akil Shahezad

S.P.M. Science and Gilani Arts, Commerce College, Ghataniji,

Dist - Yavatmal - 445301, Maharashtra 6-2-2020
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Dr. Ajaykumar Shankarlal Mohabansi

Arts & Commerce Degree College, P.Pump, Jawaharnagar,

Dist - Bhandala - 441906, Maharashtra

Dr. Purushottam Yashwantrao Thote

Purushottam Thote College of Social Work, Narsala Road,

Nagpur - 440034, Maharashtra

Dr. Nandkumar S. Rathi

Smt. S.K. Gandhi Arts, Amolak Science and P.H. Gandhi Commerce College,
Kada, Ta: Ashti, Dist Beed - 414202, Maharashtra

Dr. Nilakantha Yadorao Lanje

Jagat Arts, Commerce & Indiraben Hariharbhai Patel Science College,
Goregaon, Dist : Gundia, Maharashtra - 441801

Dr. Nimbore Sopan Raosaheb

Adv. B.O. Hambarde Mahavidyalaya, Ashti, Dist - Beed,
Maharashtra - 414203

Dr. Vidhate Haridas Gopinath

Anandrao Dhonde Alias Babaji Mahavidyalaya Kada, Tal: Ashti, Dis - Beed,
Maharahstra - 414202

Dr. Vinayak Kisan Dahiwale

Shri Mahadev Baburao Chaughale Mahavidyalaya, Rahaval,
Bhiwandi Dist - Thane - 421301, Maharashtra

Dr. P. N. Shende

Saraswati Mandir Night College, Bajirao Road, Pune, Maharashtra
Dr. Sanjay Govindrao Poharkar

Samarth Mahavidyalaya Lakhani, Tah: Lakhani, Dist - Bhandara,
Maharashtra - 441804

Dr. Rajendra Govind Gurao

SNDT Arts & GCB College of Commerce & Science, Churchgate,
Mumbai - 20, Maharashtra

Dr. Mahendra B. Bagade

S.K. Porwal College, Kampte - Maharashtra - 441001

Dr. Pushpa Subhash Tayde

Lok Mahavidyalaya, Wardha - Maharashtra - 442001

Dr. Rajendraprasad S. Awasthi

Shivaji Mahavidyalaya Renapur Dist - Latur, Maharashtra - 413527
Dr. Panjab Anandrao Chavan

Digambarrao Bindu Arts, Commerce, Sci College, Bhokar,

Dist - Nanded-Maharashtra - 431801

Dr. Balasaheb Uttamrao Jadhav

Shri Shivaji College, Parbhani, Maharashtra - 431401

Dr. Jadhav Raosaheb Gyanbobarao

Patpanhale Arts, Commerce, Science College, Patpanhale, Tal Guhaghar,
Dist Ratnagiri, Maharashtra - 415724

Dr. Prakash Kanhaiyalal Banmeru

Late Ku. Durgak Banmeru Science College, Lonar, Dist Buldhana,
Maharashtra - 443302

Dr. Jadhav Raosaheb Mohan

Peoples College, Nanded, Maharashtra - 431605

Dr. Sharda H. Shakya

Vidarbh College of Arts, Commmerce & Science, Jiwati, Dist - Chandrapur,
Maharshtra - 442908

Dr. Funne Rama Sahebrao

Late. Nitin Arts & Science College, Pathori, Dist Parbhani,
Maharasthra - 431506
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7-2-2020
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Dr. Nagnath Rajeppa Patil

Shri Yoganand College, Wasmat, Ta. Wasmat, Dist Hingoli,
Maharashtra - 431512

Dr. Vijaykumar Shesharao Kanurate

Nagnath Arts, Commerce, Science College, Aundha (Nag), Dist- Hingoli,
Maharashtra - 431705

Dr. Jaywant Saclashivrao Bhoyar

Late Baburao Patil Arts, Sciece College, Hingoli - Maharashtr a- 431513
Dr. W. R. Mujawar

Jawaharlal Nehru College of Social work & Research Centre, CIDCO,
New Nanded , Maharashtra - 431603

Dr. Dhakne Balaji Nivarttirao

Late Son S.S. Mundhe College, Ta: Gangakhed, Dist : Parabhani,
Maharashtra -431415

Dr. Anilkumar Lalsingh Rathod

G.B. Murarka Arts & Commerce College, Shegaon, Dist: Buldana - 444203,
Maharashtra

Dr. Laxman Kishan Karangale

Shri V.N. Arts & A.N. Commerce College, Mangrulpir, Dist: Wasi,
Maharashtra

Dr. C. M. Jadhad

Mauli College of Engineering & Technology, Shegaon 444203, Maharashtra
Dr. Deepak Sheshrao Dhote

Brijalal Biyani Science College, Amaravati 444605, Maharashtra

Dr Mahendra Pundlikrao Dhore

Shri Shivaji Educatio Society, Amaravati's Science College, Congress Nagar,
Nagpur - 440012, Maharashtra

Dr. Takle Subhash Ramkishan

Shri Sant Satva Mali Gramin MahaVidyalaya,Phulvambari,
Dist:Aurangabad 437111

Dr. Takle Dinkar Pandharinath

Arts & Science College, Chincholi (Limbaji) Dist: Aurangabad 431147,
Maharashtra

Dr. Algave Hanmant Raghunathrao

Lokmanya Mahavidyalaya, Sonkhed, Ta: Loha, Dist: Nanded 431708,
Maharashtra

Dr. Rajendra Shankarrao Patil

PSGVPM Arts, Commerce Science College, Shahada, Maharashtra

Dr. Lemraj Sadashid Ladke

Nilkandrao Sinde Science & Arts College, Bhadrawati - 442902,
Maharashtra

Dr. Sambhaji Madhavrao Warkad

Shri Shivaji Arts, Commerce & Science College, Rajura, Dist: Chandrapur,
Maharashtra

Dr. Rajiv Ganpatrao Wedinwar

Chintamani College of Science,Pombhurna, Dist:Chandrapur-442918,
Maharashtra

Prin. Mrunal Chandrakant Kale

Anand Niketan College, Aanadwan, Dist: Chandrapur, Maharashtra

Dr. Jayesh N. Chandravorty

LKMIMSR, Chandrapur, Maharashtra 442401

Dr. Dnyeshwar Guru Mashakhetri

Karamveer Dadasaheb Deotale Mahavidyalaya, Chamorshi,

Dist: Gadchiroli-442603, Maharashtra
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Dr. Mekala Subhas

Janata Mahavidyalaya, Chandrapur - 442401, Maharashtra

Dr. Sanjay Kumar Singh

Sharad Pawar Arts & Commerce College, Gadchandur, Dist: Chandrapur,
Maharashtra

Dr. Pramod M. Katkar

Sardar Patel College, Gaujward, Chandrapur, Maharashtra

Dr. Sanjay R. Singh

Govindrao Warjarkar Arts & Commerce College, Nagbhid, Dist: Chandrapur,

Maharashtra

Dr. Kishori Jagdish Bhagat

Dr. Shantilal Dhanaji Devsey Arts College and Commerce Science College,
Wawda, Palghar - 421303, Maharashtra

Dr. Deepak Popat Sable

RFA’s Bharat College, Hendre Pada, Kulgaon, Badlapur (W) -421503,
Maharashtra

Prin. Dr. Vasudeo Ramesh Patil

Rani Laxmibai Maha Vidyalaya, Parol, Dist: Jalgaon, Maharashtra - 425111
Prin. Dr. Vijaykumar A. Patil

Maharashtra

Prin. Dr. Diggmber N. Ganjewar

Prahladrai Dalmia Lions College of Commerce & Economics, Sunder Nagar,
Malad (W), Mumbai - 400064, Maharashtra
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Smt. O. Chaoba Devi

Jhoutbal College, Jhental, Manipur, PO - Thoubal, Manipur - 795138
Dr. Th. Binarani Devi

Ideal Girls College, Akampat, Singjansi, Huphal East, Manipur - 795001
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Prin (Fr.) Stephen Mavley

St. Anthony’s College, Shilong — 793001 Meghalaya
Prin.(Bro.) E V Miranda

St. Edumund’s College Laitumukrah Road Meghalaya - 793003
Prin. S B Sohmat

SNGAP Memorial College Mawkrywat — 793114 Meghalaya
Prin. S. Bawri

Bissau College, Midland Old Jowai Road, Shillong, Meghalaya - 793003.
Prin. (Ms.) D Dkhar

Sankardev College, Bishnpur, Shilong — 793013. Meghalaya
Prin (Smt) A M Marbaniang

Lady Keane College Shilong — 793001. Meghalaya

Prin. P. Nogtdu

Jaintia Eastern College, Meghalay - 793200.

Prin. S. S. Khongkliam

SNGAP SYIEM College, Meghalay - 793114

Dr. K. K. Nongsiej

SNGAP Syiem College, Mawkyrwat, South West Khasi Hills,
Meghalaya-793114

Dr. Mothis M. Sangma

Mendipathar College, Mendipathar, North Gard Hills, Meghalaya - 794112
Prin.Dr. Phervision Nongtdu

Meghalaya

17-12-1998

24-05-1999

27-05-1999

28-06-1999

26-08-1999

24-08-1999

2001

2005

21-04-2023

09-10-2023

16-01-2024
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667 LM 854 Dr. Eureka F.P.Lyngdoh

Sankardev College, Lumshatsngi, Shilong 793004, Meghalaya 01-04-2024
668 LM 855 Prin. Dr. (Mrs.) Evakorlang Kharkongor

Shillong College, Shilong Boyce Road, Laitumkhrah - 793003, Meghalaya  01-04-2024

STATE : NAGALAND

669 LM 115 Prin. S K Chabra 27-09-2000

Amity College (Arts & Comm) Residency Colony, Dimapur — 797112

Nagaland
670 LM 118 Prin. (Dr.) Panger Longchar 02-03-2000

Salt Christian College East Police Colony, Dimapur — 797112 Nagaland
671 LM 182 Prin. (Ms.) Uma Bhowmick 10-11-2004

Pranabananda Women'’s College, Segnal Basti, Dimapur - 797112,

Nagaland
672 LM 660 Dr. Narendra Jiwari

Mount Olive College , Daklane, Kohima 797001, Nagaland 13/7/2018
673 LM 661 Mr. Vezulia Keyho

Capital College of Linha Education, Kohma, Nagaland - 797001 13/7/2018
674 LM 662 Dr. Visakhonu Hizo

Japfu Christian College, Kigwemna, Nagaland - 797001 13/7/2018
675 LM 663 N.Kumar

City College of Arts & Commerce, SM Colony, Dimapur, Nagaland - 797112  13/7/2018
676 LM 664 Fr. Dr. P. Suresh

Donbosco College, PB 430, Kohima - 797001, Nagaland 797001 13/7/2018
677 LM 665 Fr. Shibu Varghese P.C.

MGM College, Dimapur, Near Sweak Main Gate, Midland-797112, Nagaland 13/7/2018
678 LM 666 Dr. Chubatola Aier

C-edge College, Naga United, Dimapur 797112, Nagaland 13/7/2018
679 LM 667 Dr. S.T. Jenetius

St John College, PO Box 120, Diphu Road, Dimapur 797112, Nagaland 13/7/2018
680 LM 668 Dr. Arenla Aier

Sakus Mission College, Landmark Colony, Dimapur - 797112, Nagaland 13/7/2018
681 LM 669 Dr. Sentisangla Ims.

Cornerstone College, Duncan Rasti, Dimapur, Nagaland - 797112. 13/7/2018
682 LM 670 Dr. Kangzangding Thou

Sazolie College, Phezhu-Jotsoma, Kohima, Nagaland - 797002 13/7/2018
683 LM 671 Dr. Ketshukietuo Dzuvichu

Oriental College, Kohima P.B. 82, Nagaland - 797001 13/7/2018
684 LM 672 Fr. Sabu Joseph

Salesian College of HR Education, PB 43, Hagarjan ‘A, Kuda ‘A,

Dimapur-797112 Nagaland 13/7/2018
685 LM 673 Prin. Makhan Chetia

Yemhi Memorial College, Nepali Basti, Near Lions Club of Dimapur,

Dimapur, Nagaland - 797112 13/7/2018
686 LM 674 Dr. Temjenkaba

Mount Mary College, Ward No 9, Chumukedima 797103, Dimapur, Nagaland 13/7/2018
687 LM 675 Dr. Abdul Khalique Talukder

Public College of Commerce, Burma Camp Road, Dimapur-797112 Nagaland 13/7/2018
688 LM 676 Th. Sharatchandra Singh

Immanuel College, Lengrijan, Dimapur - 797112, PB Noo 253, Nagaland 13/7/2018

STATE : NEW DELHI

689 LM 229 Prin. Dr. Inderjeet 2005

College of Vocational Studies, Delhi - 110017
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690 LM 280 Prin. Dr. Ramesh Sharma 19-01-2009

Motilal Nehru College South Campus, Benito Juarez Marg, NEW DELHI — 110021.
STATE : ORISSA

691 LM91 Prin. Loknath Pradhan 04-11-1999
Deogarh College Po-Purnagarh Orissa

692 LM 186 Prin. Prakash Chandra Padhi 29-11-2004
Narasinghpur College, Dist - Cuttack, Orissa

693 LM 259 Prin. (Dr.) Arun K. Behera 2008
Indravati Mahavidyalay Kalahandi Orissa

694 LM 336 Dr. Radhanath Behera 24-07-2010
Principal, Jeypore School of Engg. & Technology, Rondapalli,
Jeypore-764002,0disha

STATE : PUNJAB

695 LM 13  Prin. S Kuldeep singh 24-04-1998
Gujranwala Guru Nanak Khalsa College Civil Lines, Ludhiana — 141001.
Punjab

696 LM 15  Prin. (Dr) M.S. Dhillon 24-04-1998
Khalsa College, Amritsar, Punjab

697 LM 17  Prin. (Mrs.) S Ahlawat 11-05-1998
BBKDAV College for Women Lawrence Road Amritsar — 143001. Punjab

698 LM 38  Prin. (Dr) R D Sharma 14-10-1998
SPN College Mukerian Dist: Hoshiarpur — 144211. Punjab

699 LM 85  Prin. Bhagwandas Dass Budhiraja 27-10-1999
Kamla Lohtia SD College Subhash Nagar, Ludhiana Punjab

700 LM98  Prin. Amarjit Singh Grewal 19-11-1999
GTB National College Dakha, Ludhiana Punjab

701 LM 101 Prin. Dattary J Doke 22-11-1999
PVG's College, Chandigarh Road Hoshiarpur- 146001 Punjab

702 LM 102 Prin. (Mrs.) Raj Garg 30-11-1999
MMD DAV Mahila College Giddarbaha, Dist: Muktsar Punjab

703 LM 112 Prin. (Dr.) R. P. Bhardwaj 19-11-1999
Sai Nilyam, 100 ChottiBaraDri Part - 1, Garaha Road, Jalandhar,
Punjab- 144001.

704 LM 113 Prin. (Mrs.) Anup Kaur Bansal 13-11-2000
Guru Nanak Khalsa College for Women, Gujar Khan Campus,
Model Town, Ludhiana, Punjab

705 LM 121 Prin. B. K. Sharma 30-11-2000
JCDAV College, CHandigarh Punjab

706 LM 122 Prin. Subhash Kumar 30-11-2000
DAV College Mahatma Hans Raj Road Jalandhar — 144008 Punjab

707 LM 124 Prin. P S Singha 01-12-2000
Sri Guru Gobind Singh College, Chandigarh Punjab

708 LM 128 Prin. P P Nanda 19-12-2000
Dav Centennary College. Faridabad-121 001, Punjab

709 LM 135 Prin. Dr. Sudarshan Kohli 23-01-2001
DAV College of Education Abohar Punjab

710 LM 137 Dr. Ranveer Pratap Asija 26-02-2001
Maharishi Dayanand College of Education, P.O. Box No. 14
ABOHAR-152116 Punjab.

711 LM 196 Prin Inderjit Singh 23-08-2005

Guru Nanak College, Phangwara, Shukhchamana Sahib,Dist-kapurynala,
Punjab.
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Prin. Dr. Balwant Singh

Pratap College of Educvation, Hambran Road, Ludhiana, Punjab
Prin.(Dr.) R. K. Mahajan

MMDAV College, GIDDARBAHA, Dist. Muktsar, Punbaj

Prin. (Mrs.) J Kackria

Hans Raj Mahila Maha Vidyalaya Mahatma Hans Raj Marg,

Jalandhar- 144008. Punjab.

Prin. Jadav Singh Grewal

Guru Nanak National College, Doraha, Dist-ludhiyana, Punjab.

Dr. (Mrs.) Neelam Kamra

BBK DAV College for Women Lawrence Road, Amritsar- Punjab - 143001.
Shri Tapan Sahu

Shivam College of Education, Khokhar Kalam, Kehra-Sunam Road,
Sangrrur, - 148031, Punjab

Dr. Prin. Sharma Satish Kumar

DAV College, Amritsar, Punjab.

Dr. Prin. Dhiman Naresh Kumar

Doaba College, Kanya Mahavidyalaya Road, Jalandhar - 144004, Punjab
Dr. Kaur Paramijit

Khalsa College for Women, Sidhwan Khurd, Dist. Ludhiana-142024, Punjab

Dr. Prin. Gill Baljeet Kaur

GHG Harparkash College of Education, Sidhwan Khurd, Dist. Ludhiana - 142024,
Punjab

Prin. Dr. Kaur Gurpreet

MGSM Janta College, Kartarpur, Jalandhar, Punjab

Prin. Dr. Sharma Karan

Lajpat Rai DAV College, Jagraon - 142026, Dist:Ludhiana, Punjab
Prin. Dr. Tewari V.K.

DAV College, Dayanand Nagar, Jalandhar, Punjab

Prin. Dr. Bajwa Baljinder Singh

Lala Lajpat Rai College of Pharmacy, Near PS Sadar, GT Road, Moga - 142001,
Punjab

Prin. Dr. Sangha S.S.

Dashmesh Girls College of Education, Village Baadal-152113,
Tehsil Malout Via Lambi, Dist. Muktsar, Punjab

Prin. Dr. Kumar Khushwinder

BGM College of Education, Sector 32 A, Chandigarh Road,
Ludhiana - 141010, Punjab

Prin. Dr. Kaur Kirpal

Sant Baba Dalip Singh Khaklsa College, Domeli, Kapurthala, Punjab
Prin. Dr. Sood Harish Kumar

KRM DAV College, Nakodar -144040, Dist. Jalandhar, Punjab

Prin. Dr. Singh Jarnail

Public College, Samana - 147101, Dist. Patiala, Punjab

Dr. Harjinder Singh Brar

GHG , Khalsa College of Education, Gurusar Sadhar, Ludhiana,
Punjab-141104.

Dr. Kailashnath Kaul

DAV College of Boys, Katra Sher Singh, Amritsar - 143001, Punjab.
Dr. (Mrs.) Ajay Sareen

R. R. Bawa DAV College for Girls, Smadh Road, Batala - 143505, Punjab.
Dr. Dharmendra Prasad

Angel’s College of Education, Hamun, Pathankot, Dist- Guraspur,
Punjab-145001
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Dr. Neena Seth Pajni

Gobindgarh Public College, Alour, Khanna (Ludhiana), Punjab - 141401
Mrs. Kiran Arora

Prem Chand Markanda, SD College for Women, Nehtru Garden Road,
Jalandhar- 144001, Punjab

Dr. Kiran Walia

Kamla Nehru College for Women, Phagwara(Kpt) - 144402, Punjab

Dr. Harvinder Kaur

Kamla Nehrua College of Education for Women, Chab-Ha,

Phagwara - 144402, Punjab

Dr. Rajesh K. Mahajan

DAV College, Dasuya - 144205, Punjab.

Dr. HardiljitSingh Gosal

Govind National College, Narangwal, Dist-Ludhiana, Punjab.

Dr. Daljit Singh

Khalsa College, G.T. Road, Amritsar - 143002, Punjab

Dr. (Mrs.)Neena Aneja

A.S. College of Education, Kalal-Majra, Khanna-Samhals Road,

Dist. Ludhiana, Punjab - 141402

Dr. Sarla Nirankari Thakur

Swami Sarvanand College of Education, Dinanagar,

Dist. Gurdaspur-143531, Punjab

Dr. Alka Vijh

Pt. Mohanlal S.D. College for Girls, Fatehgarh, Churian, Dist. Gurdaspur
Dr. (Mrs.) Vaneeta Garg

DAV College of Education for Women, O/S Beri Gate, Amritsar - 143001
Punjab

Dr. Meenu Sharma

A.S. College of Women, Amloh Road, Khanna Dist., Ludhiana - 141401
Punjab

Dr. Sanjeev Kumar Arora

DAV College, Abohar - 152116, Punjab.

Dr. Atima Sharma Dwivedi

Kanya Mahavidyalaya (KMV), Jalandha, Tanda Road, Jalandhar,
Punjab-144004

Dr. Neena Sawhney

Principal Chandigarh College of Education, Landran (Mohali)

Dr. Mrs. Neeru Chadha

RR Bawa DAV College for Girls, Batala - 143505, Dist. Gurdaspur, Punjab
Jagraj Singh

Sant Prem Singh Karmasar Khalsa College, Punjab

Dr. Neerja Dhingra

DAV College, Hoshiarpur, Chandigarh Road, Punjab - 146001.

Dr. Sanjeev Sharma

DAV College, Dayanand Nagar, Bathinda - Punjab

Dr. Kawaljit Kaur

Swami Premanand Mahavidyalaya, Mukerian (Dist. Hoshiarpur),
Punjab 144211.

Dr. (Mrs.) Vijay Laxmi

DD Jain College of Education, Behind Mini Rose Garden, Kidwai nagar,
Ludhiana, Punjab

Dr. Arvinder Singh

Gujranwala Guru Nanak Khalsa College, Civil Lines, Ludhiana - 141001,
Punjab

10-01-2012

11-01-2012

21-07-2012

21-07-2012

4-1-2013

22-2-2013

4-12-2013

27-12-2013

18-04-2012

1-3-2014

22-3-2014

24-12-2014

20-1-2015

31-1-2015

30-3-2016
25-8-2016

4-3-2016

3-02-2017

4-2-2017

28-2-2017
22-12-2017

2-1-2018
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LM 723
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Dr. (Mrs.) Navjot

Lyalipur Khalsa College for women, Jalandhar, Punjab 6-3-2018
Dr. Jasbir Kaur

SHSM College for Women, Chella, Makhsuspur, Hoshiarpur, Punjab - 144519 24-3-2018
Dr. Kamalpreet Kaur Sandhu

G.G.S. Girls College, Giddervaha, Punjab 24-3-2018
Dr. Parvinder Singh

SGGS Khalsa College, Mahilpur, Dist: Hoshiarpur, Punjab - 146105 24-3-2018
Dr. Harsimran Preet

Guru Nanak Khalsa Girls College, Baba Sang Dhasian, Goraya, Dist: Jalandhar,

Punjab - 144409 24-3-2018
Dr. Susheela Narang

Kenway College of Education, Abohar, Near BSF Hanumangarh Road,

Dist : Fazilka, Punjab - 152116 24-3-2018
Dr. Rashmi Gujrati

Shree Atam Vallabh Jain College, Lkudhiana, Punjab-141005. 1-10-2018
Dr. Pushpinder Walia 10-12-2019
BBK DAV College for Women, Lawrence Road, Amritsar - 143001 Punjab

Prin. Dr. Maneeta Kahlon

Guru Nanak Khalsa College for Women, Model Town, Ludhiana 141002

Punjab 25-03-2024
Dr. Savinder Pal

Kamla Nehru College of Women, Phagwara (Kapurthala), Punjab 1-12-2024
Dr. Tarsem Singh

Sikh National College, Banga - 144505, Punjab 30-12-2024

PUDUCHERRY

768

769

LM 355

LM 637

Dr. Sasi Kanta Dash 23-03-2011
Arignar Anna Govt. Arts College, Karaikal - 609605, Puducherry

Dr. M. V. Mukundan

Mahe Co-Op College of Higher Education & Technology, Pallur,

Mahe - 673310, Puducherry 24-3-2018

STATE : RAJASTHAN

770

771

772

773

774

775

776

777

LM 74

LM 125

LM 187

LM 407

LM 457

LM 489

LM 490

LM 499

Principal 04-03-1999
Dayanad College, AJMER Rajasthan

Dr. Man Chand Khandela 12-12-2000
Subodh Inst. of Management & Career Studies JAIPUR, Rajasthan

Prin. Manchand Khandale 24-12-2004
Subodh Inst. of Mngt. & Carrer Studies, Rambagh Circle, Jaipur, Rajasthan

Prof. Laxmi Narayan Khatri 2-5-2012
M.N. Institute of Management Studies, Po. Ridmalsar, Via-Udasar,

Bikaner, Rajasthan

Dr. Dilip Arora 21-4-2014
Gurukul Sanskar Girls College, Sumerpur (Pali), Rajasthan - 306902.

Dr. Bhanwar Lal Bishnoi 16-3-2015
Gyanvidhi P. G. Mahavidyalaya, Cine Magic Cinema Road, Nr. Shiv Valley ,

Post. Gangasahar, Bikaner - 334401, Rajasthan

Dr. Chandra Shekhar Shrimali 1-9-2015
SESOMU Girls College, NH-11 (W), Sri Dungargarh, Bikaner - Rajasthan

Dr. Anoop Kumar 16-2-2016
Dayanand College, Ajmre - Rajashtan
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STATE : TAMILNADU
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793 LM 270
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796 LM 274

Prin. (Dr.) V Sengodan

SNR Sons College SNR College Rd, Ganapathy Post Coimbatore— 641006
TAMILNADU

Prin. (Dr.) D Muthuraj

Sri Krishna Arts & Sci. College, Kuniamuthur (PO) Coimbatore- 641008
Tamilnadu

Prin. A. Baladhandapni

Sengunthar Arts & Sci College, Tiruchengode, Dist: Namakkal - 638183
Tamilnadu

Prin. (Dr.) R. Asokan

SSM College of ENgineering, Komarapalayan, Dist: Namakal,
Tamilnadu-638183

Prin. K L Senthil Kumar

Padmavathi College of Pharmacy Dhanapur i — 635205 Tamilnadu

Prin. Dr. P. Jeyaram

Rathnavel Subramaniam College of Arts & Sci., KVK Thottam, Trichy Road,

Sulhar, Coimbatore - 641402. Tamilnadu

Prin.Dr.M.Chinnusamy

Dr.n G P Arts &Science College, Kalappatti Road, Coimbatore-641035,
Tamilnadu.

Prin. K.K. Senthil Kumar

Padmavathi College of Pharmacy, Dhamapuri -635205, Tamilnadu
Prin.dr.d Balakrishnan

Maharani College of Education, Nanjigampalayam, Dharapuram — 638657
Tirupur—Dist. Tamilnadu.

Prin. Dr. R. Murugesan

Coimbatore Institute of Eng & IT Narasipuram Post Thondamuthur (Via)
Coimbatore — 641109 Tamilnadu

Prin.dr. Sivam Varadarajan

Coimbatore Insttute Of Engg. & Information Technology. Narsipuram
Post.thondamuthur (Via),Coimbatore-641 109 Tamilnadu.

Prin. V. Sivananadam

Kovai Kalaimagal College of Arts & Sci. Vellimalapattinam Narasipuram
Post Coimbatore — 641109 Tamilnadu

Dr. K. T. Varkety

CMS College of Science & Commerce, Chimmavedampatti, Coimbatore,
Tamilnadu - 641006.

Prin. Dr. K. Sunderaraman

Sri Krishna Arts & Sci College, Kuniamuthur, Coimbatore-641008, Tamilnadu

Ms. R. Ida Malakselvi

Vivekananda College of Arts & Science for women, Sirkali — 609110.
Tamilnadu.

Dr. C. Swaminathan

Kongu Arts & Science College Nanjunapuram, Kathirampatti (P.O.)
ERODE - 638107 Tamilnadu.

Dr. (Sr) Sarguna Mary

Holy Cross College (Autonomous) Tiruchirapalli — 620002 Tamilnadu

Dr. R. Rajarathinam S. J.

St. Joseph’s College (Autonomous) Tiruchiorappalli — 620002. Tamilnadu
S. Shilaja Sudheer

Maharani College of Education, Nanjigampalayam, Dharapuram — 638657
Erode — Dist. Tamilnadu.

09-10-1998

12-11-1998

12-11-1999

12-11-1999

19-11-2001

20-12-2001

20-12-2001

19-11-2001

03-01-2002

03-01-2002

03-01-2002

03-01-2002

02-07-2003

791

11-08-2005

16-02-2008

16-01-2008

16-01-2008

16-01-2008

16-01-2008
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LM 478
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Prin. Mohamad Sagir Kadri

MES Ponnani College, Ponani South, - 679586, Tamilnadu

Prin. Sr. Pauline Mary

Nirmala College for women Kamaraj Road, Red file, Coimbatore- 641018
Prin. G. Pushparaj S. J.

Arul Anandar College, Karumathur-625514, Madurai District, Madras

Dr. Y. Yesu Thangam

Jayaraj Annapalkiam College for Women, Periyakulam,

Theni Distrcit- 625601.

Dr. A. Ponnusamy

Dr. G. R. Damodaran College of Science, Civil Aerodromme Post.
Avanasni Road, Coimbatore - 641014, Tamilnadu

Dr. Arul Kanagu

Sri Vidya Mandir Arts & Science College, Katteri (Po) - 636902, Umangarai,
Krishnagiri, Tamilnadu

Dr. A. A. Sivakumar

29, 1st street, V.C.S. Nagar, G.N. Mills P.O. Coimbatore - 641029, Tamilnadu

Dr. S. Subramanian

Sri Jayendra Saraswathy Maha Vidyalaya College of Arts & Science,
SIHS Colony Road, Singanallur, Coimbator - 641005, Tamilnadu

Dr. Subramonian

Dr. R. V. Arts & Science College, Mettupalayam Main Road,

Karamadai - 641104, Tamilnadu

Dr. P. Murugbsan

Rathinam College of Arts & Science, Eachanavi, Pollachi Main Road,
Coimbatore - 641021, Tamilnadu

Dr. S. Seethalakshmi

Sankara College of Science & Commerce, Saravanmpatti,

Coimbatore- 641035, Tamilnadu

Dr. P. R. Muthuswamy

Dr. NGP Arts & Science College, Kalappatti Road, Coimbatore - 641048,
Tamilndau

Dr. K. Kaliannan

K.S.R.College of Engineering, K.S.R. Kalvi nagar, Tiruchengodu - 637215,
Namakkal Dist., Tamilnadu.

Dr. B. C. Sobha

N.V.K.S.D. College of Education, Attoor, Kanyakumari District - 629191
Tamilnadu

Dr. N. Jaganathan

Vidyasagar College of Arts & Science, Udumalpet - 642126,

Tiruppur District, Tamilnadu

Dr. P. Badri Sriman Narayanan

10-01-2002

09-01-2008

09-01-2008

02-02-2008

02-04-2011

1-3-2011

22-4-2011

23-03-2011

06-04-2011

17-03-2011

4-1-2013

24-10-2013

17-6-2014

24-12-2014

24-12-2014

28-1-2015

NGM College, 91 Palghat Road, Pollachi, Dist: Coimbatore, Tamilnadu-642001.

Dr. KR. Kuppusamy

Principal, Nandha Arts & Science College, Erode - 638052. Tamilnadu
Dr. K. Karunakaran

SNR Sons College, SNR College Road, Nava India, Coimbatore - 641006,
Tamilnadu

Dr. V. Radhika

Sri Krishna Adithya College of Arts & Science, Kovaipudur,
Coimbatore - 641042, Tamilnadu

Dr. K. Chitra

Sri Ramakrishan College of Arts & Science for Women,

395 Sarojini Naidu Road, New Siddhapudur, Coimbatore - 641044,
Tamilnadu.

26-2-2016
2-9-2016

29-11-2016

20-12-2016
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Dr. P. Baba Gnanakumar
Sri Krishna Arts Scinece College, Coimbatore, Tamilnadu - 641008.
Dr. P. Maruthu Pandian

Vidyasagar College of Arts & Science, Post Box No 9, Udumalpet - 642126,

Tirupur Dist, Tamilnadu

Dr C. Vadivel

Bharathiar Universtiy Arts and Science College, Modakkurichi,
Elumathur (PO), Erode Dt., Tamilnadu - 638104

Dr. H. Balakrishnan

Saukava College of Science & Commerce, Coimbatore - 641035,
Tamilnadu

Dr. P. Baby Shakila

Vivekanand College of Arts and Science for Women, Elayampalayam,
Thiruchengode, Namkkal District, Tamilnadu 637205

Dr. N. Ganesan

Texcity Arts & Science College, Madukkarai Market,

Coimbatore - 641105, Tamilnadu

Dr. S. Franklin John

Nehru College of Management, Nehru Gardens, TM Palayam, Coimbatore,

Tamilnadu - 641105

Dr. V. Thiagarasu

Gobi Arts & Science College, Gobichettipalayam (Tk),

Erode Dt- 638453, Tamilnadu

Dr. R. Premalatha

Sri Jayendra Saraswathy Maha Vidyalaya College of Arts, Science,
182 SIHS Colony, Singanallur, Coimbatore - 641005, Tamilnadu
Dr. D Brindha

PSG College of Arts & Science, Civil Aerodrome Post,
Coimbatore - 641014, Tamilnadu

Dr. V. Rajendran

Dr. NGP Arts and Science College, Dr NGP-Kalapatti Road,
Coimbatore - 641048, Tamilnadu

Dr. S. Palaniammal

Sri Krishna Adithya College of Arts & Science, Kovaipudur,
Coimbatore - 42, Tamilnadu

Dr. A. Manikandan

Muthayammal Memorial College of Arts & Science, Kakkaveri - 637408,
Raslpuram Tk, Namakkal Dt, Tamilnadu

Dr. D. Sakthi

B.R.K. Arts & Science College, Erumiyampatti, Papplreddipatti,
Dharmapurl (Dt), Tamilnadu - 636905

Dr. N. Maragatham

Vellar College for Women, Thindal, Erode - 638012, Tamilnadu
Dr. C. Veerabahu

V.0.Chidambaram College, Thoothukudi - 628008, Tamilnadu.
Dr. Jemimah Winston

Bishop Appasamy College of Arts and Science, No 129,

Race Course Road, Coimbatore, Tamilnadu - 641018

Fr. Issac P.J. CMI

Mary Matha College of Arts and Science, Periyakulam East ,
Theni District, Tamilnadu - 625604

Dr. A. Vijaya

United Collgee of Arts & Science, G.Kavundamapalayam,
Coimbatore-641020, Tamilnadu

4-2-2017

1-5-2017

20-12-2017

28-12-2017
6-3-2018

27-6-2018

17-11-2018

824

20-11-2018

24-11-2018

26-11-2018

13-12-2018

828

17-12-2018

10-05-2019

10-05-2019

18-11-2019

18-11-2019

13-12-2021

03-03-2022

03-01-2023
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Dr. N. Rajeshwari

Shri GVG Visalaxmi College for Women, S.Vmill Post, Udumal 642128,
Tamilnadu

Dr. S. K. Jayanthi

Vellar College for Women, Thindal, Erodo - 638012, Tamilnadu

Prin. Dr. N. Mala

Kovai Kalajmagal College of Arts & Science, Vellinali Pattinam,

Post: Narasipuram, Thondamuthur (Via), Coimbatore 641109, Tamilnadu

10-02-2023

10-02-2023

30-12-2024

STATE : UTTARPRADESH

839

840

841

842

843

844

LM 9

LM 145

LM 420

LM 481

LM 619

LM 852

Prin.(dr.)Mukhtar Singh
Agra College Agra-282002, Uttar Pradesh.
Primcipal.

Sacred Heatr Degree College., Naipalapur, Sitapyr-261001. Uttar Pradesh.

Dr. Vakul Bansal

SM (PG) College, Chandausi - 202412, Dist. Sambhal, UttarPradesh.
Prin. Rajendrakumar

SSV College , Hapur, Uttar Pradesh

Dr. Upma Chaturvedi

Avadh Girls’ PG College, 20 Vikramaditya Marg, Lacknow - 226001
Uttar Pradesh

Dr. Dimpal Vij

A.K.P. (PG) College, New Shivpuri, Kila Rd, Khuraj, (Bulandshaher),
Uttar Pradesh

31-03-1998

19-11-2001

7-2-2013

31-1-2015

23-3-2018

25-03-2024

STATE : WEST BENGAL

845

846
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LM 209

LM 354

849

850

851

852

853

854

LM 564

LM 691

LM 724

LM 727

LM 768

LM 775

Prin.d Debnath

Bengal Fine Arts College Chandparabazar.uttar Chabbish Pargnna.
West Bengal

Prin. Dr. Mukul Nath

Sukante Mahavidyalaya, College Road, PO-Dhupguri, West bengal
Prin. Dr. P. K. Dutta

Nopany Institute of Management Stud.2D,Nando Multick Lane,
Kolkata-70006. West Bengal

Dr. Subimalendu Bikas Sinha

The Indian College of Arts & Draftsmanship, 476 Dumdum Cossipore Road,

Kolkata - 700074, WB

Dr. Sandip Kumar Ghatak

Asansol Girls’ College, PO Asonsol, Dist : Bundwom, - 713304,
West Bengal

Dr. Gauri Sankar Bandyopadhyay

Syamsundar College, P.O. Shyamsundar, Dist. Purba Bardhaman,
West Bengal - 713924

Dr. Srikanta Samanta

Mabagram Hiralal Paul College, Nabagram, Konnagar, Hooghly,
West Bengal - 712246

Dr. Ahana Chakraborty

Shimurali Sachinandan College of Education, P.O.: Shimurali,

Dist: Nadia - 741248, West Bengal

Dr. Golam Md Helaluddin

Michael Madhusudan Memorial College, Kabiguru Sarani, City Centre,
Durgapur, Dist : Paschim Barddhaman, West Bengal - 713216

Dr. Amitabh Roy

Alipurduar Mahila Mahavidyalaya, Newtown, PO & Dist : Alipurduatr,
West Bengal - 736121

19-11-2001

2005

13-12-2005

848
23-03-2011

30-3-2017

15-02-2019

20-12-2019

27-12-2019

11-2-2020

26-4-2021
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ASSOCIATION OF INDIAN COLLEGE PRINCIPALS [AICP]

(Registered under Societies Regn. Act 1860 &Public Trust Act, 1950
Address: H. A. College of Commerce, Near Law Garden, Ellisbridge,
Ahmedabad-380006 Mobile : 09898718969, 09824019103
Email:prin_hkarts@rediffmail.com | sanjaymvakil66@gmail.com

Application for Life Membership of AICP
Date:

To

President / Secretary General

AICP

H. A. College of Commerce

Near Law Garden, Ellisbridge,
Ahmedabad-380006 - Gujarat (INDIA)

Dear Sir,

I am happy to know that an independent and registered organization of college Principals
named as the ASSOCIATION OF INDIAN COLLEGE PRINCIPALS (AICP) is in existence. | wish to
enroll as a member of the Association. | shall abide by the rules and regulations of the Association.

| am enclosing a crossed cheque/DD No. Dt. draw in favour of the
“ASSOCIATION OF INDIAN COLLEGE PRINCIPALS” for Rs. (in words
) towards subscription for Life-membership /ordi-

nary membership for the year
Please acknowledge the receipt.
Yours truly

Particulars of the applicant :
1. Name of the Principal :

Qualifications :
Tel.No.(with STD code) : (Res) (Fax)

Mobile Email :
No. of years of Experience as Principal :
Date of Birth:
Year of Retirement :

gk~ N

Name of the college & Address:

(with pin code and state)

o

Year of establishment of the college :
Name of the university to which affiliated :

Signature

Note: As per the constitution of the Association only the life members are eligible to contest any post of
an office bearer or for membership of the Executive Committee.
Ordinary Membership : Rs. 500/- per annum
Life Membership :  Rs. 4000/-
Subscription for the AICP Journal ‘College News’ : Rs. 300/- per annum
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VALUE ADDITION
THROUGH EDUCATION

IES's Management College and
Research Centre, Mumbai

Full - Time Programs

PGDM

Approved by AICTE, accredited by
NBA and equivalence by AlU

Professional Certificate

(Pharmaceutical Management)
Approved by AICTE

25+ years of excellence in
management education with
5000+ alumni base across the
globe

Social initiatives and
community service projects

80+ hours of campus to
corporate training

Harvard Business Publishing
Education Self-paced courses
for value addition

100% placement
assistance

Faculty members with average
industry experience of over
10 years

Entrepreneurship & Institution's
Innovation council

Award winning leadership
and teamwork module

State of the art Information
Resource Centre

Experiential Learning
100+ hours of learning beyond
classroom

IES’s Management College and Research Centre

e ‘VMDL’ Vidya Sankul, 791, S. K. Marg, Bandra Reclamation, Mumbai — 400 050, India
Tel. No.: +91 22 5000 1729 / 730 Mo.: 9152024112 /9152024113 / 9152024116
© Email: admissions@ies.edu Website: https://www.mcrc.ies.edu

ﬂ https://www.facebook.com/IESMCRCOfficial

https://www.instagram.com/ies_mcrc/

m https://www.linkedin.com/school/indian-education-society

Program in Business Analytics

(7 Months)

Bloomberg Lab - Cutting edge
financial tool for real-time
market insights

Curriculum endorsed by
industry professionals

Mentoring by faculty members,
alumni and corporate
professionals

@ Global immersion program

Scan For Website




H\ (PERATIVE F
BANK (Scheduled Apex Bank)

7y IC“ ¥1q The Gujarat State Co-op Bank Ltd.

"Sardar Vallabhbhai Patel Sahakar Bhavan” Post Box No.-5, Nr. Shastrinagar BRTS Bus Stand, Ankur Road, Naranpura, Ahmedabad-380 013.

Phone : 079-27459000-01-02-03-04 « Fax : 079-27459900
E-mail : customercare@gscbank.coop, banking@gscbank.coop * Website : www.gschank.co.in

Financial Position of the bank

(Rs.in Crore)

Partculr MG M5 WY NBU AU ‘!‘“l"” L R
Deposits 30995 | 636888 | 1061187 | 12012.21| 1360656 19 e Ik
Advances 178658 | 592199 | 836236 | 932549 | 942473
Total Fund 639 | 61264| 1432 | 120736 | 128552
Total Business 199653 | 1229087 | 1897424 | 2133770 | 23031.29
No. of Branches 1(H0) 9 3 3 3
Per Branch Business 4996.53 1365.65 574.93 646.60 697.92
Dividend (%) 500 1500 1500 1500
Gross NPA (%) 179 220 0.5 0,68 034
Net NPA (%) 9.9 0.15 0.00 0.00 0.00
Net Profit 5266 Mot 10559 10659 | 9351

Deposits Net Profit Advances Total Business
Rs. 13606 Rs. 93.51 Rs. 9424 Rs. 23031

Crore Crore Crore Crore

Scheduled Apex Bank functioning for 65 years, is one of the foremost State Co-operative Banks of the country.

Scheduled Apex Bank providing refinance to about 28 lakh farmers of the state through 1451 branches of 18 District Banks
and more than 10300 Primary Agriculture Cooperative Societies.

Any Branch Banking with Core Banking Solution (CBS) and all retail loans like home loan, vehicle loan, mortgage loan and
education loan are availableinatotal of 33 branchesin Ahmedabad, Gandhinagar, Halvad and Gandhidham.

31 ATMs, RTGS/NEFT, Internet Banking, Mobile Banking, RuPay ATM/Debit Card, e-commerce, IMPS, Micro ATM, DBT (Direct
Benefit Transfer), UPI/BHIM and BHARAT QR CODE - advanced technology banking services available without any service
charge.

A bank that complies with parameters such as capital adequacy ratio, credit deposit ratio, NPA, cost of management as a
sound bank.

First ever robotictechnology lockers AutoVault 24*7 available in Naranpura Bank Building.

Bank is providing RTGS/NEFT, CTS, ATM, POS/E-COM, UPI, IMPS, NACH, BBPS, AePS, CSGL account and other services free of
charge to 170 District/ Urban Banks of the State by providing sub-membership under technology umbrella.

Bank s receiving awards from various reputed organizations like NABARD, NPCI, NAFSCOB since last many years.

Your’s Cooperative,
Board of Directors Ajaybhai H. Patel
Farmers, Share Holders, Depositors and Staff Members Chairman

it 1] -
“ ISBN : 978-93-6678-762-6

893661787626




	Title1-2
	Printing_AICP-2026 (1)
	Printing_AICP-2026 (2)
	Title3-4



